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JIMHI'BUCTHYECKUE ACIHHEKTBI TEKCTA U JUCKYPCA

Y]IK 81" 42
O CIIOCOBAX SKCIIVIMKAIIUU ABTOPA B HAPPATHUBE: IIOIIBITKA
CUCTEMATU3AIILA
Kortosa JI.H.

I'Hoceonornueckass Mopenab, BOCXOJS-
maa Kk koHuenuusMm Jekapra u Ilackanga u B
TeYEHHE TPEX CTONETUH OIpenessiomas eB-
porieiickoe Hay4HOE MO3HAHUE, OlpeenieMas
KaK CyOBbeKT-O0bEKTHAs, B HACTOSIIEE BpEMs
CMEHSIETCSI CYOBEKT-CYyOBEKTHOW  MOJECIBIO
OTHOULIEHMH, YTO HE MOXKET HE ITOBJIEYb 3a CO-
Oolf CMEHBI KyJIbTYpHOH JOMHUHAHTBI [Mu-
xanbekas 1992, 55]. Xapakrep coBpeMeHHO#
KYJIBTYPBI MOXET OBITh ONpPEIENieH KaK «rap-
MOHU3HPYIOIINI», YpPaBHOBELIMBAIOIIANA OT-
HOILIEHHSI KaK MUpPa M YelIOBeKa, TaK U Yelo-
BEKa C YeIOBEKOM B Mupe. «[IpuHIUT UX ObI-
THSI U B3aUMOJCHCTBHS OCO3HAETCA Kak Jua-
JIOTUYECKUN U ABIISETCA OCHOBHBIM IS CTa-
HOBSIIIENCS COBPEMEHHON KYJIbTYpPbI B I1E€JI0M,
KOTOpasi MOCTENEHHO MPUXOIUT Ha CMEHY TO-
My THIY KyJbTYpbl, KOTOPBIH OCHOBaH Ha
«MOHOJIOTHYECKOM BOCHPHUATHH MHUPAa U MO-
HOJIOTHYECKOW pedd o Hem» [Muxaibckas
1990, 51]. Ecau MOHOJIOT MPEINoJaraeT «co-
o01maromiero cyobekTa U BOCIIPHHHMAIOIIETO
3TOT cyOBeKkT oObekTa» [Jlocer 1982, 19], To
JIMAJIOT — ATO JIBa PaBHOIIPABHBIX CYOBEKTA.

OnHako TO, 4TO HAYKOH peduiekcupyer-
Csl JIMIIIb HA COBPEMEHHOM JTare, UHTYUTHBHO
OCO3HABAJIOCh aBTOpPAMH JIUTEPATYPHBIX IPO-
W3BEICHUI, © HMEIIO CBOE OBITHE B XYI0MKECT-
BEHHBIX TEKCTaX U CBOE MPOSIBIICHUE B S3BIKE.
Celiuac MbI TOBOPUM HE TOJIBKO O 3HAMEHHUTOMN
«nuanorugyHoctu» pomaHoB @.M. Jloctoes-
CKOro, B CBOE€ BpeMs BCECTOPOHHE HCCIE0-
BaHHOM M HcyepnbiBaolle onucaHHod M.M.
BaxTtunbiM, HO U TH000E MPOSIBICHUE BIUSHUS
(dakropa aapecara B Tekcre. OIHUM M3 TaKHX
MPOSBIICHUH MOXXKHO CYHMTATh HAaJH4HE B XY-
JO)KECTBEHHOM TEKCTE (parMeHTOB, CIICIH-
aJbHO HAIIPaBJIEHHBIX HA YCTaHOBJIEHHE KOH-
TakTa ¢ ynuTareiaeM (4TO 0COOCHHO XapakTep-
HO /U1 JIUTEpaTyphl MOCTCTPYKTypanu3ma-
MOCTMOJICPHU3MA), TO €CTh TEM CaMbIM JKC-
UTHIUPYIOMKX aBropa. [lomobHbIe (hparmeH-
ThI OOHAPYXHUBAIOT HEKOTOPYIO PErylsipHOCTh
C TOYKH 3PEHHA CHHTAKCHYECKOH OpraHuza-
LMK U POJH B TeKcTe. MIX MOXKHO ONpenenuTh
KaKk CBOEr0 pojaa MPUHIUIBI CJIOBECHO-
XYAO0KECTBEHHOTO CTPYKTYPHPOBAaHUS TEKCTa,

WJIM KOMMYHUKATHBHBIC YHUBEPCATUN
KoMMyHHKAaTHBHBIC YHHBEPCAIUH BbI-
JIETSIFOTCSL Ha YPOBHE peallu3alliyl S3bIKOBOH
CHCTEMBI, aHaJIOTUYHO TOMY, KaK Ha ypOBHE
CaMOM CHCTEMbI BBIJCISIOTCS S3bIKOBBIC YHH-
Bepcanuu kak TakoBbie [['punbepr 1970], u
ONPENENSIOTCS KaK SI3bIKOBbIC SMMHUIIBI (JIeK-
CHYECKOW WJIM CHUHTaKCHYECKOH penpe3eHTa-
I[MM) C OIMpE/ICICHHBIM Ha0OpOM CEeMaHTHYe-
CKHMX U (hOpMasbHBIX MPU3HAKOB, UMEIOIIHE B
TEKCTOBOM aCIeKTe 0CO0YI0 KOMMYHUKATHB-
HyI0 npupony (yHHBEpCalbHYIO s OO0Jb-
IIMHCTBA SI3BIKOB HA BCEX TEPUOJaX MX pa3Bu-
TSI, WIK YHHBEPCAJIBHYIO M B IPOCTPAHCT-
BEHHOM M BO BPEMEHHOM IUIAHAX), JAPYTUMH
CIIOBaMH, BBITIONTHSIONINX B TEKCTE HEKOTOPOE
KOMMYHHKAaTHBHOE 3a/IaHHE.

Hannure KOMMYHHKATHBHBIX YHHBEp-
caJuii B TEKCTE — MPHU3HAK TPOSBICHUS BITHSI-
Hus (akTopa azpecara: Mo OOUICTPHHATHIM
3aKOHAM YeNIOBEYECKOro OOIIEHWMsI, OHUM U3
BUJIOB KOTOPOTO SIBISIETCS OOIIEHWE depe3
MUCbMEHHBIN TEKCT, aBTOp <3aloTHTCA» 00
azipecaTe, 0 TOM, 4TOOBI OH MPABUJIBHO W TOY-
HO TOHsUT aBTopa. KOMMyHHKaTHBHBIC YHH-
BEpCAIMH MOXHO OIPENENUTh «KaK YCIOBHUS
Haunbosnee 3 PeKTUBHOTO BO3JCHCTBUS Ha al-
pecarta, aKTHBU3UPYIOIIME €ro I03HABaTEIb-
HYIO JICATEIbHOCTh, KaK CPEJICTBA PETyISTHB-
HOCTH TEKCTa», 00JaaloNUX CIIOCOOHOCTBIO
CTUMYJIMPOBATh  PEUYEMBICIIUTENBHYIO  JIesi-
TETBbHOCTh KOMMYHHKAHTOB...» [BonoTHOBa
1992, 77].

«3abora» aBTopa 00 3(PQPEKTUBHOCTH
CBOEro JMajiora ¢ YuTaTelieM BbIpakaercs, B
YaCTHOCTH, B TOM, YTO aBTOp «OOHapy»KHBa-
er» cebsi BKIIOUCHUEM B TKaHb Tekcra (par-
MEHTOB, 110 CYTH JieNa, He UMEIOIIUX OTHOIIIe-
HUS K TepeaBaeMoMy B TEKCTE COJEPIKAHUIO
(Tomy, uro M.M. BaxTuH Ha3bIBajl «XPOHOTO-
MOM», H B 3TOM CMBICJIC HHTEPECYIOIIHE HAC
KOHCTPYKI[HM MOTYT ObITh Ha3BaHbI «BHEXPO-
HOTOIHBIMU»), HO 3aTO HMMEIOIIUX MPSIMOE
OTHOIICHUE K CaMOMYy IIpolleccy OOIIeHus,
KOTOpBII B JaHHBII MOMEHT OCYILECTBIISETCS
— K JIMAJIOTY «aBTOP-4YUATATEIb.

Takne <«BHEXpOHOTOMHBIE», HO MpPH
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3TOM BCE e MPUHAIICKAIINE TaHHOMY TEK-
cry, ()parMeHTHl Mbl CUHTAEM peau3alusIMu
KOMMYHHKATHBHBIX YHHBEPCAIHN, SKCIUIHIH-
pyfomux aBTopa (KYDA) B Xym0KeCTBEHHOM
tekcre [Korosa 2007, 225]. Ouu npencrasiie-
HBI IByMSI Pa3HOBUTHOCTSIMH CHHTAKCUYECKHX
KOHCTPYKLIMH, BXONAIIMX B COCTaB IIPEIIO-
KEHUSI ¥ OCIIOKHSIOIIUX €ro B rpaMMaTHye-
CKOM, CEMaHTHYECKOM WM KOMMYHHKATHB-
HOM OTHOIICHUM, — YTOYHCHUEM W TMapeHTe-
300.

'maBHOM OTAMUYUTENBHOW OCOOEHHO-
CTBIO KOHCTPYKIIH, B KOTOPBIX pealin3yeTcs
KYDA, sBnsiercs ux MOTYEPKHYTO J0OOABOU-
HBIH, YTOUHSIOLIMI Xapakrep (B 3TOM CMBbICIIE
o0e pa3HOBUJHOCTH MOTYT OBITh Ha3BaHBI
YTOYHEHHEM B HIMPOKOM CMBICIIE), YTO BbIpa-
JKAeTCsl B UHTOHALIMOHHOW M IIyHKTYallHOHHOM
M30JTUPOBAHHOCTH OT OCHOBHOW TKaHH TEKCTa
U OOBsCHSETCS MX KOMMYHUKATHBHO - IIpar-
MaTH4eckoil mpupomoil. OHM BO3HHKAIOT, C
OJIHOHM CTOpPOHBI, KaK CBOEr0 poja «iepedu-
BBI»', TIOMBITKH [PEO0IETh THHEHHOCTD PEUH
W HEMOCPENICTBEHHO OTPa3UTh CHUMYJbTaH-
HOCTb YEJIOBEUECKOT0 MBINUICHHs, H0O0, TI0
cnpaBemmuBoMy 3amedanuio JI.C. Bwirorcko-
r0, «TO, YTO B MBICIH COJIEPKHUTCS CHUMYJIb-
TaHHO, B PEYH Pa3BEPTHIBACTCS CYKIICCCHBHO»
[Beirorckuit 1982, 356], ¢ apyroii cTOpOHBI,
OTpPaXXarOT aBTOPCKUHM «IaTpOHAXK», 3a00Ty O
yrTaTesne, 3aCTaBIIONIYI0 MPHOeraTh K Mosic-
HEHHSIM T10 XOJy MOBECTBOBaHUS, YTO MO3BO-
JSeT Ha3BaTh WX YTOYHEHHWEM B IUPOKOM
CMBICIIE CITOBA. DTO HIMPOKO MOHITOE «yTOU-
HEHHE» MOKphIBaeT CO0OW ormperneneHHoe mo-
Jie B TIOHSATUHHOM MPOCTPAHCTBE, MMEIOIIEe
CBOIO CTPYKTYpY, PaccMOTpEHHE KOTOpOH H
OyJeT mpeacTaBIATh COOOM Hallle AajibHEHIIee
H3TIOKEHHE.

Kak 110001 s136IKOBOH (pakT, KOHCTPYK-
LIMH, B KOTOPBIX peaynnsyercs B si3pike KYDA,
MOT'YT OBITh HCCIIEIOBAHBI HE TOJBKO B CHC-

1 Cpa.: «ITucarenu u coGeCeTHUKN B CaMOii OOBIK-
HOBEHHOH OLITOBOM 00CTAHOBKE OYEHL JIOOAT IIe-
peOUBaTh...OMHY KOHCTPYKIIUIO JPYTOM, OIHH
CTpOM TpPaMMAaTHYECKOrO TPEIAJIOKEHHUS COBEp-
IICHHO APYruM cTpoeM. [lucarenu TO TPUBOIAT
COOCTBEHHBIC CIIOBA CBOMX I'€POCB, TO MEPEOUBAIOT
9TH CJI0BA BCTaBKaMHU OT ceOs...A BMECTE C TEM U3
Bcell 9Tol HepazOepuxu 00pa3yercst HeUTO IeIoe,
YTO UIMEHHO M XOTeJ BRIPa3uTh Mmucateib» — Jloce
A.®. 3nak. CumBon. Mud. M., uzn. MI'Y. 1982.—
C. 141.

TEMHO-53bIKOBOM acCIIEKTe, BKIIOYAIOIIEM B
ceOs aHamu3 B JBYX YPOBHSIX — CEMaHTHYe-
CKOM ¥ (hopMajbHOM, HO U B JMHAMUYECKOM,
KOMMYHHUKATHBHO-TIPAarMaTi4eckoM,  (pyHK-
IIMOHAJILHOM acCIIeKTe, MPEAIoJiararolieM aHa-
713 BHEsI3bIKOBOW peanbHocTH [KotoBa 2012,
6], B KOTOpOIi CyIecTBYeT (POPMHUPYIOIIASLCS
KOMMYHHUKATHBHAs CUTyalllsl U KOTOpas B CH-
JIy 3TOTO B KaKOM-TO CMBICIIC OIPEICIAET ee
COOCTBEHHO SI3bIKOBBIC XapPaKTEPUCTHKH.

B mpuiokeHHMM K HalieMy MPEAMETY
Mbl MM€EM Ha (PYHKIIMOHAJILHOM YPOBHE He-
kotopyro obnacte KYJA, tae 1o wnm uHOE
T0JIe BBIACISETCS B 3aBUCHMOCTH OT CII0C00a,
KOTOPBIM aBTOP «IIPOSBIIAET» cedsl, 3a00TACh
0 CBOEM ymuTatene. B 3Toil CBA3M B MIIOCKOCTH
noHsATHHHON Kateropun KYDA BUIATCS KOH-
Typbl TIOJICH JMBYX BBIJACISAEMBIX Pa3HOBHJIHO-
CTeH — YTOYHCHHS U TTAPEHTE3HI.

DT NBa TONS HMMEIOT OIpeaeieHHYIO
CTPYKTYPY M B3aUMOJICHCTBYIOT IO MaTeMma-
TUYECKOH MOJICNIN <I1ePECEKAIONIUXCI MHO-
xecTB». Tak, B IMOJIe YTOYHECHHUS BBIICIACTCS
MHUKpOITOJie MeTaTekcTa. YTo clienyeT MOHH-
MaTh noJi HUM? Ero o0pa3yloT KOHCTPYKIIUH
METasI3bIKOBOM HPUPOIbI, BBOAUMBIC aBTOPOM
JUTS TIOSICHEHHSI caMOro Tekcra (MeTaTekcT —
«TEKCT O TEKCTE») — JIHOO peajiu, O KOTOPOit
HIET peub B TEKCTE M KOTOpas MOXKET OBITh
HE3HAKOMa 4YHTATeNo, JIMOO ClIoBa, HAa3bl-
BAaIOILEr0 3HAKOMYIO Pealiiio, HO, BO3MOXHO,
B 9TOM KauyeCTBE HE 3HAKOMas uuTaTesto. Ta-
KOW IJIEOHACTUYECKUH, «CTpaxyIolnui», Xa-
pakTep KOHCTPYKIUH, ACTalOINi €¢ B HOpMa-
THBHOM OOIIEHNH HECKOIBKO H30BITOYHOM,
HUBEJIHMPYETCS €€ YIOTPEOICHUEM MPEUMYyIIIe-
CTBEHHO B TEKCTaX, BO3HUKAIONIMX HA JIMH-
TBOKYJIBTYPHOM (MJIM Ha IMHTBOCYOKYIBTYP-
Hoi») rpanune. Hanpumep: Apspym (nenpa-
BUILHO Hazbleaembvill Ap3epym, Ip3pym, IOp-
3pon) ocnosan okono 415 200y, 6o epems
Deooocus 1-co, u nazean Deooocuononem.
(4. Ihwxun. Ilymewecmeue 6 Ap3pym);
Bckope yenviwan s 368yKk  KOJMOKOILUUKOS, U
yenvlii psad kamapog (Mynoe), Npuss3aHHbIX
00uH K Opy2oMy U HABLIOUEHHBIX NO-
asuamcku, nomsiHyacs no oopoee (mam dnce);
Bce cuamcxue xowku umerom axkpomenanuye-
CKUll OKpac, Mo ecmb pas3ublii Yeem OCHOBHOU
ulepcmu U 80J10CAH020 HOKPOBA HA MOPOOUKe,
yutax, Hozax u xeocme. Taxou okpac ewje Ha-
soiaiom_«nounm». (Kowxu), «Bnpouem, ne
Mmozy nodcarosamvcsi — babywka (koponesa
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Buxmopuss — Aem.) 6vira ouenv miobesna u
PAa3peliuna Ham 8vle3dcams Oe3 8CAKUX KOM-
nanvonoe» (3. Paosunckuii. Huxona |1); Ho
ecmb  803MOJCHOCMb  8OCHONL30BANLCS
mpamnogeim (mo_ecmv_Opoosadicbum) peticom
«Cyneapu». (B. Iuxyns. Boeamcmeo); I[leue-
HE208 — OQalbHUX Npedko8 Kapakainakog u
POOCTBEHHbIX UM MIOPKO8 — 6CMPEMUIU KUN-
yaxu, nepeiios 6 oecsmom éexe Eounv. (.
Ecenbepnun. Koueenuxu); Apwiuw nowsin, umo
9MO — MApPXaH, Mo _ecmv _BerbModicd, U CKIO-
nuncs 0o zemau...(K.C. Jlviouc. Xponuku
Hapnuu); Dmo neobbiuaiino scusumenbubiil
HAnumMox — 30pagyp — opazoyenuviii oap Hm-
naopuca ([oc.P. Torkuen. Bracmenun xoney);
... Aneéapa 6 napyunuxax oocmasunu 8 omoe-
JleHue noauyuy 08adyams mpemveeo Kepyie-
ma _— pationa. (M. Konypos. Kaowcovlii 6301i-
oem na loneogy); Bckope onu npuexanu k
Go2oe — no-nawemy KII3 — mpemveco kepy-
nema. (mam dce) v T.1I.

SI3pIKOBOM MaTepual MOKa3bIBaeT, YTO
METas3bIKOBbIE KOHCTPYKIIUH PEau3yloTCs B
SI3bIKE HECKOJBKHMMH CIIOCOOaMHU. B BHUJE
NPEUIOKEHUI TOXKJECTBA, MNPEIJI0KEHUN C
MOSICHEHHEM M aJeKBaTHBIX MM 10 (opme
MPEATIOKEHNHN, CONIEPKALNX B CBOEM COCTaBe
KOHCTPYKIIHIO OIeHKH (MH 0Opa3HOro mosic-
HEHUSI), @ TAKKe MPEATI0KCHHS C TOSICHEHUEM,
o(hopMIIEHHBIM KaK BCTaBHbIC diieMeHThI. Co
CTOPOHBI CEMaHTHUKH METaTEKCT MOXKET OBITh
peanusoBaH mbo 1) kak nyOiIMpOBaHUE HH-
¢dbopmanuu B paMKax OIHOW JABYXKOMIIOHEHT-
HOM KOHCTPYKIMH (BO BTOPOM KOMIIOHEHTE
nyonupyercst HHpOpMaI|s U3 MEPBOrO KOM-
MOHEHTA) — AyOIUPOBaHNE MOXKET ObITh «00b-
CKTHBHBIM», BHEBPEMEHHBIM, 0€30I1¢HOYHBIM
U — cyObEKTUBHBIM, 00OPa3HBIM, OKKa3HOHAIb-
HBIM aBTOPCKHM, JINOO 2) KaK yHOpsAOYeHHE
rmojayu MHQOpPMaIIMY, ¢ JIOTHYECKOE KOMIIO-
3UIMOHHOE BBICTpAUBAHHE, PACIIOJIIOKEHHE
cienyromero (¢parmMeHTa 1O OTHOIICHHIO K
MPEABIIYIEMY MyTeM HCIONb30BaHHUS BBOJISI-
IIUX O3JEMEHTOB, THIA. 60-NepebiX, 8O-
BMOPYIX, 8 KOHEYHOM UMO2e, C1e008AMENbHO,
umax, maxum 0opazom v momoOHbIX.

Urak, oObekTHBHOE MyOIMpOBaHUE WH-
¢dopmanuu ocymiecTBisiercss B (popMe, Kak
yKe OBbIIIO CKa3aHo, JIN0O MPEUIOKEHHH TOX-
JiecTBa, JIMOO TPEIOKEHUI C TOSICHEHHUEM,
HO TIEpBBIC, OYJy4YH METas3bIKOBBIMU T10 MPH-
poze, He OTHOCSTCS K paccMaTphBaeMbIM Ha-
MU KOHCTPYKIIHSIM, B KOTOPBIX DPEaIU3yeTcs

YTOUHEHHE M KOTOpBIE TI0 OMPEACTECHHIO JIe-
’KaT ~ BHE OCHOBHOTO  HMH()OPMAIMOHHO-
MMO3HABATEIBHOTO COMACPIKAHUSA TEKCTa, II0-
3TOMY 37€Ch MBI HE OyJeM T'OBOPHTH O HHX.
IpeamoxeHus ¢ MOSCHEHHEM TIPEICTaBICHBI B
MPHUBEACHHOM BBIIIE OJ0Ke mpuMepoB. To
€CTh TOSCHHUTEIFHBIMH MBI Ha3bIBAaeM IIPE-
JIOKEHUS, COAepIKaIlne KOHCTPYKIMIO (MiH
OJ0K; B MpHMepax — BBIAENEH) OIUHAKOBO
IrpaMMAaTHYECKH O(OPMIIEHHBIX KOMITOHEHTOB,
COBUHYMBLU 8 PAMKAX OAHHO20 NPeON0IHCEeHUs.
Ha nepughepuro (TO €CTh MOSICHAEMBIR U MOsIC-
HAIOMINNA KOMITOHEHTBI HE SBIIIOTCS ITOIE-
JKaIUM ¥ CKa3yeMbIM, Kak d3TO OBIBaeT B
MPEATIOKCHUSAX TOXKAECTBA. JTO OCOOECHHO
BaXHO OTMETHUTH JIsI CIy4aeB, KOTAa KOMIIO-
HEHTHI OJIOKa TPEACTaBIEHBI HMEHAMHU CYIIle-
CTBUTEIBHBIMH, CTPYKTypHas cxema NN —N'n
— HauboJIiee YacTOTHAs, HO HE €MHCTBEHHAS),
B OCHOBE KOTOPOTO JIGKHT JIOTHYECKOE OIpe-
nenenve (meUHMINSA), HOMHUHAIBHOE WIIH
peansroe [Kupmmior 1982, 113], mpexacras-
nstronee coboif BHEBpEMEHHOE 00BEKTHBHOE
TOXKIECTBO.

MeraTeKcT, MPEACTaBICHHBIN MOSCHE-
HHEM, 00pa3yeT CBOE€ MHKPOIIONE, IEHTPOM
KOTOpOro Oyaer HOMHHAJIbHAs AeHUHUIMS,
peajbHas MPH 3TOM CIABHTAeTcs Ha mepude-
pHIO, Tl HAYMHAET TPAHUYUTH C MUKPOIIOIEM
«OIIEHOYHOT0» (MK «0OpasHo - MOSCHUTENb-
Horo») Merarekcra. OH peanu3yercs B KOHCT-
PYKITHAX, TaKXKe METasA3bIKOBEIX IO MPHPOJIE,
HO COJEpKaIlMX CyOhEeKTHBHO-MOIAIBHYIO,
9KCIPECCHBHO-OIEHOYHYIO COCTABJISIONIYIO B
OTHOIIEHUSX MEKIY KOMIIOHEHTaMH, HaIlpH-
mep: Croso boowcue paseonsem YHbiHUE — COH
ovuu. (Cesmumenv @eoghan 3ameopnux); Ha
yeny Tlonsinku, 3aHAMOM KAKOU-mo KOHMOopOil,
NOJIIXAN UleQe8p HAPLIUKUHCKO20 6APOKKO —
«Kpacnas yepkosv [ pucopus Heoxecapuii-
cko2o npu Ionanxe». (A. Bosuecenckuil),
Hocmotinoe mecmo npunadnedxcum emy 6 6uo-
epaguu  benunckoeo — [lvukuna pycckou
xkpumuxu. (. Brazou); Mue ecnomunaemcs
OHeBHOe npeOCcmasieHue 6 MAaleHbKOM 3amx-
JOM  KuHemamoepage, Oumkom HAOUMOM
oembMu U NPORUMAHHOM 20PSYUM  OYUKOM
KUHONAKOMCIIBA — JHCAPEHbIX KYKVPV3HbIX 3¢-
pen. (B. Habokos); Kasicemes, 30ech ewe He
3HAKOMbL C CYemoll — XPOHUYECKOU 601e3HbI0
seka ypbanusayuu. (FO. Jlowuy);...cmuns 6a-
POKKO — J1e2KOCHb _U_PACKOBAHHOCHb — Odl
Espone kapmanHble uacel, nepewlii cumeonl
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npobyscdenus _camocosnanus unousuoa (FO.
Cemenos); Hawe namenmosgannoe opycue —
0080IbCMBO HCUBHEHHBIMU OAa2amMu — OKA3bl-
saemcs 6ezoeticmsennvim. (K.C. Jlbiouc) wu
T.I. OTO HE O0OBEKTUBHOE TOXKIECTBO, KaK MBI
BHJIUM B TIOSICHCHHH, a CYOBEKTHBHOE 00pa3-
HOE aBTOPCKOE OTOXKIECTBICHHE, XOTS TI0
(¢hopMe OHU UJACHTHYHBI TOSHUTEIBHO - METa-
TEKCTOBBIM. J[aHHBIC KOHCTPYKIIMM 3aHUMAIOT
MOrPaHUYHOE TPOMEXKYTOYHOE TIOJIOKEHHE,
YTO MO3BOJIAET OOBACHUTH TOT (PAKT, UTO JOJN-
roe BpeMsi B HCTOPHH OTEYECTBEHHOIO SI3bIKO-
3HAHUS 3TU KOHCTPYKIMU HE pa3rpaHuYMBa-
nuck [Korosa 2009, 33].

Mukponone KOHCTPYKLHM, B KOTOPBIX
nyonupyercss WH(OpMaius, TpPaHUYHT, Kak
OTMEYaJIOCh BBIIIE, C MAKPOIIOJIEM «YIIOPSII0-
YHBAFOIETO» METATEKCTa. DJIEMEHTHI THTIA 8O-
nepevix, umax, Cc1e008amerbHo U noo 1O
MOP(OIOTHYECKOH TPUPOIE OTHOCITCA K
KJlaccy MOJIAIBHBIX CJIOB M B CHHTAaKCHCE Ha-
3BIBAIOTCS «BBOJHBIMU CJIOBAMH» B CTPYKTYpE
npemiokeHus. [1oqo0HBIM IpaMMaTHYECKUH
CTaTyC ITHX CIJIOB 3acTaBisieT TPaJWIOHHO
OTHOCHTb MX K «BBOJHBIM M BCTaBHBIM KOHCT-
PYKIMSIM», HJIM TapEHTE3¢ B IIUPOKOM CMBIC-
Jie CJIOBA, XOTsI, HA HAIll B3IJIS, UX CTOUT OT-
IPaHUYMBATh OT BBOJAHBIX CIIOB CyOhEKTHBHO-
MOJIANIFHON CEMaHTHKH, THUIIA KOHEUHO, Oe3yc-
JI0BHO, K COJNCANIEHUIO, HABEPHOE, OO0IICHO
OvIMb ¥ T.I1.

[TonoskeHnue METATEKCTOBBIX BBOJIHBIX
CJIOB TPEACTABISACTCA IOTPAaHUYHBIM MEXKIY
MHUKpPOIOJIeM  yOnupoBaHus WHQOpMaIH
(1M TOSICHEHHWs]) B METAaTEKCTOBOM TIIOJie H
JIpYrUM TIOJEM — TIOJNEeM CYOBEKTHBHOW MO-
JabHOCTH, 00pa3yeMbIM TaKKe Ha CEeMaHTH-
YECKOM ypOBHE, HO YK€ IMapeHTe30H; IMEHHO
MOTPaHUYHBIM TOJOKEHUEM IOIO0HBIX 3JIe-
MEHTOB OOBSICHICTCSA, B YaCTHOCTH, M TOT
($aKT, 4TO OHM HE BCEMHM aBTOpaMHU OTIPaHH-
YUBAIOTCS OT CyOBEKTHBHO-MOJAJIbHBIX BBOJ-
HBIX cloB. Hanmume IByX MPOMEXKYTOYHBIX

2 CpB. HO3HIMH aBTOPOB, HE PA3rPAHMUMBAIONIAX
METaTeKCTOBBIX M CYObEKTUBHO-MOJAIBHBIX IO
NPUpPOJE 3JIEMEHTOB BHYTPH KOpITyca BBOIHBIX
cioB, Hanpumep: Pycckas rpammaruka. T.2. M.,
1982.— C. 228; Pozenrans [1.5. CoBpeMeEHHBIH
pycckuit s3pik. M., —1991. — C. 359 u ap., u Bbize-
JISFOIMX CPEAM BBOAHBIX M BCTaBHBIX 3JEMEHTOB
MeTaTeKCTOBbIe, Hampumep: BexoOunka A. Mera-
TekeT B Tekcre // HoBoe B 3apyOexHO JTHHTBHC-

TPYII 3JEMEHTOB JeNaeT JOCTATOYHO HEdeT-
KAMHU TPAHHIIBI MHKPOIIONS JTyOJHUpPOBaHUS
nHpOpPMAIUK ¥ TONS CyOBEKTUBHOW MOJANb-
HOCTH, W TIO3BOJISIET CHIENATh BBIBOJ O TOM,
YTO UMEHHO Ha JaHHOM YYacTKe TOJsl MerTa-
TEKCTa M TapeHTe3bl B3aUMOACHCTBYIOT TIO
MOJIETIH TIePECEKAIOIINXCS MHOXKECTB.

Temnepb MOCMOTPHM, YTO MPEICTABISCT
coboii 1oje CYOBEKTHMBHOH MOJaJIbHOCTH,
BO3HHKAIOIIIEE HA CEMaHTHYECKOM YPOBHE OT
MPOCUPOBaHMsI HA HEro TOJsS BTOPOrO CIO-
co0a JKCIUTMKALMK aBTopa — mapenTte3bl. Ero
00pa3yroT KOHCTPYKIUK Apyroi (He MeTas3bl-
KOBO#i) MPUPOJIBI, BCTABJISIEMbIC B MPEIIOKE-
HUE B Ka4eCTBE MOMYTHBIX 3aMEUaHHi caMoro
pa3HooOpa3Horo xapakrepa (3To MOXKET ObITh
MOITyTHOE 3aMeyaHWe aBTOpa Ha CBOW CUeT,
camble pasiHyHble COOOpaXKEHHS IO MOBOAY
COJZICp’)KaHUsl TOTO, YTO OH COOOIIAeT, HIIH
CTHJISI TEKCTa, MO0 TOMY MM WHOMY 3KCTpa-
JIMHTBUCTUYECKOMY IIOBOIY, peMapka, olpa-
[IEHHE K YHUTATEN0 M T.[.), OJHO3HAYHAS
Kiaccu(UKaIys UX MpeCcTaBIsIeTCs] B paBHOM
CTEIEHU U HEBO3MOXXHOH U HeHy>1<H01713. He
CIly4ailHO aBTOpbl «PYCCKOH TIpaMMaTUKH»
Ha3BaJM 3TOT paspsia «BBOTHBIMH CIIOBaMH,
BBOJIHBIMH COYCTaHMSIMUA CJIOB M BBOJHBIMH
MPEATOKCHUSIMU» M OTHECIH K HEMY <«JI0-
BOJILHO OOIIMPHYIO ¥ JIETKO TIONOTHSIONIYIOCS
TPYIITUPOBKY JIEKCHKO-CUHTAKCHYECKHX €U~
aum» [PT° 1982, 228]. KoHCTUTYHpYIOIIMMHU
MpPHU3HAKAMHU STHX KOHCTPYKIUH OyayT Te ke,
YTO MBI HA3BaJlM B Ka4eCTBE TJIaBHOM OTINYH-
TENFHOW OCOOEHHOCTH BCEX KOHCTPYKIHH, B
KoTOopeIx peanusyercss KYDA, a umenno. 1)
WX «HEBKIIOYEHHOCTH» B OCHOBHOE COJIEpiKa-
HUE TeKcTa («BHEXPOHOTOIMHOCTH») M IMOJ-
YEPKHYTO JOMOJHUTENIbHBINA, BCTABOYHBIN Xa-
pakTep U 2) UX HEIHMHEIHOE» CyIIeCTBOBA-
HUE B TIOTOKE PEUH, OTPaXKAIOIIEe CUMYIIbTaH-
HBII XapaKTep MBICIUTEIBHBIX MOJIeTel Yemo-
BEUYECKOr0 CO3HaHWs, — 4TO, B IIEJIOM, BhIpa-

tuke. Bein. VI, JIuarsucrtuka tekcra. M., 1978
C. 402-421.

® B yuebHHKAX 1 YUEOHBIX MOCOOHSX 110 CHHTAK-
CHCy MOXHO HaiiTu OoJiee WM MeHee IOJHbIE Ie-
pEYHH BO3MOXKHBIX CYOBEKTHBHO-MOJIIBHBIX 3HA-
YEeHUI BCTABHBIX U BBOJHBIX 3JeMeHTOB. CM., Ha-
npumep, Posenrans [[.3. CoBpeMeHHBIN pycckuit
s3Ik, M., — 1991. —C. 359; Ckobaukosa E.C. Co-
BPEMEHHBIN pyccKkuM A3bIK. CHHTaKCHC IIPOCTOTO
npemioxkenus.— M., 1979.— C. 236 u np.
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JKAeTCsl MHTOHALIMOHHOM M IyHKTYallHOHHOM
M30JIMPOBAHHOCTBIO MX OT OCHOBHOH TKaHU
tekcra. OHH, TaK JKe, KaK U METaTeKCT, Mpej-
CTaBJISAIOT COOOM TIPOSIBIICHUE aBTOPCKOTO
«aTpoHaXkKa» HaJ TEKCTOM I CBOEro 4YMTa-
tenst. Hanmpumep: 4 dpyeue yuenuku npunivliu
8 1100Kke, — ubo Heoanreko ObLiu om 3emiu,
JIOKMmell 0KOA0 08YXCom, — mawa cems ¢ pbi-
6orw.(Eeane. om Hoanna, 21, 8); 3uaio ueno-
sexa 60 Xpucme, xKomopbwlii Hazad momy 14
nem (6 _mene iu — He 3HAI0, 8He U Meld — He
3Haio: Boe 3naem) eocxuuyen 6vl1 00 mpembe-
20 neba. (2 Kopungpsnam, 12, 2); Kaxou any-
OOKULL U SICHBIL OMEEm HA 80NPOC, HA KOMO-
pbitl 3anaonvie 6020cno6vl (He moavbko baa-
JHCeHHbLl AB2YCmMUH) HUKO20a He Obliu CNo-
cobnvl gepro omeemums! (Mepomonax Cepa-
@um (Poy3). Mecmo 6aascennoco Aeéeycmuna
¢ Ilpasocnasnoti yepkeu); Anexcei (uuma-
Melb Yoice V3HANL €20) MeNcOY mem NPUCmaib-
HO 2na0en na mMonooyio kpecmosanky. (A. Ilyw-
kun. Bapvuuns-kpecmosnka);, Haxoney, (u
elje HulHe ¢ CAMO0080IbCHBOM HOMUHAI) Y
MUHYMY) 4Y8CMEO 00J124 80CMOPHCECMBOBAIO
60 MHe Had ciabocmovio uenosedeckoio. (A.
Ihwkun. Kanumanckas oouka); A evickouun
uz meneeu, mpecuyn eco (eunosam) 6 yxo u
cam omoosunyn pozamky. (mam sce); Oonaro
24C OH ObLT NOIM, U CIPACIb €20 ObLIA He0)0-
JUMA: K020a HAXOOULA HA He20 MAaKas OpsHb
(mak naswviean on sdoxnosenwve), Yapcruii 3a-
nupacs 8 ceoem Kabuneme u NUCAL C ympa
00 nosoneil nouu. (A. Ivwxun. Ecunemckue
nouu); Ceudanus nNpoxoosm OOUHAKOBO U 6
O0UH U MOm Jice MOMEHM HOBECHMBOBAHUS
(brusKul K KYTOMUHAYUY), U, KAAHCEMC, 8 00-
HOM u mom dice mecme (6eposmmuo, 68 «becedke
Pyouna» uz Cnacckoeo napka). (B. Iyces.
Bnuku 6enoeco ceema); Knapa I'eopeuesna I1y-
2ayveea (ona mak u He cMeHuna hamuruu nep-
6020 mysica) npuexana 8 Mockgy bez onpede-
nennotl yenu. (A. Agpanacves. Ilpedsapumens-
HOe 3HAKOMCMB0); Ybedcoen i on 6 MUuHymol
Haubonvwei yecmuocmu (HUKmMO u3 nodetl
HUK020a He Obl8al COBEPULICHHO YECMEH), YMO
OH Xouem moabKo ciedogamv 6one Bpaca?
(K.C. Jlviouc. Iucoma Baramyma),— Mucmep
Maxkusn! — cxazan on, OMKUHYBUWUCH HA CRUH-
Ky Kpecna,— Bvi gcec0a 3axodume Kk Opy3vim
yepesz okno? (Cuex). (I'.K. Yecmepmon. Illap
u Kpecm); 3sanu eco Muxaunom (ghamunuro s
nucams He Cmamuy, 3anadubiM JH00sSM 8Ce PAg-
HO He npouumams _ee) u, nosmopsi, OH Cua-

CMIIUBO JICUN CO 38EPAMU 8 CB0ell XUJCUHE.
(mam orce); Hecmompsi na 200bl, HecmMompsi Ha
nocmol (6epree, 6aazodaps um), omey Muxa-
Wl OMAUYANCS U CULoU u J08kocmwio (mam
oce) v T.1. TO €CTh MOYKHO TOBOPHUTH O TOM,
4TO TOJie MApeHTe3bl MPH TPOCSKIIMKA Ha Ce-
MaHTHYCCKUN YpOBEHb TaKKe 00paszyer mojie
— 3TO T0JIe CYOBEKTHBHOM MoAambHOCTH (rpa-
HUYHUT C MHKPOIIOJIEM OIICHKH M3 TIOJIsl MeTa-
TeKcTa), KOTopas BoIuIomaercs B (opmax
BBOJHBIX CJIOB (‘IaCTB KOTOpBIX, B CBOIO OYEC-
pelb, OTHOCHTCS K METAaTeKCTy) W BCTaBHBIX
KOHCTPYKIMI B MX CKOOOYHOM U HECKO0O0Y-
HOM TYHKTYallMOHHBIX BapuaHTax (TO eCTh Ha
dopMabHOM ypOBHE Takxke (UKCHpYeTCs
moJse, a He TOYKa).

TakuM 00pa3oM, U3 BBIIIC CKA3aHHOIO
MOYKHO CeaTh CIeayrome BRIBOABL 1) OH-
TOJIOTMYCCKH IpUCyIIad XYyJOXCCTBCHHOMY
TEKCTY OAUAJIOTHYHOCTH MMECT A3BIKOBOC IIPO-
SABJICHUEC B CYHICCTBOBAHHWU KOHCprKHHﬁ, HE
HMEIOIIUX OTHOIICHUS K HH(GOPMAIHOHHO-
MO3HABATEIIBHOMY COJICPYKAHHUIO TEKCTa, HO
OpsSIMO  OTHOCSIIUXCSL K HAOMEKCMOBOMY,
MEXIMYHOCTHOMY JTHAJIOry aBTOpa C ajpeca-
TOM, OCYIIECTBIISIEMOMY Yepe3 TEeKCT; 2) ITH
«BHEXPOHOTOITHBIC» KOHCTPYKIIUHU TPEACTaB-
JIIOT COOOM DKCIUTMKAIMIO «3a00ThI» aBTOpa
0 CBOEM 4HUTaTelle, HHTepeca K HEMY, JKelaHus
AOCTUYb B3aMMOIIOHUMMaHHs, TapMOHUU B 06'
IICHUU C HUM, Pl KOTOPBIX aBTOP U «OOHA-
pyxuBaer» ce0sl, TPOsBISAET ceds Kak JIHd-
HOCTb CO CBOMMM B3IJIiAaMU, MHUPOBO33PCHU-
€M, CHCTeMOM IICHHOCTEH; OHM OTHECEHBI Ha-
MH K KaTeropum IMIPHUHIMUIIOB CJIOBECHO-
XYIIO’KECTBEHHOTO CTPYKTYPUPOBAHUS TEKCTa,
WM KOMMYHUKAaTHUBHBIX YHUBEPCAIMNA U Ha-
3BaHbl <«KOMMYHHUKAaTHBHOW YHUBEpCAIHMEH
IKCIUIMKAI[MKA aBTOpa», CYUICCTBYIOLICH B
ABYX PAa3HOBHIHOCTAX — KOHCTPYKIHAX YTOY-
HEHUS U MapeHTe3bl; 3) M0 CBOCH mparmMartu-
YeCKOW Tpupoje 3TO JUOO0 METaTekcT, Jrbo
BCTaBKAa B JIMHEWHBIA IIOTOK pedYd, B TOM U
JPYroM cilydae OTpaKarolue CHMYJIbTaH-
HOCTh YEJIOBEYECKOr'0 MbINUICHUS; 4) B S3bI-
KOBOM BBIPAKEHUM ATO BCErJla KOHCTPYKIIUH,
ocnokusromue (rpaMMaTHdecku u/ WIH KOM-
MYHHKATHBHO) TPESUTOKCHUE U UMEIOIINE PSIIT
KOHKPETHBIX ~CEMAaHTHYCCKHX  peaH3alluii.
BrIcokasi cTrenneHb MHTEHCHUBHOCTH HCIIONB30-
BaHHUS ONMCAHHBIX KOHCTPYKIUH (Hapsmy c
JPYTMMH CPEICTBAMHU IOMAJMHHON AUAJIOTH3a-
IIUM PEYU) B XYJAOKECTBEHHBIX TEKCTaX, MPH-
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HaJJIOKAIIUX COBPEMEHHOW KyJbType, Kpac-
HOPEUMBO CBHJIETEIBCTBYIOT O CMEHE KYJb-
TypHOW JIOMHHAHTBI, KOTOpas MOXKET OBITh
ompeneNieHa Kak JHMajoruyeckasi, CyOBeKT-
CyOBbEKTHAs, OCMBICIICHHAasI B CBOE BpeMs
M.M. BbaxTusbIM, ¥ oOperaromias peaibHbIe
YCPTHI CEroaHA.
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TPU SITU30/1A U3 ITEPUOJIA «bOJIBIIIOI'O TEPPOPA»:
PEINPECCUPOBAHHAS HAIIUOHAJIBHAS ®UJIOJIOT' U
Coeros M.

1. IapTuiinbiii pyHKIHOHEP MO TOTKHO-
CTH, A3bIKOBEA-COLHOJION 110 IPU3BAHMIO

Heo0xommMMoCTh  CO3HATENBHOTO  BO3-
JeWCTBYS HA pa3BUTHE U (QYHKIIMOHUPOBAHHE
TYPKMEHCKOTO JInTepaTypHoro si3bika B 20-¢
TO/Ibl MPOILIOTO CTONETHs Obla BHI3BaHA He-
OBIBaJIbIM paciIupeHneM cep ero MCIoIb30-
BaHUs, C OJHOW CTOPOHBI, M (PYHKIIMOHAIB-
HOHM, BHYTPUCTPYKTYPHOH HEMOArOTOBJIEHHO-
CTBIO K 3TOMY, 00YCIJIOBJIEHHOH €ero ucropude-
CKHM DPa3BUTHEM, C ApPYroi. B cBsA3M ¢ 31TUM,
SI3BIKOBOE CTPOMUTEIBCTBO, Pa3BEpHYBIIEECS B
Typxmenckoii CCP, kpaliHe HyXJal10Ch B IO-
CTOSSHHOM OCBEILIEHUH CIEUUAJUCTAMU BO-
MPOCOB B3aMMOJICHCTBUS sI3bIKa U OOIIECTBa B
HOBBIX UCTOPUYECKUX YCIOBUSX C LIEIBIO pa3-
pabOTKM KOHKPETHBIX pPEKOMEHAAIUN JUIst
SI3BIKOBOM MPAKTHKHU.

B 20-e roaer mpomuioro Beka B Typk-
MEHHCTaHe ObUTO OUYeHb MaJIO CHELUAIUCTOB -
SI3BIKOBEJIOB,  3aHMMAIOUIMXCST  MPoOIeMoi

B3aMMOJICHCTBHSI SI3bIKA M OOIIECTBA, TOATOMY
Ba)KHBIE BOIIPOCHI SI3BIKOBOM TTOJNIMTHKH pelia-
JIUCh UMHU COBMECTHO C TAPTHHHBIMH U TOCY-
JapCTBEHHBIMHU JesATesiIMA pectiyonmuku. Of-
HuM U3 HuX 6611 Kypoan CaxatoB (yporxeHerl
cena Kemn mox Amxabamom, 1905-1938) —
BUJIHBII MAPTUHHBIN U TOCYJAapCTBEHHBIM pa-
ootk Typxmenucrtana B 20-¢ u 30-e ropl,
BOMPOCAM OMNHCAHUS )KU3HU U JIEITEIbHOCTH
KOTOpPOTO OBUIH MOCBSAIIEHBI OT/IENbHBIE Pado-
Tl COBPEMEHHBIX TYPKMEHCKHX YYEHBIX
[AypaeieB  1965; baiipammbipamo  1969;
Ixymaer 1971; T. Opazos 1985].

B 1925 — 1929 rr. K. Caxartos, 3aHuMas
MoCcT 3aBenyromiero arurnponorgenoMm LK
KII(6) TypkmeHucrana, HEMOCPEACTBEHHO
PYKOBOJIMII U aKTUBHO YYacCTBOBAJI BO MHOTHX
MEPOIPHSTHUSX IO SI3EIKOBOMY CTPOHUTENBCTBY,
pasBepHyBIIeMycsi B pecnyOnnke. Bricrymas
HA CTpaHMIAX pPECHyONMKAHCKMX  ra3er
«Typkmenucran», «TypkMeHCKass HCKpa»,
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<« KOMMYHHCT», )XYPHAJIOB «bOJIBIIEBUK,
«Typkmen Menenuern», «IypkMeHOBee-
HUE», a TaKKe KypHaia «3a mapTuio» — opra-
Ha Cpenneasuatckoro bropo LIK BKII(6), K.
CaxaToB aHaJIM3UPOBAT XOJ BBITOJHEHHS ycC-
TAHOBOK JIMPEKTUBHBIX OpPraHOB B OOJIACTH
KyJIbTYPHOTO CTPOHUTEIbCTBA, C MapTHIHBIX
TTO3UIIUI1 OIIEHUBAJI HEIOCTATKU U OTKJIOHEHUS
B OCYIIECTBJIEHUIO HAIIMOHAIBHOW TMOIUTUKH,
B TOM YHCII€ B PELIEHHH BOMPOCOB O TYPK-
MEHCKOM SI3bIKE U JINTEPATYphl, YKa3bIBas MX
ycrpanenus. Yacte crateit K. CaxaroBa Ha
TYPKMEHCKOM SI3bIKE BOIIUTM B €ro KHUTY, W3-
naHHyto B 1928 romy non HazBanueMm «Muuiu
MeneHner XakeiHaa» («O  HanmoHAIBHOM
KyJbType»).

K. CaxaTtoB OBbLI IEPBBIM PEIAKTOPOM
Jnerckoro xypHana «llmonep», dieHoM pe-
JAKIIMOHHOM KOJUIETHH TOJIUTHKO - 3KOHOMH-
Yyeckoro xypHana «bomnbiieBuk» — oprana LK
KII(6) TypkmeHucTaHa U psiia IPYrux HM3ja-
HUM. Benuku 3aciyru ero B nepeBoje Ha
TYPKMEHCKHU SI3BIK OOLIECTBEHHO - TOJNUTH-
yeckoit nuTepaTypbl. OH — OIMH U3 OpraHHU3a-
TOPOB PaJUOBEIIAHHUS HA TYPKMEHCKOM S3bI-
Ke.

VYcememHoe A3bIKOBOE  CTPOUTENBCTBO
Kak 0co00 BaXHBIH y4acTOK KYJIBTYpHOTO
pasButus TypkMeHHUCTaHAa BO MHOI'OM 3aBHCE-
JI0 OT BBIPA0OTKH Hay4YHO 0OOCHOBAHHOM SI3bI-
KOBOW TIIOJIUTHKH, ONMHUpAarouieicss Ha OObek-
THUBHBIC 3aKOHBI OOIECTBEHHOTO Pa3BHUTHS B
ToM WM nHOM mepuoae ucropuu. K. Caxaro-
BY OTBOJAMTCSI BHUJHAS POIIb B BBIPAOOTKE M
OCYILIECTBJICHUN SI3BIKOBOW TONMTHUKH, COOT-
BETCTBYIOILIEH MCTOPUYECKU CIIOKHUBLIEHCA B
peciyOInKe I3bIKOBOM CUTYallHH.

B paborax K. CaxaroBa comepxatcs
JIOCTOBEPHBIE CBEICHUS O A3BIKOBOM CUTYyallUU
B Typkmenucrane B 20-¢ romsl MpOILIOTrO
cronerusa. Tak, Hampumep, yKasblBas, 4YTO
TYpKMEHBI B T€ TOJbl €lle He MPEeACTaBIISIH
OKOHYATEIbHO CIUIOUEHHOW HAIlH, OH OTMe-
Yanm CcBOeoOpa3Hbie MOMEHTHI O0OCTaHOBKH,
CIOCOOHBIC IPUYHHUTH BpEIl PA3BUTHUIO TYPK-
MEHCKOT'0 JINTepaTypHOro si3bika. OCHOBHYIO
OIMACHOCTh OH YCMaTpPUBAJI B POJOBOM OBITE U
pasIuuMii TOBOPOB y HEKOTOPBIX IUIEMEH
TypKMEHCKOro Hapoja. Hama monuTtuka B OT-
HOIIEHUH ponoBbIX nenenwii, mucan K. Caxa-
TOB, TpeNONpeAesseT NMPUBJICYEHUE MpeacTa-
BHUTENEH BCEX POJOB M IUIEMEH K rOoCyAapcT-
BEHHOMY CTPOMTEIILCTBY B Hallel pecryOunu-

Ke, a OTciola — HeoOXOAMMOCTh Oolee WIIN
MEHEe PaBHOMEPHOT'0 KYJIBTYPHOT'O, XO3SHCT-
BEHHOT'O W TMOJIUTUYECKOTO Pa3BUTHUSA OTICIb-
HBIX TUIEMEH M 4epe3 ATO MOCTENEeHHOE CTUpa-
HHUE TPaHH POAOBBLIX NEICHUH, JTHKBUIAIUIO
POIIOBOI OTUYKJICHHOCTH U BpaXabl U, B KO-
HEYHOM CYeTe, YHUUTOXKEHHE UX. B cooTBer-
CTBUM C OTOW JIMHUEHA OH PEKOMEHAYET TaK
BECTH paboTy IO Pa3BUTHIO TYPKMEHCKOTO
JIUTEPATYPHOTO SI3bIKA, «4TOOBI OH OBLT MOHS-
TEH TPYIIIIAMCS MaccaM BCEX pOJOB, T.K.
JpyTasi MOCTAaHOBKA BOMPOCa MOXKET IMPUBECTU
K YCUJIEHHUIO POAOBOM M TJIEMEHHOW OTYYX-
nennocti» [Caxaror 1928 I: 11].

Pa6oter K. CaxaroBa CBHIIETEIBCTBYIOT
0 TIOJIMTH3AIUU SI3BIKOBOTO Bompoca B Typk-
Menucrane B 20-e roapl. B pesomtonusx o0be-
muaenHoro mienyma IIK um IIKK KII(6)
Typkmenucrana (30 okts0pst — 4 HosiOpst 1928
r.) mo mokmamy K. CaxartoBa “OO6 OCHOBHBIX
3ajla4ax aruTopornpadoThl” OTMEYaoch, YTO
0opp0a Ha HMIEONOrHYECKOM (POHTE JTOJKHA
BECTUChH MPOTHB MaHTIOPKU3Ma, MECTHOT'O Ha-
[UOHATIM3MAa U JPYTHX MPOSBICHUA aHTHIIPO-
nerapckoi uaeonorud. OTHUM U3 MIPEACTaBH-
Telnel maHTIOpku3Ma B TypKMeHHCTaHe ObLI
MpernoaBaTeIb MECTHOTO TNEATEXHUKyMa U
coBmapTinkoyibl ®@. Ddenmusane, KOTOPHIA B
cratbe “llluBexxme” HazBam TypKMEHCKHUI
SI3BIK  MAJIOMOIIHBIM ¥ THHJIBIM,  cakcayib-
HBIM s3bIKOM” . [lo ero MHeHwHIO, U3 cakcayla
HEJB3s TOTYyYNUTh CTPOUTEIBHBIX MaTepPHaIOB
JUTSL TTOCTPOMKH IoMa (T.€. TYPKMEHCKHUHM SI3BIK
HE UMEET U HE MOXET MMETh JUTEPATypHBIC
HOPMBI), OH TIpeyTaraj MmepeiTH Ha Pa3BUTHIH
TYpPEUKHUI SI3bIK, TaK KaK TYPKMEHCKUU S3bIK,
CUMTAI OH, — 9TO “B OCHOBHOM TYpPELKHI
s3pik” [CaxatoB 1928 I1: 19; Caxato 1927].
Pa3BuBaTh TypkMeHCKHid s3bIKk D. Ddenmuza-
JIe CYUTAN TIPECTYIUICHHEM, IIIOBUHU3MOM. OH
BBICTYMTAJI TaKXKE MPOTHB BIIUSHUSA PYCCKOTO
sI3bIKA HA TYPKMEHCKUH SI3BIK M €T0 PaCIpo-
ctpanenus cpeau Typkmes. K. Caxatos, paz-
BEHYMBAs B CBOMX pa0OTaxX MaHTIOPKU3M, OT-
CcTamBaJl JIMHUIO Ha BCEMEPHOE pPAa3BHUTHE
TYPKMEHCKOTO SI3BIKa U €r0 TUIOAOTBOPHOIO
B3aUMOJICHCTBHUS C PYCCKHUM SI3IKOM.

He menee omacHbIM W BpEIHBIM IS
pPa3BUTHS TYPKMEHCKOTO JIUTEPATYPHOTO SI3bI-
Ka B UCCIIENYEMBIA TIEPHOJ] CYUTAIOCh HAIHO-
HaJpHO-TIypucTHYeckoe TeueHne. K. CaxatoB
OXapaKTepH30BaJ €ro Kak “ COXpaHHUTh BO YTO
OBl HU CTAJI0 YUCTOTY TYPKMEHCKOT'O S3bIKa,
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€ro caMOOBITHOCTh, XOTS OBI IIEHOM BOCKpeE-
IIEHUS CTaphIX, YMEPIIUX CJIOB, IEHOM M3BJIC-
YeHUs HauOoyee IICHHOro M3 IMPOU3BENCHUMN
CTapbIX TOXTOB W, HAKOHEI, IICHOH MaKCHh-
manpHOro ympomenus” [Caxaro 1929: 80].
On ormeyan, 4TO BpaxIeOHO HACTPOCHHBIE
MIPOCTOMY HAPOJY CIIOM CTPEMSTCS COXPAHUTH
“CcaMOOBITHOCTh TYPKMEH', TO €CTh Y30CTh,
3aCKOPY3J10CTh, TEMHOTY U HEBEXecTBO. OHU
BCEMHU CHJIAMH CTapPAINCh HE BHEAPSTH HOBBIX
MOHSITUH, MTOTOMY YTO BHEAPECHHE HOBBIX I10-
HATUM O3Hayajao BHEIPEHUE IPOJIETaPCKOM
uneonorun. K. CaxatoB npu3bsBai 60poThCs €
TEHJCHIIMEH COXpaHEHHS Takoh “caMOOBITHO-
ctH”.

EnvHCTBEHHO MpaBHIIBHBIM IYTEM BO
BCEX OTHOIICHHSX, MO CIPABEIMBOMY 3aMe-
gagnio K. CaxaroBa, OBIIIO CO3aHHE CBOETO
HAI[MOHAJILHOTO JINTEPATypHOr'0 fA3bIKa, 000-
raiieHue HOBBIMH TEPMHHAMH U TOHSITHSIMHU
[Caxaror 1929: 81]. Bonblryio poik B oCyIle-
CTBJICHUM HAMEUYCHHBIX MEp II0 S3BIKOBOMY
mianupoBannio K. CaxaToB OTBOIMI TOCY-
JapCTBEHHOMY armapary pecnyomukn [Caxa-
toB 1928 II: 11].

Puc. 1. Kypoan Caxamos

B cBoux paborax K. CaxaToB yacro 3a-
TparuBall BOIPOCHI COIHATIBHON O0YCIIOBIICH-
HOCTH Pa3BUTHUs si3bIKa. [locTaBUB mepen co-
0oit Bompoc: “Uem xapakTepusyercs ooOcra-
HOBKa, TpeOyromas pa3BUTHS TYPKMEHCKOIO
S3bIKa, ¥ BO3MOXKHO I BOOOIIE pa3BUTHE
TypkMeHckoro si3bpika?’ — K. CaxaToB jan Ha
Hero crenyromumii otBer: “OO0craHOBKa, Tpe-
Oyrolasi pa3BHTHS S3bIKa, XapaKTEpU3yeTCs
OONBIIMM POCTOM HApPOJHOTO XO3siicTBa Ha-
el pecryOIUKH — Pa3BUTHEM CEIBCKOTO XO-
351CTBa, MPOMBIIIJIEHHOCTH, paclIupEeHUEM
CETH IIIKOJI, KypCOB H T.J., OOIIMM YCHUICHUEM
paboThI MO CTPOUTENLCTBO COIMAIM3MA H He-
00XOIMMOCTH TIPUBJICYECHUS K 3TOMY CTpPOU-

TENBCTBY MIMPOKUX TPYAALIMXCS Macc... He-
00XOMMEBIE YCIIOBHSI JUIS Pa3BUTHs TypKMEH-
CKOr0 sI3bIKa, — Ipeiarail OH, — CO3/aHbl B
TUKTaTypoil mponerapuara, CoBeTCKOW Bia-
cteto. Co3nmaHa HanmoHasdbHas TypkMmeHckast
Coserckast Pecnybnuka, TrocyaapcTBeHHBIH
amnmapaT, KOTOPBIA MOCTENEHHO MEpPEeXOauT B
JENTOTIPOU3BOJCTBO HA TYPKMEHCKOM SI3BIKE.
Pa3BuBaercs ceTh HaIMOHAJIBHBIX KON, Kyp-
COB M JIpyTUX y4eOHBIX 3aBEJICHUH, CO3/IAI0TCS
KaJpbl KyJIbTYPHO-TEXHUYECKOW HAIMOHAIb-
HOW MHTEJUINTeHLIUH, U3aeTC U Pa3BUBACTCS
reJath Ha TYpPKMEHCKOM fA3BIKE, pacTer Ha
HOBOM TEXHHMYECKOW 0a3e HapOIHOE XO3SHCT-
BO pecryOnnku. Bee 3T ycnoBust, — moguep-
kuBan K. CaxatoB, — 1al0T npaBo OBITH TBEP-
JI0 YBEPEHHBIMH B Pa3BUTUH U COBEPILICHCT-
BOBaHUs TypKMeHCKoro s3pika” [CaxaToB
1928 1I: 10-11]. B apyroit pabore kK HE0OXO-
JIMMBIM YCITOBHSIM JUTS Pa3BUTHS TYPKMEHCKO-
ro JIUTEPaTypHOTO SI3bIKa OH OTHOCHJI CO3Ha-
uue Typxmenckoit CCP, pasBuThe HaIUO-
HaJbHOIM Te4yaTH, HaIMOHANIM3alWI0 rocarmma-
paTa, mepexoja MAe’ONpPOM3BOJACTBA HAa TYPK-
MEHCKUH SI3BIK, Pa3BUTHE HAPOAHOTO 0Opa3o-
BaHUS M OOIIMH TMOJBEM HapOJHOTO XO3SHCT-
BO, IOJUTUYECKUH U KYJIBTYPHBIH IIOIBEM
NIUPOKUX  TPYJSIIIUXCS Macc pecrmyOIuKn
[CaxaTor 1929: 80].

Omnpenenennoe Mecto B padorax K. Ca-
XaToBa 3aHUMAaJIM BOMPOCHI B3aHMMOACHCTBUS
sI3bIKa M HAIIMOHANBHOW KynbTyphl, OcBeras
B3aMMOOTHOILLIEHUS s13bIKa 1 o0mectBa, K. Ca-
XaTOB CBSI3BIBAJI UX C OYEPEAHBIMH 3aJladaMU
JabHEHIIIEro pa3BUTHs KYJIbTYPbl U 3KOHO-
MHUKU B pecnyonuke. B oOmieii cucreme Bo-
MIPOCOB O HAIIMOHAIBHOM KYJIBType BOIPOCY O
nureparypaoM s3eike K. CaxaToB OTBOIIII
BUJJHOE MECTO, TaK KaK SI3bIK SIBISCTCS OJHUM
W3 OCHOBHBIX JJIEMEHTOB HAallMOHAJIBHOU
KynbTypel. «B ycinoBus TypkMmeHucrana, —
OTMeYaJjl OH, — BOIIPOC O JINTEPATYPHOM S3bIKE
€CTh BOIIPOC O TEMII€ Pa3BUTHS KYyJIbTYPHOM
peBomtoruu, KynpTypHast peBOIIOIUS HE BO3-
MOXHa 0e3 pa3BUTHUSI HAIIMOHAIBHOW JUTEpa-
TYpBI, a pa3BUTHE HE BO3MOXHO 0€3 pa3BUTHS
nutepatypHoro sizbika» [Caxatos 1929: 80].
ITo ybexnennto K. CaxaToBa, K KyJabType B
MOJIOZON pecmyONuKe TPYISIIUXCS JOIKHBI
JIBUTAThCS TJIABHBIM 00pa3oM uepe3 pa3BUTHUS
HanuoHabHOro si3bika [CaxaTos 1928 [1: 9].

MHoOro BHUMaHHUS YACISI JIEMOKpPATH-
3allMd TYPKMEHCKOI'0 JIMTEPATypHOrO fA3BIKa,
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BO3JICHCTBHIO TIOCIIEJIHEr0 Ha OOIIECTBEHHOE
passute. OH oTMedan, 4YTo HEOOXOIUMO JI0-
OWUTBHCS MOHATHOCTH SA3bIKA IS IIUPOKUX TPY-
JSIIIAXCSI MacC: MOHSATHOCTH BCEX JIEKPETOB,
3aKOHOB, pacmopsbkeHuil u tak ganee. C 3Toi
Touku 3peHus, no yoexnenuio K. Caxartoma,
npobiemMa si3bIKa — B TO K€ BpeMsi mpobieMa
MPUOIIKEHUS TOCYJapCTBEHHOIO ammapaTa K
HaCeJICHUI0, MpoOIeMbl OOpHOBI ¢ OHOPOKpa-
TU3MOM, OCYILECTBIICHHS KOHTPOJS Hapoja
HaJ TOCYJapCTBeHHBIM anmapatoM. OH Tpebo-
BaJl MOJXOJUTh K SI3bIKY HE KaK CaMOIOBJIEIO-
IIel BeIH, a KaK CPeJICTBY OOLIEHHUs, KOTOPOe
JaBasio ObI BO3MOXKHOCTh Hambosee OBICTPBIM
M JICTKUM IyTeM MPOBECTH B KH3Hb MEPO-
NPUATHS 0 MPEeoOPa3OBaHUIO XO3SHMCTBA U
Oobita mononoit Typkmenckoil PecmyOmuku
[CaxaTor 1928 II: 12]. Yruy0isis 3Ty MBICIb,
K. CaxatoB B Apyroil cratbe MOTICPKHUBAI,
YTO pa3BUTHE S3bIKA CIEYET PaccMaTpPHBATh
HE KaK CaMoIleNb, a KaK CPENCTBO LIMpOYaii-
el CBSI3M, PYKOBOJICTBA, BO3JCUCTBUS Ha
Maccel. B aToit cBs3m oH mumcan: «Camo 1o
cebe pa3BUTHE 53bIKa HHYETO HE O3HAyaer,
€CII B HEro He BKJIAJBIBACTCS ONpPEENICHHOE
MOJMTUYECKOE M KYJIbTypHOE COJIEpXKaHHe, H
Hallla OyJeT BUHA, €CJIM B YCIOBHSIX JUKTATY-
pBI TIpoJieTapuata Mbl HE CyMeeM HCIONb30-
BaTh Pa3BUTHE HAI[MOHAIBHOIO SI3bIKA JUIS MH-
TEpHAIMOHAIIBHBIX, MPOJETAPCKUX, COIMAIH-
crudeckux uenei» [CaxatoB 1929: 80]. C
paszButueM s3bika K. CaxaTtoB CBSI3BIBAN U BO-
MPOCHl  TPOJIETAPCKON JIEMOKpPATHH, CTPOH-
TEIbCTBA YYEOHBIX 3aBEJCHUN M HAIMOHAJIH-
3a1Mio rocannaparta. [IpoBenenue Bcel Hamen
arvTallyMy W MpoIaraH/pl Ha TIOHATHOM M POJI-
HOM JUIs Macc s3bike, ykaspiBasn K. Caxatos,
obyerdyaer  OCYIISCTBIICHHE  IPOJETAPCKOM
JMKTaTYypbl, YKpEIUIIeT coo3 pabodero kiacca
u naiixanctea [Caxatos 1928: 80].

K. CaxatoB 3aHuMaics IepeBOaAOM
TYPKMEHCKOM TMHUCBMEHHOCTH ¢ apabckoi
rpadpukun Ha natuHckuid andaBut. Kak wus-
BecTHO, nociie Ileporo Bececoro3Horo Tropko-
JIOTHYeCKOro chezna (26 ¢espans — 5 mapra
1926 r.), NpUHSABIIETO PEUICHHE O TIEPEXOIC B
TIOPKOSI3BIYHBIX PECIyONIMKax U 00NacTAX TO-
rJIamHeld o0Ieil CTpaHbl Ha HOBBIN andaBwur,
B TypkMeHHCTaHE, KaKk B JAPYIMX pPErHoHax,
3aMETHO aKTUBU3WpOBaNach pabora B 3TOM
Hamnpasieanu. K. CaxaToB BCKPHUT HMEIOIIIHE-
Csl B OTOM JIelie HEIOCTATKU M YIYIICHUs, CTa-
BHJI KOHKPETHBIC 3aJla4yM, OT PEIICHUS KOTO-

PBIX BO MHOTOM 3aBHCEIO0 YCKOpEHHUE Mepexo-
Jla Ha HOBBIM TYpKMEHCKUH ayaBUT, COCTaB-
JICHHBI Ha JIATWHCKON TpauuecKoil OCHOBE.
On mnpugaBan ocoboe 3HaueHuWe pabore Mo
CO3JJAHHMIO COOTBETCTBYIOIIETO OOIIECTBEHHO-
T0 MHEHHS BOKPYT BONPOCOB BBEICHUS HOBO-
ro andasuta. Kak nzsecrno, LIUK u CoBHap-
koM Typxmenckoit CCP coBMecTHBIM mocTa-
HoBNIeHHWEeM oT 3 sHBaps 1928 ronma mpuHsIH
HOBBI TYPKMEHCKHU al(aBUT, COCTOSIIMHA U3
JMATHHCKUX OYKB, B KadecTBa TOCYJapCTBEH-
Horo andaruta. 31ech OyIET YMECTHO OTMeE-
THUTh, YTO TIpU pazpaborke B 1992-1993 rr.,
KaK CKa3aTbh, YK€ BTOPOT'O IO CYETY JIaTHHH-
3UPOBAHHOTO a()aBUTa TYPKMEHCKOTO SI3bIKa
(B3aMeH cylecTBOBaBIIEro Toraa andaBuTa
Ha KUPWUIMIE), B COCTABICHUH M MPUHITHH
KOTOPOT'0 TPUXOAMIIOCH MPUHATH HEMOCpea-
CTBEHHOE yYacTHE U aBTOPY ITHX CTPOK, OBLI
Y4TEH IIEHHBIH ONBIT 10 JaHHOMY BOIIPOCY,
HaKOIUICHHBIH B KOHIIE 20-X rOJ0B MHHYBIIIE-
ro Beka [Coeros 2013].

B uccnenyembim nepuose Hanbosee ak-
TyaJbHBIMH OBUTH BONPOCHl OpPWUEHTAIUH B
CO3/IaHWM HAyYHOW TEPMUHOJIOTUU TYpKMEH-
CKOTO SI3BIKM U OOOTAIIEHUH €ro CIOBapHOTO
coctaBa B 1enoM. OO0 3TOM CBUACTENBCTBYIOT
pabotel K. Caxaroa. CBowo cratbio «llaH-
TiopkucTckue ymu Pepuna Ddenau» oH 3a-
KaHYUBaeT ciaoBamu:. «Mbl Oymem OpaTh H3
pyccKoro, apabCKoro, TYypemKoro W Jpyrux
SI3BIKOB BCE TO, YTO MOHSATHO TPYIAIIEMYCS-
TypKMEHY, BCE TO, YTO UMEEeT HaydyHOe 3Hade-
HUE, BCE TO, YTO KpaiiHe HEOOXOIUMO U Yero
HeT B HameM si3bike» [CaxaroB 1927]. B apy-
TUX CBOMX paboTax OH KOHKPETH3UPYET |
YTOYHSIET 3Ty MBICTB. Tak, B ero crarbe «Pas-
BUTHE TYPKMEHCKOTO s3bIKa» uuTaeMm:. «Bo-
npoc 00 OpUEHTAllUU PEIIAeTCsl ¢ TOYKH 3pe-
HUS XapakTepa TOH KyJIbTyphl, Ha KOTOPYIO
OpPHEHTHpYEeTCs Ta WIM WHas cTpaHa. B maH-
HOM cnydae TypkmeHus B Jelie pa3BUTHUS
SI3pIKa CBOIO OpPHEHTAILIMIO JIOJDKHA OMpee-
JIUTh C ATOM TOYKM 3peHus. Hama opuenTa-
Lusl, Kak U B JIMTEpaType, — Ha MOCKBY, Ha
IpoJIETapCcKyro KyJbTypy. EBpomnelickas opu-
CHTAIUs MPUOIIKAET HAC K PYCCKOMY SI3bI-
Ky...» [CaxatoB 1929: 81]. Crapblii TypKMeH-
ckuit nmurepaTypHbiit s3bIk K. CaxatoB cunra-
€T MaJIONIPUTOIHBIM IS CO3JJaHHUSI COBPEMEH-
HOM HaydyHOW TEPMUHOJIOTMHM H3-3a OTOpPBAaH-
HOCTH €ro OT >KMBOTO HapOJHOro s3bika. B
YaCTHOCTH, OH YyKa3bIBaJl, YTO OTOPBAHHOCTH
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CTaporo JUTEPATypHOTO SI3bIKa OT HAPOIHOTO
S3bIKA 3aMETUTh HETPYTHO M COBEPIICHHO
OYEBHIHO CTAHOBHTCS BOIPOC O POJIK CTApOi
JUTEPATypbl B Pa3BUTHH TYPKMEHCKOTO SI3bI-
Ka, 0cOOGHHO B 00pa30BaHUM €ro Hay4dHOMH
tepmuHoNioruu. [lo ero MHeHuIo, crapas -
TepaTypa eaBa M MOXET YTO-HUOYIb IaTh
Uit 00pa3oBaHUsT HAayYHOH TEPMHUHOIOTUH
[CaxaToB 1928 II: 11-12]. B crathe «O pa3s-
BUTHH TypKMeHcKoro sa3bika» K. CaxaToB oT-
METHJI, YTO 0Opa3oBaHUE HAYYHOH TEPMUHO-
JIOTHHA JIOJDKHO COOTBETCTBOBATH Pa3BUTHIO
HApoIHOTrO Xo3siiicTBa cTpaHbl. «HayuHas
TEPMHUHOJIOTUSI TYPKMEHCKOTO SI3bIKa CBOIO
OCHOBY JIOJDKHA 4YepraTh M3 TEPMHHOB COIO3-
HOT'O IIEHTPa M W3 JIEKCHKOHA oOIIeeBpornei-
ckux TepMuHOB», — cumnrtan K. CaxatoB [Ca-
xaroB 1928 11: 12].

B cBsi31 C BBIIEU3ITOKEHHBIMU CIICTyET
OTMETUTH, YTO HAYyYHO JOKa3aHO HAIWYHE
JIByX OCHOBHBIX HMCTOYHHKOB B 0OOTallleHUH
J000T0 S3bIKA, MEPBBIM U3 KOTOPBIX SBIISIOT-
cs HeucuepriaeMble BHYTpEHHHE OorarcrBa
SI3bIKa, TO ©CTh HEpEaIIM30BaHHBIC paHee I0-
TEHIIMaJbHbIE PECYpChl M  BO3MOXKHOCTH,
BKITIOYasi OOraTcTBa €ro JTUAIIEKTOB M ITUCH-
MEHHBIX TaMSITHUKOB. A BTOPBIM HCTOUYHHKOM
BBICTyIaeT oforalieHue JEeKCUKH s3bIKa 32
CUEeT 3aMMCTBOBAHHH U3 JPYTHX POJICTBEHHBIX
W HEpOJACTBEHHBIX s3bIKOB. HamOompme yc-
TOWYHMBBIC PE3yNbTATHI JIOCTHTAIOTCS JIUIIb
MPH YCIOBUH TPABHIBHOTO COYETAHUS DTHX
JIBYX MCTOYHHKOB. K cokaJeHUIo, IPUXOIUT-
csl KOHCTATHPOBaTh, YTO B JBA/LATHIE, OCO-
OCHHO TPHUALATHIC TO/ABI MPOIUIOTO CTOJETHS
B CHIIy psiia OOBbEKTUBHBIX TPHYUH MPEII0Y-
TEHHE OTJIABAIKCH K 3aMMCTBOBaHUSM U3 PYyC-
CKOT'O SI3bIKa, TIPH STOM OTOJIBUTAs Ha 3aJJHUN
IIaH COOCTBEHHBIE JIGKCHYECKHE CpEeJCTBa
TYPKMEHCKOTO $I3bIKa. OJTO HEHOPMaJIbHOE
MOJIOXKEHUE, Ipeobiajamoniee B JIUTEPaTyp-
HOM S3bIKE, MPHIIUIOCH HCIPABHTH B IOCIIE-
JyIOIIMe JCCATHIICTHS, OCOOEHHO B TOJBI He-
3aBHCHUMOTO Pa3BUTHS TYPKMEHCKOTO SI3bIKA.

B cBoux paborax K. CaxaToB BeIcTynal
3a paclIupeHue TYPKMEHCKO-PYCCKOTO IBY-
s3prursi. OH cUMTan HeoOXOAWMBIM BIIaJICHHE
TypKMEHaMH PYCCKHM SI3bIKOM W OOOCHOBAI
ero CIenyrmuMH JoBogaMu: «Kakol s3bIK
HaM M3y4aTb. TYpELKWUM, HEMEUKUN, aHTJIUH-
ckuit mnmm apabckuit? — cnpammban K. Caxa-
TOB H TPOAOIKaN: — MBI SKOHOMHUYECKH, TI0-
JUTHYECKH W KYJIbTYpHO HE CBSI3aHBI HH C

Typuwmeit, au ¢ I'epmanueii, Hu ¢ AHIJIHEH, HU
c ApabucraHoMm, a BeJjb U3y4eHHE sI3bIKa OIl-
penensiercs UMEHHO C 3TUMH CBS3siMU. Ecim
3TO Tak, a 3To, 0€3yCIOBHO, TaK, — MOJYEPKHU-
BaJl OH, — TO BHEAPEHHE PYCCKOTO SI3bIKA €CTh
BepHeiilllee CpPelCTBO BBIXO/Aa HA IMUPOKYIO
JIOpOrYy KYJIbTYpHOrO pasButus» [CaxatoB
1929: 81].

Otmeuass OOJIBIIYIO POJIb  PYCCKOrO
sI3pIKa B OOOTAIllICHMHM M Pa3BUTHH TYPKMEH-
ckoro, K. CaxaToB BeICTymail B TO K€ BpeMs
MPOTUB HMHTEP(EPEHTHBIX SBJICHUN, MPUBO-
JSIIMX K OTPBIBY TUCBMEHHOM (hopMa uTepa-
TYpPHOTO SI3bIKa OT ero ycTHoi ¢opmbl. B me-
PUOIUYECKOM Ie4aTH, OTIACIbHBIX HM3IaHUIX,
Opormrtopax, nucan K. CaxaToB, npemioxeHus
COCTABJISIOTCS MO 00pa3lly M IOJ00HI0 pycC-
CKHX MpPEIIOKEHUNH. ITO OOBSICHSIETCS TEM,
YTO HAIlK MHCATENH, B OONBIINHCTBE BOCIIH-
TaHHBIC M BOCIHUTHIBAIONINECS HA JUTEPATyp-
HOM PYCCKOM SI3BbIKE, TIPH COCTABICHHH CBOMX
cTated, OpOIIIOp M TPOYEro MBICHIAT IO-
PYCCKH ¥ TIPEIUIOKEHHS COCTABIISIFOT TOXKE T10-
PYCCKH. DTO, KOHEYHO, MOXKET IMPHBECTH K
HEMOHMMAaHUIO0 MaccaMH HOBBIX IPOU3BEIe-
HUH, 100 TYpKMEHCKHE O0OpOTHI MpemIoxKe-
HUIl MMEIOT COBEPIIEHHO JPYyrod Xapakrep,
OTPBIBY JINTEPATYpPHOTO sI3bIKa OT OOIIeHa-
POAHOTO M CO3JIaHUIO SI3bIKA «BEPXOB» — WH-
TEJUIUTCHIIMA M «HU30B» — HAPOIHBIX Macc.
Be3ycnoBHO, 3TOT0 MBI JIOMTYCTUTh HE MOXKEM,
cumrtan K. Caxatos [Caxatos 1928 I1: 10].

Takum obpaszom, B paborax K. Caxato-
Ba OCBEIAIOTCS Pa3IMYHBbIC aCIEeKThl CO3HA-
TEJIBHOI0 BO3JCHCTBUS Ha pa3BUTHC M (YHK-
[IUOHUPOBAHNE TYPKMEHCKOT'O JIUTEPATYPHOT O
sa3bika B 20-€ roabl U €ero B3auMOJIEHCTBUS C
JIPYTUMU  sI3bIKaMH. T10OJOKEHUS W BBIBOIBI,
BhITeKaromue u3 pabor K. Caxaroma, 4acro
CTaHOBWJIMCh OCHOBOW IHMPEKTUBHBIX NAPTHIi-
HBIX U IPaBUTEIbCTBEHHBIX JOKYMEHTOB I10
SI3BIKOBOMY CTPOHMTEIBCTBY TOrO nepuona. Ho
sacayru K. CaxaToBa B BhIpAaOOTKE U OCYIIIE-
CTBJICHUM B3BEIICHHOW SA3BIKOBOW MOJMTUKH
OBUTM HE3aCJTy)KEHHO 3a0BIThI B CBS3U C OOBH-
HEHHEM €ro B aHTHCOBETCKOH JEATEIbHOCTH.
On ObIN penpeccupoBad B nepuos «bonpIioro
Teppopa» 1937-1938 rr. UsyueHue Haciaenus
K. CaxatoBa 3HAUMTENHHO pACIIUPSET HAII
Kpyrosop, oboramjaer 3HaHUs O SI3BIKOBOH T0-
JIUTUKE U S3BIKOBOM cUTyaluud B TypKMeHH-
crane B 20-e¢ roapl mpouuioro crojerus. Ero
TPYABI 3aCIY’KHBAalOT BCECTOPOHHET'O0 U TIy-
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OOKOr0 OCMBICIICHHUS.

B KoHIIe ouepKa yKaKeM IS 3aMHTepe-
COBAHHOTO YMTATENA, YTO Hanbosiee TONHYIO
oubnmuorpaduto pador Kypbana CaxaroBa u
JIUTEPATYyPy O HEM COMAEPXKMT HAaIlla CTaTh,
onyOIMKOBaHHAsS B aKaJeMHYECKOM JKypHaa
e BO BTOpOﬁ IIOJIOBUHE BOCBMUIACCATHIX
rozoB mporwioro Beka [Coeros 1987].

2. Bpau, koTopblii 3aHUMAaJICS BONIPOCAMH
POJHOTO A3bIKA

Ammakymu (Amna Kymun) IaszagaeBny
Kapaxanor (15.09.1892 — 26.02.1938) nocry-
MW Ha METUIMHCKUH (akyapTer CpenHeasu-
aTCKOTO TOCYAapCTBEHHOTO YHHBEPCUTETA B
1920 rony, UMEHHO TOT/a, KOTJa 3TO IEpBOE
BbICIIICE Y4eOHOE 3aBEJCHUSI EBPOIEHCKOro
TUna ObIT OTKPHIT B TallKeHTe, B CTOJHIIC
Typkectanckoit ACCP. Ypoxener cena Ma-
BoiTeBep (MiopkOaxmu) MepBckoro yesnaa
3akacnuiickoi o0jacTH, Koropas ObLia Iepe-
nMeHoBaHa B 1921 rony B TypkMeHCKYIO 00-
JIacTh, OH JIO 3TOTO YCIIeN 3aKOHYHUTH MEIpece
l'amam-axyna B MepBe, 3aTeM o0ydascs B OJi-
HOM M3 OyXapcKuX Mejapece W, HaKOHell, ObLI
TanuOOM 3HaMEeHUTOro Mmenpece «lanus» B
Ve (barkoprocraH).

Cpok y4eObl Ha MEMIIMHCKOM (PaKyIib-
TeTe TOrJa MPOJOIDKAICS HENbIX CeMb JIeT, H
A.Ill. KapaxaHoB B 3TOT NEpUOMA, HApATY C
W3yYeHHEM MEJHIIMHCKUX HayK, BILIOTHYIO
3aHUMAJICSl BOIIPOCAMHU POTHOTO TYPKMEHCKO-
IO sI3bIKa ¥ HAIMOHAJILHON JINTEPATypPhl, XOTS
eMy TMPHILIOCHh BBLIEPkKATh dK3aMeHbl 1o 50
y4eOHBIM TIpeMeTaM 10 CIeNHuaTbHOCTH Bpa-
ga. OH cocTosn wieHoM TypkmeHCcKoW Hayd-
HOW KOMHCCHH, KOTOpasi Hayajia CBOIO paboTy
B anpene 1922 rona B Tamkenrte. Ero nepsrie
CTaThbH, TOCBSIICHHBIE BOMPOCAM TYPKMEH-
CKOM JIUTepaTyphl, ObUIM ONyOJIMKOBAaHBI Ha
cTpaHmIax KypHama  «TypkMeH — wim»
(«TypkMeHcKasi cTpaHa»), KOTOpBIH M31aBaj-
cs B 1922-1924 1. B TOM K€ TOpojie Ha TypK-
MEHCKOM s3bike. OH BBICTYIAN TaKKe B Jpy-
THX TYPKMEHCKHX IEPUOMUYECKUX H3TaHUIX
TOrO BpPEMEHH, BBHITyCKaeMbIX B TalllkeHTe
(xypHan «fm xapub» — «Moomoi riarma-
Tai» ap.).

Ero xnwra <«OQueamnmumms» («Harma
pomHasi pedb»), KOTOpas COCTOsUIa M3 He-
OonpIIMX 00pa3IOB MPOHU3BENCHUN TYpPKMEH-
CKOH I1033UHU M NPO3bl U BbINUIA B TalkeHTe B
1923 romy 5-ThICSYHBIM THUpaXKoM, ObLIa Tep-

BBIM YUYEOHBIM I1O0COOMEM JJIsi HaydajbHBIX
KOJI 1o npeaMery «Urenue». Bo BBeaeHUH K
KHUTE aBTOp OTMEYaeT, YTO HE CUMTAeT ceOs
CIIEIIUAIUCTOM B TOH 00JIacTH, TEM HE MEHee,
MPHUCTYNIII K BBIMIOJHEHUIO JaHHOH paboTHl,
HEe OXKHJIasi MX TIOATOTOBKH. Y4eOHoe mocodue
Hapsay ¢ o0pasiaMi TYPKMEHCKHX TIOCIIOBHII,
MIOTOBOPOK, 3arafiok, IMeceH, JIereH ], CKa3oK U
HEKOTOPBIX JPYTUX MpoHu3BeNeHnH (HoabKiIopa
BKIIIOYaeT B ceOe OTPHIBKM W3 CTUXOB Max-
tymkynu, Lleiiman, Kemune, Momnaneneca,
Msramxu, Képmomna, Xammm, Josana, Jumna-
paMm u ap. MHOrue U3 3TUX COYMHEHUH BIIEp-
BBIE TOJNIYYWJIM CBOE II€UYAaTHOE OTpakeHHe
MMEHHO Ha cTpaHuuax KHuru AnnakynuKapa-
XaHOBa.

A.IIl. KapaxaHoB aKkTUBHO 3aHHMAJICS
IIEPEBOMYECKON JIeATENbHOCTRIO. B ero nepe-
BOJI€ M3JaHBl HA TYPKMEHCKOM SI3BIKE, B 4acT-
HOCTH, TaKW€ Ba)KHbIE U OOJBIINE MO 00BEMY
KHUTH, KakuMu siBistorcs: «becenmsl 06 ycr-
poMcTBE M (PYHKIIMOHHUPOBAHUH HAIIETO TENa»
1O. Barmepa (Amxabam, 1925, obvem 179
crp.) u «Xumus» E. Pocko (Amxabazm, 1926,
00wvem 210 ctp.). OH y4acTBOBaJ B IIEPEBOJIE C
PYCCKOT'O SI3bIKa OOIIECTBEHHO-TIOTHUTUICCKON
U FOpUIMYECKON JTUTEPATYpPHI.

Puc. 2. A.1ll. Kapaxaros 6 cmyoenueckue 20-
bl

OxonuuB CAI'Y B 1927 roay mo crme-
nuanbHOCTH «MenuiuHa» U paboTas MpakTH-
yeckuM BpayoM, A.ILl. Kapaxanos npomomxkan
BCE BpEMsl 3aHHMAThCS H3YYCHHUEM POJTHOTO
SI3bIKA, PE3YJIBTATOM KOTOPOT'O CTAJNO WU3JaHHE
B 1930 romy ero tpyna mo Mopdonorud Ha
pycckoM si3bike «[ paMMaTHKa TYpPKMEHCKOT'O
s3p1ke» (Mockea-Tamkent, 1930). Hapsmy ¢
kauramu M. I'empasieBa u A.IL. [lomemyes-
ckoro nmansbeiid Tpya A.LL. KapaxanoBa Obu1
OJIHUM W3 TEPBBIX OIMBITOB MO CO3JaHUIO0 Ha-
YYHOH TPaMMAaTHKH TYPKMEHCKOTO SI3bIKA.
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B nagane 30-x rogos A.Ill. Kapaxanos
BBICTYIAJ CO CTaThIMHU Ha CTPAHULIAX YKypHa-
noB «CpenHea3zuaTckas accolpanus Mpolie-
tapckux mnucareneii» (MockBa-TamkeHT) u
Menenubiakpuian»  («KynbTypHas peBoITiO-
mus», Amixa0aja), B KOTOPBIX BBICKa3ajcs B
MOICPIKKY O(HUIIHAIIBHON KPUTHKH, pa3Bep-
HyBieiics npotuB M. [enpnsieBa, A. Kynb-
myxammenoBa, K. bopuera, K. bepamea u
HEKOTOPBIX APYTUX B CBSA3U C 3aHMMAaeMOMH
HMMU TIO3MIIMEH B OTHOIICHHH HAllMOHAJIBHOI'O
KYJIbTYPHOT'O HACJIeIus, B YACTHOCTH, S3bIKA U
nmutepatypbl. Ho 3TO He cmacio u He MOrJo
CIACTH €ro OT CYpPOBBIX MOIUTUYECKUX OOBH-
HEHHI B OyIynieM.

B cnpaske ot 10 utons 1992 rona, noxu-
TOTOBJICHHOH I10 HaIllel Mpock0e Mo Marepua-
nam apxuBa KI'b TCCP, napsny ¢ apyrumu
Ouorpa)MyecKMMU JaHHBIMH, B YaCTHOCTH,
ormeuaercs, 4ro «20 centsops 1937 roga Ka-
paxanoB A.K. moaBepraercs apecty opraHamu
HKBJI TCCP (B meHb apecta oH paboTai 3aB.
BpadyeOHBIM IYHKTOM B cene MIonbpKOaxiim,
MPOJKUBAN TaM JK€) TI0 OOBUHEHHIO B MPHHAI-
JIOKHOCTH K KOHTPPEBONIOLMOHHOW OpraHu-
3armun “TypkMeH A3aTibIrbl’, TO 3aJaHHUIO
KOTOpoH  “momysspu3upoBayl  (eoAabHO-
HAIIMOHAMCTUYECKIX KIACCHKOB U TOPMO3HII
pedopMBI TYPKMEHCKOTO sI3bIKa, MPOBOANMBIC
MapTueH U mpaBUTeNbCTBOM . [locTaHOBICHH-
em Tpoiiku HKBJI TCCP ot 25 suBaps 1938
rojia OCYXKJeH K BhICIICH Mepe HaKa3aHUsl —
paccrpeny. [IpuroBop mpuBeneH B HCIONHE-
Hue 26 despans 1938 roga B r. Amnixabaue».
Jlanee B cripaBKe TOBOPHUTCS, YTO «MECTO 3a-
XOPOHEHHUSI YCTaHOBUTh, K COXAJIICHUIO, HE
MPEICTABJIACTCS BO3MOXKHBIM, TaK KaK CBElIe-
HHUI O 3aXOpOHEHUSX KEPTB PENpeccuil B ap-
xuBax KI'b — MB/I He umeercsi».

W3 nanHOM cripaBKy TakKe y3HAEM, 4TO
«ompenenenreM CyneOHOW KOJUIETHH IO yro-
noBHBIM nenam BepxosHoro cyma TCCP or 4
nexabpst 1959 roxa neno B orHomenun Kapa-
xaHoBa A.K. mpon3BOICTBOM MpeKpamieHo 3a
OTCYTCTBHEM B €ro JIGHCTBHUSAX COCTaBa Ipe-
CTYIUICHHUS, ¥ OH peaOmiIuTupoBaH... Cembs
KapaxanoBa A.K. coctosima u3 xensl [kyma-
conraH, 28 mer (Bo3pact Ha 1937 roxa) u gode-
peii: Orymmxeman, 8 ner, Duemxan, 6 ner,
Axmkeman, 4 rona u Orymxamiel, 1 romg. Bee
MpOXXUBaIK B ayie Mrionbkbaxmu MepBcKoro
paitona» (MOTMHHUK IOKYMEHTA XPAHHTCSA B
JIMYHOM apXHBe aBTOpa JAHHOHN CTaThu).

JlaHHBIM OYEpK XOYETCS 3aKOHYUTH He-
OONBIINM OTPHIBKOM W3 JOKYMEHTAIBLHOTO
pomana «Kaireicei3 AtabaeB» (B pyccKOM
nepeBone «HyaoM pOXICHHBIN») HApOAHOTO
nucatenss Typkmenucrana, ['epos Couumanu-
ctuueckoro Tpyna Bepabl KepGabaera, B ko-
TOPOM OIMCBHIBAE€TCS CI[€HAa M3 3acelaHud
IepBoii HayuHoii koH(epeHunu TypKkMeHH-
crana (mait 1930 r.), cBsI3aHHBIE C MPOTHBO-
MOJIOKEHHOW MO3UIIMEN S3bIKOBEAOB Myxam-
Mena ['enpapieBa u Amurakynu KapaxaHos.

«ATtabaeB TpUIIEN HA COBEIIAHUE SI3bI-
koBenoB. OHU BN JMCKYCCHIO 1O Tipoluie-
MaM opdorpadun. BriepBbie 32 BCI0O MHOTOBe-
KOBYIO HCTOPHIO Hapoja SIBHJIaCh HACyIIHAs
MOTPEOHOCTh TIPUBECTH B EIUHYIO CHCTEMY
BCE CTOPOHBI HAPOJHOI'O S3bIKAa M MUCHbMEHHO-
CTH, U CIIOPBI Pa3TOPENUCh KapKue.

N cHoBa Bcex o03ajaymil KpUKYH U3
“Kommuu”. On nopHsics Ha TpuOyHY, HE J0-
XKHUAAsICh, KOTAa eMy JaayT CIOBO:

— I[podeccop I'enbapieB xoueT mpora-
UIUTHh B Hallle NIPAaBONMMCAHUE IHAJIEKThI TIe-
MeHu nomynoB! Ho Mer He motepriuMm storo! —
Kpuuai oH. — IlepenoBoii paiion TypkmeHuu —
Mapserickuil. Tam stydie pa3BuTa 3KOHOMHUKA,
1, KOHEYHO, THICAYY pa3 mpas mpodeccop Ka-
paxaHOB: MPaBOIKCAHUE JTOKHO MOAYUHATH-
Csl MapbICKOMY THAJIEKTYy!

JlBa mpodeccopa, BO3TIABISBIIAE J1BA
pa3HbIX B3TJIA/la B 3TOM IUCKyCcCHUH, | enbabieB
u KapaxaHos, cefiuac 00a yiabI0anuch, Ciymas
KpukyHa. W Bupyr, risasd Ha HuX, ArtabaeB
TOXE YIBIOHYJCS. CTPAaHHO W HEMOHSITHO —
OTKyZa SIBWJIOCH Jajiekoe BCIIOMHHAHUE JeT-
crBa: OykBa «a», MOX0Xasi Ha IIUIIIBI, HAPH-
COBaHHAs MENOM Ha TPUQETBHOW JTOCKE Te-
JKEHCKOM mmKkonel. Cwmeroreecss — poT 10
yiiei! — TuIo yaurens-azepoaipKkaHa U Xo-
XOT BCEro KJlacca 3a CIUHOM... Y IUBUTEIbHAS
Belllb — Hallla naMath! Ata0aeB MICMHYN YTO-
To Ha yxo [empapieBy, mpodeccop KHBHYI
TOJIOBOM, MOAOWIEN K HIYMHOMY OpaTtopy M
mojjall eMy MEIOK, MOKa3an Ha TpUQETbHYIO
JIOCKY, BOJPYKEHHYIO BO3JI€ TPUOYHEI.

— Ha cioBax 3T0 TpyJIHO MOHATH, TOBA-
puii! A Thl HAIIUIIK HA AOCKE U OOBSICHU HaM
TO, YTO CKa3al.

Kpukyn pacrepsiiics u BIpyr Opocui
MENoK B pyku npodeccopy Kapaxanosy:

— Bo3pmu, Amnakynu, HaluIIu-Ka emy,
ecnu oH xouer!

Bce nocmesumice. Ha atot pa3 u Ataba-
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B aIUIOANPOBAJ CMYTBSIHY 3a TO, KaK OH JIOB-
KO BbIBepHYJICsa» [Uynom].

[Mucarens b. Kepbabaes Oymyun Hero-
CPEICTBEHHBIM YYaCTHHKOM MHOTHX OITHCHI-
BaeMbIX B CBOEM IPOM3BEIACHHH COOBITHIA,
BKJIFOYMB B pPOMaH o00pa3bl HCTOPHYESCKUX
JIMYHOCTEH SI3BIKOBENIOB B KA4ecTBE JIMTEpa-
TYpHBIX MEpCoHaXkei, “yIoCcToMN” UX y4eHOro
3BaHUs Ipodeccopa, KOTOPBIE BIIOIHE ObLIM
JIOCTOWHBI 3TOMY IO CBOUM BBINOJHEHHBIM
paboram. Eme mobaBum, yro sner 56 tomy
Ha3aJl CHelualbHO K HaM npuexan u3 Jlebam-
ckoro Bunaifera BHyk A.lll. KapaxanoBa —
CBIH ero muiajumen nodepu Oryixasibl, KOTO-
pOMy Tiepeani KOIMHKU UMEIOIIUXCS Yy HaC Ma-
tepuasoB [CoeroB 1995 u np.] o ero 6e3BuH-
HO yOMEHHOM JIejIC.

3. Buyk Kepum6epau-umana, 0JHOro u3s
JABYX BIOXHOBHTeJIE 000poHbI I'eok-
TEMUHCKOI KPenocTu

TypkMeHCKHE CBAThIC C BBICOKUMH Y-
XOBHbIMHM caHamu KypOaumypan-uman u Ke-
pUMOEpIU-HILaH BBICTYIAIA BIOXHOBHTEINS-
MH OIOJUYEHIIEB B 00opoHe ['eoK-TenmuHCKOMH
KpPENOCTH MPH HalaJeHUH PYCCKOH pPeryJsip-
Hoit apmuu B 1879 u 1881 rr. Y TypkMeH pe-
T'YJSIPHBIX BOMCK KaK TaKOBBIX HE OBLIO, U
MPAKTUYECKH TeporydecKas 000poHa KPermoCcTH
OCYIIECTBIISIACH CHIIAMH OIoi4YeHIeB. Kaxk-
IBIA 3aIIMTHUK Kpermoctu mepen Goem 1879
rojia aj KISATBY Ha BEpHOCTh PoamHe, momo-
KUB pyKy Ha CesmeHHbd KopaH, KoTOpBIit
nepxan KepumOepau-uiliad U B CBOE BpeMs
ObLT mepenucaH UM xe camuM. W KepumOep-
mu-umad, 1 KypbaHMmypan-uinaH Bce Bpems
HaxOJWJIMCh B psgaxX 3allMTHUKOB, M MU
CMEPTBIO Teposi HapaBHE C JPYI'MMH MHOIO-
YHCICHHBIMU Xpabpenamu B koHie 1880 u
Havane 1881 rr. Ham mocneayrommmii pacckas
o apamarypre u nepeBoguuke lllemcemnune-
Kepumu — BHyke KepumOepau-umana, ubo
SI0JIOKO OT SIOJIOHH HE JTAJIEKO Ma/IaeT.

emcenmuu poauncs B 1893 roay B
cene barup, 4ro HaxomuTcs B Onmu30cTH All-
xabana, B ceMbe chiHa KepumOepau-uimana —
Nmamenmuna. OOydwancst B Meapece CBOMX
e — OpaTheB oTma Myxammenmypaaa u
MyxammenHaszapa, (YyHKIMOHHPOBABIIEM B
Kaaxke (Kaka). B taHHOM KaaXKHHCKOM Me/I-
pece, T1e npenojaBaHue yueOHbIX JAUCIUILIHH
BEJIOCh 10 HOBOMY Metoay (ycyn-u jKamun),
obyuanuce Kapamka bBypyHos (1898-1965) u

bepapr Kep6abaes (1894-1974), xoropeiii B
MOCHEAYIONIEM CTal BHUHEHIINM IHCcATEIeM
Typxmenucrana, ['epoem CoumanucTHuecko-
ro Tpyna.

[lemcennuu co3gan CBOM MEPBBIE JIU-
TepaTypHble mpousBeneHus B Hauane 20-x
rO/IoB, OyAy4d y4YHUTENEeM TYPKMEHCKOTO SI3bI-
Ka U JIUTEpaTyphl B CENbCKOM IIKOJIE U MOJITH-
ceiBasicst kak Illemcenmuu HMmaMenauHOTIBI
(MUmamennuHOBHUY), T.e. Oe3 yka3aHus (ammu-
muu. [lepBeIM ero KpymHbIM W Hamboiee
VIAQYHBIM COYMHEHHWEM CUUTaeTCsl Iibeca
«Hous nepen HoBpy3oM, win HecyacTHas
AipkeMan», Koropas Obula IMOCTaBJcHA Ha
cueHe enie B 1924 rozaa, a u3gaHa OTIENbHOM
oporurropoit B 1927 roxy. B Te roasl Ha crpa-
HUIax Taszerbl «TypKMEHHCTaH», >KypHasa
«Typkmen menenuern» («TypKMeHCKast KyJlb-
Typa») U HEKOTOPBIX IPYIHX TMEPUOTHYECKUX
W3JJAHAH BBICTYIIAIOT CBOMMHE CTHXaMH U pac-
CKa3zaMH M0 TeME PaCKPENOIICHHUS >KCHIIWH.
OTnenbHbBIC ero MyOJUKalUU ObLIM MOCBSIIIE-
HBI BOMNpPOCaM Tepexoja TYPKMEHCKOH MHUCH-
MEHHOCTH C apabckoro andasurta Ha JIATHHU-
y. 3aHMMaercsl TepeBOAYECKON JesTeNbHO-
cThio: B 1927 roay BeIXOIUT KHIKKA «HOBBIH
MUD>» B €r0 MepeBoJie, B KOTOPOW paccKasbiBa-
ercst 00 OTKPBITUN AMEPHKH.

B 1927 rony, nepen BbIe3q0M Ha yueOy
B JlenuHrpan npu oGOpPMIICHWUHU JINYHBIX JI0-
KyMEHTOB JIJISl TIOJIYUYEHHS TMAcCIopTa, OH BhI-
OpaJl myTh, HECKOJIBKO OTIMYMBIIMNA OT ycTa-
HOBHBIIICH B T€ TOJBI TPAIUIMH, COTIACHO
KOTOpOi (aMuIIuK it TYpKMEH «CO37aBa-
JIUCH» OOBIYHO OT JIMYHOW MMEHH OTIA C TPH-
OaBlieHHEM K HeMy CY(QQHUKCOB pPycCKOro
s3bIKa -0B, -¢B (-0Ba, -eBa): Caxaros, OBe30a-
e u np. Vckimoyenne u3 3Toro odiero npa-
BUJIa COCTABJISUIO JIMIIb HECKOJIBKO (haMEITHA,
tuna Momyackuit u Tekunckad. Torga lem-
cemmuH MmamennuHoBud Ha rpade «dDamu-
nus» Hanucan: Kepumu. Oto — mepBas 4actb
JIBYCJIOXKHOT'0 UMeHH ero nena KepumOepam-
umrana ¢ npubasnenneM addukca -u. Takum
o0Opa3oM, OH B CBOel (haMunuu Kak ObI BOC-
CTaHOBHJI CTapylo, 3a0BITYIO TPaJUIHIO CIIO-
BOTBOpPYECTBA B OTHOLICHWH BOCTOYHBIX (a-
munmii: @apadu, Xopasmu, bupynu, ®@paru u
T.II.

B 1927-1931 rr. 1. U. Kepumu, naps-
oy ¢ A. KymbmyxaMMenoBeiM, A. I'el1eHOBBIM,
b. TlepenrnuesbiM, b. KepbabaeBbiMm u npy-
TUMHA TYPKMEHCKHMH CTYJCHTaMH o0ydaercs
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B JlenunrpajackoM BocTOYHOM MHCTUTYTE UM.
A.C. Enykumze, xots 3ateMm b. Kep6abaer 1o
COCTOSTHUIO 3/I0POBbSI OBUT BBIHYXKJ/IEH BO3BPa-
TUThCS B Amixa0Oan, a b. [lepenrnueBa mepe-
Benu yuuThesl B CpenHeasmaTcKHil TOCYyHH-
BepcuteT B TamikeHT. PykoBomun yueOoit
CTyIeHTOB-TypkMeH B JleHuHrpanae (B KoHIIe
20-x rogoB ux 06110 Beero 15) akagemuk A.H.
CaMoitJIoB1Y, KOTOPBI BMECTE ¢ HEOOJIBIIIONHN

IPYIION CBOMX CTYACHTOB B Mae Mecsiie 1930
roja npuosL1 B Amxaban. Cpenu HuUX ObLT U
LI.U. Kepumu. Ouu Bmecte ¢ 150-mu nenera-
TaMH{ y4acTBOBaJIM B pabore [lepBoii HayuHOM
KoH(pepeHiun TypKMEHHCTaHA, Ha KOTOPOM
00CYXJAJINCh HACYIIHBIE BOMPOCHI Pa3BUTHUS

TYPKMEHCKOTO JINTEPaTYpHOr'O sI3bIKa Ha CO-
BpPEMEHHOM dTarle.

Puc. 3.1 Pynna oenezamos Hepéoﬁ Hylmoﬁ KonqbepeHVuuu TiszMeHucmaHa (Maﬁ, 19302.)

C 1931 roma III.M. Kepumu Havan pa-
OotaTh mpenopaBareneM B MHcTHTyTE XIIOII-
KOBOJICTBa, KOTOPBIM Haxoawics B T. balipa-
Majbl. Ho yxe B 1932 rogy oH «3a MoapbiB-
HYIO JICITETbHOCTD B MOJIB3Yy KIIACCOBOTO Bpa-
ra» IOJABEpraercsi K BBHICBUIKE B 3apaBllaH
(Y36ekucran) cpokoMm Ha Tpu rozxa. Ilomo6-
Hyl y4acTh Hacturia b. Kepbabaepa, K. By-
pyHOBa M MHOTHX JAPYIHX MUcartelell u 1o-
stoB. B 1935 roxy II.W. Kepumu Bo3BpaTHiI-
csa B Amxaban v Hayan padoTaTh MEPEBOIUH-
KoM B TypKMEHCKOM TOCyJapCTBEHHOM H3/1a-
tenbeTBe. [lepeBen Ha TyYpKMEHCKHUH S3bIK MO-
BecTh «Xi1ed (Ob6opona [apurisiaa)» Anexces
Tonctoro n «Kak 3akansiacek craiab» Hukonas
OcCTpoOBCKOTO, KOTOpBbIE OBUTH HU3JIaHBI B BUJIEC
OTACIBHBIX KHUT. [IpUCTYNHII K MepeBoay po-
maHa «Matp» Makcuma I'opskoro. Ho e ga-
JIM €r0 3aBEPIIUTh.

Puc. 4. lllemceooun KepuMﬁ (vuacmeosan 6
1-ot nayunoil kongpepenyuu)

Ero apectoBanu 14 asrycra 1937 rona.
B Teuenue nsaTy gHEN W HOYEH AomNpalivBain
ero TmoduTu 0e3 mepephiBa, IMOABEPTrald HEBBI-
HOCHMBIM TIBITKaM. B pesynbrare oH nmpusHai-
csi BO BCEM, 4TO TpeOOBalld ClIeN0OBATENN-
najaqu.
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ABTOpY 3THX CTPOK, TOTAAIIHEMY MO-
JIOJJOMY y4Y€HOMY, B Ka4eCTBE PYKOBOIUTENS
MOJIOJI&KHON OpTraHM3allii U TpeAcenaTess
coBera MOJoJbIX yueHbIX B 70-¢ u 80-¢ rombl
XX Beka NPUXOIUIIOCh Y4acTBOBAaTh Ha 3ace-
JaHusX YueHoro coBera MHcTUTyTa si3bIKA U
nutepaTypbl uM. Maxtymkymu AH Typkme-
HHCTaHa ¥ CIYIIaTh BBICTYIUICHHS WI.-KOPP.
AHT Xwigpipa JleppsieBa npu 00CYXKICHUH
TEM U 3aKOHYEHHBIX HCCIIEIOBaHUM, a Ha ITe-
pephIBax MEXIY 3aCeIaHMsIMH €0 PaccKasbl O
COOBITHAX JAaBHO MHHYBIIMX JHEH, B TOM
YHclie O MBITKax IpH Jompocax. Torma g y3-
Haj, yro B 1938 romy pelieHreM OIHOW M3
CBUPEIICTBOBABIINX B TOT TEPUOJ HE3aKOH-
HBIX KapaTenbHbIX “Tpoek”, X. JlepbsieB 0e3
Kakux-T100 J0Ka3aTeNnbCTB OBbLI MPUTOBOPEH
K TIOPEMHOMY 3aKJIIOYCHHI0 CPOKOM Ha 25
ner. Torma emy Obu10 Beero 31 rog.

Puc. 5. Xv1ovip ,Z]epbee —yuacmnuxk 1-oti na-
VUHOU KOH@epeHyuu

Xb1aplp JleppsieB MpOBEN JydlIne roasbl
cBOel XM3HM B Jarepsx apxumenara ['YJIAT
BIaK OT poxHoro kpas. [locnme 19 ner, mpo-
BEIECHHBIX B CTAJIMHCKUX 3acTeHkax, B 1956
rojly €ro MOJIHOCThIO peabunutupopanu. Ha-
poIHbI nucarens TypKMEHHCTaHa, Jaypear
l'ocynapcTBeHHON npemun UM. MaxTyMmKyiu
X. Hepwsies ymep B 1988 romy.

Teneps MBI HE TOIBKO 110 paccka3aM, HO
U JIOKYMEHTAJIBHO MOXKEM YOEIUTHCS, KaKUM
rpyObIM, HEO3BOJECHHBIM OOpAICHUsAM, JKEC-
TOKOMY HM30WEHHIO TIO/IBEPTaIUCh apecTOBaH-
Hble B CTAJIMHCKHUX 3aCTEHKaxX MpH JO0Mpocax.
Tak, B IOKIaAHON 3aIllMCKE BOSHHOI'O IIPOKY-
popa Boiick HKB/] TypkMeHCKOro morpaHok-
pyra Komapckoro o0 urorax CiaeacTBUS IIO
JlellaM  «0 HAapyLIEHUAX COLUAIMCTUYECKON
3akoHHOCcTH» B opranax HKBJI[ Typxmenckoit
CCP ot 23 centsopst 1939 rona, mocrynus-

meit mpokypopy CCCP M. U. [lankpaTheBy u
WCIONHSIOMIEMY Jefla TJaBHOTO BOEHHOTO
npokypopa PKKA I'aBpuioBy, B 9acTHOCTH,
OTMEYaJIOCh:

“Hapsiny ¢ nefCTBUTENbHBIMU BparamMu
MapTUU U COBETCKON BIIACTH HAYaJ M MPOU3BO-
JIMTHCSL OTYJbHBIE, HEOOOCHOBAHHBIC apecThl
rpakiaH, 4To npu BBenéHHOW HomeBbiM [Hap-
koMoM BHyTpeHHHX nen Typkmenckoit CCP]
CHCTeME€ BBIMOTaTENbCTB W HM3BpAIlEHUIN He-
M30eXKHO JOJDKHO OBLTO NMPUBECTH M MPHBEIO
K KPYMHEHIINM OIIUOKaM M TPECTYILICHHSM.
Vixe B centsiope 1937 r. mo ycranoBkam Ho-
neea pabornuku ammapata HKBJ] TypkCCP
Hayajly IIUPOKO MPUMEHSTHh T.H. «KOHBeiep»
W n30ueHns apecToBaHHbBIX. KoHBelepy u us-
OWeHMsIM TIOJIBEPTaiCh IOYTH BCE apecTo-
BaHHBIC HE3aBUCUMO OT HAINYHSA UX OOBWHU-
TENbHBIX MaTEpHaJOB, M, €CIH B Hayalie 3TU
Mepbl BO3JEHCTBHS KOE-KaK «periaMeHTHpO-
Banuch» HonmeBbiM, KOTOpPBIH B KaXKJIOM OT-
JEMTPHOM CIy4yae JaBall pa3pelleHrde Ha W3-
OveHre TOro WJIM HHOTO apecTOBAHHOTO, TO
Mo3Ke HEOOXOJMMOCTh MPUMEHEeHUs1 husude-
CKHUX ME€p BO3EHCTBHS K apecTOBAaHHBIM OII-
penensii caM COTPYJIHHUK, TPOU3BOAUBIINN
paccienoBaHue 1o neiy... He 1oBoabCTByACH,
MO-BUIUMOMY, 3(P(HEKTUBHOCTBIO YKa3aHHBIX
BBIllIE MEp NPUEMOB ciiencTBusa, Honer Bcko-
pPOCTH [1al TPOBOKALMOHHYIO YCTaHOBKY O
JONpOcax apecToBaHHBIX «Ha sMme». Cyml-
HOCTh TAaKOT'0 pojia AOMPOCOB 3aKII0YaNach B
TOM, 4YTO BMECTE C OYEPEAHON TPYIIION OCYXK-
NEHHBIX K paccTpenay Ha MECTO MpHUBENECHUS B
WCIIOJTHEHUE TPUTOBOPOB BBIBOAMJICS MOJIE-
KAl JOIpPOCcy OOBHHSIEMBIH, KOTOPBIA OJ-
HUM W3 clieioBaTeNieil «IonpamBaicsa», TO-
I71a Kak B 3TO K€ BpeMs Ha IJla3ax y Jompa-
IIMBAEMOT0 PACCTPEINBAINCH JPYTHUE OCYXK-
néanpie. OOBIYHO TAaKOH JIOMPOC COMPOBOXK-
Jlaficsl yrpo3aMu paccTpena M OOCHIaHUsMH,
YTO B TOM Clly4ae, €ClId apeCTOBAHHBIN CO3HA-
ercsl ¥ Ha30BET CBOMX COYYaCTHHKOB, eMy Oy-
JIET COXpaHeHa JKU3Hb... [c¢ HOsOps 1937 r.]
BMECTO JOMYCTUMOIO B OTAEIBHBIX CIyJasx
MIpUMEHEHHS IPUHYXACHUA K He CAOLIEMYCs
Ha CIEACTBHH SBHOMY Bpary, BO BCEX OIlep-
rpyImnax Hayaluch MOTOJOBHBIC W30MEHUS H
MIBITKH apecTOBaHHBIX, HE3aBHCHMO OT HajH-
Yl MaTepHalIOB, YIHYAIOIINX UX B KOHTppe-
BOJIFOLIMOHHON ~ JICATENHHOCTH... 3a BpeMs
npeObiBaHust MOHAKOBa B JIOIDKHOCTH HapKoO-
Ma BHYTpeHHHX nen [c¢ mekadps 1937 r.] mac-
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COBBIE apecThl HEBUHHBIX JII0/Iei, HE3aKOHHbBIE
OCYXKJICHUSI TPOWKON Tpa)<JaH, MPOBOKAIINH,
MOJVIOTH, OYKOBTHUPATEITHCTBO U OOMaH IIeH-
Tpa MPHUHSIN KoJoccajbHble pa3Mepshl... Mo-
HAKOB TpeOOBaj OT COTPYJHHKOB, BEIYIIHX
CIIE/ICTBHE, YTOOBI OHU OWJIM apecTOBaHHBIX
TaK, 4TOOBI OBLIO CJIBIIIHO Y HEro B KaOWHETE,
U 3T0 TpeboBaHNEe MOHaKOBa CIeOBATEISIMH
BBITTOJTHSUIOCHh B TOYHOCTH, OOJIbIIE TOTO, KPH-
KM HM30MBAaEMbIX apeCTOBAHHBIX OBLIHM CIIBIII-
HBI HE TOJNBKO B KabuHere MoHakoBa, HO U Ha
yIIMLAax W B JOMax, MPHJIEraiomux K 3/1aHUI0
Hapkomara. B Havyaie 1938 r. MoHakoBbIM U
OMKalIIIM COYYacCTHHKOM €ro IpecTyIuie-
HHH, HavalbHHKOM 5-ro otaena HKBJI
TypxCCP IlamkoBckuM Obl1 BBEAEH TaK Ha-
3bIBA€MbI «MacCOBbIN KoHBeiiep». Ha sTom
«KOHBelWepe» WM, KaK €ro Torjaa Ha3bIBallu
«KOH(EPEHIINN», YCTPAUBAIMCH TPYIIIOBBIC
MOPKH W TIBITKH apecTOBaHHBIX. ApecToBaH-
HBIX 3aCTaBJUTH 110 HECKOJIBKO CYyTOK (MHOTIa
mo 15-20) cTosTh Ha HOrax WM Ha KOJIEHSX,
3aCTaBISIIM W30UBATh OJMH JIPYroro u T.4. Bo
BpeMsI MacCOBBIX MOPOK COTPYAHUKH AJIS TO-
ro, 4TOOBI 3ariylINTh KPUKHA apecTOBaHHBIX,
nesi XxopoBbie iecin” [Mctopust 2004].
Cnycta Bcero msaTh AHEW Iocie 3ajaep-
xanus, 19 asrycra 1937 roma pemenuem
«rpoiikn» HKBJI Typkmenckoit CCP, III.H.
Kepumu ObIT mpHTOBOpPEH K BBICIICH Mepe
HaKa3aHMs — paccTpeny, U TPEeTHil AeHb mocie
atoro, 22 aprycra 1937 roga mpuroBop ObLI
WCIOJHEeH. MecTo 3aXOpOHEHHUs He U3BECTHO.
Peabunuruposan 5 anpens 1957 roxa.
Coinosbs LI1.W. Kepumu, ux Ob110 TpoOe,
BBIPOCIIA 3HATHBIMH JTIOJBMH, JOCTOHMHBIMH
CBOEMY 0TIy W mpajnieny Kepumbepau-uiany,
XOTS B JIETCTBE TMOCTOSHHO YyBCTBOBAJH H3b-
gHbl 0e30THOBIIMHBI U 10 1957 roma Hecnu
TSDKEnoe OpeMsl <«jIeTed Bpara Hapoaa».
Crapmmii u3 OpatheB berenu Kepumu 3anu-
MaJ OTBETCTBEHHBIC TIOCThI, OBbLI TJIABHBIM
penakTopom peciyOnuKaHCKOM ra3erbl
«Typxmenucran». Cpenuuii opat ['yBanu Ke-
PUMH 3AIIUTHII JOKTOPCKYIO JUCCEPTALUIO IO
WCTOPUH CTAHOBJEHHUA TYPKMEHCKOT'O IIpO-
(deccroHanbHOro TeaTpa. Miaamuii u3 Opath-
eB Toiinsl Kepumu Obl 3acimyXKeHHBIM KYp-
HaaucToM TypkMeHuCTaHa W paboTtan B pe-
nakuuu «MyrauibiMiap ra3ersi» («Y4uTesb-
ckas rasera») porokoppecnonaeHToM. B cBoe
BpeMsI HaM JIOBEJIOCh HECKOJIbKO pa3 BCTpe-
tuthesi ¢ K. Toiisbl (Tak OH MOAMKCHIBAJICS Ha

CHATHIX UM (oTorpadusx) B ero pabouem Ka-
OuHere, MPOCUTh U 3aT€M MOJYYHTh Y HErO
KOIHU JIOKYMEHTOB 00 HMX OTILle U Tpajiee,
KOTOpbIe OBUTH HCIONB30BaHbl HAMH B paHee
onyOJIMKOBaHHBIX PadOTax Ha TYPKMEHCKOM M
TyperkoMm s3bikax [Soyegow 2002: 28-38;
Soyegov 2010: 327-338].
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CEMAHTUKO-CTWJIMCTUYECKUME OCOBEHHOCTH 3PI'OHUMOB
I''YCTBb-KAMEHOI'OPCKA
lNankuna T.B., lomanbaeBa A.A.

B cBoeli cratbe MBI OyzeM paccMaTpu-
BaTh UMEHA COOCTBEHHBIC B HA3BAHHSIX TOPTO-
BBIX MpEANpHuATHii Topoaa Y cTb - Kamenorop-
cka. Bompocom m3yueHus ux Ha3BaHMN 3aHU-
MAaeTCsl IP2OHUMUA — NUCLUIUIMHA, U3ydaro-
1asi 3prOHUMBI, HCTOPHUIO UX Pa3BUTHS, IPHH-
ILIMITBI U CIIOCOOBI UX 00pa3oBaHMsL.

B skOHOMHYECKOM M COLIMAJIBHOM KH3-
Hu Kazaxcrana kornna 20 - Havana 21 BB. po-
M30IUTK OOoMbIUE TepeMenbl. Beé aTo Hannio
CBOE OTPAXXEHUE B peyd. YIUIM B IPOILUIOE
OJIHOTHITHbIC HAa3BaHUs YUYPEKICHUH, (upM,
o0IllecTB, Mara3vHOB, TaK KakK TOSBUJIACh
KOHKYpPEHIUSI, U MHOTHE MpeanpUHUMATENN
HaYaJIu BHIOMpATh HA3BaHHS JJISi CBOMX TIpe-
MPUATHNA, HE TMOXOXKHE Ha Jpyrue, KOTOpbIe
JIETKO 3allOMUHAIOTCA M CIy)XXaT peKIaMon
3aBeneHuto. /g onpeneneHus MecTa SproHU-
Ma B CHCTEME€ OHOMAaCTHYECKHX EAMHHI] MBI
00paTHITNCh K MICTOPHH HUCCIIEOBAHUS JaHHON
€IMHULIBI, KOTOpas HAa4WHAeTCs B S3BIKO3HA-
HUH BO BTOpOil monoBuHE XX B. JIMHTBUCTHI
HaYaJ M TIOUCK TEPMHHA JJIs1 0003HAUCHUS Ha-
3BaHUN TPENNPUATHHA, YIPSKACHUH, QUpM H
T.JI. C UETbI0O BBIICNICHUS B 0COOYIO TPYIITY
UMeH coOcTtBeHHBIX. B 1978 r. BeIXOIUT TiEep-
Boe uznanue «CroBaps pycCKod OHOMacTHUde-
ckori tepmunonorun» H.B. Tlogonbckoit, rae
BIIEpPBBIC ObLT O(UIIMATIBHO 3asABJICH TEPMHUH
SPrOHUM. Ip2oHUMBI — COOCTBEHHBIC HAUMeE-
HOBaHUSl JICTOBBIX OOBCIMHEHUI JIIOJCH,
NpeanpUITUid, GUpM, 00IIEeCTB. DProHUMUYE-
CKasl JIEKCHKa 3aHUMaeT 0co00e MOJ0KEeHUE B
OHOMACTHUKE U TPEACTABIIACT COOOH >KMBOH
MHpP TIOCTOSIHHO HM3MEHSIOMIMXCS M HCcUe3alo-
KX Ha3BaHHii [1].

B coBerckue BpeMeHa Ha @ yauuax
BCTpEYAIMCh OJWHAKOBBIE HEBBIPA3UTEIbHBIC

Ha3BaHUs, KOTOPbIE HE OTIMYAIUCh Pa3HO00-
pasueM U BBIAYMKOH, HO 3aTO TOYHO OTpaxka-
TM CyTh W W3BEIIAIM O THUIE TOBApOB
(«IIpomToBapb, «O0yBb», «IIPOaYKTHI»)
WIH O THIIE MarasuHa WM YYpeKICHUs
(«<YuuBepmar», «Kynunapus», «Coep-
Kacca»). MHoraa B MMEHHM NOAYEpPKHBAIach
WHAWBUAYaIbHOCTh M YHUKAIBHOCTH 3aBejie-
Hus — HHYM.

CeromHsi aKTHBHU3AINKs HOBBIX TPHUEMOB
KOMMEPUYECKOr0 MUMsHapeueHus oOyciIoBiIeHa
MapKETHHTOBBIMH TIOTPEOHOCTSIMH, & UMEHHO
MOTPEOHOCTSIMU TTO3UIIHOHUPOBAHUS. JTO TIO-
HSTHE SBISICTCS OMHUM M3 KIIIOUEBBIX B Map-
KETHHTE — IIPUKJIAHOH YKOHOMUYECKOH HayKe
O TIOBEIECHUHM PBIHOYHOI'O CYObEKTa, ONTHU-
MaJBHOM C TOYKH 3PEHUS BBITOJBI U Pa3BUTHUS
OousHeca. UTOOBI 3aHATH BHITOIHYIO MO3MIIMIO
Ha phIHKE B CHTYallMd TOBAPHOTO M300MIINS,
4TOOBl TPUBJICYH MOKYNATENs, HEKOE Y4peK-
JICHWEe WIH 3aBe/IeHHE JOJDKHO IPENCTABHUTH
ce0s, a TaKkKe CBOM TOBapbl HIM YCIYI'H B
HaWITy4IleM Bujae Ha (OHE JPYTUX OJHOTHII-
HBIX, JIOJDKHO 3aHATH 0COOYIO, BHITOIHYIO TI0-
3ULUI0. MapKeToJIOrH CYHUTAalOT, YTO BHIOOD
KOMMEPYECKOTO0 WMEHH, Hapsijiy C JPYTHMH
croco0aMu TIO3UIIMOHMPOBAHUS, UTpaeT He-
MaJIOBXXHYIO POJIb B CTUMYJISALIUU PHIHOYHON
AKTUBHOCTH, B TIPOJIBUKCHUH TOBapa M B CO3-
JaHUW OJaronpUsTHOrO UMHUJIKA.

CormnacHo o00mEeMy MHEHUWIO, YAadyHO
MPHIYMaHHOE UMSI CTUMYIIHPYET MPOAAXH H
BHOCHUT BKJIaJ B ()OPMHUPOBAHHE OJIATOMPUSIT-
HOro OOIIECTBEHHOrO IUIla (QHUpPMBI, a He-
yIA4HOE CHOCOOHO YXYIIIUTH IOJNI0KEHHE
TOPTOBOTO MPENPUATHSA, (UPMBI HA PBIHKE.
XpecTOMaTUMHBIMU CTaJd¥ NPUMEPBI OTPULIA-
TENFHOTO BOCHPUATHS HA HAIHMOHAIBHBIX
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poiikax Kutas nanutka «Koxa Kona» (310
Ha3BaHKeE OBUIO MepeaHo MO-KUTAHCKH TaKUM
MaHEepOM, YTO B HEKOTOPBIX JAUAJIEKTaX OKaza-
JIOCh CO3BYYHBIM BBIPAXKECHUSAM «YKYClU 80CKO-
6020 201068aCMUKA» W «KOObLIA, HAOUMA
gockom») WIn aBromoomiel «Kuzynu» (ac-
COLMAIMU C <Orcueono»). [Ipunuiock 3TOT TO-
Bap sl JaHHOTO PHIHKA MEPEHMMEHOBHIBATD -
WMEHHO TaK «Kuzynu» cranu «/1aooii».

[lepBasi mombITKa KJIACCH(MHUKAIIUK 3p-
roHnMoB Obiia mpennpuHsaTa A.B. Cynepan-
ckoil B MoHorpadum «OO0Imas Teopus MMEHU
COOCTBEHHOT0». ABTOPOM BBIICISIOTCS JBA
MPHUHIUITHAIBHO Pa3HbIX THUIA HAMMEHOBAHHH
Uit 0003HAYCHUST TIPEANPUSTHH H Y4pex/ie-
HUN: peasbHbIi, OTpakaroUil MECTOMOJI0XKE-
HUE KOMITAHUM H XapaKTep ee JeaTelNbHOCTH
(«KpacHOsIpCKHiII MaIIMHOCTPOUTENbHBIN 3a-
BOMI) U CHMBOJIMYECKUM, «IAIOMINI JHIIb He-
KOTOpBII HAMEK Ha XapakTep JesaTelbHOCTH
(kuHOTEaTp «PommHa») [2].

T.II. PomanoBa cuuTaer, YTO OCHOBHBI-
MU (PYHKUUAMU <TOBAPHOTO» 3PTOHUMA SB-
JSIIOTCA  UHMOPMAMUGHAA U  PEKIAMHAA.
Bnaronapss wHpopmarmu, 3aKiIOYCHHOH B
COOCTBEHHBIX MMEHAX, M 110 CIIOCO0Y ee moja-
Yy, SPrOHHUMBI JIOCTUIalOT CBOEH OCHOGHOI
yenu — TIPUBJICUCHUS BHUMAHUS KIHCHTOB,
T.C. SIBISIETCSI CBOCOOPA3HOW «BBIBECKOM» ISt
HMEeHyeMoro oobekra [3].

T.A. HoBoxwuiioBa BeIIENSAET TPU TPYII-
Mbl Ha3BaHUM 1O CTENMEHW WX YyKa3aHWUs Ha
UMEHYEeMbIil 00bEKT: 1) HaMMEHOBAHUS C HH3-
KO CTENeHbl0 HEOoOXOMMMOCTH HOMEHKIIA-
typHoro («O6ou», «CaHTeXHUKa»); 2) 3pro-
HUMBI CO CpPEJIHEN CTeeHbI0 HE0OXOJUMOCTH,
3HAUEHHE KOTOPBIX <IIOMOTaeT caenaTh J0C-
TaTOYHO TOYHOE TPEAINONOKEHHUE O BO3MOXK-
HOM IepedHe TOBapoB W yciyr» («3oomap-
ker», «Crnaakuii Mup»); 3) Ha3BaHHS C BBICO-
KO  CTENeHbl0 HEOOXOAWMOCTH  CIIOBa-
COIIPOBOJUTENISA, T.K. «CJIab0 OTpa)karoT WU
COBCEM HE OTPaXKaloT B CEMaHTHKE OCOOEHHO-
CTH JIeTETbHOCTH HMEHYeMOro OOBeKTa
(«3Bepect», «IBuHTANBY) [4].

3a ocHOBY KiaccH(UKAIMK MBI B3SUIH
THITBI OHMMOB, 0003Ha4YeHHbIe A.B. Cymnepan-
ckoit u A.A. Tpane3nukoBoii [5].

S3pIKOBOI MaTepwan coOpaH B T.YcCTh-
Kamenoropcke.

1. K sproHumam peansnozo muna ot-
HOCSITCS T€ HaWMCHOBAaHHS, KOTOpPBIE YKa3bl-
BalOT Ha TpsMoe oOo3HadyeHue chepsbl maes-

TENbHOCTH M MECTOHAXOXJIEHHE TOPTOBOTO
MecTa, a Takke 00o3HaueHue Blajenbia ¢up-
MBI.

IIpsimoe oOo3Hauenue cepbl aes-
TEJBHOCTH. Marasvd «Xossrolka», «Ppioo-
noB», «CrnacteHa», «CIOPTUBHBIA MU,
«Jlom 3omora» «Jlom cepebpa» <«3ooMup»,
«Yersipe nanbr», «Mopeman», «Jlom kademns»,
«Jlerckuid mup», «Menoman», «bbiTOBas TEX-
HUKa», Mara3uH NpoaykToB «Msico. Prioax».

MoOTHBUPOBOYHBIA NPU3HAK «MECTOHA-
X0K/AeHHe MarasuHa» peaqn3yercs ¢ IoMo-
b0 MCTIONB30BAHUS JIEKCEM C JIOKaTUBHOM
cemaHTuKOi: «Ha mnpocnekre», «Hepemy-
Ku», Mara3uH <«lleHTpajbHBIIl YHHBEpCaM»,
«[lepexpectox», «CTpenka», «yia. Kupopa 5».

Kpome 0003HaUYEHUS BHYTPUTOPOICKHX
00BEKTOB, HAMEHOBAHUSI MOTYT COOTHOCHT-
Csl C PETHOHOM B IEJIOM: MarasuH «Yib0a»,
«pteim», «Amaray», «Tay», «Azusa», «Al-
Tai», «BocTok». DT Ha3BaHUSA XOpOUIO 3a-
MIOMHMHAIOTCA, TPHUBJICKAIOT BHUMaHHE HeE
TOJIBKO KOPEHHBIX JKUTENEH, HO U MPUE3KUX.

O0o3HavyeHHe BJaJelbla TOProBOro
npeanpuaTus: «Y CoHb», «Y VBana».

HccrnegoBanne mPOIEHTHOTO COCTaBa
SPrOHMMOB 3TOM TPYNIBI JAJ0 CIEAYIOIINe
pe3yabTaTHI:

- 45,5% Ha3BaHUWil ykasbIBacT Ha Mps-
Moe o0o3HaueHue cdepbl aeaTeabHocTd. [lan-
HBIC SPrOHMMBI 00JIaJIaI0T BBHICOKOM HH(popMa-
THBHOCTHIO M aKTHUBHO MCIOJB3YIOTCS MMsIa-
TENAMU;

- 47,7% Ha3BaHMI yKa3bIBaeT Ha Me-
CTOHAXOXKJEeHHE Mara3uHa,

- 6,8% Ha3BaHMii yka3bpIBaeT Ha BJa-
JleTbIla TOProBoro mpennpustus. Heobxomm-
MO OTMETHTh, YTO (paMuiHs BKIOYACTCS B
SPrOHUM MPEUMYIIECTBEHHO B TOM CIIydYae,
KOTJla aBTOPUTET COOCTBEHHHWKa HMMEET pe-
miaroriee 3HaueHWe B BBIOOPE TOPOKAHHHOM
Ha3BaHHOTO MarasvHa,

- 7,8% >proHuMOB COOTHOCSTCSI C pe-
THOHOM B LIE€JIOM.

2. DproHUMbl CHMBOJHUYECKOI0 THUMA.
B rpynmy BXomAT MCKYCCTBEHHO CO3/aHHBIC
JIEKCHYECKHEe EIWHUIBI, BHYTpPEeHHss1 (opma
KOTOPBIX IMO3BOJISET CYIUTh O CIielUpUKe Ma-
ra3uHa. IOBENHUpHBIA caioH «Pybun», «Can-
¢bup», «KazaxroBenup», Mara3uH 4acoB «THK-
Tak», MeOEbHBIN canoH «/lu3aitH+», Marazun
TOJIOBHBIX YOopoB «lllamo», MarasuH JeTCKUX
TOBapoB «BpIOpaxyns», caloH crekna «CTek-
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JoMup», MarasuH oaexkabl «l amaHT», mara-
3uH «Jlepuie».

JProHUMbI, ITIOCTPOSCHHBIC HA ACCOIIHMA-
TUBHOM COOTBETCTBMM HAWMCHOBaHHUsS. Mara-
3uH yacoB Tuk-Tak», MexoBoil cajioH «Mmrie-
pus Mexa», CaJoH >KEHCKOM omexasl «Ka-
MpU3», Mara3uH OASKIsl «JIfoau B HOBOMD,
CaJIoOH BepxHeW onexnbl «Merenuia», mara-
3MH I Oynynmx Mam «Mame Ha pamocTh»,
cayion 00yBu «OQ0yem», «C UroJ0YKu», Mara-
3MH MOAAPKOB «J[JIs JIFOOUMBIX», Mara3uH co-
TOBOH cBsi3u «EBpoceTh» MeOeNnbHBIN cajoH
«Mactep», wMarasun «llomapku», 300canoH
«Herplpe Jamnbl», MY3bIKaJbHBIA Mara3uH
«Musicman», wmarasun opyxus «Cadapu»,
300MapkeT «/Ipyr», MexoBoil camoH «KHsx-
Ha», CajJloH oK bl «MaHro», cajJoH HIXKHEr0
Oenbst  «boruHs», mnapQOMEPHBIA  CaJOH
«DpaHITy3CKUHA TOM», U JPyTHE.

Jns co3maHMs HaMMEHOBAHUM, BBI3bI-
BAIOIIUX OJIATOIIPHUSTHBIC acCOIHAIMY, aKTHB-
HO WCHOJB3YIOTCS HMMeHA COOCTBEHHbIe —
AHTPOIIOHUMBI, ACTPOHUMBbI, MUDOHUMBI. TOP-
roBBIC TAaBWILOHBI «Kamepus», «AHXKEITHKa»,
«Mapnun», «JInza», «Anxena». Yacto BeIOOp
TaKuX OPrOHUMOB OIPENETSCTCS JIMYHBIM
MIPEANIOYTCHISIMHU BIAJCTbIIEB, MarasuHbl Ha-
3BIBAIOT MJIM CBOMMH MMEHAMM, WM UMEHAMH
ONMU3KMX M JOPOTHMX JIHOACH; IPOMYKTOBBIH
MarasuH «MHKap», calloH JIOCTP «AJIbTaup»,
cynepMapkeT «JlaHu3p», Mara3uH «Anmca».

I'maBHOM  (yHKIMEH HaMMEHOBAaHUU
CUMBOJIMYECKOT'O TUTIA SIBJISIETCS TIPUBJICUCHUE
BHUMAHHS TOKyHaTeNnel, ModTOMY JUIsl JaH-
HBIX SPrOHMMOB OCOOEHHO Ba)X€H AMOIIHO-
HaJIbHO-IKCIIPECCUBHBI YPOBEHb CEMAaHTHKH,
KOTOPBI JOCTUTAETCS 33 CUET MCIIOIh30BAHMS
B TIpollecce HOMHUHAIMHU. 1) JKaproHH3MOB H
pPa3roBOPHBIX JIGKCeM: MeOCNbHBIA CaJIoH
«@apt», 00yBHOI MarasuH «JIyHa»; 2) mpue-
MOB SI3BIKOBOM HTPHI. CAJIOH HATOJBHBIX ITI0-
kpoitiit  «MuaTepllon», MeOenbHBIN caloH
«Mebenpkom», 3) cMelleHre KUPHIUIHIBI H
natuHuiel. doro canon «PoromHia-kodak,
marasun «Hadexda», wmuHupmapker «Bce
O’ keii».

JIuHTBOCTpaHOBEMUECKU I
MPENCTaBICH  CICAYIOIMMMUA  Ha3BaHUSIMH:
napioMepHblii  MarasuH  «DpaHIy3cKkuii
JIOM>», Mara3suH OLITOBOW TEXHWKH CaJloH Me-
X0BON oxexnnpl «Pum», oxnexna u3 Hrammun
«Munan», «KoBpsl 13 MoNI0OBBI», «ABTO3AII-
yactu w3 Snonun», «Mebenb u3 EBpombi»,

KOMITIOHCHT

«IToper n3 @paHIHM», MarasuH «A3Hs», Ma-
ra3uH «/HAUNCKUN TPUKOTAXK>.

IIponieHTHBIA COCTaB CHUMBOJIHWYECKHUX
SPrOHUMOB JEMOHCTPUPYET CIEAYIOIIEE CO-
OTHOILIEHHE!

- 33% »proHUMOB IOCTPOCHBI Ha aCCo-
[IMATUBHOM COOTBETCTBUU HAMMEHOBAHUS;

- 14,2% - umeHa cOOCTBEHHBIE — aHTPO-
MOHUMBI, aCTPOHUMBI, ME(DOHUMBL. KpacHosip-
CKHE NpPEANPUHUMATENN 3aUMCTBOBAIM 3a-
MaJHYI0 TPAJIUIHIO UCIIONB30BAHUS MHQOIO-
THYECKUX UMEH. B GoNbIIMHCTBE ClydaeB 3TH
Ha3BaHUS OMpaBJIaHBI. TOPrOBIIEH 3aHUMAETCs
«Mepkypuil», nedamu n kamuHamu — <«IIpo-
Merel». Hy)KHO 3aMEeTUTh, YTO 3TH Ha3BaHUA
HENb3sl paccMaTpuBaTh C TOYKM 3pEHHs Ha-
[UOHANBHOH COOTHECEHHOCTH, T.K. MHQBI
HpesHeit ['perun yxe naBHO CTayiy oOIede-
JIOBEYECKUM M KYJIBTYPHBIM JIocTosiHHeM. Mc-
[IOJIb30BAHUE HMMEH Ie€pOeB APEBHETPEUYECKUX
MUGOB B KauyecTBE Ha3BaHWUN OCHOBBIBACTCS
Ha uXx Oonpmioir wHOpMaTUBHOCTH. Takue
Ha3BaHUA YK€ Ha Ha4aJdbHOM CTauM SBISAIOT-
Cs 3aJ0roM ycliexa MNpeAnpHusTHs, TaK Kak
BIIQJICNBIIBI UIIYT OAOOPEHUSI CBOEU NesTelb-
HOCTH Y BBICIIMX CHJI U HaJel0TCi Ha UX MO-
KpPOBHTEJBCTBO;

- 3MOLHOHAJIBHO-IKCIIPECCUBHBIE 3PTro-
HuMbl (13%). HekoTopbie S3proHUMbI BBI3BAIIH
y Hac 3aTpyaHEHHE MO MOBOY UX TOHUMaHUSI.
[MpomaBuam mara3uHoB «JIyHa» ObuT 3a7aH
Borpoc: «[lo kKakoMy MPUHIMITY BEIOpaHO Ha-
3BaHne MmarasuHa? Kakum oOpa3om HazBaHHe
CBSI3aHO C TPOJYKIHMEW, MPEACTaBICHHON B
MarasuHe? Ha 49ro mpomaBer; OTBETHII:
«B0O3MOXHO, IIOTOMY YTO 3TO HUHTEPECHOE U
cBOeoOpa3zHOe Ha3BaHHE, OHO NPUBJICYET BHH-
MaHHUe,

— 21,6% sproHuMBl C JITUHTBOCTPAHO-
BEYECKUM KOMIIOHEHTOM.

3. DProHUMBI peKi1amMHO20 MURA TIOJ-
pa3nesIIOTCs HAaMU Ha CIEAYIOIIHE TIPYIIbL:
Ha3BaHUs, collepKale 0003HAUYEHHE MIHPO-
Thl ACCOPTUMEHTA; YKa3bIBAIOIIKE HA KAYECTBO
TOBapa U IIEHOBYIO MOMUTHKY.

«O0o3HayeHne WWIHPOTHI ACCOPTH-
MEHTAa». JJaHHBIN MIPU3HAK SIBIISIETCS Tpeodia-
natormmmM:  «Mup  dorto», «Jlom Kadems»,
«Mup nBepeit», wmarazud «CHOPTIaAHIUI»,
«CnoptMactep», «/lom», «Jlerckuit mup», a
TaKke, Hampumep: «Mup CHEHOACKIBI»,
«Mup xoxu», «Mup Tkanu», «KHikHas naB-
Ka», «Mup MATKOH HTpymKu», «<Mup 000eB»,
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«Mup My3bIKU», «Mup o0yBu», «Mup onrtu-
Ku», «Mup OKOH», «Mup KOHIUIIMOHEPOB»,
«Mup Oanu», «Mup KOBaHBIX H3ICTHII»,
«Mup cymok», «Mup cBera», «Mup mapoB»,
«Mup nocyael», «Mup 3JIEKTpOHUKN», «Mup
TEXHUKH», «MUp 37eKTpOHUKN», «KHIKHBIHI
mup», «Mup Cropta», «Jlom TKaHU», «YM-
HBIA IoM», «JloM TexHUKU», «LIeHTp KyXHU»,
«Mup DnexrpouHcTpymenta», «1000 wmemno-
yeii», «[lnanera oxon», «llmanera DmekTpo-
HUKH», «Mup Ombapaa», «Mebeib i JoMa
u opuca», «J[XKHHCOBBII IEHTP», cylepMap-
ket «IIarepouka.

«KayecTBO TOBapa M 1leHOBas MOJHU-
THKa» pEaju3yercss C IOMOIIbK JIEKCEM
WIIOKC», <OIUT», <OKOHOM», BapBapU3MOB
«0acT». «Jlyummii», «MeOeab-TI0KC», CaJloH
aBToMOOMIelH «IKOHOM-BocTok», cTponTens-
Hble MaTepuaisl «nuTCrpoii», «bact Kepa-
MUK,

I'pynma >proHUMOB, 0OYCIIOBIIEHHBIX
MOTHBHMPOBOYHBIM TPU3HAKOM <«IIpAMAas Xa-
pakTepucTHKa GUPMBI», TOpa3aensieTcs Ha
HECKOJIbKO Tpymil: 1) akTyaau3anus HOBH3HBI
Mpe/uIaraeMbIX TOBapoB, Hampumep: «Hosble
OKHa»; 2) 0003HauCHUE MO3MIUH HA PBHIHKE:
MarasuH «JIunep», MarazuH «JIydmmii».

YacToTHOCTh 3PrOHUMOB JITAHHOTO THUIIA
IIOKa3bIBAET CIEAYIOLIEE:

- 80,7% >proHrMOB yKa3bIBalOT Ha 000-
3HaueHHe IIUPOTHl aCCOPTHMEHTa. Takue Ha-
MMEHOBAaHUA XOpPOIIX TeM, YTO OHH SKOHOMST
BpeMsl, 3aTpayeHHOE Ha MOUCK HY)KHBIX TOBa-
POB, yKa3bIBasi KOHKPETHO Ha TO, YTO HYXKHO
KyHOUTh. DTO OYeHb Ba)KHO, TOTOMY YTO TaKOe
Ha3BaHUE SIBISIETCS OPUEHTHPOM B JIOPOre 3a
nokynkamu. Hampumep, «bonpmme moau» He

mpocTo obpamaercs K MOTEHIIUAIBHBIM TIOKY-
MaTessiM, HO U OKa3bIBa€T MCHXOJIOTHYECKYIO
ycayry. brmaromaps mepeHOCHOMY 3Ha4eHHIO
cloBa «OOJbIION» (Ba)KHBIH, 3HAYUTEIHHBIH)
pasmep (GUTyphl, KOTOPBIH BBI3BIBAET Y OOJb-
IIMHCTBA TOJHBIX JIIOZEH KOMILIEKCHI, Ipe-
Bpalllaer B MycTh U 00pa3HOe, HO JOCTOUHCT-
BO. BonpLIOW 4elnoBEeK — 3TO 3BYYHUT TOpJO.
310 cBOEOOpa3HBI apryMeHT sl MCHXOJIO-
THYECKOM 3aIIUTHI, TIOMOTaeT OTHOCHUTBhCA K
CBOECH MOJTHOTE ¢ YIBIOKOH. A pa3 Tak, TO 3TOH
CBOM MaraswH, MarasuH, e TeOs MOHHMAIOT
U yBaXKaloT. B Takoil MarasuH Xo4ercs 3ailTH,

- 8,8% »proHMoB yKa3bIBAIOT Ha Mpsi-
MYIO XapaKTepPHCTHKY TOBapa;

- 10,5% >proHuMoB yKa3bIBalOT Ha Ka-
YEeCTBO TOBApa U IIEHOBYIO MOJIHUTHKY.

Knaccudukaius Ha OCHOBaHUHM MOTH-
BUPOBOYHBIX TPH3HAKOB MO3BOJISIET Oolee
MOJTHO CHCTEMATU3UPOBATh IPrOHUMHUECKYIO
HOMHUHAIIMIO M OTpa3uTh Bc€ MHOrooOpasme
JTAHHOTO BHJIa ypOAHOHUMOB B TPOCTPAHCTBE
COBPEMEHHOT0 Topojia. AHalau3 YaCTOTHOCTH
SPrOHMUMOB pa3HBIX THIIOB Jall CIEAYIOINe
pE3yIbTaTHI:

- 45,4 — >proHUMbl CHUMBOJHYECKOTO
tuna. M 9To He ciyvaliHo, TIaBHON QyHKIIUEH
HAMMEHOBAaHUI CHMBOJMYECKOTO THIIA SIBJISI-
ercsl TMPUBJICUCHHUE BHUMAHHWS IOKyMaTeleH,
MO3TOMY JJISl JaHHBIX 3PTOHHMOB OCOOECHHO
BaYKCH OMOIMOHAIBHO-IKCIIPECCUBHBINH  ypo-
BEHb CEMAHTHUKH,

- 23,8% - 3proHUMBbI PeajibHOTO THIIA;

- 30,8 — 3proHUMBI PEKJIaMHOIO THIIA.

HarnganHo npolieHTHOE COOTHOIIEHUE
THUTIOB HW3y4YaeMBIX EIAMHHUI] MOXKHO Mpocie-
TUTH B quarpamme 1.

JproHumel . YocTb-KameHoropcka

N

O 3proHUME
peansHor THNa

B S3proHUuME
CAMEONWYECEOrD
THNA

O 3proHUME
PEKNaMHorn TMna

Huarpamma 1. [IporieHTHOE COOTHOIIIEHHE Pa3HBIX TUIIOB 3PTOHUMOB
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OproHrMbl B COBPEMEHHOM PYCCKOM
S3bIKE — 9TO JIOCTATOYHO MHOTOYHCIICHHAS,
HEMpephIBHO TOMOJHSIEMas TPYINa JIEKCHKH,
MPEACTABIIAONAs COO0OH COOCTBEHHBIC Ha-
MMEHOBAaHUS  NPEANPHUATHH  Pa3IMYHOIO
¢yHknoHaneHoro npodwisi. braromaps wH-
dbopmaiuy, 3aKIIOUYCHHOH B COOCTBEHHBIX
HWMEHaX, U 10 Croco0y ee MoJlauu, SPrOHUMBI
JIOCTUTAIOT CBOEU OCHOGHOU ueau — IpUBJIE-
YCHUsS BHUMAaHMs KJIMEHTOB, T.C. SIBJIACTCS
CBOEOOpa3HOH «BBIBECKON» IS HMEHYEMOTO
o0beKkTa. DPTOHUMBI COXPAHSIOT OCHOBHBIE
O0COOCHHOCTH HMMEH COOCTBEHHBIX, HO BBIJC-
JSIOTCS M3 Psifia MPOYUX CIIOCOOHOCTBIO WT-
paTh poJib UACHTUDHUIUPYIOIINX 0003HAYCHUH
KOHKPETHBIX, CIMHUYHBIX 00BbeKTOB. Kak u
o000l OHUM, OHHU TOJBEPraroTCs BO3JAEHCT-
BHIO (DAKTOPOB JIMHTBUCTUYESCKOTO M JKCTpa-

VIIK 81 42

JIMHTBUCTUYECKOTO Xapakrepa (COIHMaIbHBIX
MPUOPUTETOB, BKYCa, MOJIbI HA Ha3BaHMS).
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O KOMMYHUKATHUBHOM OCJIO’)KHEHHUMU ITPOCTOI'O NPEJAJIOKEHUSA
(K TAPMOHHUYHOMY JIUAJIOT'Y «ABTOP-AJIPECAT»)
Kortosa JI.H.

B pamkax ceMaHTHYECKOH KaTeropuu
MOJIANTIFHOCTH TPAJUIIMOHHO Pa3UYalOT MO-
JalbHOCTh OOBEKTUBHYI0O U CYyOBEKTUBHYIO.
[To 3ameuanuto I".A. 3omoToBoH, «B psne pa-
00T Habiromaercsi TakKe TEHJCHIIUS pacipo-
CTPaHUTh MOHITHE MOJATBHOCTH Ha TE S3bI-
KOBBIC SIBIICHHUS, KOTOPBIC CBS3aHBI C BBIPAXKe-
HUEM aBTOPCKOM IKCIPECCUH, IMOLIMOHATBHO-
CTHJIMCTUYECKUX OTTEHKOB PeYd U T.I. B k-
BOM S3BbIKE, JEWCTBUTEIHHO, TECHO B3aWMO-
JEUCTBYIOT, TIEpeIUIeTaloTcs OTTEHKH MO-
JalibHbIE C SKCIPECCUBHBIMU H JIAXKe SMOIHO-
HanmpHBIMUY» [3omoroBa 1973, 141]. B sroit
CBSI3H MOXKHO TPaKTOBaTh CYObEKTHBHYIO MO-
JabHOCTh M KaK <3OMOIMOHAJIbHOE OTHOIIIE-
HUE, PEaKIMH TOBOPSIIETO CYOBEKTa, BBIbI-
BaeMble OOIIMM OOCTOSITENBCTBOM, OOIICH
HEeNpl0 MBbICHEH, (AaKTOM BBICKAa3bIBAHUS C
TOYKH 3pEHHS OIEHKH W SMOIMOHAILHOTO OC-
BEII[CHUS COJICpP)KaHMsl BbICKa3bIBaHMs» [[1eT-
poB 1982, 3]. BeipaxeHue cyObeKTHBHONH MO-
JabHOCTH, OKCIUIMIUPYIOIIEH OTHOIICHUE
TOBOPSIIIIEro K cOO0MaeMoMy, OOBIYHO CBSI3bI-
BaeTcs ¢ MOJAIBHBIMU CIIOBAMH, KOTOPBIE B
MPEATIOKEHUN Ha3bIBAIOTCS BBOJHBIMH U pac-
CMaTPHBAIOTCSl B CHENHATBHO UM IOCBSIICH-

HOM pasjielie CHHTAaKCHCca MPOCTOro Mpeaso-
xenus [PT" 1982, 228]. K uum MoxHO 100a-
BUTH U BCTaBHbBIC KOHCTPYKIIUU CyOHEKTUBHO-
MojJalbHON ceMaHTMKU. Ham mpencraBmisiercs
BO3MOXXHBIM OOBEIUHUTH WX IMUPOKO TpaK-
TyeMBbIM TIOHSITHEM <«BCTaBKa», «IIapeHTE3a»,
cyuTas €ro B JaHHOM Cllydae pOZIOBI)IM4. B.B.
BunorpanoB B cBoe Bpems nucan: «OueBuj-
HO, YTO MOJIATbHBIC KPACKH M OTTEHKH, CO3/1a-
BaeMble Gcmaskou uau esedenuem (KypcuB
moit — JI.K.) aTux cuHTarMm, o0pa3yoT Kak Obl

* B OIOOHBIX CHTYAIHSIX MOXKHO HAGMIOATH
WCIIOJIb30BaHKE APYTUX TEPMHUHOB, HATIPHMED:
«BcraBHble CTpyKTyph» (E.A. TlamaroBa u
B.IO. ®anpkoBa. OyHKINH HEKOTOPHIX CHH-
TAKCUYECKHX CTPYKTYp B CEMaHTHUYECKOH Op-
ranu3anuu Tekcra // CeMaHTHKa ILeoro TeK-
cra. — M., 1987. — C.128); «cHHTaKCHYECKHE
mmpemb» (O.B. AnekcanapoBa. CHHTaKcH-
YecKue JUIPEMbl B CHHTAKCHCE PEYH Ha MaTe-
puaie  aHriIuiickoro s3pika.—  ABToped.
IwWc...JOKT. ¢wmon. Hayk. — M., 1981. — C.
23); «mapeHTe3Hble KOHCTpYKImm» (Meriep
A.A. IlparMaTka KOMMYHHMKATHBHBIX €IH-
uui. — Kummaes.,1990. — C. 30); u 1.11.
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BTOpPOM CJIOM MOJAJIbHBIX 3HAYEHUW B CMBI-
CIIOBOM CTPYKTYyp€ BBICKA3bIBaHUSA, T.K.OHU
HaKJIAJBIBAIOTCS Ha TPaMMaTHYCCKUNA TPYHT
NPEUIOKEHUS, YK€ HMEIOIIEro MOAAIbHOE
sHadenue» [Bunorpamos 1950, 55]. Dr1o ca-
MOE «HAJIOKEHHWE Ha TPpaMMAaTHYECKHA TPYHT
MPENJIOKEHUSI», KPOME BOIPOCAa O JOIOJIHHU-
TEIBHONH MOIAJIBHOCTH, C HEM30EKHOCTHIO
CTaBUT TAaKXE U BOMPOC O TPAMMATHUECKOM
cTatyce MmoJ00HBIX KOHCTPYKIMH M HMX OTHO-
IIEHUU K CTPYKType MPEMIOKEHHsS, B COCTaB
KOTOPOTO OHHM BKJIFOUEHBI, KOTOPBIA HEOIHO-
KPaTHO CTaHOBWJICS MPEAMETOM IOJIEMHKU U
JI0 CHX TIOp HE TOMYyYUJI OJHO3HAYHOU WHTEP-
MpeTaIy B CHHTAKCUIECKON HayKe.

Hapsny ¢ pasgensemoil HamMu TOYKOMR
3pEHHUs Ha BBOJHBIC U BCTABHBIC KOHCTPYKIIUU
Kak Ha OCJIOXHSIOMIME MPOCTOE MpPEaioxke-
HHE®, CYIIECTBYET IPOTHBOIONOXKHAS TOYKA
3peHus, BBICKa3bIBacMasi, B YaCTHOCTH, B pa-
6orax A.D. [IpusATKHHON, COTIACHO KOTOPOM
«CYUTATh BBOJHBIC CIIOBA OJHHUM U3 BHJIOB
OCTIO)KHCHHMSI HET JOCTaTOYHBIX OCHOBAHHUU.
OHU (PYHKIMOHHMPYIOT KaK B OCJIOYKHEHHOM,
TaK ¥ B HEOCIO)KHEHHOM IIPOCTOM TIPEIIONKE-
uuu (Bugumo 3aBTpa Oymer A0KIb), CO3/1aBast
ero ocoOblil cMHTaKcn4eckuil m1ad. Koneuno,
BBOJTHO-MOJAJIBHBIC CJIOBA BHOCST B IPEIJIO-
JKEHUE JIOMOJIHUTEIBHBIC CMBICIBI, HO OHU
WHOTO TIOpSJKa, YeM T¢ 3HaueHUs, KOTOpHIC
CO3JAIOTCSl OCIIOKHSIONUMU 4YICHAMH TIPE-
JMoKeHusl. Takue ciioBa HENb3sl BKIIOYUTH B
PAA OCIIOKHSFOIIUX YICHOB XOTS ObI IOTOMY,
YTO OHU HE SIBIISIOTCS WICHAMH MPEIIOKCHHUSA.
OHH BBINOJIHSAIOT OPTaHHU3YIONIYI0 (DYHKIIHIO,
OIpeeNsisi MO3UIIMI0 TOBOPSIIEro cyobekTa. B
OCTIO)KHEHHOM TIPEJIOKCHUH OHH OIHOBpE-
MEHHO WUIPalOT BaXHYIO CTPOEBYIO POJib, y4a-
CTBYSI B BBIP@KCHHUU OTHOIIECHUN MEXKITy dYac-
TAMH, U TEM CaMbIM OOBEIUHSIOTCS C €ro
cny)keOHbIMH  3eMeHTamMu»  [[IpusTkuHa
1990, 8].

DopMaTbHO-TPAMMATHYECKUH TTOJXO/,
¢ no3unuii koroporo A.®. [lpusTkuHa monu-
XOJIUT K aHalu3y CUHTAaKCHUYECKUU SIBJICHH,
BpSAl JIW MOXET CYHMTAThCS aJeKBaTHBIM B
JJAHHOM cClly4ae, T.K. Cy)KaeT IPEACTaBIEHHUS O
B3aMMOOTHOIIIEHUH DJIEMEHTOB IPEII0KCHUS

> Cwm, Hanpumep, Pozenrans J[.O. CoBpeMeHHBII
pycckuit s3pik. M., — 1991, — C. 359; CkobiaukoBa
E.C. CoBpeMmenHblif pycckuil s3bIk. CHHTaKcuc
pOCTOro npemiokenus. — M., 1979.— C. 236 u np.

JI0 THUITOB I'PaMMAaTHYECKOM CBSA3U MEKIY ujie-
HaMHU TPEUIOKEHHUs, MOJ KOTOPhIe HU BBOJ-
HbIC CJIOBA, HM BCTABHbIC KOHCTPYKIIMHM HE
moaxomaT (Ha 9Ty MBICIh HaBOAT Y)Ke caMble
TepMHUHBI). HenpurojaeH MaHHBIA TOAXOH H
JUTS BBISCHEHHS MTPUPOJIBI TOr'0, YTO aBTOP Ha-
3BIBAET «OCOOBLIH CHHTAKCHYECKHH IUIaH»
MPEUIOKECHHUS, KOTOPBIN CO3AaeTCsl BBOJHBIMU
CJIOBaMH, PaBHO KaK W JUIsl TOrO, YTOOBI OOHA-
PYXHUTh B TPEAJIOKCHHH KaKOe-TO APYroe oc-
JIOKHEHHE, KPOME OCJIOXKHEHHS €ro rpamma-
THYECKOH CTPYKTYPHI.

MpbI cuuTaeM MapeHTe3y SIBICHUEM, OC-
JIOXKHSIONIMM TIPEJIOKECHUE, U MPH STOM HE
HMMEIOIIMM CHHTaKCHYECKOW CBS3HM C IPYTUMH
ero KOMIIOHEHTaMH. B 3TOM I1aHe HaM, CKO-
pee, Omu3ka Touka 3penus [.H. Axkumopoii,
KOTOpas B OCHOBY BBIICICHHS Pa3HBIX TPYIIII
OCJIOXKHSIOIIMX KOMIIOHEHTOB KJIaJeT KaK pa3
MPHU3HAK BXOXICHUs/ HEBXOXKIEHHS WX B
CTPYKTYPY HPEIIOKEHHS, MO KOTOPOMY YcC-
JIOBHO JICJTUT MX Ha JBE TPYIIEL: 1) CHHTAKCH-
YeCKME KOHCTPYKIIMH, HMEIOIIUE CHHTarMma-
TUYECKYIO CBS3b C KOMIIOHEHTaMH IPEIIONKe-
HUS U SKCIUIMIMTHO €€ BBIpaXKarolue. ITO
OJTHOPOJIHBIC TPYIIIIbI, 000COOICHHBIE TPYIIITHI
(0OBEKTUBHBIE ANMO3UTHBHBIE, IIPUYACTHBIE U
JICCTIPUYACTHBICE 00OPOTHI, HECOrJIaCOBaHHBIC
Olpee/ICHNs), CPABHUTEIBHBIE M YTOYHSIO-
mue 000pOThI; 2) CHHTaKCHYECKHE KOHCTPYK-
LMK, HE BKJIIOYAEMbIC B CTPYKTYPY MPEIJIO-
JKEHHsI U CHHTAKCHYECKM HE CBA3aHHBIE C €€
KOMIIOHEHTaMH. OTO BBOJHBIE M BCTaBHEIE
KOHCTPYKIIMH, OOpaIlCHUs, pa3IddHbIC Cer-
MEHTHPOBaHHbIE MocTpoeHus [ Akumoa 1990,
46].

Pa3nenss B 1e0M TOUYKY 3pEHHUS aBTOpa
Ha THIIBI CBSI3U OCJIOKHEHHS CO CTPYKTYPOH
MPEUIOKCHNS, Mbl HaMEPEHbl OIPAaHUYHTH
Halll MPeaMeT BBOJHBIMH U BCTaBHBIMH KOH-
cTpykuusamu. Jlpyroe nemo, 4ro mpupoaa oc-
JIO)KHSIFOIIMX KOMIIOHEHTOB IIEPBOI U BTOPOM
rpynn pasnuuHa. Ha Hamn B3riisg, B Hpemsio-
JKSHHMH, Hapsly ¢ TPaMMaTHYECKUM OCIIOKHE-
HHEM, IIeJIeCO00pa3HO BBIICIATh CEMaHTHUYE-
CKOC U KOMMYHHMKATHBHOE, HE YCIIOKHSIOIISE
CHHTAKCHYECKOW CTPYKTYpPhl IIPOCTOrO IMpej-
JIOXKEHHs, uMerotee Apyryio (He GpopMaibHO-
rpaMMaTHYECKyI0) Tpupoxy. Jpyrumu cio-
BaMH, B fA3BIKE CYIIECTBYET, KPOME IPOCTOrO
M CIOKHOTO MPEJIOKEHUH, ocobasi CHHTaK-
CHYeCKash CAWHUIA — MPEAJIOKEHHE OCIOXK-
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HEHHOE®, MPHYCM OCIOKHITHCA MOKET Kak
CTpPYKTypa mpeyioxeHus (meppasi rpymma oc-
JIOKHSOIMX KOMIIOHEHTOB), TaK W €ro KOM-
MYHHMKATUBHBIH TU1aH (BTOpas rpyrmia).

NMeHHO K KOMMYHHMKATHBHOMY THITY
OCIIO)KHEHHsI OTHOCHTCS TIapeHTe3a, W He
TOJMBKO OHA. Takoro poma OCIIOKHEHHBIMH
MOXHO CUHTATh TaKXKe MPEIIOKEHHS, COIep-
Kallue KOHCTPYKIMH, HE YYacTBYIOIIME B
co3maHuK (OPMAIbHOW CTPYKTYpBI MPEIJIO-
XKEHUs, 0yOnupyroujue B 3TOM IUIAHE CTPYK-
TypHO M CEMaHTHYECKH 00S3aTeNbHbIC KOM-
MTOHEHTHI; B CBS3M C 3TUM IOJO0HBIC KOHCT-
PYKIIMU PACICHUBAIOTCS HAMH KaK HM30BITOY-
HbIe IS GOPMBI ¥ CEMAHTHKH MPEITOKCHHS.
OTO0 KOHCTPYKIIMH METas3bIKOBOW IPUPO/IHI,
OHU TIPE/ICTABISIOT COOOM OJOK NBYX KOMIIO-
HEHTOB, BO BTOPOM M3 KOTOPBIX JIAETCSI CBOETO
poa «METaTEeKCT» K TIEPBOMY.

Wtak, MBI BBIZEISAEM JBa THIIA KOMMY-
HUKATUBHOTO OCJIOKHEHHs: 1) Ha OCHOBE ce-
MaHTAYECKOro JyOIHpOBAaHUS BO BTOPOM
KOMITOHEHTe HWH(]OpMalMK IepBOro KOMIIO-
HEHTa U 2) Ha OCHOBE CyOBEKTHBHOW MOJAh-
HOCTH. IlepBBIi THII OCIOXKHEHUS CBS3aH C
(YHKIIMOHUPOBAHUEM B TEKCTE METasi3bIKO-
BBIX TI0 TIPUPOJE MPETOKEHHUH ITOSCHEHHUS:
Hocmosanvlii _060op, unu, Ho-mamowiHemy,
yMem, Haxo0uics 8 cmopowe, 6 cmenu...(A.
Ihwkun. Kanumanckas oouxa), Dmo 6viia
Axxo3vl, cHoxa camoeo xawa Abyaxaupa,
soogcmeyiowas  cynpyea  cyamana  [lax-
byoaxa, no xomy cnpasnsiuce cetivac nomun-
ku. (M. Ecenbeprun. Koueenuxu); Ilomom ece
9MO 3a OECYEHOK W0 8 AMbI», K Kbapvleam»

® B 5TOM CMBICTE HAM GNH3KA TOUKA 3PEHMS, H3-
JIO)KeHHas B JOKTOpckoi muccepraunu H.A. Ipsd-
KOBOW: «lepapxus CHUHTAaKCHUECKUX EAWHUI] BU-
JUTCS TaKOM. «IPOCTOE MPENTIOKEHUE, KCIOXKHOE
MIPEIUIOKEHUE», «OCIOKHEHHOE IPEeaoKeHUue».
[Ipu 3TOM OCHOXHEHHOE MpPEeIIOKEHHE B H3BECT-
HOM CMBICIIE «CIIO)KHEE», YeM COOCTBEHHO CIIOXK-
HOE: HE MMes CIeLHaIN3UPOBAaHHBIX MTOKa3aTeleH,
OHO BBIp@XKAET TOT ke 00beM MH(]popMaluH, 4TO U
COOCTBEHHO CIIO)KHOE TPEIIOKEHHE C €ro CHCTe-
MO COI030B, JEKCHUYECKUX KOHKPETHU3aTOpPOB, KO-
OpAMHAIMEe MOJANbHO- BPEMEHHBIX IUIAHOB, IO-
psAKa cliefOBaHMS YacTed U APYTHX CHEIHaIbHBIX
cpencts» — [IpsuxoBa H.A. Ilonmumpono3urruBHele
CTPYKTYpPBI B chepe MpOCTOro npeaaoKkeHus (KoH-
CTPYKLHH C BKIIIOYCHHBIM NPEIUKATOM B MPUCYOH-
eKTHOM mo3uIMu) — ABTOped. AUC... TOKT. PHUITOI.
Hayk. — ExatepunOypr, 2003. — C. 39

— ckynwukam kpaderozo. (M. Konypos. kadic-
oviti 63010em na loncoghy) — TOTIEPKHYT
OJIOK TOSICHEHUS, TO €CTh KOHCTPYKIHS, CO-
crosimiasi M3 JBYX CKOOPIMHHPOBAHHBIX TI0
(¢hopMe KOMITOHCHTOB, SIBIISIOIIMXCSA JBYMS
HAMMEHOBAaHMUSMU OJIHOM M TOW XK€ pealiuu
MEKAY KOTOPBIMH YCTaHABJIMBAIOTCS OTHO-
IICHUSI BHEBPEMEHHOr0, OOBEKTUBHOTO, JHa-
JNEKTUYHOTO,  OE30I[EHOYHOTO  TOXK/IECTBA.
Bropoii KOMIIOHEHT AJIsl CTPYKTYphl U CEMaH-
TUKH TpeIOKeHHUS (PaKyIbTaTUBEH, B HEM
nHpOpMaIUs O MpeaMeTe He TpHUpacTaer, a
NyOIupyeTcs; OH AyOJIMpyeT TaKKe U CHHTAK-
CHUECKYIO (DYHKIIMIO TIEPBOr0 KOMIIOHEHTa. B
CHIIy 3TOr0 OOHApy>KMBAeTcsi XapaKTepHas
OTJIMYUTENIbHAS YePTa IMOSICHEHUS. CHHTAKCH-
Yyeckas M KOMMYHUKATHBHAss KOPPEKTHOCTh
MOJJOOHBIX MPEUIOKEHHI HEe HapylaeTcs Ipu
3aMEHE OJIHOTO KOMITOHEHTa JIPyTuM, TiepemMe-
HE WX MO3MIMH WK SIMMHUHUPOBAHUH OJHOI'O
13 KOMIIOHEHTOB.

[TomoOHBIE KOHCTPYKIMM SKCIUTHLIUAPY-
IOT aBTOpa TEKCTa, BEpHEe, ero <«3adoTy» o
TOM, 4TOOBI OBITH MPABUJIBHO M TOYHO IOHS-
ThIM uuTaTeseM. [lOSCHUTEIbHBIA OJIOK MO-
XeT OBbITh OpOpMIIEH Kak BCTaBHAsh KOHCTPYK-
Iusl, TO €CTh 3aKIIOYeH B CKOOKH. B 3ToM
cllydae MbI TOBOPHM O «CKOOOYHOM BapuaHTe
MTOSICHECH U,

[IpoMexyTOUHOE TIONIOKEHHE MEXKIY
MEPBBIM U BTOPHIM THIIOM KOMMYHHKATHBHOI'O
OCJIOKHEHHSI 3aHUMAIOT aOCOMIOTHO WJCHTHY-
HBIC TIOSICHEHUIO TI0 opMe U 10 00beMy HH-
dopMalui B KOMITOHGHTaX KOHCTPYKIIUH
orteakn [Korosa 2007, 266-272]. Pasuwma
COCTOMT B TOM, YTO, B OTJIHMYHE OT IMOSICHU-
TENFHOTO «O00BEKTUBHOT0» TOXKJECTBA, OTHO-
IICHUS] TPEJCTaBISIIOT CO00H CyOBhEeKTHBHOE,
ABTOPCKOE OTOXKJAECTBJICHHE TIEPBOTO U
BTOPOT'0 KOMITOHEHTA, TO €CTh B OTHOIICHHUSX
«ryonupoBanus uHpopmarmu» (1) npucyrcr-
ByeT CyObEKTHBHO-MOJAJIbHBIA OTTEHOK (2),
Hampumep: B mupe — smom mope epexos — ce
OHU MOU NPOMEKAU HANPACHO. JICUZHL MOs
npoxoouna 6e3 nonvsvl 0 mens...(npen. Egp-
pem Cupun. Ilcarmupv); Komy, kax ne Tebe
NpUHAONedNCcAnU Clo8d, KOMOpble uepe3 MOio
Mamb, gepuyio cayacanxy Teoio, meepoun To
mue 8 yuu? (6axc. Aseycmun (Aepenutr). He-
nogeow); dmo ovin cam Baranmosnu, enasa na-
DUIICCKO20 _CbICKA, 8eludauiuuti 0emeKmus
mupa. (K. Yecmepmon. Canguposulii
kpecm); [0e yeoOHo, moivko nooanvuie om
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omou _puta — om mops. (3. Xemunzysu. Ocm-
posa 6 okeane). K 3ToMy ke THITy OCIOXKHE-
HUSl CIIeMyeT OTHECTH M TapeHTETHYEeCKUe
KOHCTPYKIIMM C CYOBbEKTHBHO-MOAAJIbHBIM
3Ha4YeHueM, Hanpumep: Kiuvam mughauccruil,
ckasvisaiom, Hezoopos. (A. Iywkun. Ilyme-
wecmeue 6 Apspym); I puesl y Hux Obliu MOK-
pble — HagepHoe, OHU BLIKYHATUCL 8 peKe, Uly-
mesutetl nenooanexy. (K.C. Jlviouc. Pacmop-
acenue 6paxa); 3uaro uenosexa 6o Xpucme,
xomopulil Hazao momy 14 nem (8 mene au —
He3Hal0, 8He au mena — He 3Haio: Boe 3naem)
socxuuer 6wl 0o mpemvezo Heba. (2 Kop.,
12,2); Ilepenucviéascy u paszeosapueas ma-
Kum obpazom, onu (Ymo eecbma_ecmecmeeH-
HO) doutnu 00 credyiowezo paccyxcoenus. (A.
Ihywkun. Memenv); Ceudanus npoxoosm
O0OUHAKOBO U 8 OOUH U MOM Jice MOMEHm No-
secmeosanusi (OIUBKUL K KVIbMUHAYUU), U,
Kajicemest, 8 00HOM U MoMm dce mecme (8epo-
AmHo, 8 «becedke Pyouna» uz cnaccrkoeo nap-
ka). (B. I'yces. bnuxu b6enoco ceema); Bo ecex
PA36UMBIX pelususix Mvl OOHAPYJCUBAeM Mpu
onemenma (68 Xpucmuancmee, KAk 6bl yeuou-
me, ecmov_ewe u yemeepmoitl). (K. C. Jlvrouc.
Cmpaoanue) — TOCICOHUE TPUMEPBI KpoMe
TOr'0 WIUTIOCTPUPYET U CBOEOOpa3HOE B3aMMO-
JICHCTBHE BBOJHBIX M BCTABHBIX 3JICMECHTOB B
paMKax OCIOXKHSIOIINX KOHCTPYKIMH (CBOEro
poJia «OCIOKHEHHE OCIIOKHECHHS).

CBsi3b TaHHBIX KOHCTPYKIIUH C OCTallb-
HBIM COCTaBOM MpPEIIOKCHHS creruduye-
ckas. OHa MMeeT, KaK MBI yXKe CKa3alu, KOM-
MYHHMKaTHBHYIO Npupoay. M3wbsTue U3 KOH-
TEKCTa BBOJHBIX CJIOB M JAPYTUX KOHCTPYKIIUH
3TOTO THIIA HE TMPUBOAUT K YIIEPOy WM H3Me-
HeHHto ero (opmbel u/mian cemantuku. Cpas-
HuUM: Kaxoeo-nubyov peyuousucma s 1e2ko
Moe npedcmasumsv cebe 2epoem GOUHbL, OUC-
CUOEHMOM, 3AUUMHUKOM YeHemeHHbIX. U Ha-
obopom, 2epou 8oLHbL C YOUBUMENbHOUL JIe2KO-
cmoto pacmeopsiiuce 6 nazeprou macce. (C.
Jlosnamos). Tlpu DIMMHHHPOBAHMH KOMIIO-
HEHTa «U HA0OOpOm» Pa3MBITOW CTaHOBUTCS
YeTKOCTh, YHHKaJbHOCTH IPOTHBOIIOC-
TaBJICHUS <pPeyuouU8UC — 2epoli BOUHBI»,
MPEACTaBIIAONAas cO00i, BHIUMO, IOMOIHH-
TEIbHYI0 KOMMYHHUKATHBHYIO 3aJady aBTOpa
(camo copaeprkaHHE MPOTHUBOIMOCTABICHUS SIC-
HO M3 KOHTEKCTA); a 3TO 3HAYMT, YTO OT YUTA-
Telsl MOTPEeOYIOTCS IOMONHUTEIbHBIC YCUIIHS,
YTOOBI €€ MOHATh. TakuM 00pa3oM, (GpyHKIIHO-
HUPOBaHHUE MOJA0OHBIX KOHCTPYKIIUI B TEKCTE

UMEET BBIXOJ B MpOOJeMy TapMOHHU3AIMH
JIAAJIOTra «aBTOP-aJpecaTy.

ITon rapMoHu3zanued Mbl TOHUMaeM
THT WIN YPOBEHb KOMMYHHUKAaTUBHOTO Y deK-
Ta (Oosiee BBICOKHMII MO0 CPABHEHHUIO C MOHMMA-
HUEM OOIIEro CMbIcia M aJeKBaTHOW HWHTEp-
mpeTanueit), MpeamosaraeMelii B XyI0XKECT-
BEHHOM TEKCTe, MO0 3TO crHeru(pUuIecKuit
TEKCT, KOTOPHIH MOXHO OIPENEIUTh KaK <«AC-
TETUYECKOE CPEACTBO OMOCPEIOBAHHON KOM-
MYyHHKAIMH, IEIbI0 KOTOPOH €CTh M300pasu-
TENFHO-BBIPA3UTENBHOE  PACKPBITHE  TEMBI
(Tem), mpencTaBiICHHOE B €AMHCTBE (POPMBI U
comepxkanusi» [Uepnyxuna 1981, 8], u kak
TMO00H ACTETUYECKH OOBEKT, OH PacCUUTaH
Ha COTBOPYECTBO YHTATENsl B TPOIIECCE €ro
BOCITPHSATHS.

ABTOp XyIOXKECTBEHHOTO TeKcTa (Kak
aBTOp JIFOOOTO ACTETHUECKOT0 00BEKTa) CTpe-
MHTCSI K TOMY, YTOOBI C/IenaTh YnTatens (3pu-
TeJsl, CIYIIATENs) CBOUM €IMHOMBIIUICHHH-
KOM, BBI3BaThb B HEM OIpE/ICICHHbIC dMOIUU
(HpaBCTBEHHBIE M OICTETUYECKHE — YYBCTBO
MPEKPACHOT'0 M HACIAXK/EHHUS OT €ro Mepexu-
BaHMs), CO3IaTh HACTPOCHHUE, TOCTaBUTh pa-
JIOCTh B3aMMOIIOHMMAHWMsI, TO €CTh CJeNaTh
O0IIICHUEe TapMOHUYHBIM; IeJb aBTOpa (Xy-
JIOKHHKA), TBOPSIIIETO JUIs CBOETO ajpecaTa —
HE TOJILKO TPEICTaBUTh BHUMAHHUIO YUTATEIS
HEKOTOpYI0 HH(OpMalui, HO TOMBITATHCS
BBIBECTH MMOHUMAaHHE TEKCTa Ha YPOBEHb, CBSI-
3aHHBIH «C BBISIBJICHHEM 3aMbICia €ro OTIpa-
BUTES, €r0 OIICHOYHOM MO3UIIMK, HPABCTBEH-
HBIX M OCTETHYECKHX KAHOHOB, JIBHUTABIINX
um» [Mertep, 57].

CaMo BBefeHHE TOHATUS <«TapMOHHY-
HOT'O OOIIEHHS» TOBOPUT O TMEPeolleHKe CYII-
HOCTH U PE3yJIbTaTOB IMpoIecca PeueBoro 0o-
IIEHHUs KaK TaKoBOro, (HEOOXOAMMOCTh KOTO-
POl B KOHTEKCTE COBPEMEHHON KYJIbTYPhI HO-
BOIO THIA, HMEIOLEH TapMOHM3UPYIOMNN
XapakTep, HE BbI3bIBACT COMHeHUs). Hemb3s
He cornmacutbes ¢ A.K. Muxansckoi, KoTopas
numier: «He Tonmbko BepHas MHTEpIpETaus
COOOIICHMSI aJpecaToM, HO W MOIMHHOE
63AUMONOHUMAHUE ~ MEXIYy  YYaCTHHKaMH
KOMMYHHKAIIMd MOTYT OBITh TNPHU3HAHBI pe-
3ynbraToM 3((HEKTUBHOrO OOIIEHUS, ICHXO-
JIOTHYECKUM TIPOSIBIICHUEM KOTOPOTO SIBIISIETCS
padocms. YcrnemHoe OOIeHHE BBI3BIBACT H
ACTETHUYECKHE TIEPEKUBAHUS, CXOHBIE C TEMH,
YTO POXKIAECT BOCHPUATHE TPOU3BEICHUN HC-
KyccrBa» [Muxansckas 1990, 51].
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Wrak, rapMOHHU3aIMs — 3TO HE TOIBKO
obecriedeHne ycremHoro ooMeHa WHQpopMa-
IeH, HO U OOpeTeHre B3anMOITOHUMAHHUS aB-
TOpa | ajapecarta, MPHHOCSIIEro pajocTh yda-
CTHHKaM KOMMYHHUKAITHH, POKIAIOIIETO CTe-
THYECKUE DMOIINH, OIIYIIEHHE TAPMOHUH MH-
pa.

C 9TOii 1eNBI0 aBTOP XYI0KECTBEHHOTO
TEKCTa HCIOJNb3YeT IENbIil apceHan CpencTs,
MPEAOCTABISEMBIX, B YaCTHOCTH, S3BIKOBOI
crcremMoii. K HMM MBI OTHECEM M pacCMOTPEH-
HBIE BBIIIE OCITOXHSONIHE KOHCTPYKIIUH, KaK
MaKCHMaJIbHO KpPaTKoe, SKOHOMHOE, CTHJIM-
cTrudeckd 3(PQeKTHOE CPEeICTBO, HMEIoIee
3HAYUTENBHYIO0 HIOKYTHBHYIO CHIy W IIparma-
THYECKUH IMOTEHIINAN, BEAYIEe K KOMIIPECCHH
M3JOKEHHS, U, B TO e BpeMs, Kak OBl paspe-
JKarolee TKaHb TEKCTa BKPAIUIEHHSAMH aBTOP-
CKMX 3aMe4aHui, 4To Jejaer ero Ooiee OT-
KPBITBIM JIJIS1, IMYHOTO KOHTAKTa C YHTATEIIEM,
HWCTHHHOTO JHAIOra ¢ HHM.

JefcTBUTENbHO, HAIPUMEP, HUCIOIB30-
BaHHE TAPEHTE3bl IO3BONISIET aBTOPY BHIPA-
3UTh CaMble pasHOoOpasHbie YyBCTBA. I epyo2
Opneanckuil, coedunsiss MHocue Orecmsauue
Kauecmea ¢ HopoKamu 8CsIK020 pood, K Hecud-
cmoto, He umen u menu auyemepus.(A. [Tyw-
kun); Haxomney — k cuacmoio — npuexan /[paii-
ep. (B. Haboxog); MOAYEPKHYTh IKCIPECCHUIO:
... Kaxoe y Hell npudaroe? uacmolii epedeHb,
da eenuk, oa armoein Oenee (npocmu boel), c
yem 6 6anio cxooums. (A. Ilywkun); TOKa3aTh
CBSI3b SIBJICHUH, TY WM MHYIO ITOCIEI0BATEb-
HOCTh M3JIOKeHUs (hakToB: Mapws [ aepunos-
Ha ObLIa BOCNUMAHA HA (PAHYY3CKUX poMa-
Hax u, credogamenvho, Oviia enobnena. (A.
Iywikun); BBIPasUTh YBEPEHHOCTh WM CO-
MHEHHE B M3JIaTaeMOM COJepKaHuu: [1o0nun-
HO, noOaunHO, nodnunto, ceamou! (b. Illoy);
Ecnu ne xopowo (umo _necommenno), mo uem
arce umenno ne xopouo? (@. JJocmoesckuii),
Mooicem bvimb, OH MOAUACA;, €20 CAbIULAT
moavko boe. (A. u b. Cmpyeayxue); nokasaTb
CTENEeHh €ro YHHKaJIBHOCTH WM, HaobopoT,
obbruHOCTH: bbisano (yapcmeo emy mnebec-
noe!), udem uz kabaxa, a mol-mo 3a Hum...(A.
Iywikun) cocnaThes Ha WCTOYHHMK CBEICHUIA,
KOTOPBIMHU O0OJiafaer cam: [1o ceudemenvbcmesy
Iunusa, Kaexasckue epama, owuboyHo Ha-
svisaemvle Kacnutickumu, Haxoosmcs 30ech.
(A. Iywkumn); yTOYHUTH YTO-TO B MOPSIKE
MPOAOKAIOIIErocsl  MOBECTBOBaHUS.  Tom
npoCmot axm, 4mo 00U, OKpydcaruue e2o

6 YepKEU, 00enbl NO-COBPEMEHHOMY, CIAl O
Heeo (pazymeemcsi, beccosnamenvbHo) Ha-
cmosium  kamuwem  npemknoserus. (K.C.
Jlviouc); math, CBOEro poja, peMapKy K OIH-
CBIBAEMOMY COOBITHIO: Omey Haut 6am HCay-
em aouwadv u wyby ¢ cgoeco nieua (K ceony
npuseszan_6wvin_oguunnbitl_mymyn). (A. Hyw-
KuM), BBICKa3aTh 3aMeYaHHE IO TOMY HIIH
HHOMY TIOBOIY, HajaesICh Ha B3aWMOITOHHMA-
HUE C YATaTeNIeM, 00JIaaroIIuM TeMH K€ (o-
HOBBIMHM 3HAHHSMH, 9TO M aBTOp, OOYCJIOB-
JICHHBIMHM MPHUHAJICAKHOCTHIO K OJIHOM U TOM
’Ke JTMHTBOKYJIBTYPHOM TpajdlM WX K Of-
HOMY W TOMY JK€ MCTOPHYECKOMY TIEPHOAY:
Kozoa noozabyoym mycopa 06 samom Oene 3a
Hacnoenuem opyeux npobdrem — craga bozy, 6
9mot cmpane npodiem gce20a Xeamano — 60m
mozoa Muwa aubo evikynum Auouxy, aubo,
ecnu He NOJYYUTNCS GbIKYNUMNb, OP2AHU3Yem el
nobee. (M. Konypos); n T.1.”

WHBIMA CITOBaMH, MTHCATENTb CTPEMHUTCS
BCEMH JOCTYIHBIMH CPEICTBAMH JaTh BO3-
MOYKHOCTh UMTATEII0 YBHICTH JEHCTBHTEINb-
HOCTh TJIa3aMH XYIOOKHHKAa W CPaBHUTH 3TO
BHJICHUE CO CBOHMM, ITPOHMKHYTHCSA YYBCTBAMH
M HACTPOCHHEM IHMCATENS, HCIBITAaTh PaJ0CTh
y3HaBaHHsS, PAfoCTh OOINEHHs C JIMYHOCTHIO,
OJM3KOH €My IO B3TJISAAaM Ha KHM3Hb, TTOHH-
MAIOIIEeH ero, pajocTh MPEOAONEHUS 3aMKHY-
TOCTH, OTYY)KIAECHHOCTH, OJWHOYECTBA, MMEH-
HO OTOT IIcUXonoruueckuit 3ddekr cruie-
TETBCTBYET O TAPMOHMYHOM OOIIEHHHU, HITH O
TOM, YTO TAPMOHHM3ALMS JOCTHIJIA CBOEH Iie-
nu. «PaccunTaHHbIC HA TO, YTOOBI MPUOOIIUTH
guTaTeAS K MMOBECTBOBAHHIO, K TOMY, O YEM
TOBOPHT ¥ Pa3MBIIIISIET MHUCATENb, HACTPOUTH
ero Ha COIEpPEKHBAHUE OMHCHIBAEMBIX COOBI-
THH, TTAPEHTE3HbIE KOHCTPYKIINU KaK OBI CO3-
JAI0T WIOTEHIMATBHYIO AHAJOTHYHOCTE, KO-

" M1 He craBuM cebe LETH aTh TONHBIA MHBEH-
Taphb MOMOOHBIX 3HAaYeHWH (Ha HAIl B3MIAA 3TO B
paBHO# CTeNeHH U HEBO3MOXKHO, M HE HYXKHO). B
TpakToBKe «PyccKolf rpaMMaTUKH» 3TH 3HAYEHHA
BOOOIIIE TNPECTaBISIOT COOOH OTKPBITHIA psd. —
Pycckas rpammaruka. T.2. — M., 1982. — C. 228-
229. TlpoctpaHHBIE IIEPEYHH BBOJIHBIX CJIOB TIO
CyOBEKTHBHO-MO/IAILHOMY 3HAYEHHIO MPHUBOJISTCS
B HM3BECTHBIX BY30BCKHMX Y4eOHHMKax M TOCOOMSIX
M0 COBPEMEHHOMY PYCCKOMY SI3bIKY (Ha HHX MBI
yXKe CChUTATUCh — cM. Oubmuorpaduio). Kak yxe
OTMEYaJioCh, HE BCsKas MapeHTe3a UMEET CyObek-
TUBHO-MOJAJILHYIO TPHPOJY; METaTEKCTOBYIO Iia-
PEHTE3Y MBI HE pacCMaTpHUBaEM.
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TOpas BBIPAKAETCS COBOKYITHOCTBIO BCEX SI3bI-
KOBBIX CpEJICTB, PEATH3YIOIINX COOTBETCT-
BYIOIIYI0O KOMMYHHKATHBHO-TIPArMAaTHUECKYIO
ycTraHoBKy» [Merytep Tam xe, 76].

Takum 00pa3oM, B KayeCTBE BHIBOJOB
MOJKHO IPEIJIOKUTh HECKOJIBKO MONIOKCHHM.

B mpemmoxeHnn, Hapsagy ¢ TpaMMaTH-
YECKHMM, IIeJIeCO00pa3HO BBIACIATh CEMAaHTH-
YeCKO€ M KOMMYHHUKATHBHOE OCJIOKHEHHE —
BKJIIOUAEMbIC B COCTAB IPEHJIOKECHHUS KOHCT-
PYKIIMM, HE Y4YacTBYIOUIME B CO3JaHUU €ro
(hopMaTBHOM CTPYKTYPBI — 3TO KOHCTPYKIIHH
YTOUHEHHMS U TIAPEHTE3HI.

Uro kacaercs ymouHeHus, TO 31eCh HaM
BHUIATCSA JIBE KOHCTPYKIIMH — IOSCHEHHE H
OIICHKA, O KOTOPBIX 3aMETUM ciieytomiee: 1) B
MOSICHUTEIBHBIX — MEMasA3bIK08bIX TI0 TPUPO-
ne — TyOIUpPYIOTCS CTPYKTYPHO H CeMaHTHYe-
CKH 00si3aTebHbIC KOMIIOHEHTHI. VX mosBIIe-
HUE OOBSICHSAETCS 3a00moll aBTOpa O CBOEM
YUTATENe, YTOOBI HUYETO HE OCTABUThH HE 00b-
SICHEHHBIM; 2) B OIleHOYHBIX (110 (opme moi-
HOCTBIO HMICHTHYHBIX TOSCHHUTEIBHBEIM), B
06vexmugHoe 1o ONPEeTICHUI0, TI0SCHUTEIb-
HOE JyOJMpPOBaHHWE BHOCUTCS CyOBhEKTHBHO-
MOJAJIBHBIN, OIlEHOYHBINH KOMITIOHEeHT. OH 110-
3BOJIIET MPOSBUTH (IKCIUIMIIMPOBATH) ABTOP-
CKOE OTHOIIICHHE K MpeaMeTy pedr. To ecTh u
Ta, W JOpyras KOHCTPYKI[HH, TTOMHMO BCETO
MPOYero, TOBOPSAT HaM 4TO-TO U 00 aBTOpe. B
CHJIy 3TOr0, MBI paccMaTpHBaeM HX KakK JBa
pasHBIX TPOSBICHUSA (PYHKIMOHMPOBAHUS B
TEKCTE OJHOW M3 KOMMYHUKAMUGHLIX YHUBED-
canutl SKCHAUKAYuu aeémopa B HappaTHBe, a
HMEHHO — YTOYHCHHS.

O6e pa3HOBHIIHOCTH YTOYHEHHS y4act-
BYIOT B TIOBBIIICHHH (PPEKTUBHOCTH PEUEBO-
ro OOIICHHS, W, B 3TOM CMBICJIE, OTHOCSTCS K
CpeICTBaM, TapMOHHM3UPYIOIIUM  OOIICHHE
MEKIY aBTOPOM M aJIpecaTtoM, HO €CTh HEKO-
Topbie paznnyus. Tak MOSCHEHHE CIIOCOOCT-
BYeT IOCTHIKEHHIO KOMMYHHKATHBHOTO 3(-
(heKkTa, KOTOPBI MOXHO OTHECTH K ITEPBBIM
YPOBHSM, 3TO — IOHUMaHHUE OOIIEro CMBICIA U
Oornee WM MeHee aJieKBaTHAs HHTEPIIPETAIUS
tekcta. OeHKa MpeacTaBisieT co0oi B co0CT-
BEHHOM CMBICJIE CPEJICTBO TAPMOHU3AIINHU 00-
IICHUS aBTOpa M YUTATENIs, TO €CTh CPEACTBO
JOCTHIKEHHUSI JTUAIOTHYECKON eapmonuu, Ko-
TOPYIO JUISI XYJOXKECTBEHHOTO TEKCTAa MOXHO
CUHTATh ONTHUMAIBHBIM KOMMYHHMKATHBHBIM
s dexrom.

Yro kacaercs napenmesvl (BKIOYAIO-
mieil B ceOst BBOAHBIC CIIOBA M BCTaBHBIC KOH-
CTPYKIIUH; U T€, U JIPyrde MOT'YT HMETh Kak
CyOBbEKTHBHO-MOJIABHYIO, TaK M METas3bIKO-
BYIO TPHUPOIY), TPAJAUIMOHHO OTHOCHMOH K
KaTeropuy SIBJICHUH, OCIOXKHSIOMINX MPEIIo-
KeHue, To e 1ernecoo0pa3Ho paccMaTpuUBaTh
HE TOJBKO B acHeKTe MpeIokKeHus (rpamMma-
THYECKOM), HO M B ACIEKTE BbICKA3bIBAHHSI
(koMMYHHKAaTUBHOM). MIMGHHO B JIaHHOM ac-
MEKTe MapeHTe3a TaK ke, KaK M YTOYHEHHE,
SIBIISIETCS] BAYKHEHIIIMM CPEJICTBOM TapMOHH3a-
MU «aBTOp — aJIpecar - Tuaora».

PaccMoTpenHble 37ech JBa TUIA KOM-
MYHUKATHBHOTO OCJIOKHEHHUSI TPEITIOKECHUS
pETIPE3eHTUPYIOTCS, KaK BUIMM, YETHIPHMS
TUTIAMH KOHCTPYKIIMH, UMEIOIINX MO0 MeTa-
SI3BIKOBYIO, JTHOO CYyOBEKTHBHO-MOJAIBHYIO
NpHUpOAY, OOHAPYKUBAIOMIUX CXOJCTBO B
KOMMYHHKATHBHO-TIParMaTHYECKOM ~ ACTICKTe
(1 maxce B3aMMOJICHCTBYIOIIUX MO MaTeMaTH-
YECKON MOJIENHN «I1ePECeUCHHsI MHOXECTB»), U
HCTIOJIb3YEMbIX aBTOPOM B TEKCTE B KauecTBE
cpenctB moBbiieHHs 3(hdekTuBHOCTH (2ap-
MOHU3aYuU) OOIIEHUS CO CBOUM YHUTATEIIEM.
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VJIK 001

K BOITPOCY O MEXIYHAPOJHOM CUCTEME HAYYHBIX
NYBJIUKALIAH
Yymauenko O.B.

Hayunass nuteparypa WM Hay4dHbIC
MyONMKAIUKA TIPEACTABIAIOT COOOH H3IOXKe-
HUE PpE3yNbTaTOB OPUTHHAIBHBIX OKCIEPH-
MEHTAIBHBIX HJIH TEOPETUYECKUX HCCIEeI0Ba-
HUIl B OPUTHMHAJBHBIX CTAThsiX, a TAKKE UX
0000IIICHNE WK aHAJIU3 B 0030PHBIX CTaThsX,
MoHorpausX, U MpeAHa3HAYCHBI OHH, MPEXK-
Jie Bcero, Jsl mpodeccHoHanoB - uccienoBa-
teneil. CTaThH, KaK MPaBUJIo0, Pa3MEIIaloTcs B
npodecCHOHANBHBIX HAYUHBIX KypHanax. Js
COBPEMEHHBIX HAYYHBIX MyOIHKalWd Xapak-
TEPHBI CICAYIOIINE OCOOCHHOCTH

1. BonbIIMHCTBO XypHAJIbHBIX CTaTel
00 OpUTHHAIILHBIX HCCIEAOBAHMSIX HAMCAHBI
B COOTBETCTBUHU C ONPEAEICHHBIM (OPMATOM:
BBEJICHUE, METOJBI, PEe3yNbTaThl U 00Cyxkjie-
uue (IMRAD format).

2. B Tekcre mnyOnmMKanuMid HMEIOTCS
MOJTHBIE CCBHUIKM Ha JIpyrue Hay4dHbIE PaOoTHl,
TaK YTO YHUTATElb MOXET CaMOCTOSTEIHLHO
HalTH TpyH, Ha KOTOpPBIA CHElIaHa CChLIKA
(references, citations).

3. B myOnukanmsx WMCIONB3YyIOTCS WII-
JFOCTpAIMH, KOTOPbIE OMHMCaHbl B TekcTe (ta-
bles, charts, schematic, diagrams, graphs, line-
drawings, images).

4. TlpucyTcTBYyeT MOIPOOHOE ONMHCAHUE
Toro (METOAMK, TEOPETHUECKUX BBIKJIAIOK,
pacCy)XIeHul, craTUCTHUYecKass 00paboTka
JIaHHBIX), KaK Pe3yJbTaThl ObLIM MONTYYCHBI U
KakuM 00pa3oM aBTOp(bl) MPHILIH K BBIBO-
JaM, M3JI0KEHHBIM B myoimkanuu (methods,
materials).

5. HauGonpuryro 1EHHOCTh MPECTaB-
JSIOT MyONHKAIMU B PElieH3UPYEMBIX JKypHa-
nax (peer reviewed journals). B takom skypHa-
Jie PYKONHCH CTaTed IMyOIIMKYIOTCS TOJBKO
MoCJe TOro, Kak OyJayT KPUTHYECKH PaccMoT-
pPEeHBI ¥ OZ00pEHBI, 10 KpaiHel Mepe, TByMs
crienuanucTamu (pereH3eHTaMHu).

6. IlyOnmukanus MOCTOSHHO HaXOIUTCS
B OTKPBITOM JIOCTYIIE JUIsI BCEX YnTaTeNnel 0e3
Kakux-1u0o orpanuyeHuii (permanent avail-
ablefor public).

B HacTos1iee BpeMsi B MK IyHAPOIHOM
HAyYHOM COOOIIECTBE CIOXKUIOCH YETKOe
MpECTaBICHUE O TOM, YTO HAyYHasl CTAThsl —

3TO MHUCHBMEHHBIA M OMyOJIMKOBAaHHBINA OTUYET,
OIUCHIBAIONINN Pe3yJabTaThl OPUTHHAIBHOTO
WCCIIEIOBAHUS ¥ YJIOBJIETBOPSIONINI Ompesie-
JeHHbIM KpuTepusiM. [locrenenno odopmu-
JI0Ch Takoe moHstue, kak “valid/ primary sci-
entific publication/ literatur€’. Dto MOKHO
MepeBeCTH Kak JOCTOBEpHAs, TpaBHIIbHAS,
rojiHasl, IEPBUYHAS, TIpAaBOMEPHAsl MIIK OCHOB-
Has Hay4Has myOnukaims (T.e. «TepBHYHAS
Hay4dHas JTUTepaTypa»). ITO MOHATHE CIIOKH-
JIOCh TIOJT BJIMSIHUEM TPEXCOTIIETHEH TpaIuliu
MPEICTABICHUS PE3yIbTaTOB HAYYHBIX HCCIIe-
JIOBaHWH, PEAAKTOPCKON MPAKTUKU U HAYyYHOU
ITHKH.

BaxxHO OTMETUTB, YTO peleH3upyeMbIe
KYpHaJIbl TPUHUMAIOT K ITyOJIMKAIUU TOJBKO
PYKOIIHCH, KOTOpbIE HE HaXOJATCS Ha pac-
CMOTPEHHUU B KaKOM-IIMOO JIPYTOM H3JaHHH W
paHee HHT/Ie He MyONMUKOBaIUCh. To, UTO BCs
PYKOIIHCh WJIM €€ CYIISCTBEHHAs 4acTh YKe
ObLTa paHee NpeACTaBlicHa MyOJUYHO B MaTe-
puanax KoH(EpeHIIUH, TEXHUISCKOM OIoie-
TEHe, pa3MelleHa Ha caiite B MIHTepHeTe, Mo-
KET CTaTh MPUYNHOM 0TKa3a B MyOIUKAIIHH.

Ecnu ecth mepBU4YHAs Hay4yHast JIUTEpa-
Typa, TO JOJDKHA OBITh W BTOpu4Has. K BTO-
pUYHON HAyYHOH JIUTEpaType OTHOCAT 0030p-
Hble cTaThu (FEView papers), KOTopbie TaKke
MyOIIMKYIOTCS. B PElEH3UPYEMBIX JKypHaJIax.
O0630pHBIE CTATHU MOCBAIICHBI aHATIM3Y PaHee
OITyOJMKOBaHHBIX CTaTEH, CBA3aHHBIX OOIICH
TemaTukod. CyIIEeCTBYIOT JlaXKe >KypHAJHI,
KOTOpbIE MYONUKYIOT TOJILKO 0030pHBIE CTa-
Teu. OHM TpeaHa3HaueHbl Uil 000OIICHHUS,
CYMMHpPOBaHUsI, aHajK3a, OINEHKA M CHHTE3a
paHee omyOJIMKOBaHHOHW MH(OPMAIIMU B TIEp-
BUYHBIX MyOnuKanusax. OmMO0YHbIM SIBIISICT-
Csl MHEHHE O TOM, YTO OO30pHBIC CTaTbU HE
COZIepKaT HUYEro HOBOro. HampoTus, UMeHHO
B HHUX (DOpMYIHPYIOTCSI HOBBIE TEOPUH, BHI-
JIBUTAIOTCST HOBBIC WU WIH Jake Hapajur-
MBI, © Ha HHX MHOTO CCBUIAIOTCS B JPYTHX
cTaThsiX. BakHOE MeCTO B HAyYHOW NHUTEpaTy-
pe 3aHUMAaroT MOHOrpaduH, IOCBSIICHHbIC
WBTIOKEHUIO Pe3yJbTaTOB HCCIEAOBAHHUN IO
OONBIIMM HAy4YHBIM IPOEKTaM, O0OOIIECHHIO
JOCTHXKEHUH B OIPEAEICHHOM HAalpaBJICHHH
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WIM KOMIWJIALWNA CTaTel, CBSI3aHHBIX OOIIEH
TeMaTukod. KHHTH Tarke OTHOCSATCS K BTO-
pUYHON Hay4YHOU JHUTEpaTypeE.

Crateu 1O JOKIaIaM KOH(pEpeHINH
MyOJIMKYIOTCS B COOTBETCTBYIOIINX HM3IAHUIX
(conference reports, conference proceedings).
Bo MHOrmx Takux JIOKJIajgax cojiepkarcsa Co-
o01eHnst 00 OpUTHHAJIBHBIX HAYYHBIX HCCIIC-
JIOBaHUSIX, OTHAKO PYKOIUCH TaKUX ITyOJIHKa-
UM HE TPOXOJAT MPOLEAYPY pPElEH3UpoBa-
HUs. 3HAYMTENbHAS 4YacTh JIOKIAJ0B Ha KOH-
(epeHnusx BOBCE HE SIBIISICTCS TEPBBIM IyO-
JUYHBIM TIPE/ICTABIICHUEM pPE3YyJIbTATOB OpH-
THHAJIBHOTO MCCIIeIOBaHUs. MHOTHE JOKITa bl
HOCSIT OO30pHBIA XapakTep, a TNpe3CHTAINH
OpPUTHHAJIBHBIX MCCIECAOBAHUHA — JIMIIb TPE-
BapHUTENbHBIE COOOIIEHHS O pe3yibTaTax, co-
MPOBOXKJIAEMbIE HMHTEPECHBIMH  pa3MbIIILIc-
HUSIMH WJIM, HANpOTHB, MpeEACTaBiIseMble JIa-
JIEKO He B nepBblii pa3. Hu te, HU apyrue J0k-
Naibl He MOTYT OBITh KBaJIM(UIIMPOBAHBI KaK
«repBUYHBIE» TyOnukanuu. Uro Kacaercs
MPEIBAPUTEIBHBIX COOOIIECHHH, TO OOBIYHO
MHOTO TO3K€ Pe3yJIbTaThl ATHX PaboT myou-
KYIOTCS. B KaKOM-THOO TEPBUYHOM HAay4YHOM
W3J]aHMH, TOTJIa KOTJa aBTOpaM YXKe yaaercs
MOJY4UTh OKOHYATENbHBIE H Ooliee JOCTOBEp-
HbIE U OOIIMPHBIE PE3YNbTAThI, TIATEIEHO MX
0TpaboTaTh U TOKYMEHTHPOBATH DKCIIEPUMEH-
TalbHYI0 MeToauKy. ClenoBarenbHo, oommp-
HbIC H3/IaHUS MaTepHalloB KOH(epeHIUi He
MOT'YT paccMaTpuBaThcs Kak TepBUYHAs Ha-
yuHasi nuTeparypa. Ecnu B HUX M TpesicTaB-
JIeHbl OpUTHWHAIBHBIC JTaHHBIE, TO TO3KE HX
BO3MOXXHO OIYOJMKOBaTh 3aHOBO B PEICH3H-
pyeMoM >kypHaie. B mocnennee Bpems Bce
Yaie 4acTh JOKJIaJIOB, CIENaHHBIX Ha KOH(e-
peHIuyu, oTOupaercs Uil OMYOJNMKOBAaHHUS B
CIIEUAILHOM  BBIIYCKE  PEIEH3UPYEMOTro
XKypHaia, ¥ Bce 0TOOpaHHbIC A TyOIHKAIH
CTaThU MPOXOAAT OOIIEHPUHSATYIO TPOLEAYPY
pelieH3upoBanusi. B 3ToM ciydae Takue myo0-
JMUKAIMA YK€ MOXKHO paccMaTpuUBaTh Kak
MEPBUYHYIO HAYYHYIO TUTEPATYPY.

B ocHOBe pa3znenenus HaydHBIX MTyOITH-
Kalnil Ha TMepBUYHbIC U BTOPUYHBIE HAXOIUT-
Csl HECKOJIBKO BayKHBIX ocobenHocreil. [TepBoe
— mpolenypa peleH3upoBaHus W CTaHIApT-
HOCTh CTPYKTYpPbhI NIEpPBUYHBIX HAyYHBIX ITyO-
JIMKALMA SBISIETCS TapaHTHeil (XOTs U He CTO-
MPOLICHTHOM) KauecTBa M 00JerdaeT MX BOC-
MpHUATHE YUTATENIMU. TpeboBaHHE TOro, YTO
3TO JOIKHO OBITH TepBOe MyOIMYHOE TIpe-

CTaBIICHUE PE3YJIbTATOB HCCIICAOBAHUM, Ipe-
CeKaeT MOBTOPHOE OMyOJIMKOBaHHWE OJHOU M
TOW K€ CTaThH, & 3HAYUT U HEHY)KHOE yBEJIH-
YeHUe 4Yuclia Hay4yHbIX craTedl. Kpome Toro,
3TO TpeOOBaHWE MOXET YIPOCTHTH pEIIeHUE
TEKYIUX U OyIylIHMX MpoOJIeM aBTOPCTBA TEX
WJIM MHBIX OTKPBITHI W PE3y/IbTaTOB B HayKe.
Bropoe — nocrymHocTs miist Gubnuorpadude-
CKMX CHCTEeM pe(epHUpOBaHUs HAYYHBIX ITyO-
TUKaIMi obJjeryaer HaxoxjaeHue wHpopma-
IIUY, a 3HAYUT, yMEHbBIIAECT BEPOSTHOCTH TOTO,
4TO OHa MpPOCTO 3arepsierca. B Hacrosiee
BpeMsi Bce OoJIblliee YMCIIO WICHOB MEXTyHa-
POAHOTO HAYYHOTO COOOIIECTBA TPUICPIKH-
BAlOTCS CIICAYIONIEH KIacCH(PHUKAUN Hay4-
HbIX myOnukauuii. [lepBuynas HaydHas myO-
JIMKAIUA — OMHKCHIBAIONIAsS OPUTUHAILHOE HC-
Clle/IoOBaHWE W ONMYyOJIMKOBaHHAs B peICH3U-
pyemoM skypHaie. Bce ocranmpHble myOmmKa-
1K, OO30pHBIC CTaThH, MaTepHalibl KOH(e-
peHnuii, MoHOTrpaduu, COOPHUKU — BTOPUYHAS
Hay4Has JuTeparypa. M, HakoHell, TpeTHIHbIC
Hay4YHbIE HCTOYHUKU — DHIUKIIONEINH, yueO-
HUKH M aHAJOTHYHbIC W3JIaHHs, KOTOpbIC
npeHa3HaYeHbI sl Oojee IUPOKON ayanuTo-
pHH.

Hukro TOYHO HE 3HAET, CKOJIbKO Hayy-
HO-TEXHHUYECKUX JKYPHAJIOB BBIXOJHUT ceivac
BO BceM Mupe. [lo omHMM JaHHBIM OKOJIO TI0-
JYCOTHH TBICSIY, TIO IPYTUM — J1axe Ooree cra
Thicsd. Emie crojkHee MmoacuuTarh, CKOIBKO
©KEromHo MyOMUKyeTcsi craTeld B Hay4YHBIX
KypHaax, BOSMOXKHO, UTO 3/IeCh Pedb HUACT O
MUWIHOHax. Kak craThH, Tak W KypHajbl pas-
JUYAIOTCS HE TOIBKO TEMaTUYeCKOW MpUHAI-
JEKHOCTBIO, SI3BIKOM ITyONHKAIMHA, HO H TeM
BIIMSIHAEM, KOTOPOE OHHM OKa3bIBalOT HA pas-
Butre Hayku. B 1960 rony Omxun [Mapduna
(Eugene Garfield), ocnoBatenr WMucTHTYTA
HayuHo# nadopmarmu (Institute for Scientific
Information, 1SI), BBen mepBblii HHICKC HAYY-
HOT'O IIUTHPOBAHMs (YMCIIO CCHIIIOK) JUIS JIUTE-
paTypbl 10 TOYHBIM M €CTECTBEHHBIM HAayKam
(Science Citation Index) B omHOMMEHHOM
XKypHaJe U MPeUIOKUIT HCIIOIb30BaTh €ro Kak
MoKa3aTellb BIHUATEILHOCTH HAay4YHOU ITyOIu-
kauu. B 1975 rony FOmxuu apdunn Havan
M3/aBaTh B KayeCTBE MPHIOKEHHs K "Science
Citation Index" nossrii xypuan "Journa Cita-
tion Reports', B kKoTOpoM OBLIO TPEITOKEHO
OIICHUBATh BIUATEIBHOCTh HAYYHBIX KypHa-
JIOB TIO TIOKA3aTeNI0, KOTOPBIA pacCYMThIBACT-
cs1 o caenyromier popmyie: IF = A/B, toe A
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— YHCJIO CCHUIOK B MyONHKAIMSIX JaAHHOTO TO-
Jla Ha CTaThH, ONMYOJMKOBaHHBIC B )KypHAJC 3a
npeecTByome 18a roaa, B — obmee uunc-
JI0 cTarteid, OnmyOJMKOBaHHBIX B JKypHaJe 3a
npeiecTByonue 18a roga. Jis mokasarens
ObLIO TpemTokKeHo Ha3Banue impact factor
(IF, umnakr-dakrop, D), uro MOXKHO Tepe-
BECTU KakK «(akTop BiIusTenbHOCTH». OH SB-
JSIETCS.  OLIEHKOH TOro, HACKOJIBKO YacTo B
MyONMKausaX JpYyrux HAYYHBIX >KypHAJIOB
CChUJIAOTCA Ha CTaThbH, OHY6J'II/IKOB3HHBIG B
OJaHHOM JKYypHaJeC. B IIPOTUBOIIOJIOXKXHOCTD
aOCONIFOTHOMY YHCITY CCBUIOK, MPEIIOKEHHBIN
METOJ] B HEKOTOPOW CTEMEeHH YpaBHHBaeT B
npaBax MOJIOJbIC M CTapbie )KypHabl (YUUThI-
BAaKOTCs CCBIIIKHM TOJIBKO HAa CTAaTbH ITOCICOAHUX
JIBYX JIET, @ HE 3a BCIO HCTOPHIO JKypHAJa),
KypHaJIbI 6OJ'IBH_H/Ie U MaJICHBKUEC, ITOCKOJIbKY
MO CyTH UMMAKT-(QaKTOp — 3TO CpeHEe YHUCIO
CChUJIOK Ha OIHY CTaThiO, OT KOJHYECTBA CTa-
Tel B BBIITYCKE U IEPUOANYIHOCTH U3OaHUA OH
He 3aBucHT. [Ipu ydere yucia omyOIMKOBaH-
HBIX CTaTeH MIpUHHUMAIOTCd BO BHHUMAHUC
TOJIBKO CTaTbH 06 OPUTHMHAJIBHBIX UCCIICI0Ba-
HHUAX HIN O630pHBIe cratbu. CTaThbu THIIA
“front matter” (ma mepemOBOM Kpae HAyKH)
win “news and views’ (HOBOCTH M MHEHHS),
KOTOPBIC MOXXHO BCTPCTUTH B KYypHaJIaX THIIA
Nature Science, Journal of the American
Medical Association, the British Medical
Journal, The Lancet u HEeKOTOpBIX APYTHX, HE
YUUTBIBAIOTCA. He YUUTBIBAIOTCA TAKXKE TaKHEC
myONHMKaIlMKM, KaK MUChbMa B PEAAKIHIO, HC-
IIpaBJICHUA OII€YaTOK WU OIHI/I6OK u TOMY
MoI00OHBIC, @ BOT CCBHUIKM YYUTBIBAKOTCS BO
BCEX HY6J'H/IK3HI/I$IX BHC€ 3aBHCHMOCTH OT €€
THIIA. OIIHaKO B YHUCIHUTEIC MOXET HAXOJAUTh-
Csl YMCJIO IUTUPOBAHUHN HE 3a TOJ, a 3a Oornee
MPOJIOJKUTENBHBIA EpUOJ BpeMeHU. B 3ToM
cllydae rojydarorcs 3-, 5- u 7- JieTHue 3Have-
HUs wMnakT-pakropa. MHIEKCH HaydyHOTO
UTUPOBAHUA, UJIX IMPOU3BOAHBIC OT 3TUX IIO-
KazaTejied, MOJCYUTBLIBAIOTCA HE TOJBLKO IS
OTACJIIbHBIX YYC€HBIX, )KYPHAJIOB, HO IJIA HAy4-
HO- MCCJICIOBATEILCKUX OPraHU3alUil U Jaxe
CTpaH.

OpI/IFI/IHaHBHBIMI/I MOKHO IIpU3HATH
TOJIBKO MOKa3aTely, paccuMThIBaeMbIC
Thomson Reuters. [/Iga nambosee momyssp-
HBIX ITOKasaTejd, MHACKC HUTUPOBAHUA U UM~
nakT-(pakTop, pPacCYUTHIBAIOTCS Ha OCHOBE
onHoOI 0a3pl maHHbBIX, HO Science Citation In-
dex sBisercst OLEHKON BIUATEIBHOCTH ITyO-

JUKALMA WIA HWCCIIENOBATeNsl, a HWMIIAKT-
(bakTop SBISETCS OILCHKOW BIUSTEIBHOCTH
xypHana. B 1992 rogy WMHcTuTYyT Hay4dHOI
uHpOpMALIUK  CTall YacThl0  KOPIOpAIHH
Thomson (usiHe Ha3biBaeTcst Thomson Scien-
tific), u B HacTosIIee BpeMsi SIBISICTCS YacThIO
kopropanm  Thomson Reuters.  Wmmnaxt-
(haKTOphI KYPHAJIOB ©KErOAHO IyOJINKYIOTCS
B xypHane Journal Citation Report, kotopsiit
sBJsIeTCss  mpoaykroM Thomson  Scientific
(http://scientific. thomson. convVproducts/jcr).
B nacrositiee Bpemst cucrema y4era IHTHPO-
Banus Thomson Scientific Bxmouaer Oonee
9300 xypuanoB u3 6omnee, uem 60-TH cTpaH 1O
256 xateropusim. CuuTaercsi, 4YT0 3TH KypHa-
nbel oxBaThiBatoT Oosiee 90% BaxkHeliel wH-
¢dopMmaiui B 00JaCTH ECTECTBCHHBIX HayK,
TEXHHUKH, MEIUIMHBI U CEJIbCKOr0 X035iCTRa.
Kpome toro, Thomson Scientific mommepxmu-
BaeT miathopmy, koTopas HassiBaercs Web of
Science. Dra iatdopma conepkuT 6a3y naH-
HBIX, TIO3BOJISAIONIYI0 YCTAHOBHTh HMIIAKT-
(baxkToppl M WHICKCHl IIMTUPOBAHHS, B TOM
YHCIIE TI0 PETPOCIEKTUBHOMN OIEHKEe HaYMHAs
¢ 1900 roga. Dra 6a3za JaHHBIX OXBATHIBACT HE
TOJILKO €CTECTBEHHbIC W TOYHbIC Hayku (SCi-
ence Citation Index Expanded™), no Tarke
00IIIeCTBeHHbIC U TYMaHUTapHbIe Hayku (SO-
cial Sciences Citation Index n Arts & Humani-
ties Citation Index). B macrosiiee BpeMst st
KOJIMYECTBCHHOM OI[CHKH Ba)KHOCTH HCCIIEIO0-
BAHUM YYEHOIO, BIUATEIBHOCTH CTaTed U
)KYpHAJIOB, HAYYHOH aKTHBHOCTH PErHOHOB U
CTpaH TpPUMEHSETCS UENbld KOMILIEKC Ounob-
JHOMETPHUYCCKUX T[OKa3aTeel, TaKuxX, Kak
4rciao MmyOnMKanuid, oOllee YUCIIO CCBUIOK,
MHJICKC [TUTUPOBAHUS, WHICKC HEMEJICHHOTO
UTHPOBAHMS, BpeMsl TIOIYKH3HU CTATeH, WH-
Jexkc Xupma M HeKoTopele apyrue. MIMeHHO
[0 ATUM JIQaHHBIM JICNAFOTCSl BBIBOABI O CO-
CTOSIHMM HAyKH B CTpaHE M OIICHKH BKIJaja B
pas3BuTHe Hayku. [Io WTOraM MmociemHero ae-
CATHUIICTUSI POCCHIICKasi HayKa HAaXOAWUTCS Ha
JIECSITOM MECTE IO YHCIY OIMyOJIMKOBaHHBIX
cTaTei M Ha JBAANATOM MECTE MO YHCITY CChI-
JIOK Ha CTaThH.

Cucrema ydyeTra Hay4HBIX ITyOJIWKAIUiA,
mpemaaraemas Thomson Scientific, camas
crapasi ¥ HanOoJyee U3BECTHAsI CHCTEMa, HO He
enMHCTBeHHAas. Ee oTIMunTeNnbHOi 0coOeHHO-
CTBIO SIBIISICTCSI TO, YTO B HEH YYHUTHIBAIOTCS
TOJIBKO CTAaThH B PELEH3UPYEMBIX KypHalax.
Bce ocranbHble THIBI HAYYHBIX MYOJIHKAIHiA
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He paccMmarpuBaroTcs. B HacTosmee Bpems y
cuctembl Thomson Scientific umerorcs moc-
TOWHBIC KOHKYPEHTBI, B TI0JIE€ 3pEHHSI KOTOPBIX
MOMAJa0T HE TOJIBKO CTaThU B pElLCH3HpYe-
MBIX JKypHajax, HO ¥ COOpDHUKH cTaTed, MO-
Horpaduu, Te3WChl KOH(EPEHIIUH, apXUBHI,
OTYETHI U T.].

1. Scopus — mouckoBas Iatdopma
xommanun Elsevier (http://info.scopus.com),
kotopasi oxBateiBaer Oonee 20000 pereH3u-
PYEMBIX JKypHAIIOB, a TAaKXKe CepHaibHbIC H3-
naHus (CepuM KHUT, MaTepuaibl KoHpepeH-
muii), umerorre |SSN (International Standard
Serial Numbers), u matentsr. ITomHEIi cepBHC
JOCTYTICH TOJILKO JUISI TIOANUCYHUKOB.

2. Cite Seer — mepBasi aBTOMaTHU3UPO-
BaHHast OecruraTHasi CHCTEMa WHICKCHPOBAHUS
HAy4YHBIX MyONWKalui, KOTOpas MOsBHIACH B
1997 romy. OHa BKIIOUAET, MpPEXIE BCEro,
nyOIMKauy 110 UHPOPMAIMOHHBIM TEXHOJIO-
THISIM.

3. SCirus — GecriaTHBINA MPOAYKT KOM-
nauvu Elsevier. TTosBomster HaiiTk HOBeliIMe
HAy4HBIC OTYETHI, JUCCEPTAIMH, KYPHAIbHbBIC
CTaThH, MATEHTbI, MPE-PUHTHI, KOTOPbIC HE
OXBAaTBIBAIOTCS JAPYTUMH TTOMCKOBBIMHU CHCTE-
MaMHu.

4. Google Scholar - cBoboaHo mocTyII-
HBIJ MHTEPHET-IIOMCKOBUK, KOTOPBIN OXBAaThI-
BaeT Hay4YHbIC MyOIMKallUU Pa3HBIX POpPMATOB
W U3 pa3HbIX oOyacTell Hayku. BuImyreHHBIH
B Oera-Bepcun B HosiOpe 2004 roma, Google
Scholar Bxmoyaer B cebst OOMBIIMHCTBO pe-
HEH3UPYEMBIX AJIEKTPOHHBIX XypHanoB EBpo-
bl 1 AMEPHKH OT KPYITHEHIINX HAYYHBIX H3-
naTenbeTB. Ero pexmamusiii ciorad — "CTosTh
Ha TUIedaxX THTaHTOB" — 3TO JaHb YUCHBIM, KO-
TOpbIe BHOCHIIM CBOHM BKJIaJl B HAYKY Ha IpO-
TSOKCHUM BEKOB, OOecIeYMBas OCHOBY JUISI
HOBBIX MHTEIUICKTYAJIbHBIX JOCTHKCHHIA.

[TomaBnstoriee OOMBIIMHCTBO MEXKIY-
HAPOJHBIX HAYYHBIX KYPHAJOB TpedyeT, uTo-
OBl CTaThsl, ONMUCHIBAIONIASI PE3YIBTATHI OpHU-
THHAJIBHOTO OKCIEPHUMEHTAILHOTO HCCIe]0-
BaHUsl, COCTOSUIA U3 CIESAYIONIHMX Pa3/IelioB.

1. Haspanue — Title

2. Peepar — Abstract

3. Beenenue — Introduction

4. Meronel — Materials and Methods
(Theoretical basis)

5. PesynbraTel — Results

6. O6cyxmenne — Discussion

7. bnaromapuoctn — Acknowledge-

ments

8. Crmricok nutepatypsl — References

O10T (hopMaT COKpAICHHO HA3bIBACTCSI
IMRAD (Introduction, Methods, Results, and
Discussion). Muoraa k ab6opesuatype IMRAD
nobapmnsiercsi OykBa A, KoTopas o0o3Hayaer
Abstract (Pedepar), u momygaercs AIMRAD.
Bosiee mompoOHO BHYTPEHHSSI CTPYKTYpa pas-
JIeTIOB HAay4yHOM CTaThu OyJeT paccMOTpeHa
nanee. Ecnu craThs MOCBSIIEHA TEOpETHYE-
CKOMY HcclenoBanuio, To pasaen Methods
3amensiercs Ha Theoretical Basis. Hayunbie
nyonmukanun B (opmare IMRAD Bnepswie
MOSBHIIUCH HA CTPAaHHUIIAX HAYYHBIX KYPHAIIOB
B koHIle XIX cromerus. B Hacrosiiee Bpems
3TOT (OpMAT HAYYHBIX CTAaTel CTaj yHUBEp-
CaJbHBIMH CTaHIApPTOM, TOOPOBOJIBLHO MPHUHSI-
TBIM OOJIBIIMHCTBOM JKypHAJIOB. TeHAeHIIUS K
YHH(HKAIUK CTPYKTYpPBl HAyYHBIX IyOJIHKa-
IIUi Pe3yJIbTaTOB OPHTHHAJBHBIX HCCIICI0BA-
HUH crana ocobeHHO cuibHOH ¢ 1972 Tona,
korga HanuoHanbHbIA aMEpUKaHCKUI MHCTHU-
TYyT CTaHIIAPTOB OJOOPHI M PEKOMEHI0BAI
IMRAD ¢opmar ist npuMeHEHHUs] BCEM KYp-
HajlaM. BOJIBIIMHCTBO COBPEMEHHBIX POCCHIA-
CKMX HAay4YHbIX JKypHAJOB TPEIABSIBISIOT
UJICHTUYHbBIC TPEOOBAHUS K CTAThSIM.

B ocuose IMRAD-¢popmara nexwur
OYeHb MpocTasi Joruka. Pasmensl craTh Kak
Obl OTBEUAIOT Ha ECTECTBEHHBIC BOIPOCHI.
[epBeIii Bonpoc — Kakoii mpobieme mocBsiie-
HO wuccnenoBanue? OTBET JOMMKEH cojep-
)KaTbcs Bo Brengenuu. Cremyromuii Bompoc —
Kak m3ydanach mpoOiema? Ha sror Bompoc
oTBeuaer pazaen Meroasl. KakoBbl OCHOBHBIC
HAXOJIKH HJTH JJaXKe OTKPBITHsI? MIuTe OTBET B
pasnene PesynbraTtel. UTO O3HA4aroT moIy-
YeHHBbIC Pe3yabTaThl? OTBET HAXOAUTCS B pa3-
nene Oocyxaenune. Kpome toro, yitobas cra-
Thsl HaumHaeTcss ¢ Haspanus (3arosoBka,
Title), 3a koTOpbIM clieAyeT MepednuciieHne
aBTOPOB, MECTO WX pabOTHl M ajapeca, MECTO
BBINIOJIHEGHUSI TIPEACTABISIEMOr0  HCCIIEI0Ba-
Hust. 3atem cienyer Pedepar (Abstract,
Summary, Resume), KkoTopblii SBJsIeTCS 04CHb
KPAaTKUM U3JI0KCHUEM COJIEPIKaHUsI CTAThH U B
KOHI[E KOTOPOrO MOXKHO HaWTH KIIOYEBbIC
cmoBa (key words). TToce Pedepara cobcer-
BEHHO HaYMHAETCs cama ctaths (paper body).
Yame Bcero B KOHIIE CTaThU TOCIE pasjelna
Obcyxnenne mnomeniatorcs, braromapHocTH
(Acknowledgements), u 3akirouyaer CTaThiO
Crrcok ucmonp3oBanHoi murepaTypsl (Refer-
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ences, Literature cited).

Crpykrypa IMRAD xapakrepna s
cTaTei, TOCBSIEHHBIX OPUTHHAJIBHBIM UCCIIe-
noBaHusM. OJHAKO MHOTHE KYPHAIbBI TyOIH-
KYIOT 3aMeTKH M KOpPOTKHE COOOIICeHHS,
CTPYKTypa KOTOPBIX MOXET OBbITh MHOW. 3Ha-
YHUTENFHOE Pa3HO00pas3ye B OpraHu3aluy cTa-
Teil HAOMIO/aeTcsi B TeX KypHajax, KOTopble
MyOJIMKYIOT MaTepHalibl OMUCATENBHOTO Xa-
pakTepa, Takue, Kak OTYEeThl 00 IKCIESTUIHSIX,
OINUCAHHS OTICNBHBIX KIMHUYECKHX CITyYacB
B meaunuue u T.a. IMRAD-popmaT He wuc-
MOJb3yeTCs 11l 0030PHBIX CTATEH.

CoBpeMeHHasi MeKyHAPOIHAS CUCTEMa
HAyYHBIX MyOJHMKAIMi Jajeka OT COBEpIICH-
CTBa, BIPOYEM, KaK M BCE OCTAILHOE B ATOM
mupe. OHaKo A1l y4EeHOro HeT Oolee IeHHo-
ro ONbITa, YeM TOATOTOBKA W ITyOJHMKAanus
CTaThU IO pe3ylbTataM cBoel pabotsl. Oco-
OCHHO IICHHBIM OMNBIT MPHOOPETAETCs, €CIU
BaM orkaspiBatoT. Hanpumep, JIunn Mapry-
JIMC, aBTOP COBPEMEHHOW TEOpHH CHMOHMOre-
He3a, KOTOpasi CYMTAETCA OJHUM M3 BaKHEH-
KX JOCTHXKEHUM B Ouonorun XX Beka, mpe-
XKJIe 4eM OIyOJIMKOBaTh CBOIO CTaThio B JOUr-
nal of Theoretical Biology, mosy4nia oTkas ot
MATHAALATH XypHaNoB, a IlaBmy AnexceeBu-
gy YepenkoBy, Oynymiemy HobeneBckomy
Jaypeary mo (pu3uKe, oTKasana B IyOJIHKaIHH

xypHas Nature,

JIMTEPATYPA

1. Kak HanmcaTh W OMyOJNHMKOBATh CTaThIO B
MEXKIYHApOAHOM HAy4YHOM JKypHale. Me-
Tox. pekoMenmaruu /coct. N.B. Csumep-
ckas, B.A. Kparaciok. — Kpacunosipck: Cuo.
¢denepan. yu-t, 2011. — 52 c.

2. Davis M. Scientific papers and presenta-
tions, second edition: navigating scientific
communication in today's world [Book]. -
[sl.] : Academic press, 2004. - p. 384.

3. Day R. A. and Gastel B. How to write and
publish a scientific paper [Book]. - [s.l.] :
Greenwood, 2006. - p. 360.

4. Day R.A. Scientific English: a guide for
scientists and other professionals [Book]. -
[s].] : Oryx Press, 1995. - p. 160.

5. benusriit b.1., Copokun FO.M. O mokazate-
JIAX HAYYHOr'o HMTHUPOBAHHA W HUX IIPpUME-
nennu // Bricimee obpasoBanme B Poccumu.
2012, Ne 3. C. 17-28. (http:// www. unn. ru/
ppo/ projects_016.html)

6. Mapkycora B.A., lsanos B.B., Bapias-
ckuit A.E. K Bonpocy 06 ajekBaTHOl OlleH-
K€ pE3yJbTAaTUBHOCTHU HaquOﬁ JACATCIIBHO-
ctu // Bectuuxk PAH. 2011, Ne 7. C. 587-
593.

YK 811.111
3AMUMCTBOBAHHBIE AHTJIMMCKHUE CJIOBA B PEUA COBPEMEHHOM
MOJIOAEXKHU
Epemeena A.T.

OoOoraienre CIOBApHOTO 3amaca Kax-
JIOTO $3bIKa MPOUCXOAUT MOCTOSHHO. OIHUM
U3 croco0OB 00OTamieHusl S3bIKa SIBISETCS
3alMCTBOBaHHE. B HacTosiee BpeMs: 3auMcT-
BOBaHHE YBeNM4MiIochk. HaOmonaercs Ooib-
IIOW TPUTOK MHOS3BIYHOW (aHTIIUICKON) JIeK-
CHKH BO BCEX OOJNACTAX JKU3HH: HayKa U TeX-
HHUKA, MOJHUTHKA, (UHAHCOBO-KOMMEpUYECKas
JeATEIBbHOCTD, KYJIbTYpa U TypPHU3M.

3aMMCTBOBaHHYIO JIGKCHKY HaXOIHUM BO
BCEX IUIACTaxX f3bIKa, B TOM YHCIIC U B PEYH
COBpPEMEHHOM Monojiexu. Ee Ha3bpBalOT «Mo-
JIONKHBIM CIICHTOM». MBI pelin MpoaHa-
JMU3UPOBATh 3aMMCTBOBAaHHBIC CIIOBA W3 aHT-
JIMMCKOTO SI3bIKa B MOJIOAEKHON WU TOJIPOCT-

KOBOH JIeKCHKE.

AxmyanbHocms TaHHOU TEMBI - B TOM,
YTO MOJOAEKHEIN CIIEHT SIBJISIETCS OOHOM W3
COCTaBJIAIOIIMX TMpOIEcca pa3BUTUA S3bIKa,
ero IOIOJHEHHS, ero MHOrooopasus. Mojo-
JIOE TOKOJICHHME HE OCTaeTcsi B CTOPOHE OT
3TOrO Mpolecca, a SBIAETCA OJHHUM U3 €ro
YYaCTHHUKOB.

Ilenv paboOTHI - B ONpENEICHHH MECTa
3aMCTBOBAHHBIX AHTJIMHMCKUX CJOB B MOJO-
JISKHOM CIIEHI€, TPUYMHE UX NosiBIeHud. st
JOCTYDKEHUS I[ETH PeIIaeM CIeAyIomune 3a0da-
Yy, U3yYUTh U CUCTEMATU3UPOBATh HH(OpMA-
LHUIO0 TIO TEME UCCIIEeIOBaHus; J0Ka3aTh akKTy-
aJbHOCTh HCCIIEOBAHUSI B XOJZI€ OIlpoca CTy-
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JICHTOB W MperojaBaTeiicii yueOHbIX 3aBelie-
HUH TOPOJIa; ONPEACIUTh HAIIPABICHUE Pa3BH-
THSI MOJIIOJEKHOI'O CJIEHTa, BBIIBUTH €ro JOC-
TOMHCTBA U HEIOCTATKH.

Ilpeomemom wcClenOBaHUs SIBJISIOTCS
AHTJIMACKHE 3aMMCTBOBAHHBIC CJI0BA B MOJIO-
JIEKHOM CJICHTE.

Obvexmom WCCIACHOBAHMS  SIBIISIOTCS
AHTJIMICKUE 3aMMCTBOBAaHHBIC CJIOBA B PEUU
CTYJCHTOB W IIperiojaBateieii yueOHBIX 3aBe-
JIEHUH TOpoJa.

T'unomesoti WCCIIEIOBaHUS  SABJISCTCA
MPEANOIOKEHHE, YTO AHTJIMHCKHAE 3aMMCTBO-
BaHHBIC CJIOBA IOHSATHBI TOJIBKO HM3YYarOIINM
WU 3HAIOIIUM aHTIIHHACKUH S3BIK.

B xome paboThl UCHOIB30BAIUCH ClIE-
IYIOIIUE Memoobl. aHallu3 M COINOCTAaBJICHUE
OIpPENENICHUN B CIOBApsIX W APYTrHX UCTOYHH-
KaxX; aHaJM3 MPHYUH MOSBJICHUS 3aUMCTBO-
BaHHBIX AHTIUHACKUX CJIOB B MOJIOACKHOM
CJIGHTE; OIPOC M MCCIACAOBAaHUE MHEHHM CTYy-
JICHTOB U MperojaBaTeicii yueOHbIX 3aBeie-
HUI ropoja.

3aumcmeosanue - 3TO KOINHUPOBAaHUE
(0OBIYHO HENMOIHOE M HETOYHOE) CIIOBA MIIU
BBIp@)KEHMSI M3 OIHOIO s3bIKa B APYroil. 3a-
MMCTBOBaHHMEM TaK)Ke€ HAa3bIBAIOT CaMO 3aMM-
CTBOBAaHHOE CIIOBO. 3aMMCTBOBAHHE B S3BIKAX
SIBJISICTCS OJHHMM U3 BaKHEHIIMX (haKTOPOB HX
pa3BuTHs. B 3aBUCHMOCTH OT s3BIKa, U3 KOTO-
poro OBLIO 3aMMCTBOBAHO CIIOBO, TAKHE CIIOBA
HAa3bIBAIOT <TEPMAHHU3MBI», «QHTIMIM3MBI», «
apabu3MbI» U T.11. B Hamieit pabore Mbl Oyiem
HCCJIEI0BATh aHTIHI[U3MEI.

IIpuTok 3aMMCTBOBaHUN U3 aHTJIUMCKO-
ro cTaij 3aMeTHO pactd B 90-e Toibl MPOILIOro
CTOJIETHSA. DTO CBA3aHO C HM3MEHEHHSAMU B
chepe MONUTHYECKON IKM3HH, JKOHOMHKH,
KyJIbTYphl W HPABCTBEHHOH OpHEHTAIIMHM 00-
[IECTBa, MIOYTOMY MBI HaOIIfOJaeM 3aMMCTBO-
BaHWE aHMIMKACKOM JIGKCHMKM BO BceX oOac-
TX. MBI y’Ke MPUBBIKIN K HOBBIM IOHSTHSIM:
uHayeypayusi, Cnuxep, KOHCEHCYC, UMUONC,
nuap. AHIIHACKHAE TEPMUHBI CTalHd TOCIIOM-
CTBYIOIIIMMH B CaMBIX IIEPEIOBBIX OTPACIIAX
HAayKd W TEXHHKHU. Oucnietl, (paiii, MOHUMO-
pune, nietep, ckanep. B duHaHCOBO-
KOMMEpPUYECKOH AEeITeNbHOCTH. OusHec, ayou-
mop, bpokep, bapmep. B xynbTypHOI chepe:
becmcennepvl, GecmepHvl, MPULIepbl, Xumol,
nonca.

HabGmrogarorcss pasHble TCHAECHLIHMH B
OTHOIIICHUH YIOTPEOICHHsI 3aUMCTBOBAHHBIX

aHITMHCKUX cioB. HekoTopble cUMTaroT, 4YTO
HET HHMKAaKHX OCHOBAaHWM BO3pakaThb IIPOTHUB
MHOTHX COBPEMEHHBIX 3aWMMCTBOBaHHH, TaK
KaK B HaIlly )KU3Hb B ITOCIICIHUE T'OJIBI BXOMISAT
HOBBIC SIBJICHHS, a ¢ HUMH HOBBIC CIIOBa, 3a-
YacTyl0 OTCYTCTBYIOIIHE B POIHOM S3BIKE.
Pa3zBe nydie rpomo3jkoe CIOBOCOYETAHHE
<«OJIEKTPOHHO-BBIYHCIUTEIbHAS] MAIIMHAY» HIIH
Jaxe KpaTkoe <«OBM», dyeM KOMIIBIOTEp?
Jlpyrue OTpHIIAIOT IEI€CO00Pa3HOCTh HX
YHOTpEOJNICHUsST W 3aKpeIvicHHsT B 0a30BOM
si3pIke. Hampumep, cumTaroT COBEpPIIEHHO He-
MpUEMJIEMBIM MPHIIEANICe W3 aHTJIHHCKOro
sI3pIKA CIIOBO «KHJIJIEP», B KOTOPOM pPa3MbITa
HETaTHUBHAs OIICHKA, CONEPKAIascs B CIIOBE
«yOutina». Cka3aTh 4EJI0BEKY «Thl - YOMHIIa»
- 3TO BBIHECTH €My CYpPOBBI MPUTOBOp, a Ha-
3BaTh €ro «KUJUIEPOM» - 3TO Kak Obl MPOCTO
OIIPENENNUTD €ro MPO(ECCUI0: <« - TUIIEp, ThHI -
KHJUIEP, 00a MBI JICJIOM 3aHHMAaeMCSI».

[TomoGHBIe mpoIecchl 00OraleHus JIeK-
CHKH 3a CUeT 3aMMCTBOBAHHMM IIPOMCXOAAT BO
BCEX COBPEMEHHBIX s3bIKax. B Harn OypHBI
BEK IMOTOK HOBLIX HJEH, Beler, HHGpOpMaIliH,
TEXHOJOTUH TpeOyeT YeTKOro M eMKOro Ha-
3BaHHS TIPEIMETOB M SBJICHHH, 3acTaBiseT
BOBJICKATh B S3BIK Yy)KE€ HMMCIOIIHMECS HWHO-
CTpaHHBIC Ha3BaHHs, a HE OXKHUJATh CO3JaHHUS
CcaMOOBITHBIX  CIIOB. HaydHO-TeXHHUYeCKas,
BOeHHas1, (HUHAHCOBasi, 0AHKOBCKasl, CIIOPTHB-
Hasl U JaXke KyJbTypHas JEKCHKa BO BCEM MH-
pe CTpeMUTCS K MHTEpHAIlMOHAu3auu. Tsra
K Hay4YHOMY MPOrpeccy, K MUBHIIM3AlUKM Ha-
XOJIUT OTpa)keHHe B si3bike. OTYACTH IPOMC-
XOJIUT BBIPABHUBAHHE POJHOIO S3bIKA IO Me-
KIYHAPOTHOMY CTaHIAPTY.

Hackonbko 3TO M3MEHHUT OOJHK POIHO-
ro sA3bIKa, 00OraTUT €ro MK UCIOPTHUT, MOKa-
»eT BpeMsa. OHO ompeaenuT cyap0y Tex WiIu
WHBIX 3aMMCTBOBAaHHM, KOTOpBIEC, BO3MOXKHO,
OymyT OZ0OpEHBI WM OTBEPTHYTHI. MEI HE
BIIEPBBIC CTaJIKUBAaEeMCS C SBJICHHUEM 3aMMCT-
BOBaHUSI, YK€ IIPUBBIKIIM K HEKOTOPBIM 3aMM-
CTBOBAHHBIM CJIOBAM M JIaXK€ M HE 3ayMbIBa-
eMcs, OTKyJla OHU ITOSBUJIMCH Y Hac.

Monoaexp Bcerma Obula JBHraTeIeM
mnporpecca. B Hacrosmiee BpeMs MOJOIBIC
JIIOAM BCE Yalle CTald I[oceuarh Apyrue
CTpaHbI, OOLIATHCSA ¢ HHOCTPAHI[AMH, CAYIIATh
recHy (GONBIIMHCTBO M3 HUX MCIIOIHSIOTCS Ha
AHTTIHICKOM S3BIKE), CMOTPETh AHTIIMACKHE U
aMepHKaHCKHe (uiabMbl. M, KOHEUHO Ke, MO-
JIOJIO€ TTOKOJICHUE HE MOXET HE HCIOIh30BaTh
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aHTJIMHCKHUE CIIOBAa B CBOEH peyH.

Crenr - ocoboe sIBJICHHE B fA3BIKE, OH
dbopMupyercst B TPyIIax oA, 00beInHEH-
HBIX 10 KAKOMY-IH00 Impu3HaKy (110 BO3pacTy,
M0 uHTEpecaM). B cioBapsx MOXHO HaWTH
CIIEYIONIYIO XapaKTePUCTHKY CIICHTA.

Crnenz (auri. slang) - sxcrpeccuBHO U
SMOITMOHAJIEHO OKpallleHHas JIEKCMKa pasro-
BOPHOM pEYH, OTKJIOHSIONIASICS OT MPUHSTOMN
JIUTEPaTypPHOM SI3BIKOBOM HOPMBI. I JTaBHBIM
obpa3oM, CIEHT pacIpoCTpaHEH  Cpeau
IIKOJILHUKOB, CTYJASHTOB, BOCHHBIX, MOJIOJBIX
pabourx. ClIeHr mOABEP:KEH YaCThIM H3MEHe-
HHUSM, YTO JIeJIa€T €ro SI3BIKOBOM IIPHMMETOM
rmokojieHuii. CJIeHT, B OCHOBHOM, 3aTparuBaeT
TOJIBKO JIEKCHKY, TO €CTh J00aBIIsSET HOBBIE
CJI0Ba WJIM IIPHMEHSET CJIOBa B HOBOM 3HaYe-
HUH, a CcTpyKTypa (Imameku, CKIOHEHHMs, Bpe-
MEHa IJIarojoB) OCTAIOTCS M3 0a30BOr0 sA3bIKA.

B HeKkoTOpPBIX HMCTOYHHKAX CIICHT Xa-
PaKTEpU3yIOT KaK CHHOHHUM aproHa WJIN ap-
ro. Bo3aMo)xHO, 3TO HE COBCEM TOYHO, TaK Kak
J)KaproHHbIE CJIOBa 3a4acTyl0 OTJIMYAIOTCS
CHUIKEHHOM, a MOpoi Tpy00ii CTHIMCTHYECKOMH
OKpackoi. B ToO Bpems, Kak MOJIOJEKHBIMN
CJIGHT HCITOJIB3YEeTCS MOJIOABIMH JTIFOJbMH, KO-
rIa OHH OOINAIOTCS MEXAY CO0OM B HEIPUHY-
JKIeHHON oOcraHoBke. Kpome Toro, cier
BBITTONIHSIET (DYHKIMIO KOAUPOBAHHS, CKPBI-
BAIOIIEro CMBICH Oecelbl OT HEMOCBAIIEHHBIX,
U JaeT BO3MOXKHOCTh MOJIOJBIM JIFOJISIM YyBCT-
BOBaTh ceOs CBOOOJHO M PACKOBAHHO. OJTO
MO3BOJIIET HAM OMNPEAEIIUTh TEPMHH <«MOJIO-
JEKHBIA CICHI KaK CJI0Ba, YIOTPEOIAIOIIHe-
CsA TOJBKO JIOJbMH ONpPEACIICHHOW BO3pac-
THOH KaTeropuu, 3aMEHSIONe OOBIIEHHYIO
JIEKCUKY W OTJIMYAIONIYIOCS Pa3TOBOPHOM H
(haMUIBSIPHON OKPACKOIA.

Ilo crmoBaM aHIJIMHCKHX JHHTBHCTOB
bk, JI. Kurtpumka u Jx.b. ['punoy: «Crienr
- A3BIK-OpO/IsAra, KOTOPBI HAaXOAUTCS HEmoaa-
JIGKy OT JIUTEPaTypHOM pPEUH M IIOCTOSHHO
crapaercst MpoOUTH cede TIOpory B caMoe U3bl-
CKaHHOE OO0IIIECTBO»

VYeunenne uH(GOPMAIMOHHBIX ITOTOKOB,
MOSIBJICHHE T100aJbHOM KOMIIBIOTEPHOM CETH
WHTEPHET, Pa3BUTHE MHPOBOTO SKOHOMHYE-
CKOr0 PBIHKA, MEXKIYHApOAHOTO TYpH3Ma,
KyJbTYPHBIX CBS3€l - BCE 3TO MPUBOAUT K I10-
SIBJICHUIO HOBBIX 3aMMCTBOBAaHHBIX CIJIOB, KO-
TOpBIC OYEHB TTPUBJICKAIOT MOJIOJACKb.

Paccyxnmass o HBIHEIIHEW CHTYyalluu,
MHOTHE (DHIIOJIOTH W JIMHIBUCTHI OTMEYAIOT,

YTO WMHTEHCHBHOCTH 3aWMCTBOBAHMS YYyKe-
POIAHOM JICKCHKH JOCTHIJIa OTPOMHBIX pa3Me-
poB. Oco0yro0 03a004YEHHOCTL BBI3BIBAET TOT
(akT, 4TO B IIOBCEAHEBHON PEUH MOJIOACKH
BCE Yallle ¥ Yallle BCTPEYalOTCs 3aUMCTBOBAH-
HBIC CJIOBA M3 aHIJIMMCKOIO CJICHra U MX MpO-
M3BOJHBIC. MOJIOIBIM JIIOJISIM JIeTde BhIPA3HTh
CBOU MBICJIM U YYBCTBA MPH MOMOIIX CPEICTB
HMHOCTPaHHOro si3bika. OKpy’Kalole He BCe-
r1a MOHMMAIOT, O YeM TOBOPAT IOIPOCTKU
wik cTyaeHTel. OHHM BIAJCIOT €IIE OJHUM
SI3BIKOM - SI3bIKOM CBOET'O MOKOJIeHHUs. B Haya-
JIe - 3TO CMEUIHOW MIKOJIbHBIN JKaproH, MOTOM
MOJIOZEXHBIN CIIEHT, IIOTOM SI3BIK KaKOW-THO0O0
CYyOKyNIbTYpBl - OaiikepoB, Opeik-IaHCepoB,
POKEPOB HJIH PIIIEPOB.

Iyt u crmocoObl 00pa3oBaHHS MOJIO-
JISKHOTO CJIGHTa ¢ YINOTPeOJICHUEM aHTJIHii-
CKOr0 s3bIKa BeChbMa pa3HO00pa3Hbl, HO BCE
OHU CBOIATCS K TOMY, YTOOBI CIENaTh aHI-
JIUHCKOE CJIOBO IPUTOIHBIM JIJISI IOCTOSHHOT'O
HCIIOIb30BAHMUS.

OTMeruM psJ NPUYMH, 110 KOTOPBLIM
AHTJIMICKUE 3aMMCTBOBAHHBIC CJIOBA ITOSIBJIS-
0TCs B 0a30BOM sI3bIKE. MOTPEOHOCTH B Ha-
3BaHWU HOBBIX SIBIICHHH, MPEIMETOB, ITOHS-
TUU. HOYmMOYK, cKauep, uHmepHem, Hielep,
npunmep; OTCYTCTBHE COOTBETCTBUS B 0a30-
BOM SI3BIKE. YUNCBHI, 8UOCO-CANIOH, XOMOO02, He-
00XOIMMOCTb BBIPA3HUTh IPH ITOMOIIH aHTJIH-
IM3Ma MHOTO3HAYHBIC OMKCATEIbHBIE 000PO-
TBI. NUIIUHE, TUGMUHS, TIOTIONHEHUE S3bIKa
Oosiee BBIpa3HTENbHBIMU CpencTBaMu: face-
KOHMPOb, OU3HeC8yMeH, nuap;, 60CHPHITHC
HMHOSI3BIYHOIO CJIOBA, Kak Oojiee opMalibHO-
TO. AKCKAIO3UGHDILIL.

A Temeph KIACCH(DHUIUPYEM aHTJIHN-
CKHME 3aMMCTBOBaHHBIC CJIOBa 1O cdepam
MPUMEHEHHS

Cpeocmea maccosou ungopmayuu

Ora chepa 3amoaHACTCS aHTITUIIM3MAMHU
O4YeHb OBICTPO. IHTEPHET — «PEKOPIACMEH 10
KCIIOJIb30BaHUIO 3aMMCTBOBAHMM, OCOOCHHO B
TEeKCTaX PEKJIaMbl, COOOIIECHUSIX O IMPOHUCIIE-
CTBHSIX, MEKIYHAPOJHBIX COOBITUSX: MOK-
wioy, OHAQUH, NPAUMMAUM, UMUOICMEUKED

Bnacmo, nonumuxa
B mocneguune roapl B IMOJIUTHYECKOHN
JIEKCUKE TIOSIBIINCH TaKHEe WHOCTPAHHBIE CIIO-
Ba. uHayeypayus, cnuxkep, UMnUYMeHm, JleK-
mopam, UMUOIC, KOHCEHCYC, NUAP, CAMMUM.
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Cnopm
Te cnoBa, K KOTOPBIM MBI TaK TPHUBBIK-
JIM, OKA3bIBAETCS, MPHIUIA K HAM W3 aHTJIH-
CKOTo. cnopmcmer, Gymobon, 600ubunoune,
¢umnec, baiix, oneiibon, backemoo.

Texnuxa
Jl1s1 HOBBIX TEXHOJIOTHM NMPUyMBIBAKOT
HOBbIE Ha3BaHHWs, U 3BydYaT OTH HA3BaHHs Ha
AHTIIMHACKOM SI3BIKE. KOMMblOmep, HOYMOYK,
MOOUNbHBIL, CKaHep, opeanausep, MOHUMOP,
uUMel.

Kuno, my3vixa
Jannas cdepa sBIsIETCS MOIIHBIM HC-
TOYHHMKOM TIOMYJIIPU3AINN aHTIHHCKOTO SA3bI-
Ka. Bmarogaps mom-KyasType OOIBIIMHCTBO
AHIVIMLMA3MOB BXOJHUT B 0a30Bble A3BIKH 0O€3
kakux-mu6o npensrcreuii: Il be back; Never-
ever let you go, mpunnep, pemetix, posn, mpex.

Oxonomuxa

B »otoli cdepe ecth Takue 3aUMCTBO-
BAHHBIC CIIOBA. UHBECIUYUS, MAPKEMUHe, OU-
nep, 6pokep, MapKemune, npauc-1ucm.

Bce BelIENpHBENCHHBIE NIPUMEPHI I10-
3BOJIJIM HAM COCTaBUTh JHArpaMMy 3aBHCH-
MOCTH AHIJTIMIMU3MOB OT pPa3IMYHbIX C(bep u
cienaTh HEKOTOpble BBIBOABI. Ha Biacte u
MOJUTUKY MPHUIUIOCH /% OT BCEX 3aMMCTBO-
BaHWH, Ha CIIOPT, DKOHOMHKY, KHHO U MY3BIKY
NPUILIOCh TIOYTH OJWHAKOBOE KOJIMYECTBO
npoteHToB. OiHaKO OOJIbIIIE BCETO 3aMMCTBO-
BaHHBIC CJIOBA M3 AHIIIMICKOTO HUCIOIb3YIOT B
CMMU (33%). CnenoBatenbHO, TeICBUACHHE,
panuo, raserbl, >KypHalibl U VIHTepHET ABIIs-
IOTCSl CaMbIMM JIOCTYIIHBIMH M pacrnpocTpa-
HEHHBIMH CPEICTBAMHM MaccoBOW HH(OpMa-
MK, KOTOPBIC HAIIOJHAIOT pOI[HOﬁ SA3BIK UHO-
SA3BIYHBIMH 3aUMCTBOBAHHBIMU CJIOBAMMU.

Beim mpoBeneH ompoc CTYIEHTOB M
npenojaBareneii yueOHbIX 3aBeJIeHUH ropoja.
310 rpynmna cryaeHtoB or 16 mo 20 ner u
npenojaBartend or 23 W CTaplie, a TaKke
rpyIma Jo/iei He CBS3aHHBIX C CUCTEMOH 00-
pa3zoBaHus. PecroHACHTBI HMMEIOT OOJBIIOH
Kpyr OOIeHus, TOonb3yloTcs WHTepHEeTOM,

Cdeprpl npumeHeHUA

B NoAWTHEA
W CnopT

B TEXHHHA

B SHOHOMARS

®CMKM HHHD, py3biKa

CIYIIAIOT MY3bIKY pa3HbIX COBPEMEHHBIX Ha-
MPaBJICHUH, CMOTPAT (PHIIbMBI, HTPAIOT B KOM-
NbIOTEPHBIE UTPHI U CIEASIT 3a HOBOCTAMH B
Mupe. OHU 3HAIOT AHTJIMACKUN A3BIK U BBIOH-
paroT B HEM TO, YTO UM UHTEPECHO.

bbutn 3a1aHbI CleyIOIE BOPOCHI:
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Ynotpebnsere nu Bbl B
CBOEW peyu

3dMMCTBOBAHHDBLIE...
6% 3%

10% B Bceraa

B vHOoraa
penko

W HWKOT O3

Ha Bonpoc llouemy 6vl ucnonv3yeme 6
c8oell  peuu  aHenutickue 3auMCMEOBAHHbIE
cn06a? ObUIM JAHBI CIIEMYIOIIUE OTBETHI (OT-
BEThI UIYT B MOPSIIKE yObIBAHMUS):

- 9T0 MOAHO

- YUroObl HE OTIIMYATHCS OT JPYTHX

- Ilpy nomomm Takux CIOB MOXKHO
SMOIIMOHANIbHEE TIepefiaTh TO, YTO YYBCTBY-
elrb

- B ogHOM ci0BE Bee CKa3aHO

- [Ipu moMolM aHTJUKUCKUX CIIOB MOX-
HO TepeaBaTh Jpyr Ipyry uH}popMaluo Tak,
9ro0BI OKpyJKarommue (Jarme B3pOCIbie) He
MIOHSUTH, O YE€M HUJIET PeUb

- B Hamem kpyry Tak NpuHATO

- AHTIIMHCKHE CI0Ba 3BYYaT HEOOBIUHO,
H, yIoTpeOIss uX, KaKelbcsi 00pa3oBaHHee

Bonpimas 4acTh MONOABIX JFOJIEH 0CO3-
HaHHO YNOTPEOJSAIOT B CBOCH peud aHrJIHii-
CKHE 3aMMCTBOBAaHHBIC CIIOBA, MOTYT OOBsC-
HUTH WX 3HAYCHHE.

3aMMCTBOBaHUS B CBOCH peYd aKTUBHO
WCTIONB3YIOT MPAaKTHYECKH BCE JIIOJH. YTOOBI
y3HAaTh OTHOIICHUE MperojaBaTeieldl K ToMYy,
YTO CTYJCHTHI YIIOTPEOISIOT aHTIIUIIU3MBI, MBI
MOMPOCHIIM  TIperojiaBaTeNied MPHHATh yda-
CTHE B ompoce. Bl cocTaBieH CIUCOK Hau-
Oonee pacrpoCTpaHEHHBIX 3aWMCTBOBaHHBIX
CIIOB, YIOTPEOISIeMbIX CTyJIEHTaMH, TIOMPOCH-
I TIperofiaBaterieii OObsICHATh UX 3HAUCHHE.

PesynbTathl onpoca npemnojasareneii:

- 28% mnpenonaBaTesneil JETKO CMOTJIH
COpPHUEHTHPOBAThCS B MOJIOACKHOH JIEKCHKE,
HEKOTOpbIE MPHU3HAIUCh, YTO M CaMH HHOT/IA
YIOTPEOISIOT TAKKE CIIOBa B CBOCH peuH;

- 37% mnpenogaBareneil 3HAIOT ATH CIIO-
Ba, HO HE MPHUJIAIOT UM CEPhE3HOT0 3HAYCHUS,

- 35% npenogaBaterneil 3HAIOT 3TH CIIO-
Ba, OTHOCSITCS K HUM OTPHUIIATEIBLHO U CYUTA-
0T, YTO MX YaCTOe YIOTpeOJIeHHE CTyIeHTaMU

3HaeTe Nn Bbl
3HAYEeHUEe ITUX CNOoB B
A3blKe - OpUrMHane?

B

B 3Haa

B He Boe

HE IHAHD

HEOMpPaBIaHHO.

beu1 mpoBeseH ompoc PECHOHIEHTOB,
HE CBSI3aHHBIX C CHCTeMO# oOpa3oBaHwus. Pe-
3yJIbTaTHI:

- 63% pecroHICHTOB HE 3HAIOT 3HAYeE-
HUS CJIOB, KOTOPhIC MHOT/AA YIOTPEOJAIOT MX
JeTU-CTYACHTHI,

- 25% pecroHIeHTOB 3HAIOT WM JIOTa-
JBIBAIOTCS O 3HAYCHUH YCIIBIIIAHHBIX CJIOB;

- 12% pecnoHJCHTOB 3HAIOT 3HAUCHHE
3aMMCTBOBAaHHBIX CJIOB, HO HE MPHUIAIOT UM
CEphE3HOT0 3HAYCHHUSI.

W3 pe3ynbraToB TaHHOTO OMpOCcCa MOXK-
HO CIeNaTh BBIBOJ, YTO QHTJIMIIU3MBI 3HAIOT
PECIIOHJICHTHI, W3YYAIOIINE FIIM H3yYaBIIHE
AHTJIMHACKUN S3BIK, M CUUTAIOT, UTO UX MOKHO
M HY)XHO yIoTpeOysiTh, HO BOBpEMS U K Mec-
Ty.

['maBHOE B MOJIO/IEKHOM CIIEHT€ - OTXOJ
0T OOBIICHHOCTH, UIpa, UPOHUS, MacKa. SI3bIK
- Kak xuBoe cymectBo. CiioBa B HEM pOXKIa-
IOTCS, TIPOKUBAIOT CBOKO JKH3Hb, HEKOTOPHIC
YXOJIAT, Ipyrue ocTaroTcs HaBcerma. Kaxkmoe
TIOKOJICHHE BHOCHUT B SI3BIK CBOIO JICGKCHKY.
KT0-TO OTHOCHTCS K HEl MOI0KUTENBHO, KTO-
TO OTpulatenbHO. DUIOTOTH MPU3HAIOT TO,
YTO B MOJIOIEKHOM CJICHT€ HET HUYEro IUIO0-
xoro. MHOrue yrnoTpeoisioT ero 10 Kakoro-to
OTpE/ETIeHHOr0 BO3pacTa, 3aTeM BO3Bpalla-
I0TCA K JTUTEPaTypHOMY SI3BIKY. [ J1aBHOE, YTO
3aMMCTBOBAHHBIC AHTJHICKHAE CJIOBa MOJO-
JISKHOT'O CJICHTa BCET/Ia MOXKHO 3aMCHUTH JIH-
TEPaTypHBIMM CJIOBaMHU 0a30BOro s3bIKa, U
pPe3yNBTaThl OMPOCOB TOATBEPKAAIOT BEHIABU-
HYTYIO THUIIOTE3Y.
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THE LANGUAGE USED IN ADVERTISING
Murashkina A.

In the context of globalization, more
and more international companies are coming
to Kazakhstan, and increasingly these compa-
nies tend to adapt the texts and TV commer-
cials that have proven to be effective in other
markets rather than create new promotional
images and plots. Nowadays advertisement is
an inevitable part of our lives, we even speak
with slogans. Researchers attach great impor-
tance to the role of advertising in modern so-
ciety hence it has a formative impact on the
Mass consciousness, becoming an integral part
of the modern culture.

Advertizing has become a science that
is constantly studied and analyzed; people try
to detect the principles, find out how language,
colors, music and symbols influence custom-
ers choice, improve the techniques and find
new ways of attracting customers' attention.

Advertising text continues to attract the
attention of different linguists due to its spe-
cific pragmatics (E Tarasov, 1974, N
Tonkova, 1980, L Barkova, 1983, M Tom-
skaya, 2000, E. Nagornaya, 2003, M. Geis,
1982, G Cook, 1992, Bruthiaux P., 1996). But
despite the great number of works devoted to
the linguistic analysis of advertising text, so
far thereis no complex study of this subject.

The aim of this work is to provide an
up-to-date account for the language used in
advertising from linguistic and stylistic points
of view.

The choice of the theme stems from the
fact that advertising texts as an object of study
proved to be so multifarious and liable to
transformations in the course of time, that its
study is certainly of great interest, as wel as
the study of its types characteristics. Obvi-
ously the topic can hardly be considered com-

pletely studied or outdated. The relevance of
the topic is determined by the need for further
study of the language of advertising, which
currently is one of the ways involved in shap-
ing the information environment of modern
man.

Definition

There are different definitions of adver-
tising text. All these definitions have in com-
mon the fact, that advertising is any form of
non-personal presentation and promotion of
ideas, goods and services, which aims to influ-
ence the reader to change or consolidate their
relationship to the advertised object.

Famous American advertising special-
ist, Gillian Dayer, (Dyer G, 1995) notes that
the original function of advertising was to ex-
press a wide range of consumer goods, how-
ever, the author points out that in recent years
the function of advertising has changed. It has
become a tool in the manipulation of social
values and attitudes in society. . It is now
aimed at the formation and consolidation of
the stereotypes relating our way of life, out-
look and morality, which is an integral part of
the formation of public consciousness [1].

Classification

There are different ways of advertising
texts classification three of which are the most
traditional and are based on the following cri-
teria:

1) the object of an advertisement;

2) target group;

3) advertising medium.

Classification of advertising texts con-
sidering the object of advertising is based on
the systematization of different groups of ad-
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vertised goods and services, such as cosmet-
ics, clothing, cars, etc., which allows to iden-
tify the conceptual framework of modern ad-
vertising. This classification also alows an-
swering such important questions as what are
the most frequently advertised goods, if the
ways of advertising goods and services are
universal etc. All these questions are of great
importance for advertising agencies and when
tranglating English advertisements into differ-
ent languages [2].

The object of an advertisement also has
a significant influence on the style of the ad-
vertising text. Advertising text tends to show
characteristics of the advertised product using
the images and the language, for example, ad-
vertising style of expensive perfume is usually
refined and expressive.

There are the following possible areas
of advertising:

1 economy,
trade,

2 domestic services,

3 intelligent services: education, medi-
cine, books, press

4 spectacles

5ardigion

6 policy

7 jurisprudence,

8 public service ads,

9 family and interpersonal relationships,

10 personal and institutional self-
promotion [ 3]

Advertising texts are also classified ac-
cording to the orientation to a specific audi-
ence; teenagers, young women, business peo-
ple, etc. Orientation of the advertising text on
the target audience is closely connected with
the object of advertising: so, advertisement
targeting young affluent women is mainly fo-
cused on the expensive cosmetics, perfumes,
fashion clothes etc. As wel as the object of
advertising, targeting a certain segment of the
mass audience determines the language and
the style of the advertising text. Thus, the ad-
vertising of cosmetics and perfumes for
women in most cases is characterized by so-
phisticated style full of specific phrases and
different means of expression that impart the
text a very specia sound, a unique tone of
voice, even when it comes to advertising in the
press.

The next way of organizing advertising

manufacturing, finance,

texts is classification according to the advertis-
ing media. It is divided into the printed (news-
papers and magazines), television, radio and
the Internet advertising. This classification
narrows the focus on the actual characteristics
of the advertising text, naturally reflecting the
features which are defined by a particular me-
dia.

In addition to these features classifica-
tion of advertising texts according to the ad-
vertising media allows to estimate such impor-
tant factors for the study of advertising as cov-
erage of the audience, the ability of a particu-
lar publication or program to reach the target
audience, and the cost of publication and dis-
tribution of advertising in each media. Thus,
the advantage of advertising in the newspaper
is an extensive audience coverage at a rela-
tively low cost. An advertisement placed in a
magazine focused on a large readership, just
reaches the desired audience. Radio advertis-
ing combines orientation on the target audi-
ence with a sufficiently high reproduction fre-
quency. And finally, television advertising is
considered to be the most effective and expen-
sive medium, as it provides a huge opportunity
to impact the mass audience [2].

Structure

Advertising text has a clear goal to cre-
ate a good impression about the advertised
product, service, company, etc. The main goal
is to convince the customer to buy a product
because it's of high quality and is necessary
for a customer.

Advertising text shows the list of advan-
tages, characteristics, reasons for buying a
product and confirmation that this or that
product is the best among similar products.
The verbal part of the advertising text has its
own internal structure. As a rulg, there is the
title, the main promotional text and the tag-
line. The purpose the title is to attract the au-
dience's attention and arouse interest in the
advertised product or service. The title con-
tains advertising appeal and main advertising
argument, which is subsequently developed in
the main part of the advertising text.

The next lement of the advertising text
is an advertising argument, the purpose of
which is to tel customers more about the
benefits of the advertised product. The devel-
opment of the main argument is based on a
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number of different techniques such asindica-
tion of the high quality of the object of adver-
tising, appeal to reasoning, emotional appeal
to sense perception, the use of well-known
images and stereotypes, underlining extremey
favorable terms of sale as well as direct belief
in the necessity of acquisition. Mainly, the text
length of advertising text varies from rea-
tively small (20-30 words) to a sufficiently
expanded (80-100 words) [4].

Basic structure of the advertising text
reflects communicative strategy chosen by its
writers and may be based on the following
communication models:

1) Inverted pyramid,

2) Comparison,

3) The dramatized advertisement with a
plot;

4) Instruction;

5) Dialogue;

6) Question or puzzle, a paradox;

7) Advertisement with famous person-
alities;

8) Advertisement involving ordinary
consumers.

An inverted pyramid model means that
theinformation is placed from the most impor-
tant one to the secondary one. The first para-
graph of text concentrates the most important
and compelling arguments.

Advertisement in the form of compari-
son is based on a confrontation with a similar
product presented by other companies and or-
ganizations. The laws of the advertising mar-
ket prohibit using the name of a competitor
company in order not to harm its reputation.

The dramatized advertisement is pri-
marily used in TV commercials since it allows
developing aplot or even a series of plots.

Advertising in the form of instruction
represents a consistent description of user’s
actions executed in the form of instructions,
which combines the necessary reasoning with
stable, easily recognizable shape of the text.

Communicative model of advertising,
dialogue, is successfully used both on radio
and teevision, providing compilers of adver-
tising text unlimited possibilities in the mani-
festation of originality and wit. Arguments are
often presented as a series of interrogative
constructions.

Communicative strategy of commer-
cias featuring famous people is based on the

consumers confidence in the celébrities
praise of the high quality products, as wdl as
the desire to imitate this or that prestigious
image.

Advertising based on the testimony of
the average consumer is also highly effective
and is often used as a communication strategy
for the construction of the main advertising
text [5].

The verbal part of the advertising text is
completed with the so-called tag-line, which
also carries a large functional load. First, the
tag-line reiterates the main advertising argu-
ment, and secondly, it gives the advertising
text a sense of completeness. The tag-line
tends to name the name of the advertised
brand or product and a memorable expression
or an advertising slogan.

Expressive features of advertising texts

The English language is known for its
extensive vocabulary. While other languages
have only one or two words with one particu-
lar meaning, English may have five or six and
the meanings of these words may differ very
dightly and in a very subtle way. It is impor-
tant to understand the connotation of a word.
Connotation is the associations or ideas that
are suggested by a word, rather than the actual
meaning of the word.

Thetarget audience, of course, also puts
its own meaning into certain words. Different
people sometimes interpret language in differ-
ent ways.

Both the mass media, when reporting
news items, and marketing and advertising
personnel have to consider the emotive power
of the words they use.

One way, in which advertisers adapt
language to their own use, is to take com-
pound words and use them as adjectives.
These compounds often later become widely
used in ordinary every-day situations. Exam-
ples of these compounds which have become
part of the English language are: top-quality,
economy-size, chocolate-flavored, feather-
light and longer-lasting.

Each word in the text should be used
reasonably. Only a really suitable, energetic,
capacious word should be selected. Abstract
words tend to represent concepts that cannot
be treated by five senses. They are often made
to impact on people's emotions. It can be dif-
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ferent sorts of generalizations, which indicate
the class, type, group of objects or phenomena
("reiability", "quality", "beauty", etc.)

It's very easy to describe any product
with the help of such abstract words as "beau-
tiful", "good", "wonderful”, etc. First, how-
ever, many advertisers use this method and,
consequently, most abstract words become
clichés. Secondly, these words do not provide
much clarity since the concept of "beautiful”,
"wonderful”, etc. for each person is highly
subjective. When working on the text adver-
tisers should be aware that generalizations are
inconclusive. In order to form their own opin-
ion and decide to effect a purchase, a con-
sumer needs some specific information.

Stylistic features of advertising texts

Advertising being a so-caled one-way
communication (mentioned in a book by Tor-
ben Westergaard and Kim Schroeder one-way
communication) narrows in a certain way the
range of possible mechanisms to influence the
audience. Besides, the use of various means to
influence the audience in advertising is to
some extent limited by ethical standards and
legal acts. Therefore advertising texts contain
an extremely high concentration of various
stylistic devices on a fairly confined space (as
one of the characteristic features of the adver-
tising text is brevity).

Although it may seem that the charac-
teristics of advertising are the same regardiess
of whether it appears in the newspaper, scien-
tific journal or newsmagazine, since all adver-
tising texts are small, they are completely dif-
ferent. That's why it is sometimes suggested
to consider the language of advertising as an
independent style built from elements of vari-
ous functional styles with many layers. The
whole idea seems logically inconsistent [2].

Of course, different types of advertising
texts have their own peculiarities, but in gen-
eral, advertising can be referred to a variety of
persuasive informative texts. Since the lan-
guage means of advertising text do not belong
to any particular functional style, based on the
linguistic descriptions known to date, the ad-
vertising text should be considered as a kind
of mass communication text.

Some sub styles of advertising have
been distinguished:

1 narrative: advertising isin the form of

a sory, where a situation is described or
played or there is an example from history,
and the advertised product occurs at the end as
an element solving a difficult situation;

2 dialogic: advertising is in the form of
combination of dialogue and narration or the
dialogic speech only;

3 metaphorical: this style is character-
ized by the extensive use of poetry, compari-
sons, hyperbole and humor contrasts [3].

When we study the expressiveness of
advertising texts it is important to take into
consideration basic stylistic devices used by
advertisers at the syntax level which create
special stylistic effects.

To obtain good results, especially when
creating a slogan, different devices are used at
each level. Phonological level is represented
with the following devices:

Alliteration, which is used as a special
technique of advertising in order to make a
text memorable and impressive. E.g. The ad-
vert of Allied Irish Bank Service "Britain's
best business bank"

Repetition, used to give the melodic as-
pect, e.g. the advert of Mc Donald's: "Billions
and billions served"

Rhyme, which is easy to memorize, e.g.
The advert of Jolly Alon Hotel Service: "Only
the Best for our guests'

Contrast e.g. The advert of Air Lingus
Company: "Low Fares. Way Better" [4].

At the lexical level, the main peculiari-
ties are the use of imperative verb forms, per-
sonal pronounces and comparative and super-
lative adjectives and adverbs.

Since the main goal of advertising is to
persuade the customer to purchase a product,
imperative forms are used very often (Drink
Coala, Buy popcorn). The use of the verb is
predominant in comparison with other parts of
speech. Verbs are about 50% of the words in
the advertising text. The most significant fea-
ture of the advertising text at morphologic and
syntactic leve is the frequent use of the im-
perative form of the verb, which grestly en-
hances the dynamic advertising message.

Using personal pronoun “you” is a di-
rect appeal to the customer which helps to
shorten the distance between the customer and
the seller. Besides, using the expressions "to
you...", "you are..." or "you have to..." en-
courage customers and give them the feeling
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of priority.

The language of advertising is, of
course, normally very positive and emphasizes
why one product stands out in comparison
with another. Advertising language may hot
aways be the "correct" language in the normal
sense. For example, comparatives are often
used when no real comparison is made.

Advertising texts are usually brief, since
the time on TV or radio is very expensive. It
usually presents the alternation of long and
short sentences to attract customers' attention.
The main ideas are put in short sentences and
in the ones following them. An extremely high
concentration of various stylistic devices is
found in advertising text on syntactical level.

- Inversion. Inversion is an infallible
method of attraction widely used in advertis-
ing "Delicious this drink is!")

- Rhetorical question ("Fit for hiring?’,
"It's mind over matter?")

- Use of negative sentences to make the
text more expressive (You also won't see no
bullhorn, no pink bollworm, no tobacco bud-
worm, no leaf perforation)

- Use of explicit and implicit simile

- Linguistic manipulation (BROWN'S
IRON BITTERS. A certain cure for diseases
requiring a complete tonic, indigestion, dys-
pepsia, intermittent fevers, want of appetite,
loss of strength, lack of energy, malaria and
malarial fevers, &c. removes all symptoms of
decay in liver, kidneys and bowels, assisting to
healthy action all functions of these great or-
gans of life, enriches the blood, strengthens
the muscles and gives new life to the nerves).

Allegories, metaphors, similes, paralel-
isms, alusions, hyperboles, the concentration
of imperative verb forms and connotative ad-
jectives are all presented in advertising texts.

Metaphor is a technique in which the
characteristics of one object are transferred to
another one on the basis of certain resem-
blance. Metaphor does not only form represen-
tation of the object, but also provides a way of
thinking about it. Promotional metaphor is
laconic and clear [4].

Casuistry and different images, change
of spelling and idioms, "wrong" syntax and
unusual use of punctuation marks are defi-
nitely typical for advertising and often help to
create the most expressive and successful ad-
vertising messages. Phraseological units are

mostly used in modified or contracted forms;
some words may be replaced or can have addi-
tional meanings. Refocusing rated from nega-
tive to positive. Negative evaluation is rarein
advertising texts.

Slang and colloquialisms are frequently
used in advertising as they create an impres-
sion that customer is listening to a friend. As
noted in the "Language of advertising texts,"
"conversational design used to create emo-
tional and expressive color, imagery, clarity
and effectiveness of the advertising text,
which is intended for the general reader, and
therefore it should be close to the structure"

[2].

Indeed, advertising texts often are writ-
ten in such a way that they sound like what
you hear in oral speech. The number of possi-
ble deviations from the linguistic norms is not
limited, as any linguistic rule can be broken in
some way. J. Leach in his book «English in
Advertising» mentions spelling, grammetical,
lexical, semantic and contextual deviations
from the linguistic norms.

It should be noted that, despite the at-
tractiveness of stylistic devices described
above, linguistic innovations in advertising are
not welcomed by everyone. However, break-
ing the linguistic norms in advertising texts
should be held in a certain way, or otherwise
an advertising text will turninto a set of wrong
misspelled words.

Appedl to the literary, cultural and his-
torical traditions is a very good way for the
creators of advertisement to attract customers
attention. At the same time, these phenomena
pose certain difficulties in the interpretation
and perception of the text. Use of quotations,
alusions, distorted idioms, as well as amended
foreign words in advertising requires advertis-
s and recipients general background
knowledge. This is of particular significance
when such phenomena are acquired by adver-
tising products on the international market, as
in this case there is a strong need of adaptation
of advertising messages based on peculiarities
of the worldview of the audience, which isthe
recipient of the text addressed.

For example, for an adequate perception
of the text advertising the company AT & T, it
is necessary to understand the meaning of the
phrase «No woman is an island, unless she
wants to be», which is an alusion to a line
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from a poem by John Donne «Meditation
XVII» «No man is an island, entire of itself ».
This phrase means that no one can be in com-
plete isolation from the others, and its alusive
use in the advertising text helps to convince
potential customers that the company AT & T
helps peopleto get closer to each other.

The image of this or that famous person
used in advertising must be known by the au-
dience perceived as an exampleto follow. The
latter remark is especially important because
it requires not only the study of cultural values
and the world view of the target audience, but
also, taking into account that the image and
behavior of the personality, can change and
sometimes very quickly. Therefore, many ad-
vertisers advise to use collective images as
Lenya Golubkov or cartoons like The Pink
Panther [2].

There are a large number of abbrevia-
tions in advertising texts. As for abbreviations
occurring in advertising texts, it is necessary
to make some remarks. The pragmatic role of
abbreviation in particular advertising message
should be taken into consideration. If we
speak about classified advertising, the abbre-
viation is used in order to save space and to

raise the information content of the text.

Conclusion

In this article we have studied and ana-
lyzed the advertising text from linguistic and
stylistic points of view and, thus, arrived at the
following observation that the language used
in advertising may vary depending on many
factors such as the media used, the target
group, the type of the product or service ad-
vertised etc. This topic is constantly studied
and is very popular since the advertisers arein
search for new ways of attracting customers
and isinteresting for translators as well.
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AKTYAJBHBIE TPOBJIEMbI KA3AXCKOM ®UJIOJIOTUHA

VJIK 811

TAPUXU TONOHUMIAEPAIH 9TUMOJIOTI USAJIAPBI
buspos b.H.

TimiMizgeri  OapiblK CO3IIH, KaJKbI
€CIMHIH 63 TapHXbl, 63 STHOMSJCHU Ma3MYHbI
0ap. Kynpemikri emipae 0i3 ce3mi, aJKbl
eciMJIi KOJIIaHFaHa, KoIIMI1 TUIIIK TaHOa pe-
TiHJE KaObUIIAMMBI3 J1a, OHBIH TapUXbIH, 3TH-
MOJIOTHACBHIH ellen-eckepe Oepmerimiz. Ker-
TEreH FaJIbIMJIAP/IbIH JKaIKBI €CIMIII «Kall FaHa
TaHOa» Jen Oaranaybl, KyMYJISITHUBTI KaOi-
JieTiHe Hazap ayJapMaybl, OCbl aXKBIPATYIIIbI,
OarbIT-Oargap Oepyili  KbI3METIHE Kapal
alTBUFaH MiKipyiep OOJMbIN TaObLIaIbI.

XKapaTeutbicbiHaH yoxaeHOereH co3 He-
Mece aray OomMaiapl. Tek keibip aray-
JmapaeH yoki(MOTHBI), atany cebebi (aTHomo-
THSCHI) YaKbIT ©TY OapbIChIHIa KOMECKIICHIII,
oI KeTei. Al 0J MaFblHA YOXKI'E€, YaXkK aray
OepireH HBICAaHHBIH epekme Oip OenriciH
aHBIKTayFa anbin keieni. Exnenie ce3min 3Tu-
MOJIOTHACBHIH 13/1€y, CaibIll KelreHje, AyHHe-
JIeT1 3aT TeH KYOBUIBICTHI 3€PTTEY OOJIBII IIbI-
Fajbpl. By sxkareIHaH KereH e, Tl OuTiMiHaeri
"Cesnmep MeH 3arrap” MEKTEOIHIH YCTaHFaH
OarpITTapbl JIYPHIC €KEHIH MOWBIHIaMacKa
OOoJIMaiiIbL.

XKexkeneren Oip aray apXxeoJOTHSIBIK
Ka30ajaH TaOBbUIFaH CHPEK OKCIIOHAT, apTe-
¢dakT OONBIN ecenTeNeTiHIKTeH, Xep-Cy at-
Taphl asian cakTayabl KakeT ereii. TornoHuM-
Jepai perrey OaphichiHAA, aTayiaapAbl aybl-
CTBIpY Ke3iHJIe TAPUXH TONOHUMJIEPTE epeKIlie
MOH Oepy KEpeKTiri OChIOaH KEiM IIBIFajIbl.
Balibiprbel aTaynapablH KYHABUIBIFBL J]a COHAQ,
oJap/bl KaHJal aTaKThl aJlaMHBIH aThlHA, KaH-
Nlaii oieMi ce3re Jie aibpbacTayra OoIMaiiibI.

Makanamsizia opTypii miKipiep
TYFBI3BIIT JKYpreH Keibip MaKpOTOINOHUM-
JIep/iH ATHMOJIOTHSJIAPbIHA KBICKAIA IOy
JKacayJbl MaKcaT eTTiK.

AJITAM - taynsr xeipat, IIsreic Ka-
3aKkcTaH OONBICHL. TypKinepaiH aTamekeHi
Oonran keHe Aunrail kasip Opwic Aunraiibl,
Momnron Anraiisl, Kazak Antaiibl gen 6emiHin
KeTKeH. AunTaiinblH ymuTeH Oipi rana Ka-
3aKCTaHHBIH Viecinge. Kasak Aunraitel o3
imriaae Op Anraii, Kenni Anraii 6onbin Epric
©3¢H1 apKbLIbI eKire Oemineni. Onapasl Kanba
KOTachl KaIFAaCTBIPBINT TYp. AJTall OpOHHUMI
(tay ateI) Typanbl KemnTereH mikip Oap. Mo-

cenen, B.B. PammoB ar (6mik) + matica
(opMaHabl Tay) JereH CO3IepleH IIbIFapca,
3.M. Myp3aes, B.A. HukonoBrap "ana tay"
MarbIHACBIMEH OailaHbICThIpaabl. M. PscsHen
antmou "anwin Tay" nece, E. Xaunnetiicop az
ce3l "y3mikci3, TI30eKTeNreH" MarbIHACHIH
Oepeni aeiiai. FaapiMmapablH KeIIIIiri Oy
aTayJblH HETI31HIE aimblH CO31HIH KaTKaHBIH
moisiagaiaer  (b.51.  Bmamgummpros, D.B.
CeBoptsin, I'. Hepdep, I'. Pamcrenr, T.
Bambepu, A. Ilepbak, A. O0mipaxMaHoB, T.
Konkammaes, T. JXanyzakos, T1.6.). OHbIH
immiage . KoHKalaeBThIH KENTIPreH Jeperi
Jaypeic nen ecenteimiz. Monr. amm (an-
TBIH)+maii (TYBIHIBI CBIH €CIM JKYPHAFbI), COH-
na Ammmau>Anman "anTelHAB" OOJBIN IIBI-
razapl. bisnig KocapeiMbl3 akagemuk B.B. Bap-
TOJBATHIH " ANTall OPOHMMI KSHIH IIBIKKAH Ta-
pi3ni" gereH mikipiHe cyleHnin, Anraii aTtay-
BIHBIH KOHE TYpPKi TUIIHEH MOHFOJ TiJTiHE
ayJIapbUIfaH atay €KEHIH ecKepTy. OHTKeHi,
OpxoH sxaz0anapbiHaa AntbiH Hei (732-735
#0K.), Kerraiinpin "TaHmry” SKeIITHaMacBIHIA
Anteiatar (647 k.), Monronaeiy "Kymnus
mexipecinae” Anteiatay (XI Faceipman
Oepi) Typinme Kepceriigemi me, Anraii aTaybl
keznecreiiai. TypKUTIK aTayabl MOHFOJIIAp
JKayJan ajifaHHAH KeHiH, e3 TULAepiHe aynaa-
pHITNl aTaFraH TOpi3/i. ANl MaFbIHACHI CAKTaJbII
kanras. JKaysar, otapian ajnraH enaepIiH Tl
KEeIMETreHIIKTeH, HeMece ojieli cascaTieH
Kep-Cy aTTapblH O3repTyl TapuxTa 6ap OKHFa.

APBIC - Omnrycrik Ka3zakcranaars
e3¢H. Apvic ruaponnmin C.I1.Toncros, A.H.
BepHmram keHe apcu JTHOHHUMIMEH ca-
neicteipanpl. B.H. TlomoBa aTtayneiH OipiHimi
ChIHAphl YHJI €BpOMa TUTIHIECTI ap «cy»,
«O3¢H» MarblHACBIH OepeTiH ce3 neiai 1e,
SKIHII CBIHAPBI dC «Cy», «O3€H» MOHIHJEri
KEH TaparaH ruapodopmant neimi [1; 66]. O.
Baiibarma apwic cak TalmanapbHBIH OipiHiH
aThl ekeHiH alTamel [2; 42]. B.A. Baiitanaes
opTarachlpfia OCbl ©3¢H OOWBIHIA CallbIHFaH
Apcybanuxem  KanacelHBIH aTBIHIAFBl  ac
CBIHAphl TYPK. ¢y OONBIN KalbKallaHATBIHBIH
aiitaner (ap+cy). Conbimen Gipre XIV-XVI
raceipnmapaa Apcybanuker Kapacman (Ka-
pacnan) atanraHbiH koHe A.M. Il{epOakThiH
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Apac, Apcy, hapac > Kapac nyckanapsl
OosFaH JereH mikipin kenripeni [1; 66].

3eprreyrisiepaiy ~ OapubiFbl  Apwic
THAPOHUMIHIH €Ki CBIHAPBI JIa «Cy», «O3CH»
MarbIHACBIH OCEpEeTiHIH MOMBIHIAMbI, Oipak
€Ki ChIHaphl Ja Oipiell MoHAE TYpaThiH TO-
MOHUMJIEp KYIIK Tyablpaabl. bizmgiH  oi-
BIMBI3IIA, aTayAbIH OIPIHIII ChIHAPHI ap KOHE
TYpKl TUIHIEr «Taza», «MeJIIip» Ma-
FBIHACBIHIIA TYp «apy, apily Ce3jepi CeKisi)
[3; 171]. An ekinmi ceiHapsl sicliclc ¢Gun-
yrop, TYpPKi TiIAEpiHIE «Cy» MaFbIHACHIH
Oeperini panenmi. Conna Apvic «rasza, MOJIIp
Cy» MOHJIi THAPOHUM Oonranbl. Keltinri araybt
Kapacman < Kapac ta O6yn mikipai HbIFaiTa
Tyceli, eUTKEHI Ka3. Kapa «ra3a, MeJaip»+tac
«cy» ekeHi Oenrimi. Kapacy aranran e3eH-
JEpiH OapJbIFbl ACPJIIK MOJIIP CYJIbI OOJIBII
KeJeTiHl Oi3MiH aJlJbIHFBI 3epTTEyJIepiMizie
nonengenred eni [4; 94]. ApsicThiH 6acKbl
arbIChl, TINITI OonMarana AKCY ©3€Hi KYSThIH
xKepre JeiiiH, Taza Ooiyra Tuic, eiTKeHi AKCy
aTThl ©3CHIEP/IiH KoOiHece Jaiibl OOJIbIN Ke-
JIETiHi TaFbl pac.

BEPEJI - e3eH;, e.m. ILIKO, Katon-
Kaparaii ayn. Kyni Oyrinre peiiin bepen To-
MOHUMI Typallbl «Oepri en» MarblHACBIH/AA -
MBIC JIET€H XaJIBIKTBIK 3TUMOJOTHsaH Oacka
FBUIBIMH OOJDKaM HE HAKTHI IKIp alThUTMai
Kenenl.

MarbplHACBIH  allly KHBIHFA COFAThIH
bepen rtupponmmine 613 mnpodeccop I
IIyxapaTThlH <«3aTTaH ce3re Kapail» JereH
MPHUHIUITIHE CYHeHin, reorpadusulbIK HbI-
canHaH (e3cHHIH ©3iHEeH) Oacran OGapibiK. be-
pen e3eHi 6ackiH My3Tayaan ansir, Bykreipma
©3CHIHE KYSATHIH WIaFrblH Tay e3eHi. OHbIH
Ke3re OIpJeH TyceTiH 0acThl epeKIeairi —
CYBIHBIH, acipece jka3ma, CYTTeH akK OOJIbII
arypl. Cyra ak Tyc Oeperin My3TayablH ak
OamIIBIFBl €KeHI aHBIKTaJdFaH. TyciHe Kapar
KEPTiUTIKTI TYPFBIHAAD AKOYIKaK e aTaubl:
AKOYIKaK < AKOyIFaKk «BYKTHIpMaHBIH MOJI-
JIp CYBIH aK TycKe alHaIJBIPBII, OYIFaiTHIH,
JTanalTBIH ©3€H» MarblHAaChIHAA KOJIIaHajbl.
Casixarusl-raneivaap benast Bepenb Typinme
KapTara TYCIpreH.

Artay Oepymri (ka#t Timge Ooimca ja)
©3CHHIH OYJI epeKIIeNnirin 6alikamMaybl MYMKIH
emec. Ochl oiian kenrenae, Mysray ataybiH
OepreH cakrap He FyHAap, HE TYPIKTEp Oop
(603) «ax, cyp» aHBIKTAYBINIBIH TakIaTaHFaH
na, bopen (MyHIarbl en, oli, i1 ©Te KOHE

TOyIpIe «©3eH», «Cy» THAPOTEPMUHI OONFaH:
Enex, Ine, Oiisin, Kusin 1.6.) ataybiH jKacaraH
cekinai. bopen Typki TingepiHe TOH YHAECTIK
3aHbIHA OAMNaHBICTBI KEHWIH[I BIKIAJFa YIIbI-
pan, Bopen>bepen>bepen TyirachiH KaObLI-
naiinpl. CoHbIMeH bepen «ak, Cyp TYCTi cy,
©3CH» MarblHACBIH/IA TYp JIeyTe Heri3 6ap. A
TYPKUIEpIIiH yprHarkl Ka3zakrap keHe aray be-
peNiH MOHIH YKIaraH COH, KCHiH aTayJbIH
YOXKIH caKkTall OTHIPBIN, AKOYJIKAK JCI KaibIpa
aT OepreH ChIHAMIIBI.

EPTIC - e3en. ILIIKO, ITapnomap o06i1.
Epric tuapoHumi Typanbl epremi-Keul ai-
TBUTFaH MiKipJIep/iH Y3bIH-bIPFAChl MbIHAIAN:

1. M. Kamkapu (XI r.): «Eprimrri — 69-
cekenecin oTicTi; 6acrecin oTicTi ... EpTimyp
— epryiMek — backe eTicep — Gacke oTiCIeKk»
JIereH MaFrbIHAChIH KenTipeni. Fanpimmap Oy
MIKIP/1 XaJIBIKTBIK 3TUMOJIOTHS JICT TAIlThI.

2. ILII. CemenoB - Tsaub-lllanckwuii:
«pThIll — KbIpFBI3 (Ka3ak) TimiHAE up —
«wKep» + moiw (mic) — «kasy» TypiHIeri ces-
nepneH OipikTipeni.

3. B.B. Bapromsa: «Adpmyw (spmiowt)
«amam (ep), TOMEH Tyc» MarblHAChIH [apmau-
3HJIIH MiKipiHEe cyieHin 6apbIn alTabl.

4. A.Il. Hyne3on: «Ker. up+cec «e3eH
+ e3en» > Hpuuc co3iHeH O3reprem», - er.

5. D.M. Myp3saeB: «KeHe Typki. up.;
Ka3. uipim, TYPIK. UpMOK «©3€H», 630. upMmox
O3EHHIH Carachl» + KET. cec, wieul «o3eH»
Ce3JIepiHeH KacaaFaH OOybl KepeK JIeHIi.

6. P. Pamcrenr: «Epmic — «katai, airy-
JIBI, TACKBIHIBI», - MOHIHIEC TYp JEreH Ko3-
KapacThl KeNTipe/i.

7. A. O0npipaxmaHoB «Typik. up > ep
«mip»trer.cecllwewlmec Il monuu «o3eH, cy»
> Epric, SIFHU «H{ip 63€H», - M SIS/,

8. A.K. Marsees, B.. Ilomosa T1.0.:
«Apllep «cy, ezen» +mouu Il mic, cec, ac, ec
«Cy, 63¢H» TYJIFalapbiHaH OIPIKKEH IeiIi.

9. T. Kany3ak: «jer «wkep» + mic < ic
«o3eH», SFHU EpTiC <oKep CybI», <OKepJeH
IIBIKKAH ©3¢H» MbIHAChIH Oepin, Kapacy ata-
yBIHA COMKEC KeJIeai», IS IS¢ .

Kenripinren 6omkamM - mikipiepain 09-
PiH Jie KYITail OTBIPBIIN, OJapAarbl HETi3r1 Mo-
cene Epric ataybIHBIH KypaMBbIHAAFBI «T>» JTbI-
ObICBIHIA TYpFaHbIH OaiiKay KHUBIH eMec.
Bapnblk KenTipUIreH aHbIKTamajapja —«r»
eKIHII CBIHAPFa TAHBUIBII OTHIPaabl: ThIm//
Tic. Al KeHe TypkKi, Oipkarap YHII eBporia ei-
JiepiHJie «©3€H, Cy» MOHIH OepeTiH KoHe TYJIFa
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aclec, wic/ic, ¢ Oosca kepek emi. Tarbl Oip
KaTeliK MbIHAJA. FalbIMIAp ©3CHHIH OpbICIIa
aTel Mpmounu - TaH Oacranm Talgaijpl na, eH
OacelHaH Karteneceqi. O3eH exenri 3aMaHHAH
Epric nen aTanaThIHBIH €CTEH IIBIFApabl.

Biznin Oomkam - mikipiMi3 OoOWBIHIIA,
Epric araybl eTe KkeHe THAPOHHM OOJIFaH-
npiktad  (npodeccop T.Kany3akTeiH alTy-
piHIIA, EpTic arayblHa KeM JereHae €Ki MbIH
KBUITAH acamel), Oip OYBIHIBI YII CO3JEH
Typaael. Atan aitkanmga, Ep + it +ic >Epric.
MyHnarsl ep TYOipi KeHe TYpKi. epuwl epic
9.B. CeBopTsiH CO3IIrHIE «OCHOBAa TKAHU»,
«COPU30HTAJIbHBIC JKEPIH, BCTABJIIEMbIC MEK-
Ny BEPTUKAJIbHBIMUA CTOMKAMH IPH IJICTCHKH
cTeH ambapa» cesinae kesneceni. C. AMaHKo-
JIOBTBIH MoHorpadusaceinma: «Epic (uipic):
apkay (ocHoBa B Tkauu). MnbMm., 58» TypiHme
Tycinik Oepineni [5;478]. byn cinremenepaeH
Kepill  OTBIPFaHBIMBI3JAl ep  CHHKPETTI
TYOipiHiH Tarbl Oip MaFbIHACHI <«KOJJCHEH»
ceMachlH Oepejii exeH.

An imloimlomlym «eTerin», «araThIH»
CTICTIrH KYpaHuThIHBI OCNTiIl jKoHe biclic «Cy,
©3¢H» ce3l ekeHi ge¢ Oapmiara mamiM. CoHua
Epmic < Ep «xenaeHeH» + im <«OTETiH,
araThlH» + iCc «@3€H, Cy» OOIBIN IIBIFAJIH,
SIFHU, JKUHAKTan alTkaHia, EpTic «kesaeHeH
araThIH ©3€H» JICT'CH MOH/IE TYPYbl MYMKIH.

ATayra HeErisri yok OONFaH OHBIH
Aunrraitra OapaThiH, ANTaliJaH IIBIFATHIH KYP-
JIBIKTBI KeJiJieHeH Kecin eTyi. KeHe Typkiiep
«ANTBIH TayblH ackll, EpTic e3eHiH kemryre»
MakOyp Oomamel. M. Kamikapu ce3airinme
KENTIpiIreH Mblcalia:

«blchITaThIH anTan Karnchipibl

YMIT apTKaH ajaM *KaybIKThI.

Epric cybIH kemmexkiri,

ComaH XajblK CecKeHai», - jgen Ep-
TICTEH OTyre YIKeH MoH Oepimenmi [6; 186].
¥Y3bIHabIFbl 4,5 MBIH KHJIOMETPre XKYbIK, €HI
100-120 M eo3eHai Kewlinm oTe ajlMaraH Ke-
pyeHaep e3enmi Ooiiman, oHbH O6ackiH (MoH-
FOII AJTaiiblH) aiffHaJlbIl ©Tyre Typa KelreH
[7; 71].

KAJIBA — Tay xotacel (1606 w).
IIKO. Kanba opoHUMIHIH 3THUMOJIOTHACHL TY-
payibl MBIHAJai YII TYpJdi MiKip KenTipyre
OoJtapl:

1. Kanba — TypkKi. Kanbazaii <oKanmaKy,
3BEHK. KaIOUH «KEH», MOHXYpP. KalbghaH
<OKaIMaKy»; MOHF. Xa10a2ap «KeH», <oKalaKy,
Xxanbaza <«KacelK» co3/IepiMeH ysuiac KeJil,

©KalmakK TacThl, ajaca Tay» MaFbIHACKIH
Oepeni. Tayapiy 31 e TEKIICIEHI€H, KaTTal-
FaH JKaJIakK TacTapJaH TYpabl.

2. ConbIMeH 0ipre, TYHFBIC-MOHXKYD.
Konbo [xonbo «wkanracy», «KOCBIIY»;, MOHF.
X000 <OKAIIFacThIpY», «Oalaay»; TYpKi. Kocy
(B.M. Uwmuumyc //Anraiickue 3TUMOJIOTHH,
1984, 92-93) cesinen Koaba > Kanba «Op
Antaii men bateic (Kennmi) Antaiimel xai-
FACTBIPYILbI, KOCATBIH Tay JKOTAChI» MaFbl-
HACBIHA J]a KeJe/Ii.

3. Kanba «Allium ursinum, poa Aukoro
nyka, gepemina (ams, 2,77, ®acmep, 2, 165;
PammoB 2,270)» MoHiHAE OpBIC TiTiHE EHreH
TYpKH3M  TypiHme kepcerimenmi  [8;154].
Ierpic Typki Tingepinne xarba <oxabaiibl
capbIMcaK» ce3i KOJAaHbUIa IbI.

KerTaii  xazbamapbiHma FyHIAp Me-
KCHJICHTIH CONTYCTIKTEr1, OaThICTarbl OipHEIe
Tay Ilymaun <«IyKOBBIH XpeOer» Jem arta-
JIATBIHBI JKOHE FYHJAPHbl <oKabaiibl Tay ca-
pBIMCAFbIH JKEHTIHIAEP» JeM aTaFaHbl Ke3-
neceni [9; 204-205]. Con capbIMCakThl Tay
ocel Kasnba taybl 00ysl MyMKiH.

Bip faxkabbl Oy ym STHMOJOTUs Ja
Kanba Tay >kOoTachlHBIH HETI3ri yII Typii
epeKuIeNnirin Jon Oackin kepcerin Typ. bipak
KaMChICHl aTay OOJBIN Oi3re JKETKEHIH aHBIK-
Tay KUbIH, oiTkeHi Kamba TaybIHBIH JKalmak
TacThl OOJIBIN KeNeTiHi, OHbIH Op AnTail MeH
Batpic Antaiiibl JKaFam xKaTKaHbl, Tayaa xKa-
Oaifbl capbIMCaK IICH payFallThlH KaJbIH
OCETIHI 1€ aKUKAT-IIBIH/IBIK.

TornoHuM ’Kacam TapUXbIHIA OCBIHJA
XKyYMOaK Karaaiinap Jia Ke3Jecir Typasbl.

MAHFBICTAY — T1yb6ex. Kacnwmii
TeHi3l. MaHFBICTay TOMOHUMI Typaibl OyriHre
JeWiHT1 alTBUIBIIN KENTeH IMMiKipiep MbIHAJAap:

1. M. Kamkapu cesnuirinae Mankbiuinax
TYJIFacelHOa OepinreH, Oipak MOHI TYCIH-
mipinmeren [2; 147]. Typkimen TimiHgeri
Kbluax Kazaklia Kulcmak=Kblcmay OOJbII
©3repeTiHi Oerii.

2. A. Bam0Oepu: MaH «MBIH» + KBICTaK,
SFHM MBIHKBICTAK JIETeH MarblHa IIbIFapajbl
[2; 147].

3. F. MycabaeB: MaH «Koii» + KbICTaK,
stan Kol KbICTaybl JIET€H CO3IepIeH XKa-
caJIFaH Je/i.

4. A. O6aipaxMaHOB: MaHFHII/ MAaHFBIC
<OKBIPTKBIII KaHyap aTeD» + JaK «KeHe Kyp-
HAK» JIeT TYKBIPBIM 5Kacaibl.

5. A.A. CeMeHOB: MUHK <«3THOHUM» +
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KHIIUTAK, sSFHM MUHKTEp KbIILIaFbl JEreH ITi-
Kip YCBIHJIBI.

6. C. AraHua30B. MaH <«OekiHic» +
KBIIIUTAK «TypaKk», sFHU BekiHicTi Typak naen
KOPBITBIHIBI JKacaIbl.

7. O. HypmaramOeToB: MaHFBIC «<KOK-
Kacka mreriprke» + tay, srau Lleriptke Tay
00JIyBI MYMKIH €.

8. T. XKany3ak: MaH upaH TUTIHIE «TY-
pak, asuigama skep» + KbICTaK, SSFHU TyYPFbIH
KBICTAK Jieyre Kenei aeitni [2; 148].

Bi3niH oifbIMBI3INA, aTayIblH CKIHIII
CBIHAPHBI TYCIHIKTI: KbIIIIAK>KBICTAK> KbICTAY.
An OipiHII CBIHAPBI MaH Ka3aKTbIH MaH
«MaHai» ce3l eKeHi Kesre Jie, KOHUIre e
ypsin typ. Ennenre Manrpiniak™> MaHKbICTay
> MaHFbICTay aTaybIHBIH 3TUMOJIOTHSICHI «Te-
HI3MIH MaHbBIHIAFbl KBICTAy» JIEreH Kapa-
nmaiieiM MarbiHa Oepeni. Epremeri amampmap
aTay »kacayra KapamaibIM ce3liep/i KoljaH-
FaH, aJ, 0i3, OHbI ©3IMi3 KYpICICHIIPII aJIbIII,
JIOJ MarblHACBIHAH KWBIC KETIll JKaTaMbl3.
Keneci aray ma Oyn cesimizre nonen OGoina
asajbl.

MAPKAKGOVJI - ko, IIIKO. Xansik ay-
3BIHAFbl Oip aHbBI3 KOJl OpHBIHIAFBI OIp aH-
Fapra Kar-Kapa MapKa KO3bl TYCIIl KETill, COHBI
IIBIFAPBINT  aJIFAHHAH KEHiH, OpHBIHIA asK
acThlHAH YJKEH KeJI TMaija OOJBIIThI-MBIC
neceni. Conyaii-ak kel aThIHBIH OCbUTall aTa-
JIyBIH JKaJalblp TalllachIHbIH MapKa PybIMEH
OatimansicTeipy aa 6ap (E. Koitmsibaes, T.
XKanyzak). byHpiH Oopi IIBIHIBIKKA Ka-
HacllaWTblH Xopamanzap. T'bUIBIMM  ATH-
MOJIOTHsl OOWbIHIIA ANTali TayblHAa Kap
CYbIHAH JKHHAJIATBIH KOTITET'CH KOJIEPIIH <«yJI-
KEHi, MapKachD» JereH MarbiHa Oepemi. Ca-
JIBICTBIPBIHBI3. MapKa KO3bl. MapKakesn - «yJi-
KEH KeJI» JIEr'eH aTtay eKeHi JAay Tyrbi30aca Ke-
pek. AnmaTbl OOJBICHIHIAFel MapkaTay naa
OCBI JKOJIMEH >KacaJjblll TYPFaHbl aHbIK,

MYFAJIXKAP - Tay. AkreOe 0OJIBbICHI.
['eorpacuss FHUIBIMBI TAOMFH HBICAHIBI CH-
marTam, 3epTren Oepy apKbUIbl, €03 XKOK,
TUIIII-FaJbIMIapFa TUIAIH asiChIHaH ThIC, Oipak
aca Kakerri momimerrep Oepemi. MaceneH,
Tinmi  Myeanscap OpPOHUMIHIH MaFbIHACKIH
AHBIKTAy YILIH, OJ1 Tay[bl OaphIl Kepyi Kepek,
OonMaca  reorpadUsUIBIK  CHIIATTaMachIHA
CylieHyi Kepek. TOMmoHMMUKA KEeIIeH T FHUIBIM
OoJFaHABIKTaH, TEK TUIMIK TYpPFbIIaH FaHa
KapacThIPbI, CBHIPTHIHAH TOH IIIY FhUIBIMU
omicke karmainel. CoHbIMeH, Myeanxicap

TaybIHBIH TeorpadUsIbIK CHIIATHl MBIHAJIAM:
«Myezanoicap Opal TayblHBIH OHTYCTITIHIE,
Kasakcran xepiHjgeri TaOufu yKarachl OOJIBII
TaObutafpl. MyFamwkap TtayeiHblH Opan Ta-
YbIHaH aibIpMachkl — OHBIH UIBIFBIC OeTKeii
kes0ey 1ie, 0aThic OeTKeli TiK OOJIBIN Keledi. ..
Myramkap OHTYCTIKTEe Tebenepi Teric anaca
KbIpKaJlapra XoHe Keke napa TypraH [llow-
Kakes Taynbl OydparbiHa >kanracaabl. Capbl-
apka CHAKTBI Myfajpkap Ja IIeriHIl JKoHE
MarManiblK S>KbIHBICTApJaH TY3UITeH eKENTi
Taynel eJke (acTbiH chi3raH — 0i3)» [10; 63].

Tinmik TyprblIaH KeNreHze, aTayablH
OIpiHII CBIHAPBI KMYKIMOK > MOKAI-KOMAbLIL
(myxoin, myxon)» [3; 238] Tywsael TyOipi
«MYKallFaH, MYXKUITEH», <«ajaca» MarblHa-
JapbiH Oepenmi. AN €KIHIII ChIHAPBI KOIIMIi
arcap (kapkabak) cesi may oporpagHsIIBIK
TEpPMHUHIH ayBICTBIPHINT TYpP, OHTKECHI TayJIbIH
HIBIFBIC OCTKEl1 KoJ10ey ae, 0aThic OCTKeMi Tik
(>kapsbI) GOJIBIIT KEJTET.

ConbimMeHn, Myeanxicap < Myxancap
(Moxonocap) oponumi «amaca, MyKbLIT, MYKBIP
kap(Tay)» JereH yFbIM TYAbIPaIbl JEMEKIIi3.
Artayra yox OOIBIN TYpFaH eki Oenri 6ap: Oipi
— OHBIH MYJKUITEH, €CKi Tay eKeHi, eKiHIIICI —
TayJaH repi Kapra yKcaysbl.

OPAJI - em.(xkama). BKO. Opan
OpPOHHUMI TypaJlbl KONTEreH Ke3KapacTapIbiH
iliHeH ekeyiH ekmien arayra Oomaael: 1) F.
Konkammae nen A. O0ipaxMaHOB KeNTip-
redH Opan Ka3. «OeliK Topi3al opar, OpasibIIl
KaTKaH Tay» MarblHACHl. TayJbIH OHTYCTIKTEH
CONTYCTiKKe Kapait Oenbey (Oemmik) ceximmi
CO3BUIBII XKaTybl OYJI MiKipre Heri3 OonraH. 2)
Benrini tomonomucr-ransiM A.K.MarseeBTiH
«TayJplH oyen Oactarbl aThl — Apai, OHBI
OamkypTTap e3repril, 3 TiUIiHe OehiMuen
aiitampl» JereH TYKbIpbIMbI [2;156]. By
TYKBIpBIMHBIH Ka3zakcranmarbl Apaji TeHi31HE
KaTbichl k0K, Opan Taybel Oacka Tay
KyHenepine xanracnaitteiH, [ereic EBpora
xa3plfbl MeH batbic Cibip Ka3bIFbIH OOl
JKaTKaH, apai Topi3di )Keke Tay OOJFaH COH,
TYPKiIep Aparmay aTtam KeTyi MyMKiH (apan
Co31 TEK CyFa KaTbICThl aWThLUIMANTHIHBI
momiM. M.: Apantoraii). Apantaynsl Oari-
kyprrap Oparmayl Opanmae Typinge Oyp-
Majan aTaiabl, eMTKeHI OalllKypT TUTIHIE a
JBIOBICEIH 0 TYpPIHAEC alTy KyOBbLIBICHI Oap.
Ocbl, COHFBI MIKIP, IIBIHABIKKA KaHACa bl

CO3AK - e.m. OKO, Cozak ayn. Cozak
KOHE Kaiamap KarapeiHa skataabl. OHBIH
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HAKTBl  OTHMOJIOTHSACHI  allBUIFaH  XKOK.
KenTeren rampiMpap «cy cakTapbD» JlereHre
WKEMJICTI, DJTHOTOIIOHUM pETiHAE TaHWJBI.
Anaiina Oyt Kepje aiTa KanapiblKTall yiIKeH
Cy JKOK OOJFaHAbIKTaH, OJ IIKip TepicKke
IIBIFAIBI.

T. JKanyzak ofbI3IapblH MapchlUiapra
KOWFaH aThl OONybl MYMKIH €KEHIH KenTipemi:
cyeax > coszak [2;174)].

Co3ak TOMOHHUMI TypaJibl Tarkl €Ki TYpIi
6omkam aiityra Gomamel: 1) B.B.PamamoBThIH
ce3Mirinae Ke3zeceTiH «Typk. (Imarar.) cycax
— «aFfall IIeMill, OXay» Ce3iHEH XKacaybl
MyMKiH. Cycax > Co3ax aTaybl <«oWIaH
xeprepre» Oepineni. Meicansl, yitr. Yyeyuak
> [llayewex «oxay, MOMIID» OHKOHMUMI MOH/II
ce3 Oomybl ga MyMmkiH. 2) Cosax < Cos-ak
«CO3BUFaH, INANFall OpHANTAaCKaH» MOHIHJE
TYpyHl Ja raxan emec, eiitkeHi Cozak CoIp
OoiibIHIaFbl 0acka KeHe KalanaplaH IeTKepi
OpHaJacKaH.

CBIPJAPUS - e3eu. OKO. Cupoapus
©3CHIHIH KeHe araynmapblHBIH Oipi [Horcy
ruIpoHuMi ekeni Tapuxrtan Oenrimi. C.I.
KuAmropHbIiabIH aiiTybIHIIA, OYJI ©3¢H KoHe
TYpKi ka36a eckeprkimTepinge Henuy yeys
«MapkaHIbl (KeMYy)KHast) ©3H» JIel aTtasca,
KbITall jxaz0anapeiHia Yowenv udcy-xs «peka
WCTHHHOTO JKEMUyra» JIell atajraH KepiHei.
W. MapxkBapt ocbl TYpiK, KbITail TinepiHaeri
MarblHaHbl MAapchUIap e3reprned, Axcapm
CUCTHHHBIA ~ JKEMUYyr» TypiHE  ayAapbln
alfaHbIH ganengen Mmbikkad [11; 189]. An
0.0. CyneiiMeHOB claBsiH TiIJEpiHE EHTEH
TYPKi CO3JepiHiH KaTapblHa Jcemuyye CO3iH Je
JKATKbI3abl. «OWTKeHl, - Ielal ojl, - KbITal
TUTIHIET tleryy CO3IHIH HAKThl THMOJIOTHUSCHI
OoJIMaraHIBIKTaH, OHBIH ©31 TYpKi TUIiHEH
KaObLIIaHFaH ce3 00Tybl MyMKiH»[12; 9].

Bi3niH oifbIMBI3IIA, epTeAe Heri3iHeH
Kermeniiep MekeHgereH Oprta Asusi MeH
Kazakcran JananapbeiHia Kama a3
CaJIbIHFaHJIBIKTAH JKOHE KOIIeNiiep KapbiM-
KaThIHAC YKacalTBhIH KaJlaNap/blH JeH1 Axcapm
(Ceipmapust) OoiibIHZAa MOHIIAKIIA — Ti3iTiM
OpHAaJIACKaHJBIKTaH, OJ1 ©3€H/1 TYpKiiep [roicy
“MonmIak, mapxkan” gemn ataraH. Conma [norcy
THIPOHMMI  Kaili  FaHa  TaHOa  eMmec,
CEeMaHTHKAachl 0ap TONBIKKAHABI €63 OOJbIN
mpiknaii mMa? TONMOHMMHIH ce3re KYBIK
OonmaThIHBI Ja COJaH — OHBI HIAPTTHI TaHOa
CHSIKTBI IIIEKCI3 aybICThIpa Oepyre KeIMe.
Con 3aTThlH OenriiepiMeH FaHa IICKTENICI.

MoaceneH, Cuipoapusi TUAPOHUMI KEHIH O
©3CHHIH ChIpFa, OosyFa yKcac capbl TYCTi
CybIHa Oopaii Oepial Jem XKypMi3, ajaiaa ochl
chlp CO3IHIH 631 KeHE HpaH TUIHAE «IHXKY»,
«MOHIIIAK, MapKaH», JereH MarblHa Oepeni
JIETeH MiKip Je KoK emec (A. OO6aipaxMaHOB,
K. ©Omiponues).

KopeiTa kenrennie, TOMOHUMHUKA FhUIBI-
MbIH KYPaWTBIH VINTaFraHHBIH (T, TapHXx,
reorpadus) Oipeyine, xkebiHece Tim Oimimine,
apTHIKIIBUIBIK Oepulin KYpPreHiMeH, KallFaH
eKeylH TeMeHjeTyre Oosimaiabl. TormoHuMH-
KaHBIH KONTEreH Maceleepi Taza Tl OuTiMi
TYpPFBICBIHAH  [iemrje Oepmelai, yHeMi
SKCTPAIIMHTBUCTHKAIIBIK ~ 3€pPTTEyJepre xKy-
rinyre typa keneni. by, e3 keserinzae, Tomno-
HUMHKaMEH aiiHaJIbICATBIH aJIAMHBIH TapUXThI
na, reorpadusHBl Ja, ONapAblH Kypamjac
OeutikTepiHe JIeiiH KaKChl MEHIEpYyIH TaJyam
ereni. bip FaHa TONMOHMMHIH 3TUMOJIOTHSCHIH
allIbIll KepceTy OapbIChIHIA YII caia >Kapbica
apanachIl OTBIPAJIBI.
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K9CIBU KA3AK TIJIIH MEHT'EPTYJIE MOTIHHIH MAHbBI3/IbIJIBIFbI
AwmepxanoBa JI.b.

Tin kapeIM-KaTblHaC Kypaibl. Tin —
XaJIBIKTBIH KEHICTEPI MEH JKETICTIKTEpiHiH,
VITTHIK KYHIBUIBIKTaphl MEH eMIp Cypy cai-
TBIHBIH KepiHici. Ti1 MoIEHUETIHIH ©3eKTLIIri
opKalllaH eCKepilin, Kai XaJIbIK OoJica aa Oy
MOcCeJIeH] aiiHalIbII OTKEH eMEC.

Kazak Timi — Ka3zakcran Pecry0muka-
CBIHBIH MemuilekerTik timl. Tir - amamsar
0aslaChIHBIH PyXaHHW KYII KyaTbl, eICIMI3IIH
Tiperi Ae Tineri, com ceOenTi /e OHbI Ka3ak
XaJIKbl FAaHA eMec, eIIMI3Il MEKEHIENTIH o3re
WIT OKijepi Nl KypMerTen, YHpeHyl THic.
EnGaceimMbiz H.O. Hazap6aen: «Ka3akcTaHHBIH
Oonamarel — Kazak TUTIHAE» - Jien, Oekep auT-
narad. MeMJIeKeTTIK TUl — eliMi3geri xa-
JpIKTap OipiiriHiH Herisri Qakropsl, yiiTa-
palbIK KapbiM - KaThIHACTBIH YHBITKBICHI. Ka-
3aK JKOHE eNiMi3Zie MEKeHJISUTIH e3re YITTap
yinia ge, Kasakcran sxanrei3 OTaHbl, ajaThIH
Oecik, TyraH xepi. COHIBIKTAaH MEMIICKETTIK
TiA1 OUTy, OHBI KYHACTIKTI eMipje KoluaHy,
OFaH KYpMETIICH Kapay TYPMbIC-CaIThIMbI3-
JIbIH, MIHE3-KYJIKBIMBI3IBIH OeiHOec Oenrici
0oy Kepek.

XXI - Facelp KapbllITan JaMblFad OiTiM
FachIpbl. BYTIHTI jkacTapAblH eMipaiH e3iHeH
yiiperepi kem-ak. ByriHri 3amaH TanaObHa
cail HapBIKTHIK 9KOHOMHKA OPKEHJIEI OThIpFaH
KEe3CHIIe CTYICHTTEPJiH, SFHU Oonamak Ma-
MaHJap/blH OW-epICIHIH JKaH-)KaKThl Oail 0o-
JIybl, TUI1 MEHIepy/Ie «Ka3ak Tili - Ka3akK XaJ-
KBIHBIH aHa TUII» EKEHMITH CE31HE OTBIPBIII,
eNiMI3OiH HKOHOMMKACHIH, MOIEHUETIH Ja-
MBITKaH achll Mypa peTiHJe TaHu OlLTyl Kaxer.
Kes-kenren skarmaitapia KoraM VIINIH ©Te
naimanel ic icrey ymiH Oonamak mMaMaH e3
MaMaHJbIFBIHAH OyphIH, ajgam Ooma Oury
MaMaHJBIFBIH UTepill, Ka3aK XaJKbIHBIH TLTIH,
TapUXbIH, MOJACHUETIH OOWBIHA CIHIPIN, OHBI

JKAJIFACTBIPYIIBI OONBIN XaJbIKKa TaHBUIYBI
tric. Ocbl opaiia e3ekTi Mocenenep Ka-
TapblHa MOKTHIFBI OWiK OOINBIN OpKallaH CTY-
JNCHTTEPre MEMJICKETTIK TUIAI MEHIepTy Mo-
cemneci TyYpassbl.

Tinmi y#peHyAiH HeEri3ri MakcaTbl —
e3apa ceiinece, mikipiece Ouryre YyipeHy.
MemiekeTiMI3IiH Ke3 KeIreH OKY OpHBIHIA
Ka3akK TUIl aHa Tii )KOHE MEMIIEKETTIK TUT pe-
TiHJEe OKBIThLIaAbI. OKy OpBIC TLTIHIE YKYPIi-
3UIETIH OKY OpBIHIApPbIHAA Ka3aK TUIIH OKBITY
omictepi e3remre. On e3re TN ecebiHIE XKYP-
risuteni. CoHABIKTAH Ka3akK Tl IOHIHIH Mak-
catbl - TUTl YHpeHyHIepal KapbIM-KaTbIHAC
OUTIKTLIINIMEH KaMTaMmachl3 €Ty eKEeHJIrl
Kaszakcran PecryOnuKachIHBIH JKambl OUTIM
OepysiH MEMJIEKETTIK CTaHAapThIHIA Kepc-
erinred. Ocel opaiiia cTyAeHTTepre Kasak Ti-
JIIH OKBITY — €H MaHbI3/bI ic. Ka3ak TiliH OKbI-
Ty TpOILECiHAE TiT JaMBITY JKYMBICTAPbIH
Kysere acblpa Oinmyi, OHBIH amIbIK aWTYyBI,
YHpeHill OThIpFaH TIAIH ©31HEe TOH JIBIOBIC-
TapblH JYpbIC aMTHIN, CO3/1 MOHEpJeN OKH
anatelH OONyBI HeTi3ri Tamanrtap OONBIT Ta-
ObLUIabL.

An, «Kocibu Kaszak TUIIHIH» MaKcaTbl
Ka3aK TUTIH KociOM JeHrelie JKeTik MeHrepy.
Byt moH/I1 OKBIFaH TiNT YHPEHYIII:

- MEMJICKETTIK TUIJE MOJI aKmapaTTap o3
MaMaHIBIFbIHA KAXKETTICIH TaHIall aJIbIl, KOM-
MYHUKATHBTI - (YHKIMOHAJIBIK OaFbITTa KO-
naHa OiTyl Kepek;

- MEMIIGKeTTIK TiIJae O3iH/diK Ke3Ka-
pacelH TaHbITa OUTy, OHBI JQJICIACI, KOpFai
Ouyi,

- ©31HIH ajFaH OuUTiMI MeH OLIIK — Jar-
JbLIAPbIH, Ka3ak TUTIHACTT CO3MIK KOPBIH, TEp-
MHUHOJIOTHSTHBI YHEMI JaMBITBIIT OTBIPYH,

- MEMJIEKETTIK TULAE 63 MaMaHIbIFbI as-
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CBIHJIa LICIIEH COMIIeyre NarIbUIaHyhl;

- Ke3 KeNTeH JKaraiaa 3 OcTiHie 1re-
1M KaObu1aa Oiyi;

- mpoOJeMaHbl TaHBIN, OHBI IICHIYIiH
JKOJIIapBhIH aMKbIHIAY, OHBI MEMJICKETTIK TiJ-
Jie KOPKEM JKeTKi3e Ouryi Kepek skoHe T.0.

Kasipri Tanma jkeke aJaMHBIH JKaH-
KaKThl JaMyblHa YJIKEH MOH Oepulill OTHIp.
JXKac keTkiHIIEKTiH KaOineri, Tamalbl, epik
KYIIIi aifKpIH OOJTYBI Kepek. «O3iHe ceHIMI KOK
aJlaM e3reJIepliH YBICBIHAH INbIFA aaIMaiIbI»
JereH KaHaTThl ce3 Oekepre aWThbUIMaraH.
ByriHri komiemkaepAiH MakcaThl — KOFamja
eMip cypyre OeiiiM, ©3 Ke3KapacTaphlH,
MIiKipiH KOpFail aimyra KaOUIeTTi Japa TYJIFaHbl
JAMBITY.

Byrinri crynment - epreHri maman. Ka-
3aK TUIIH JAMBITAaTBIH 14, OHBIH KAaHATHIH KEH
JKalora KeMeKTeceTiH jae Oyrinri crymeHt. Ce-
0e0i, 071 OKy opaachiHIa OYTiHI1 >KaHAJIBIK-
TapIpl TEPeH MEHIepill, epTeHri KYHi JKy3ere
acelpybl KakeT. COHIBIKTaH OKY OpBIH-
JapblHaa, SFHU OI37iH apkKay €Tiln OThIpFaH
KOJUTEJDK/IE KOCiOM Kasak TiliH OKBITY Oaphi-
ChIHJA CTYACHTTEP/ Ooaliak 63 MaMaHIbIK-
TapplHA cad, sSFHM OoJlalllaK MaMaHIbIFbIH
Ka3akiia KociOMm celieyre yiperyne xyiie-
JIUTIK TIeH ca0aKTacCThIK, OIpI3UTIKTI KaJIbITa-
CTBIPYBIH MaHBI3bI €pPEKIIIe Ieyre OOMaIbl.

Tin maMbITYaarsl €H THIMII 9ICTEPIiH
0ipi — MoTiH OolibiHIIA KyMBbIC icTey. Och
TYpFbIJIa MOTiH, OHBIH KJCiOHM Celiey TilliH aa-
MBITY/IaFbl ajJaThlH OpPHBIH KapacThIPaibIK,.
Oickep - FaabIMIap/bIH €HOCKTEpiHE CyHeH-
cek, mpodeccop ®. OpazdaeBa o3iHiH «Tinmik
KaTbIHAC. TEOPHACHI JKOHE 9iCTEMECI» aTThl
3eprTey eHOerinae: «MoTiH — amamjap apa-
CBIHIArbl TUICIMIIK KATBIHACTBIH  JKEMICI.
Anam o3 OWBIH eKiHm Oipeyre XeTKi3reH
Ke3Je Kayuai Oosica comail alThUIFaH COMIIeM-
nep Tizberin Kypamaiinel. Kepicinie, »KHUHaK-
TaJFaH MiKipiH, Ke3KapachlH Oip-OipiMeH o#
JKarblHaH Ja, KaJIbl TapalblHaH Aa OipJIeCKeH
ceinemuep KyieciMeH, SIFHU MOTIH apKbUIbI
JKeTKizenl, OasHmainapl... AmaM TUIOIK Ka-
THIHACTA YJIKCHIi-KilITi, ipiii-ycakThl MOTIH-
JepAl ceiyieci OpEKETIHIH Ke3-KEITreH Ke3e-
HIHJIC OMJIaH Kyparl, KoJigaHa Oepei»- aer Ty-
KBIPBIMIAMAbl. MOTIH apKbpUIbl TULIIK Ka-
TBIHACTBIH OapiblK TYpi yHperinenmi. On mo-
TIHAI OKBITY 9peKeTiMeH Oipre, MOTiH Ooii-
BIHILIA OHTIMENICY apKbUIbI COIJIey OpeKeTiHe,
MOTiH OOWBIHINA Cypak-Kayam apKbUIbl Til-

JeciM opeKeTiHe, MOTiH OOMbIHIIA Ma3MyH-
Jama >Ka3FbI3y apKbUIbl JKa3y OpEKeTiHe, M-
TiHAI OKYMeH Oipre TBHIHAAy Typaibl OWBIH
KeTKize alTy opekerine yiperineni. CoH-
IBIKTaH OJlapibl TaHIAHIBIPY, KBI3BIKTBIPY
yurin op0Oip cabak skaHaBIK Ooiy kepek. On
MYFaJIIMHIH KOIT 13/IeHICIH Ka)KeT eTe/l.

MoTiHMEeH KYMBICTBIH HETI3Ti
nerTepi:

1. Kazak TigiHE TOH ABIOBICTApIBI Y-
PBIC alTYABI KAJBIITACTHIPY.

2. Ceiinemai ypwIc Kypail Oimyre *at-
THIKTBIPY.

3. baitnanbICTHIpBIN coitneyai yipery.

4. EpkiH okyFa yHpery.

MOTIHMEH JKYMBIC apKbLJIBl TaHBIM-
IBUIBIK KaOlIerTepi, TaHBIMIABIK MPOIECTepi
JaMBII, CO3IK KOPbl MOJIasibl, OKbITYAa JKa-
FBIMIIBI OpEKET KasbinTacaabl. CTyIeHTTep Ma-
TIHMEH 9pTYPJIi )KYMBICTAp icTereHe (MoTiHi
OKY, MOTIHI'€ aT KOK, MOTIH OOHBIHIIA CY-
pakTap mabIHaAy, OHAIOr KypacTeipy T.0.)
OaliTaHBICTBIPBINT Colyiel Oimyre yiipeHeni.
MorTiH — KalllaH J1a TULAIK 9PEKETTIH HOTHKeC]
Oonbin  TaObUTambl. MOTIHAE TULMIK TYJIFa-
JapabIH 0api opbiH anajpl. COHABIKTaH, MOTIH
apKbLIBl TUIMIH (DOHETHKACHIH, JIEKCUKACHIH,
rpaMMaTHKAChIH MEHIEPTY/IC.

KociOu kazak TUIIH OKBITYJa Ma-
MaH/IbIKKa OaiJIaHBICTBI MOTIHICPAI MEHTEPTY
eKeHIH KapacThipaiiblk. OHBIH MbIHaJal ce-
OenTepi Oap:

- CTYACHTTI MaMaHJbIKKa OalTaHbBICTHI
MOTIHAEP KBI3BIKTHIPAIbI;

- MaMaHJbIKKa KAThICThI Ka3akiia Tep-
MUHJCPMEH TaHBICAAbI, COJ apKbUIBI CO3MIIK
KOPBIH OaibITaIbl;

- MaMaHJIbIKKa OalIaHBICTBl MEHIEpPI'CH
CO3JIIK KOp Kail canana O0JIMaChIH KaXKeT;

- MaMaHJbIKKa OalIaHbICTBI MOTIH CTY-
JICHTKE MaMaHJbIK >KOHIHEH KOCBIMIIIA MaFjIy-
MatTap Oepei.

MamMaHIBIKKa KaThICTBl OKBITYIBIH Oac-
Thl MakKcaThl — 63 MaMaHJbIKTapbl OOMBIHIIA
anFaH OUTIMAEpIH Kas3ak TUIIHAE MaMaH-
JBIKTapblHA KATBHICTHI JKaHA CO3JIEpPMEH, CO3
TipkecTepiMeH OaibITy 00BN TaObUIa bl Ma-
MaHJIBIKKA KaTBICTBI MOTIHIEp Ma3MYHBIH HaK-
THI JYpPbIC TYCIHYyiH KaMTamachl3 eTyre ap-
HaJIFaH KYMBICTBIH TYpPJIEpiH Oenriiey Kaxer.
MOTIHMEH >XYMBIC apKbUIbl, OHBIH Ma3MYHBIH
FaHa eMec, MOTIHICr TUILMIK Kypaiaap.IbiH
KOJITAHBICBIH €CT€ CaKTay, OWbIH, TLTIH Jaa-

MiH-
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MBITY JKYMBICTaphl Ja OacTbl Hazapla OOIybI
THiC. MATiH/I OKBITYIa, OHBIH Ma3MYHBIH CTY-
JICHT HaKTBl TYCIHY VIIIH TaKbIPBIITHIH iIIKi
OeJlikTepiHe CTYIEHT KOHIUIH ayaapybIMbI3
Kaxxer. OJI YIIiH MOTIHJET] iMKi op OexiMiHe
KEKE TaKbIPBIIT KOUFBI3HIIN, op OOIKKe cypak-
Tap KOWBIN, OFaH jKayan Oeprizy apKbUIbl
TIpeK Ce3JIepAl TaNKbI3y KYMBICTAPBIH KYP-
rizemi3. MaMaHIbIKKA KATBICTBI MOTIHIEP Ma3-
MYHBIH HaKTBhl AYpbIC TYCIHYiH KamTaMachl3
eTyre apHajraH >KYMBICTBIH TypJepiH Oe-
rimey Kaxker. MOTIHMEH XYMBIC apKBLIbI,
OHBIH Ma3MVHBIH FaHa €MeC, MOTIHJEr TIIIIK
KypailapJblH KOJJAHBICBIH €CTE€ Ccakray,
OWBIH, TUTIH JaMBITy KYMBICTapbl Ja OacThl
Hazap/a OOMyHI THIC.

MorTiHe KaMTBUIATBIH —MaTepuaiiap
XKyHeci MaMaHJIIBIKKA KaTBICThI OKBITHLIATHIH
apHaibl MOHJEPMEH THIFbI3 OalIaHBICTHI 0O-
nein keneni. bynm opaliga KypbUIBIMBI, Ma3-
MYHBI ’KaFbIHaH KaparaiblM MOTIiHAEP 1 63 Oe-
TIMEH OKBITYIBI XKETUIAIPY, Cypak KO, CY-
pakka »xayar 0epy, ’aHa TaKbIPBIITHIK JICKCH-
KaMeH XYMBIC icTey, SFHH €e3, €e3 TipKec-
TepiMeH CeMJieM Kypay, Tailay CHUSKTBI JKaT-
TBIFYy TYpJepiMEH Karap, MOTIHHEH KaKeTTi
aKnapaTThl TayblIll, KOPBITBIHABLIAY, KHHAKTAY
Ke3zieneni. OpWHE, MaMaHJABIKKA KaThICTBI
TN MEHrepy apHalbl alblHFaH Oip MOTIHII
OKBITY oHE ayJAapTyMeH FaHa MICKTENil Kall-
Mai, MOTIHICrT TaKBIPBIITHIK COHKECTIKTIH
QNBIHBIN OTBIPFAH MaMaHJIBIKKAa cail Ma3MyH
TYCIHIKTUIIMH KaJBIITACTHIPBIN, MOTIHTE JIEK-
CHKAIIBIK JKOHE TpaMMAaTHUKAJIBIK MaTepua-
JapAbIH COWKECTLNITiH OacmbUIBIKKA aly Ke-
peK.

MamaHabIK OOfbIHIIIA OEpiIeTiH MITIH-
re KOMbUIAThIH TajanTap MbIHaAAM:

- MOTIHJEp asKTaJFaH OiJIbl OUIAIPETIH
OipTyTac Ma3MyHIbI OOTyBI Kepek;

- MOTiH Ma3MyHBI CTYJCHT IamMachlHa
JIAaHBIKTBI, TYCIHIKTI OONYBI THIC;

- MOTIHIE MaMaHABbIKKA OaiIaHBbICTHI
cesnep 0OJybl Kepek;

- MOTIH Ma3MyHBI CTYJIEHTTI KbI3BIKTHI-
paThiH TapThIMABI, MaiIANbl MaFayMaTKa Ky-
PBUIYHI THIC;

- MOTIH TUIl 971cOM TiN HOpPMAachIHA caii
OoIyHI THIC;

- MOTiH KeyieMi Oip OeTTeH acmaraHbl
JypEIC.

MamaHabIKKa OafJIaHBICTBI MATIHACPI
MEHTepPTY apKbUIbl CTYINCHTTI Oojaliak Ma-

MaHJBIFBIMEH KEHIPEK TaHBICTBIPYFa MYM-
KIHIIK Tyaabl. Mbicaibl, «Typu3M» TONTHIH
CTYJCHTTEPIHE TOMEHICTINCH TarchipMasap
oepineni:

1 - rtanceipma. «TypH3MHIH TypJepi»
MOTiHI OOMBIHINIA KE3/IECETiH JKaHa Ce3Aep.i
ecTe caKTaHbI3aap.

2 - ranceipMa. MoTiHai
OKBIII, TYCIHT€HIHI3/I all ThIHBI3AAP.

MOHepIIen

«Typu3MHIH TYpIepi»

Typu3smHiH 6 TYpiH aHBIKTaHMBI3:

1. [emamy wMakcaTblHIAFbl TYpPHU3M.
MyHali Typu3MHIH TYpi KbICKa Mep3imre He-
Mece Y3aK YaKbITKa OpraHu3MIi (hHU3HUKaJIbIK
HEMece TCHUXOJIOTHSUIBIK TYPFBIIAaH KaJIbIHA
KENTIpy MaKcaThIH/A KY3€re achIpbLIa bl

2. MozeHuerTi 3epTTey MaKcaThIHAAFbI
TypusM. bys1 TypusMmHIH Typi e3re elniiH py-
XaHW KYH/BUTBIKTAPbIH, MOJICHUETIH, TAPUXbIH
3eprrer, Ouryre OarpITTanFal. by Typu3mHiH
TYypi TaHBIMIBIK JKOHE IIHHW TaOBIHYIIBLIBIK
Oounbin OesiHeni. TaHBIMIBIK TYPU3M TapuXH,
MOJICHH JKoHE TeorpadusuiblK  KYHIBUIBIK-
Tapabl 3epTTEy, MaceNeaepiH KaMTH bl Taobl-
HYIIBUTBIK MaKCaTTaFbl TYpU3M epeKile JeHi
MoHI Oap Jepiepli Kepy apKbUIbI OpBIH-
Janaipl.

3. Koramapik Typu3Mm. KoraMablk Ty-
pU3M ©3iHIH TYBICKAHIAPBIH, TaHBICTAPBIH,
JOCTapblH KOpy, KOHaK O00ly MEH TYCIH-
nipineni. Congai ak KIyOTBIK TypH3MIi e
JKaTKpl3yra Oonamel. KiyOTBIK TypU3MHIH
epeKuieniri apHaiipl Oip TONIEH FaHa Je-
MaJjyJbl MaKcaT €Te/ll.

4. Cnoptteik TypusM. CHOPTTBIK Ty-
pu3M Oenrim Oip CHOPTTHIK ic Imapara Oen-
CEHJIi KaThICyFa OaFbITTAIIFaH KoJcarnap.

5. DKOHOMHKAIBIK TypuU3M - Oy Ko-
CINTIK JKOHE KOMMEPIIHSUTBIK MaKcaTTa JKy3ere
aCBIPBLIATHIH TYPU3M OOJBIN TaObLIAIbI.

6. Konrpeccrik (casicu) Typusm. by Ty-
pU3M TYpi IUILIOMATHSJIBIK JKOHE CasiCH TY-
pusM OoJibint 2 OesniHeni. JUIIOMaTHSIIBIK TY-
pu3M Oenriii Oip enjeri 3KOHOMHUKANBIK, dJIey-
METTIK JKaFJaiyiapra Tangay *acay, Oara oepy
HeMece 63 MIKIpiH OUIIipy MakcaThIHAA KY-
3ere aceIpblTybl MyMKiH. Casicu Typu3m Oe-
rim Oip emjeri, aliMaKTarbl CasCH-KOFaMIBIK
mapanappl YHbIMAACTBIPY, casicu Oara Oepy
MaKCaThIH/Ia KY3€ere achIpbLIaIb.

Ocbl MoTiH OOWBIHINIA op TYpJi Tar-
ceipManap Oepunni. On TamncelpManap cTy-
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JNCHTTEP/IIH Ka3akIla Censey TUIIH JaMbITyFa
OarpITTananel. Onap:

- MOTIHJErl Ce3Iep/iH TYCIHIKTi, TycCi-
HIKCI3 €KSHIITIH cypay;

- MOTIHJET1 CO3/IepAl JIEKCHKAIBIK JKaK-
TaH TYCIHAIPY;

- MOTIHJIET1 €O3 TIpKECTEepiHiH TYpiepiH
aXKBIpaTy;

- MOTIHJAErl Ce3AepAiH OPBIH TIPTIOI
MeH OaiIaHbICy JKONJIAPbIH aXKbIpaTy;

- MOTIH/IET1 KWUBIHJAY CO3JIep MCH COii-
JIEeMJIEP/li KaWTaIaThIl OKBITY;

- MOTIHHIH KbICKallla Ma3MYHBIH auT-
KBI3Y,;

- MOTIHJII IYPBIC OKYyFa Maiaackl THETIH
KaHAJBIK Xabapiap/pl OKbITY XKoHE T.0.

MamMaHABIKKa  KaThICThIl ~ MOTIHACPI
MEHIepreHie CTYIEHTTEp CO3 JKYHWeCiH Ty-
CiHeli, 9pi CO3MIH OPBIHJBI KOJJIAHBUIYBI ap-
KBUTBI OWJIBI TOJNBIK KOHE JIAJI JKETKi3yre
KaJIbIIITacaIbl.

Binim  OepymiH camachlH J>Kakcapry
MakcaTbiHa ChIH TYPFBICBIHAH OiJIay TEXHO-
JIOTHACHIH 63 cabaKTapbiMAa KOJJIAHBII KYp-
MiH. OCBI TEXHOJIOTUSHBI KOJJIAHYIBIH MakK-
CaTbIM:

CtTyneHTTiH OUTIM JIEHreliH KeTepyie,
KaH-KaKThI OUTIM Oepy OpTachkiH KYpy.

Mingerrepim:

1) Ceiiney Tini apkpuibl Oip-OipiMeH
KapbIM-KAaThIHAC jKacay, ©31H-e3iHe OakpLiay
)Kacay YIIiH KOJanIbl )Karaal TYFbI3y.

2) CrynmeHTTep/iH OW-epiCiH, aybI3eki
celiey TiNIH, cayaTThl )Ka3y KaOuIeTTepiH xke-
TUIAIPE OTBIPBINT OLTIM JEHreHiHIH KeTe-
pinyiHe BIKIIAT eTy.

3) CrymeHTTepAiH 63apa KapbIM-KaThl-
HACBl apKBUIBI OKYJa JKETICTiKKe Xeryre Oa-
FBITTAY.

Kocibn kazak Tini cabarblHBIH KYpbI-
JIBIMJIBIK KE3CHICPIHIH MOHIIK epeKIIeiKTepi:

1. KeIBBIFYIIBUIBIKTEL OSITY CaThICHIHAA
CTYICGHTTEpII YHpEHEeTIH, 3€pTTENeTiH Ta-
KBIPBINIKA TapTa OTBIPHIIN, OJAapbIH IIOHTE Je-
T'eH KbI3BIFYIIBUIBIFBIH apTTHIPy Maceleci Ka-
PacTBIPbUTYBl KepeK. KbI3BIFYIIBUIBIKTBI OSI-
TyJa Kasipri 3aMaH TajaOblHa cail 00y YIIiH
OUTIKTI MaMaHfa ©3 aHa TUTIH FaHa OuTyl a3
CKeHIH YFBIHIBIPY apKbUIBl CTYIEHTTEpIIH
TYJIFAJIBIK MOJICHUETIH apTTHIPY Kepek.

2. MarpiHaHBl TaHy CAaTBICBIHIA CTY-
JICHTTEP OKBITYIIBI OacIIbUIBIFBIMEH MEH-
repinyi THic OONFaH MaTepHaliapibl JKaH-

KaKTBI TAIJIAybl KaXKeT.

3. Oii - TonFaHbIC caThICHI (pedIieKcHs).
Byn catel eTe MaHBI3OBI caThl OOJNBIN caHa-
naael. MeHrepinreH TakpIpbill OOWbIHIIA SpOip
CTYIACHT O3IHIIK KOPBITBIHJBI >Kacail aybl
tric. Oiinany, MIKIpIecy apKbUIbl TaKBIPHII
TOHIpEriHAe ajblHFaH OUIIMIEPIH IIBICHIK-
Talapl, opi ©31HIIK YFBIM peTiHae OimiM KOopbl
KeHelesi.

ChIH TYpPFBICBIHAH OWJIAYIBl JaMBITY
Oarmapnamachkl OOWBIHINA OKBITYIAFBI ©3repic-
TIH HOTHYKECI MbIHAIail OoJ1apl:

- cabak TyOereii CTyaeHTKe OaFbITTa-
TaJIbl;

- YKBIMJIBIK BIHTHIMAKTACTHIK KATHIHAC
OpHATAJIbI;

- OYpBIHFBI OlTiMAEpiHE OLTIM KOCaIbl;

- MUKPOKJIUMAT ©3Trepe/i;

- CTYIIEHTTEp/iH KayaIrKepuIiiri apra-
Jbl;

- MpoOJeMaNbIK CHTyalHsiap TYFbI3a-
Jbl;

- CTYIEHTTEp >KOFapbl JIeHreWjeri cy-
pakrap Kosi 6actaipl.

KopbiTa aiiTcak, MaMaHjbIKKa Oaiina-
HBICTBI MOTIHJACP CTYJASHTKE MaMaHJBIK Typa-
JBl KOCBIMINIA MariiymaT OepymeH Oipre, cry-
JCHTTIH TUTIH JaMBITHIN, CO3IIK KOPBIH Oaii-
BITaNbl Jla, OENCEHJl CO3IiK KOpblHA aliHa-
TaJIbI.
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VJIK 18 : 82

KEHEH 93IPBAEBTbBIH AKBIH/bIK OHEPI
Hypceuroa M.A., Eninbaesa I'.b.

Osipbace Kenen (1884-1976) — kazax-
TBhIH OMT'UII XalIbIK aKbIHBI, SHII, KOMIIO3UTOD,
KazakcranHblH eHOEK CIHIpreH eHep Kaii-
patkepi, KCPO XXa3ymbiiap omgarbiHBIH jKOHE
Kommnosuropnap onarbiabH Mytieci. XKaMObL1
obmeicel Kopmaii aymanel MotiOyliak aybl-
neiaaa (kasipri Kemen ©OsipbaeB aThIHIAFBI
ayblI) IYHUETE KENreH.

Kenen O3ipbaeB - Ka3ak eHepiHJeri
call-CepuTiK KOHE aWTBICKEPINIK J9CTypiiepai
y30ei#t, XX racbipasiH /0-KbLigapbiHa JACHiH
JKETKI3reH oHepIas.

Faceipra xyblk FyMblp KemkeH Kenen
©31 eMip CypreH 3aMaHJarbl OUTUIl «HIOHBb
JKapJIBIFBI», COHBbIMEH cabakrac 1916 KbUIFbI
WIT-a3aTThIK KO3FallbIChI, ONlaH COHFbI Ka3zan
TOHKepici, YKBIMAACTHIPY HayKaHbI, XallbIK
JOYJICTIHIH Kannai TOPKUIeYl, XaabIKThl KbI-
Hajal KbIPBII KETKEH allaplibUIbIK, perl-
peccusi, COFbIC, O/laH KEeHiHTi ThIH MTepy MEH
eKMiHJI KYpbUIBICTap calxy OapbICBIHAAFbI
kenOya3 YpaHIIBUIBIK CHSKTBI XaNbIK TaF-
JBIPBIHA TYOEreini e3repic eHri3reH TapuxH
oKuFanmapaslH Oenm opraceiHaa Oonnpl. JKai
CBIPTTall OaKbLIAYIIBI €Mec, CON TapUXH OKHU-
ranapra. KeHeH ceprek apanaceln, e3iHiH a3a-
MATTBIK TO3UIMACBIH  OOWBIHIAFBI  OYBIpP-
KaHFaH JApbIHBI apKbUIbI afFakTam OTBIPJBI.
Byn perre, KeHeHHIH oHIII, aKbIH, XbIpay,
KyHIIl peTiHIeri aimyaH apHaibl IIbIFapMma-
JapblH 631 eMIp CYpreH 3aMaHbIHBIH JKaHJIbl
mexipeci neyre 6omansl. On e3 FYMBIPBIH/A
JKY3JIeH aca oH IIbIFAaphIIl, OHBIH ©JICHIH J¢ 031
TYBIHJIATBIN, OyFaH Koca acKaH IeOepIiKIeH
031 OpbIHAaFaH OipTyap AapbliH HECi.

Conpaii-ak, €Ki XKy3aed JHPHUKAIBIK,
JMJIAKTUKAIBIK apHayjdap MEH TOJIFayJiapIibiH
aBTOpbl. OHBIH pernepTyapblHia OHJAaFaH SIIH-
KaJbIK JKbIp-mactad OonraH. Conl KbIp-Jac-
TaHAap.bl TAHJbI - TAHFA YPBII KbIPIaI, ThIH-
JayIIbICBIHBIH KYJIaK KYPBIIIBIH KaHIBIPHII,
XallBIKTBIH PyXaHW YHUTKBICHI OOIIFaH TYJIFa.
On oH MeH JKBIpJBIH KeHIl aTanraH JKeri-
CYIBbIH FaHa eMec, MCl Ka3aKThIH OHIIUIIK —
KYHIIUTIK, aKbIHIBIK - JKBIPIIBUIBIK, Ca-cepi-
JIK JIOCTYPiH TepEH UrepreH oHep TapiiaHbl.

KeHenHiH mapbelH TereypiHi Ka3aKThIH
OH OHEPIH OyEHIIK MHTOHAIMSIBIK >KaFbIHAH

OalbITHIN, SHHIH TYP-TYIFACHIH KaHa OWIK-
Tepre KOTEpil, TaKbIPBII asChlHA TAPHXU-
ONIGYMETTIK TBHIH Ma3MYH JIapbITHIN, COHBI
epicrepre anbin mMbIKTEL. OHBIH «bo3Topraii»,
«Kexkmronak», «Oi, oOynoyn», «OH aXThIHIIBI
JKBII» CHSKTBI QHJEPl 9YCHIIK TOJBIMIBI JKa-
HaJbIKTapblHAa KOCa, OITIM - KYpPBUIBICBI MEH
TaKbIPBIOBl TYPFBICHIHAH Jia O3IHIIK Tel
CHITaThIMEH JlapasiaHaJlbl.

Kenen — eH angpIMeH alTBIC aKbIHEI.
OHbIH eciMiH en eciHJe caKTaFaH Ja OCHI
eHepi. by aHbIKTaMa eHepIiH e3re canachiH-
JIaFbl KBIPJIApbIH KOKKa INIbIFapMaca Kepek.
lonuna, Jlatuna, benene xxoune Illaiinek, bo-
nuHa, Xammma, JKamosui, Kemkexoxa, O01i-
ranu, llamy6ait, Ecmoynernen alThicTapsl
OyJ1 alTKaHBIMBI3IBIH aHBIK aaneni. On Kazak
XaJIKBIHBIH aNTBIC OHEPIHIH HACUXATIIBICHI,
OCBl ©HEepJi KeHiHTi ypraKKa »XeTKi3ylli To-
JiMrep - ycras jaa 0oja Oiii.

O3iHiH Cce3MIK KOpbIH OalbITy YIIiH
XaJIbIK 9JICOMETIHIH MOJ MYPAChIH ayKbIMIbI
TYpAE WrepreH, OHBIH CaH-callalibl KyObLIbIC-
TapbIH KeTe TYCIHTEH, 9p CO3 TIpKECiHIH MoHI
MEH MAaFBIHACBIHJIAFBI CPEKIIENIKTepal, Ky-
OBUITYTap MEH KYIIBIPTYJApIbl JKETIK MEH-
reprel, Ka3ak alThIC OHEpIH KaFacThIPYIIbI
opi mameitymsl Kenen O3ipbaeB — moctypai
aKBIHABIK MO033Us MEH XalblK oaecOueTiHIH
O3BIK YJTUIEPiH 63 IIbIFapMallbUIbIFbIHA KOP-
KeMJIIK Kypajl peTiHJe MOIbIHAH Iaiijaiana
Oinren mebep akpiH. “Ocepii, KbI3YyibI, Tac-
KBIH/BI, CKITIHJI JKbIpJapbIHMEH OTTail Iiaj-
KBIII, €PKiH Kecimin ceiyienaep!” - nem yH Tac-
Talbl. ACBUIBI, aKbIHHBIH OyJ1 JIEO131HAE 6JIeH
CO3JIIH KOPKEMJIIK OOJIMBICHIHA, 3CTCTUKAIIBIK
TaOWFaThIiHA KaTBICTHI KYH/bI OWJap KepiHic
TamKaH.

Kenen o3iH >KbIp oyieMiHJETi KeIMeH
KapbICKaH coirymikke Oanay (03a ImamkaH
TYImap, Ton OacrtaraH >KYHpPIK T.0.) apKbUIbI
XaJbIK TIOR3MSACHIHIIAFEl MeTadopanappl, oci-
pece, Kypaeni Meradopanapabl  TYBIHIBI-
napeiHa medep nainanananast. [lankeiran ma-
OBITBIH TYJNIAPABIH IMAObICHIHA, apFHIMAKTHIH
KapbIlIbIHA, JKOPFaHBIH IIANBICBIHA CaJIbIC-
Thipa Oeiineneiimi. byn KeHennin aiTeicTa-
pBIHAA >KYHeni cumaTka ue. AWTBICTarbl op

BectHuk KACY



AKTYAJBHBIE TPOBJIEMbI KA3AXCKOM ®UJIOJIOTUHA

o3, TIpKeC, TapMaK KecTeli opaMaapMeH KoM-
Kepitin oTeipaabl. “TaiibiMaa aTKa KOCBII
emim meni”, “Xylpik arrail 3amMraiiMbIH Ke-
citrenne”, “TeH opFa TepT asFbiM Oipeit
manbic” — MYHBIH Oopi Meradopaiblk Y3i-
micrep. Erep eneH xonmmapblHAarbel MeTa-
(dopalbIK y3UTiCTepl )KeKe Kaiasipap OoJicak,
OHJIa aKbIHHBIH JKETKI30€K OWBbI TOMEHIeriaen
OoJbIN CypeHci3 mibiFap enmi: “[Meni] — Taii-
pIM/Ia aTKa Kocein”, “[MeH] - yiipik arTaii
camraiimbIH,” “[MeH] - sxopra exim”.

AxbIH Kypaenm Meradopangapiasl Kocy
apKBUIBI 63 OWbIHA KYIIEUTIIENT MaFrbiHa Oepill,
OJapAbl JKyHe-KyHeciMeH TypIleHipe KyJi-
MBIPTYABI MaKcaT TyTaabl. “ TaifpiMaa aTka Ko-
CBIIT €1IM MEHI” JiereH TYHIHI ce3 TIpKeCiHIe
IIBIHARBIIBIKTBIH Oerici xaThIp. JKbIp anbiObl
JKaMOBUIIBIH aKBIHABIK MEKTEOIHEH ToIIM
anran KeHeH eHep apeHachlHAa epTe KOpiHi
opi OTKIPJIriHIH, JapbIHIBUIBIFBIHBIH apKa-
ChIHJA Ka3akK JajlachblHa Te€3 TaHBUIABL. AKBIH
COHBI MeH3en OThIp. “TeH xopFa TepT asFbIM
Oipaeii maneic” JereHae, OObIHA OHEPIIH 0ap
caylachl TOFBICKAHBIH, MYHJal KaOLleT eKiHiH
Oipine KoHa OepmeiTiHiH nam erexi. Kasakra
TOPT asfblH Oipleil manbsic GacaThlH >KOpFa
KBUIKbI ThIM a3 Ke3jecemi. A Imajia op-
FanapJipl Ke3-KelreH yiipaeH Tabyra Oomassl.
by opaiifa akblH XalbIK O33UACHIHIA CUPEK
KOPIHETIH KOepKeM OeHHEHIH O3BIK YriciH
YCBIHA/IBL.

AKBIHHBIH IIBIFapMaIIbUIBIFBIH  CEPIT
adIIbBIKTapMEH a)kapiail TyceTiH weradopa-
JIapIbIH Oip OeJiri KbipaH KyCTapra KaTbICTHI.
JKaH—nmyHHMECIHIH CUIKIHICIH, aKBIHIBIK KH-
SULZBIH,  CEpPIIUIICIH CHUIAaTTaFaHnaa, “KeK Tyi-
FRIHIAM CUIKIHAI®, “aK cyHkapmad Tyueni”,
“Tacrynekreil TapaHmel’, “tay OypkirTei
MaHKBUIAA , “aKubIKTall TapaHabl , “KbIpaH
KycTail KapaHIbel , “aKWBIKIICH TaJIbIHIbI ,
“axOekeHnel kemedin”, “Kycrail ymbin’,
“CcyHKapaai Kusutan” JEreH XaJbIKThIK TipKec-
Tepi, OelHeNni opaabIMIAApbl TAKBIPJILIKICH
naiiganananel. CeliTin, Oip OHABIH ©31H CaH
TYpal KUIHZAIPIN, OPHEKTeN, 9IeMiIen XKeT-
Kizemi. AllyaH Typdi, HellleMe ChIPIIbl MOH-Ma-
FBIHAJAFbl CO3JICP HEMece KYC arayiapbl O
THEriH arbITyAa, Oenrimi Oip o#-mikipai Oin-
JIpyie TO33USIIBIK KbI3MET aTKapaibl.

Kaszak mo23usaChIHIaFbl aWTBIC JKaH-
PBIHBIH Oip OyTarbl aKbIHAAPABIH ©3apa Ju-
napiacy Ke3iHJeri coleMjiecy, KOIITacy,
KOHLT aliTy Ma3MYHBIHIAFbl CO3 >KapbICTaphI.

Meicansl:  JKamObuinelH “MaiikoTiien -
napiacy”, Haprtaiigein “)KaMmObUIIbIH Ka3a-
ceiHa” T.0. ByHJa akbIHIAPIbIH TOKIIC aKbIH-
JIBIKTaFbl KbIpiIay miedepiiiri OapeIHIna amibl-
nazapl. OChl KbIpyay MmeOepIIiriHiy — 3aMaHIac
AKbIHHBIH IIIbIFAPMAIIBLIBIK KeJI0eTi, oFraH ap-
HaJFaH OKbIPJIAYIIbl AaKbIHHBIH CE3IM Iep-
HeJepi meprinesi

Osre 3amMaHmacTapsl CHIKBUIAB KeHeH
apHay, TOJIFayJiapbl MEH aMTHICTAPBIHBIH JKbIP
YITICIHE KypbUIFAaH TYCTapbl Ja Ke3Ieceii.
Ocipece, eri3, IIabic, aybIClaabl YHKacTap-
MEH aybl3 9/IeOMeTi JACTYpIH JaMbITa, epic-
Tere XbIpnay onicineH KeHeH ne chIpT Kana
anMarad. MyHzail KpIMIaCKaH YHKac, dyes3ai
BIPFaK, JIBIOBIC YHJIECTIriH Iebep yiuecTipy
KeHeH chIHIBI epeni aKbIHAAPBIH KOJbIHAH
kence kepek. KeHeH MypanapbiHia Tay, Tac,
©3CH-CY, ajJlaM aTTapbl, py arayjapsl T.0. eTe
MOJI YIIIbIpacaibl.

KeHen e3iHIH alThICTapbIHIA YHKACTHIH
Oapnblk Typiaepin konganrad. Illonwuma, Jlo-
Tnna, KemkekoxaMeH aiiTeicel, bonene xxoHe
[lofiHek JereH >KEHreaepiMeH 9311-KarbIC-
tapel 11-12 OywIHIBI Kapa eJieH, Keiiae apa-
Jac, eri3 yikacrapra KypburraH. An, O0mi-
FaJIMMEH €63 CalbIChIH Jla Kapa eJieH, apaKilik
KE3eKT1 IIajbIC, apajac YHKacTapMEH OpHEK-
tered. Herizinen 3 Oynakrbl, 9-10 OybIH[IBI,
Keiine 2 OyHakThl 7-8 OybIHIBI TapMmak, IIy-
MaKTap apajac YHKachI Ta OTeIpajsl. Keii aii-
TBICTapBbIHJA ©JICHHIH OyE3JLUIIriH apTTHIPHII,
TypJeHaipe KyObUITAaThIH ImIKi yiKacrap na
Ke3ecei.

Kenen ©O3ipbaeB mbiFapmanapsl Oeii-
HeJey KypaljapblHa MeiiHIe O0ai, oapIbiH
TaHBIMJIBIK, TaFbLUIBIM/IBIK, 9CEMJIIK 9Cepi MEH
ACTETUKAJBIK KbI3METI epekine MoHmi. On —
JIOCTYPJIl XaJbIK MO3MSICHIHA TOH CO3 OHEPIHIH
THXKy-MapKaHJIapbIH alphIKIIA Ce3IMMEH Tall-
Fall - eKIICN 63 TYbIHJIbUIApbIHA IieOep KO-
naHa OutreH 3eprep akbiH. OHBIH aKbIHIBIK
JIapajbiFbl OeHHeNey KypalJapblH IIaIIbp-
aTHau, ThIFI3 OIPJIIKTE, MO3TUKAJIBIK TYTACTHIK
KaJIlIbIHJAa HWrepa ajaThlH 30p KaOuleTiHze
KaTca KepeK. Tapuxu IIBIHIBIK KOPKEMIIK
IIBIHBIKIICH aCTAChII, JKbIMIACHIT JKaTaJlbl.
CeiiTin, aWThICKa THIH CHIIAT OEpil, TaKbI-
PBINTHI JKaHAIA TYPJICHAIPY apKbLIbl Ma3My-
HBIH JKaHFBIpTaapl. KeHeH IbIFapManapbiHbIH
Tl KOPKEM, 9CeM J¢ aMIIbIKThl HaKbIII-
TapMEH acTapJiaHbIl, epeNi ¢ TalKbIp OMMEH
yiikac YHBITKBICBIMEH KOMKEPiin KaTajbl.
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Kepkemuik-0OeitHeney Kypaiaapsl e3apa KaObl-
cbIl, 0ip-OipiMeH THIFBI3 OANTAaHBICKHIT OTHIPa-
Ibl. Ma3MyHBI MEH TMillliHi, C63 OpHEri MeH Yii-
Kac YHAECTIT1 aKblH JapasibIfbIH, IIEOSPIIIriH
OallKaTaabl.

Kenen OzipbaeB — Kaban, Cyitim0aii,
Illexxe, Maiiker, bakrei0ait, Kyimamoer,
XKam6bu1, Capbac, Kyanmapik, Kebex0Oait, Ho-
raiibaif, benTipik Topizai ipremi akeiHIap MEH
adTysbl IIEIICHACPAIH MEKTEOIHEH ©TKEH,
CONapIbIH JKBIp JACTYPIHAC TOpOHEICHIeH
eHep ueci. byn atamrannmapabiH yctiHe Tok-
taryi, Kanmeip3a, CarbiMOaii, TeKne CHIKTHI
KBIPFbI3 aKbIHIAPBIH KOCCAK, €Ki €Nl Tem
emren KeneHnniq enep MekTeOi TepeHpel opi
KeHeiie Tycei.

HNmMmnpoBu3aTop akKbIHHBIH  MYpPachlH
3epTTereH Ke3/ie OHBIH TOHIpPEriH TaOuru Oaii-
JIAHBICTA, KAJIFACTBIKTA aJlblll KaparaH >K6H.
OliTKeH1, eHepIa3IbIH MEKTCOIH ally — OHBIH
TBOPYECTBOJIBIK J1a00PATOPUSICHIH, OPICIH amry
nered co3. Ennemre, KeHeHHIH aKbIHIBIFBIH,
acKaH eHepIa3JbIFblH, JIayJiaFraH, eHep, JKbIP
OPTAChIH - aKbIHJBIK TOHIPETiH JKaC KbIPAHIbI
Oaynpll, KHUsFa YIIBIpFAaH COJ OpTajaH 13-
JIeyMi3 Kepek.

[ebiaga qa, K.O3ipOaeBThIH 631 TaM-
CaHbIll, TaOBIHBII OHIIMEJIEUTIH COHIIaMa
JKallCaHHBIH, TYyJeNn TYpFaH OTThI ce3aiH Ke-
HEHJeH ajnOBIPT TajJaHTKa MEKTeN OoJMaybl
MYMKIiH emec eai. KeHeH e3iHIH TyTem Keie
JKaTKAH OHIIUIIN MEH aKbIHIBIFbIHA KAaXKETTI
HOpJIi OCBIHIIIAMA ©HEpPIIa3, OHIICH JKaKChIHBIH
OHEreciHeH, XaJIBIKThIH OalTaK Ka3bIHACBIHAH
anrad. CeliTinn Gapein on Gipre-OipTe ©3 YHI-
MEH, 03 TYJIFachIMEH JapaliaHa Tycim, Oepici
Kazak, KpIprei3 pecryOnukanapbeiaa, opici
Oaiitak OTaHBIMBI3Fa TaHbIMaJl AKbIHFA aii-
HajaraH. «KaMObL1 - sKbIp» nactaHbiHga Ke-
HekeH OblIai memi:

¥crasel CyiiimOaiinein Kaban akbiH,
bac uren ¥l »ky31€ TamMaM aKbiH.
Harambice XKanaiiep KaGan-mer ger,
JKaMOBLI aTaM alTaTBIH MaraH aThIH.
Ararbl yikeH agam KabaH xeipay,
JKamObIIbIH aifTKaH cO31 ecTe TYp-ay,
XKueni Capbac akbiH ceinepine,
OJeTi MypTHIH KaFbIIl, KYyJIaK Oypay.
Cyiiim0Oali celiepinae MYPThIH KaKKaH,
OJIeHHEH OH €Ki B3BOJ, MBUITBHIK aTKaH.
Ceiinece kei0Oip aKbIH OBLKBIPATHII,
Kanbina CyitiMOalipIH KaTThl OaTKaH.

Yiipenin coman 0i31iH XKamObL1 ©CKEH,
JKamObIIBIH capa jkoJia JaHFBUT OCKEH.
Con aKpIH JKamnaH Ty3/ie Fachlp OOUbI
Bapiiramen Oan-mekepeit 1oMal yIeCKeH.

HeMmece:
Kambpin — JKokeH arrapbiH
Kekipekke skaTTapiM.
[exe, Ty6ek, bipxkan can.
CapanapeIH aThIH Aa
JKarram anmMaii skaTagsiM.
Maiiket akbid, bakreiOaii,
Kynmmaramb6er, CyitimOait
ACBUI CO31H KYNTaabIM,
BackanapbiH yKnaabiM.

Kenen Oy xonmmapna e3iHIH aKblH yC-
Ta3lapblH aHBIK alTKaH. bip FaxaObl, KOJIbIHA
JIOMOBIpa aJbl, KeIp aiiTapaa Kenen ne in-
repri JKeTicy akpIHAAPBIHBIH CAJITBIMEH MYp-
TBIH KAFbII,KYIaFbIH Oypar, KOJBbIH aclaHFa
cepMmeiti.

Kam6Obin e3iniH Kenen Topizmi mie-
KIPTTEPIH 31 OHEr'e aliFaH aKbIH]IbIK OPTaHbIH
03BIK IaCTYpiHae Oayibirad. An XKamObu1 MeH
KeHen apacelHIarbl ara MEH iHI, yCTa3 JKoHE
IIOKIPT  PETIHAEri KapbIM-KaThlHAC — TIMTI
epekie eai. Exi akpin Mackeyre jae Tanail per
Oipre Gapnpl, XKamOb1 KaBkasra na ImIokipTiH
epTe KeTTi. ApKaJIbl aKbIH IISKIPTIHIH KaHFbI -
KyaHbIIIbIH A3 Oesicti. bazaper Mmen Hazapein
akaJl KaTap jkKajMall, KeKiperi KalfblgaH Kapc
aiipippuran Kenennin Kepkemskanbl TyraHzaa
oneifinenn Gapbin OatacelH Oepir, HopecTere
«Kepkemkan» nen ar Koiran ga KamObu1
KapT OojaThiH. OMIpiHIH COHFBI KYHJIEpiHIE
Kam6Ob1 akbiH «Ocbl KeHeHHIH yHIHEH Oac-
KaHbl YKIIAWMBIH» JETeH/II KMl alTKaH Kepi-
Henmi. Byn ga miokipriHe JereH CyHicreH-
IIUTIKTeH alThUIFAaH ce3 Oonca kepek. Kenen
JIe yCTa3blHA apHall JacTaH JKa3blll, JKbIPAaH
CCKEPTKIII KOHIBI.

JKamOb1 OacraraH XajblK aKbIHIAPhI
Topizai KeHen ©O3ipOaeBThIH Ja aKBIHIBIK
JKOJIBI XaJIKBIMBI3JIBIH ©MIp JKOJBIMEH Oire
KaifHacapl, Oipre ecim TOJIbICAIbI.

KamObi1 men KenenHiH raxkam ykcac
TarAbIPbl XaJIbIK TaFAbIPhIMEH cabaKracajbl.
PeBomtoniusiian OYPBIHFBI KEICH - JKaIIBIHBIH
a3amnThl OMIpPIH JKbIpFa KOCKaH €Ki aKbIH, €Ki
JIYHUE — €Ki eMIpAiH eCiriH allThl, COBET TY-
ChIHJa OAKBIT TAIThI, XBIP CAJITAHATHIH KaiTa
KYpIbl; JKaHa 3aMaH[bl, IIYFbLIANbl  00-
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JAIIAKThl, XaJbIKTap JOCTBIFBIH Oipre XbIp-
naapl. JKaMOBUIIBIH JaHKBIH KYJUIl QJIeMIe
aHpI3 OONBINT Tapam KaTKaH7a, >KaHBIH/AA
onyerin yHemi Keneni xypi.

WmMnpoBusanys MpoLECiHAE  OJICeH/],
ce3ni OapblHIIA MOJ KAMTBI WIepy KarblHa
KyppuiraH KeHeH mbIFapmanapel  keOiHe
OpPBIHIAYIIBUIBIKKA OarblHA Oipae Ta3za oH,
Oipze TepMme cekini, Oipae oH MEH TepMEeHIH
KOCBUIA epiIreH cumnatbiHga >kacanraH. Lei-
FapMallapbIHbIH aHPIIBIK OOJMBICHIHA Kapai
OH ca3aapsl Oipece TonFay, oipece TepMenereH
HAKbUL/IBI, TUIAKTHKAIBIK dyeH/l TYpJAe call-
MaKThl BIPFaKTa >KbIpiaHibpl. KelOip mibirap-
MaJapbIHBIH dye3/li Ca3[bl OOJMBICHI ChI3BLI-
FaH OHre JKaKbIHJANl KeTell Jie¢ KeH Kalbl-
peIMAIBI ca30eH askranazpl. Keibip msirapma-
JIAPBIHBIH 0achl JKEIIPMEIIETII 631 )KoHE OMip
TypaJibl TaKIaK TaJbIl OacTaajbl 1a asFbl OH
KalbIppIMBl MEH OpUIreH TYHIHII offiiapMeH
KOpBITBIHBbUTaHAAbI. Jlemek, KeHeHHiH wumii-
POBH3ATOPIIBIK OHEPI - OH JyeHiHe, MaKaMra
CYHEHE WIBIFApPBUIFaH JIOCTYPAIH KalFachl.
Bipak, Oyn kanmFacThIK TeK KalTalay emec,
KeHnenaik cTuiabaiH Japa OOJMBICHIH Ja aii-
KBIHIANIBI.

Kenen o3 3amMaHJacTapbIHBIH CYBIPHII
calMa JapbIHbI, JKBIPIIBUIBIK JAPajbIFbl, aii-
TBUIATBIH €O3 OCH OyeH, capblH, dye3, Ma-
KaMmJapabl YHiaecTipe, CiHIiCTI OULIEeTiH ca3-
repiik KabineriMeH epekiencHeni. Kenen aii-
THICTAPBIHBIH dyeHJepiHe KaparaHJa, YHi ac-
KaK, JTUPUKAJIBIK ce3IM 0achiM OOJIBIN KeJel.
By — XKericy akpIH, XbpIpIIBUIAPBIHBIH 0opiHe
TOH EpPEKIIIeIIiK.

Kenennl XaiblK akblH, OHIIMI-KOM-
MO3UTOP, KBIPIIbI PETIHIAE J>KaKChl Oiienl.
AKBIHIIBIK, KBIPIIBUIBIK JJCTYPHI JaMBITKaH
Kenen epre ke3e qoMObIpaMeH Kyl TapTaThiH
eHepi ae 0onbITHI. JKbIp capblHAAPBIH KYHTe
aliHaJABIPBIII HEMECE KYH BIPFAKTapbIH KbIP
capblHIapblHA YJIacThIpyFa mIedepiiri  Ke-
OiHIIe SMUKANBIK JKBIPIapAbl OpBIHAAY YC-
TiHIE KOpIHIeH. XalbIK 9/cOUETIH 3epTTe-
T'CHJIET1 OJIKBUIBIKTAPBIMBI3IBIH 0aCTBICHI — CO3
OHEpi MeH ca3 eHepiH OipTyTac KapacTeIpMaH,
xeke Oeminm KereriHiMizge. MywMkiH, Oy
CHUHKPETTUTIKTeH apbUIFaHHBIH Oenrici gae 0o-
nap. ©. KoHplparbaeB ObLTail €M >Ka3ajbl:
“Xeipaymap MeH ecki aWTBhIC aKbIHIApPBIHIA
WMIPOBH3ALMSHBIH TOPT TYpJi ©Hepi Oip-
Jiecin, O CHMHKPETH3M aHFapblHAa KOPIHIeH:
1) Onmap ackaH MUMIIPOBHU3ATOP OOJFaH, MYHBI

ce3 eHepi mehimis; 2) Temmeci KOK KyHIi
[momObIpa, K0OBI3] OOIFaH, MYHBI MYy3BIKAJIBIK
umrnpoBu3anus aeimiz; 3) Onap raxar OpbIH-
Jayisl [comuct, aptuct] 6omast; 4) 3amaH, en
JKalblH TEpeH TOJNFAWTBIH YJIKEH OWIIbLI,
ycTta3 Oosabl. ByriHri akplHAapia ajiiabIHFbI
yin Oenri e3iHiH epHeriH kos Oacraran”. A,
O. KoHpipaTrbaeB aTaraH OCbl OHEpP TYPJIEPiHiH
Kenen OoiibiHIa KBIMIACHIN, YHICCTITIH Tarl-
KaHbl alKbiH KepiHeni: KeHeH aiiTeicKaHza,
©JICH, TOJIFAY, JKbIP-IaCTaHaap Ibl XKbIpJIaraH 1a
THIHJAYIIBIIAP/BI YHIPIN OKETETIH KachuerTepi
a3 OoyMaraH.

Kopeita aiitcak, XIX facelp 103-
3WSICBIH/IA aJaThiH KOpHEKTI opHBI Oap Kenen
aKbIH — XaJIKbIMBI3 KacTepJiell ©TKEH aHThIC
OHEpIHEe ThIH JIem KOCHII, KEHIHIl yprakka
TYpJEHIIpe, KeMeIJCHIIpe >KETKI3ymli Xac
mebep akbpIHAApABIH Oipereiii. MyHBIH 631
aKbIH IIbFApMAIIbUIBIFBIHBIH ~©31HIIK Oer-
Oarjappl MEH elIKiMre YKCaMalTBIH epek-
HmeNikTepin afikpiHmaiapl. Exi Gipaei rachip-
bl OachklHaH KelikeH KeHEHHIH eMmipi — o3
XaJIKBIHBIH ©MIpI, OHBIH TaFAbIPbl — ©3 CIiHIH
TarapIpbl eai. OJ eCKiHiH COHBI, >KaHaHBIH
Oacel OOJNFaH eKeNTi 3aMaHJapAaH Kele Kat-
KaH 0aba >KpIpaynap JSCTYpPiH KAHFBIPTHII,
OFaH ’kKaHa Ma3MyYH, jkaHa cumnat OepreH, jKaHa
JOCTYpre aifHanapIprad yiibl JKaMOBUIIBIH €H
Y3IIK IIOKIpTI OOJIJIbI, COMTIIN, YCTa3bIHBIH
JKBIPAYyJIbIK, JKBIPBUIIABIK, AaKbIHIBIK MEKTE-
OlHEH OTTI.

Kenen OgzipbaeBThiH ecimi YKaMObL1
ooneickl Kopnait aymaneiHmarsl Kacelk opTa
MeKkTeOiHe, AJMaThl KajachlHIArbl Oip Ke-
mere, JKaMOBLI KaJlachIHIarbl KHHOTEATpFa
Oepitren. KypMmaHrasbl aThIHIaFbl AJMaThl
KOHCEPBATOPHUACHIHBIH JKoHE OypbIHFBI [1IbIM-
KCHT MOJICHHUET HWHCTHTYTBIHBIH Y3MIK CTY-
JCHTTEpl YIIiH O3ip0OacB aThIHIAFbl CTHUIICH-
s Taradeslganrad. JKamMObuI  0OJIBICHIHIA
aKbIH Y3aK >KbULIap OOWbI TYpFaH el MEKeH
Kenen aywuiel atamanmel. OHzma O3ipOacBTHIH
Mypaxxaii-yiii sxymbic icreiai. Jlenun (1974),
Enbex Kpipur Ty, 2 per "Kypmer 6enrici”
(1945) opnmenmepiMeH KoHE MemanbIapMeH
MaparaTrajiFaH.

Kenen O3ipbaeB apTbiHa eyMec MOI
Mypa KaJBIPBIN, XaJbIKTBIH FachIpiap OOMbI
KaJIBINTACKAH PYXaHU achbUl Ka3bIHAJAPbIH OY-
FiHr  eMipiMeH cabaKTacThIpyFa 6JIIIeyci3
yiec KOCKaH eHepra3. AKHUBIK aKbIHHBIH ©Jl-
MEC OJICH-KBIPJIAphl MEH 9CeM OH-KyHiepi
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XaJIBIKIICH Oipre MoHI'1 Jkacai OepMeK.
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«AK KEME»UHOBECIHIIEFI OPA3KY.JI )KQHE MOMBIH HIAJT
BEUHEJIEPIHIEI'l PYXAHU KAULIBLJIBIK
batizommuna JK.C.

«ATaHBIH YJIBl €MeC, aJaMHBIH YJIbI
0oy» JereH Karuja €1 YIIiH, XalblK Kambl
YIIiH eMip >KOJbl MEeH Oap Kyl - Kirepin
capll €TKEH TYIFajapiblH aTblHAa JIAWbIK ail-
TBUIFAaH KaHATThl O3 eKeHi maychi3. CoHpaii
Oip en raHa emec OYKUI oJieM MOWBIHJAI,
AIEMIK pyXaHW IpoOJeMaapiblH caH — ca-
JIaJibl ’KaFbl MCH KBIPBIH Tarbl Oip alKbIHAI,
opi con mpobiaeManap/bIH IIemIiMiHe KO ClI-
Teymn Ooma OiNreH aThiHA 3aThl call «Amam-
3aTTBIH ANWTMATOBEI» aTaHraH AWTMaTOB
Ieiareic Tepekyiyiabl Ja colapiblH KaTa-
pBIHAH TaOBUIATHIH Tapuxu TywIFa. «Komr 6o,
I'yacaper», «Kan mnmma», «Taymap Kyia-
FaHaa», <Ak keme», «TeHi3 Jkaraiai >Kyripred
Taprbi1 TebeT» T.0. 9JeM Ha3apblH ayAapTKaH
aTaylbl HIBIFapMayiap ockiFaH Kyd. LLIbIHFBIC
OlleMiH TaHy YUIIH TEK OHBIH IIbIFapMa-
JIAPBIMEH TaHBICHIIT KaHa KO JKETKLUTIKCI3.
AWTMaTOB oJIeMiHE armapap KOl OacTaybl
coHay Muonorus, aysi3 9cOUeTI, IiH, 63iHe
neiiari  Toscro#t, ©Oye30B  CBIHABI  T.O.
TYJIFaNap/IbIH JOCTYP JKAIFACTBIFBI, OMIp, O1IM
CHSIKTBI KYpAeNmi eMipiik, onedu  YFbIM-
TYCiHIKTepAl KarmnapbiHIa KaTelp. OKbIpMaH
1. AfiTMaTOBTBIH 9pOip KOPKEM TYBIH]IBICHI-
HaH Telered TEHI3 apMaH TepiHaeri AK Ke-
MEHIH eMipre JIereH Tajan-KaipaTbiHa, ByFbi-
AHaHbBIH Kaparaiai OITKeH TaMbIPJIbl PyXaHU
XKIrep-KylIiHe KaHbIFa TYCIIl, THIH CEpITiCiH
aJaTBIHBI KYMOH KEeATipMEHi.

«AK KeMe» IIbIFapMachl Oblnaii Oac-
tanansl «Ou eki epreri Oinerin. bipeyi, e3iHeH
Oacka Tipi skaHFa O€Mrici3 - co0M KUsJIBIHAH
TyraH. EkiHmiciH, aracel alThim OepreH.
Keitin exeyi ne raitbin Oommei» [5, 163 6.].

Ocsl y3iHZiIe aBTOp €Ki epTeriHiH Faiibim 0o-
JIATBIHBIHA QJIJBIH - ala eCKepTy AaMbIHIBIK
Oepin Typ. Jlemek, OanaHbIH Ke3KapachIHA
OacThl Ha3ap ayaapy kepek. Faiibim Gomnsl ne-
T'CHHIH ©31 KYp/bIMFa KETiHIH JKalbl eMec, SF-
HU, HETI3rl OWIBIH OMIPIICH/IIrHEe IereH aB-
TOPJBIH KOMECKi Oenrici.

Bbana, Mombin man, Opa3skyl, okeci,
Bekeit anaii, ['ymkaman, Ceitnaxmer, Kynbek
TOHIpEriHe TONTACKaH OKUFalapIblH Kai-
BUIBIFBI Opa3Kyl MeH MOMBIH IHAJIIBIH K9-
He OanaHbIH OMIPIIK Ke3KapacTapbIMEH alllbl-
ma Ttycenmi. Ocipece, Opa3kyl MeH MOMBIH
IIAJIBIH  OMIPJIIK YCTaHBIMAAPBI 13TUIIK TEeH
3YJIBIMABIKTBIH MOHIUIIK apHalbICHIHBIH Oe-
ricin OeciiHenered. CoHma OyJlapiablH Kapama-
KalmelibiFbl Hepe? ChIPT KO3re KaparaHja,
«MOMBIHHBIH aKcaKaJl aTajaThiHIal KayKapbl
mamane». Kem kxarmaiima aBTOpAasiH Mo-
MBIHJIBI «MEHIpIMIi, aHfaJ, akKKeHUI, Kay-
KbULIAIl TypFaH Oaja MiHE3 aJaMHBIH» Oci-
HeCiHe yKcarta cyperreyi oackiMbipak: «Kynai
OyFaH KapbIThIIl cakan jna OepmereH. Caxaln
eMec cailkpiMaszak. IIIpIOBIH TailbIll KBIFBI-
Jlapaail JKbUITBIP METIHAE YII-TOPT capbl KblJ-
taHak epbueni. Cakan jgerenze, 6ap OauIbIFbI
COJI FaHa» HEMecCe «OChl IIeMipiKieci3 Mmaii
MYpPBIH, YHPEK TYMCBIK, OpTa OOHIIBI Karblie3
mIaj eprejieH Kapa Kelike JeiiH Oanama Jo-
Mmanaiael ga xkypemi» [5, 170 6.]. Epekie
0aca aWThLIATBIH KbIPbl OHBIH JKIrepcCi3uiri,
©3iHe JieTeH JKeKe MIiKIpiHiH TemeHairi: «Mo-
MBIH Oojica, 0 Oacran Enmex MoMblH OOJIBIII
Tya cainraH. Tek Oap OOWBIHAAFbl Oip KacHeri
©31HIH Oe/e/iH, O31HIH *KachlH KYPT aJjIbIHIa
enmemMeyre, MoH OepMmeyre OOWHBIH o0meH YH-
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perin anraH. «bymaii oTeipma, OyJ1 ce3 ceHiki
eMec, ObUTail eMec» - eMipi ecTim Keje Kat-
KaHbl ockl» Hemece «Kypr karapisl Oaii-
caJIIbl JXKYPY, CeC KopCceTy, 63 OpHBIH Taly Je-
ICHHEH KYp ajlakaH» - JIereH CypeTTeyepaeri
MasMyH gaien Ooma amanmel [5, 173 6.]. An
Opaskys Oosca, el KOpKEeMIIKCI3 - aK «TOH
MOWBIH Ori3 Kapa aily KbICKaHaa xallyaHHaH»
eIl albIpMachl KOKTBIH 631 Me nepciH. [lopt-
perTik OeitHecl e alaMHBIH KOHUIIH CYBITBIII,
KaTyJdaHJplpa TYCETiH opi I3TUTIKTEH Jie
anpicTata Tycemi: «OpasKyIAblH —KaJarsl
JKEJIKECIHe Kapai *KBUDKBIN KETINTi, TYK Oac-
KaH ajaca MaHJalbl Kbi3apa OOpTKEeH, KYHHIH
BICTBIFBI O0JICH THUTHIFBIHA JKETKEH CHSKTBI,
aTTBIH YCTIHAC YVHUBIKTAIl Keledi. AyaaH oKiM-
JICPIHIH YITICIHE eJIKTEI TIrUIreH MMOapKBIT
KHTENb aFbITBUIBIIT KETKEH alika-cajika. AKX
KeHeri yMaxaaibil, OenOeyiHiH acThIHA
Oapseill OpHaNackaH. Opi TOK, opi Mac. JKaHa
FaHa KOHAaKTa OOJBIN, MaiJibl €TKE KapbIHIbI
KeITeN, IIaMachl JKETKEHINE KbIMBI3 O€H
apakka Oachlnm Keie jkaThlp ekeH» [5,1790].
OchIHaai Kalmbl CypeTTeyNIepaiH ©3iHeH-ak,
Mowmbia MmeH Opa3KyIIbliH KapaMa-KanIbUTbIK
TYCTapblH IIOBECTTiH OachlHAaH - aK aH-
FapbIMBI3.

MombiH MeH Opa3kyJablH eMipre
KO3Kapacbl. MOMBIH IHaJIJbIH OOWBIHAAFHI
XKIrepci3 ik 0aChIMIBIIBIKIICH alThUIFAHBIMEH,
MowmbiH OeifHeci ©3iHIIe KaWIIbUIBIFRI Oap
Kypaeni Oeiine. On 31 agaMFa Kary YIIiH KaH
asMac opeKeTTepre el oilandacTan OapaThlH
CeHIMiHe HBIK ajiaM. O3iHeH OypbIH e3renepi
sxorapbl Kosimbl. CBIPT Ke3re KaparaHza,
Opaskyn ga coumgait amam. Om ma esrere
JKarbIHY YIIIH JKaH astii KoWManael. OHBIH aa
e3 ceHiMiHe Oepikriri 6ap. bipak imki mas-
MYHbIHA MOH OeperTiH Ooncak, ekeyi e
MyJieM Keperap mikipae. Erep MowmbiH man
03reHiH KeHLT YIIiH Kimrpeiin jkac Oanaiia
enmingexk Oonca, Opa3KyIIbIH KOHUT aynaybl
eH oyeni e3iH OipiHII OpbIHFa KOMFaH-
IBIFBIHAH, MEHMEHIIriHeH. MOMBIHIIKI KOHLI-
mekTik te, Opaskyimiki xarbiMmnasapik. Co-
Jait 6oma typa, Opa3ky1 emKiMIl )KaKChl Kep-
MEHTIH, 9pi 63 KaJayblHa KaHIAll KOJIMEH
Oosica na JKeTy YIIIH apibl aTTayra ja Aasp
030bIp agam. Tek e3iHe *kalnbl Oosica OOJIBI.
ConpplkTaH 01 Owiikke yMThuTanbl. KosbiHa
Owmtik THCe 0api chiiyap ei, 0opi Kopkap el
JIeTeH Tas3 YFbIM OHBIH OV eMipae ceHep
JKaJIFbI3 «aKUKaThD». TinTi apMaHbl Ja OChHI

oinmpl adkpiHman Typ: «Ox sxepae agamuabl
KbI3METIHE Kapail chliigayabl Ja  Ouienl.
HopexxeH Gap Ma, OITTI - CeHI Chliiayra MiH-
nerti». OcblHOal jxanaH aObIpod MEH JKEKe
0ac KaMbl YIIiH TyFaHBIH Ja, IIAHBIPAFbIH J1a
TOpK eTyre jaasp aca MedipiMci3 agam: «Erep
KilIKeHTal FaHa MYMKIHIILTIriM 0oJica, TaybiH
Ja, TaChlH Ja, OPMaHbIH J1a, OJDKAchlH Ja —
OapJIBIFBIH TacTall, KAPFBIC aTKaH KaThIHIBI 14,
MbIHAY a/DKBIPBIH IHAJAbl J1a, KBI3FBIIITAN
KOpFaIl )KYPreH JKeTiMeK HeMepeciH Je, Oipe-
OipiH KepMmecTell, anabl-apThiMa Kapamai
TapTap emaiM. DX, JyHHe-al, COHIA CyJbIFa
OaiiaraH TyJmapaail TyJern, ypIIbFbIMHAH
aliHameIm  mbiFa  Kemep  emiM.  JKypTThIH
OapibIFbIH €CITIMHIH aJIJbIHA Ti3il KOMBIII,
«Opa3kyn bamkanoBud, Ci3fiH KaOMHETIHI3re
Kipyre 6oma Ma?» - eyre MOKOyp erep emaiM»
- MiHe, OYJT aKblI TOKTaTaThIH JKACTBIH ap YKak
- Oep JKarbIHIAFbl aJaMHbBIH Tikipi [5,2180].
ConbiMeH, MOMBIHHBIH 1IIKI Y)KIAHBI ajib-
TpyUCTTI (e3resepii ©3iHeH MKOFaphl KOMBIIM,
PHSACHI3 KbI3MET ery) Gosca, Opa3kyi Harbi3
ATOUCTTIH (MEHMEHIIILT) )KapKbIH KOpiHici.
Conpaii-ak, €Ki KeHinKepiH KauIbIbl-
FBIH/IaFbI OOSTyIbIH 0achbIM KOPCETUITeH TYCHI -
MeilipiMm MeH KaTire3mikTiH ambuTysl. Mo-
MBIH IIIaJl ©3T¢HIH KUSHAThIHA HEMKYPAHJIbI
KapaiiTeiH amam emec. He Oosca o OOJICBIH,
TEK COJI ajaMFa »akchl Oojica Oosapl. O3re-
CiHiH MOMBIH YIIiH MOHI OK. AlHaaaaarsl
©3iHeH 0aCKaChIHBIH OapJbIFbl OaKbITTHI O0JICa
oonael. SArau, MOMBIH MEHIpIMIUTIKTIH Kepi-
HICIH apkamaraH kedinkep: «Mman xys3i,
Meitipban man op yakpiTra «CaraH He Kepek?
JKauplH He Kanaiael? He KaKCBUIBIK icTECEM
OMBIHHAH MIBIFaM? AWTCaHIIbI eHl 031H7? MeH
CCHIH Kall KoJICHE yKapapMbIH % JIeH, opaaiibiM
TUTEHIN cypaHbIl Typrangaii» [5, 179 6.]. An
Opa3kyaplH KaThIre3airi Imekcis. KonbiHax
KEJTeHIIIe KATIre3MiKKe Jasp Typajbl, e3reci
OJ1 YIILIH <«QJICi3iep MeH OaKbITThI OMipre Jiai-
BIK eMeC JKaHmap». MbIcajbl OpMaHFa KipreH
MombiH MeH Opa3KyIIblH iMIKi MOHOJIOT-
TapelHaH Oalikayra Ooyiagpl. MOMBIH Kapra-
JIAapJIbIH Ma3achlH KETIPreHi YImiH imTed Ke-
mipimM cypaca, OpaskynneH «llipkiH, myse-
MeT Ooylap Ma efi..» JCreHIHEH ¢ KaTbl-
re3mikTiH jebin ceszemis [5, 218 6.]. Ocipece
ByFbl - aHaHBIH MYyWHi3iH coHpail Oip Ma3zak
KYJIKIMEH OanTanayblHaH Ja XailyaHra TOH
OONMBICHIHBIH aHBIKTaJIa TYCKEHIH KOpeMis3.
Kaii >xarpiHaH ancak Ta Oyn Kekim-
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KepJICPMIH KaHIIbUIBIFBI aHBIK KOPIHIIl Ty-
paapl. TinTi KYHOECNMIKTI aJaMHBIH €31 VIIiH
aTKapbUIATBIH TIPJIriHeH Je OalKaiajpl:
«Opa3kyt emipi Oip aiiblp men maysin KepreH
eMec, ©31 0acThlK OoJFachlH 0a OapIbIFBIH
Al MOWHBIHA apThil KoiraH. «Kepek
JECCHICP CEHICPIl KO3l alllbII-)KyMFaHIIa
KybIll IibIFam», - aeiai Opaskyi. Hemece:
«Kommarel a3 faHa MaJi Ja, oMapra na -
0opiHiH Tipairi MoMbIHHBIH MOWHBIHAA. EpTe-
JIeH Kapa Kelke JeiiH 1aMpul Tanmaias [5,
2186.].

Opa3kyn MeH MOMBIH MIaJIABIH Kapama
KaWIIbIIBIFBl TAOMFaTKA JCreH Ke3KapacTa-
pBIHAH Ja Tonbica Tyceai. Opaskyn — xabanbl
KBIPTKBIII. TaOuraTka IereH MyJiaeM KypMeTi
xoK. Kypmeri Obutait Typcebin Opaskyst yIiniH
Ta0bWfaT-aHa JIeTeH TYCIHIK TINTI HarbI3
AKbIMaKTBIK:

« Kanpma#t xyHai aitem Typchin? He-
MeHe, OYTIHT1 KYHHIH 0acKa KYHIEpPJCH HE aii-
bIpMackl Oap emi?

- lllsipareiM-ay, Mapangap Kenai Foi?

- Cen MeHi kiM aen typebiH? CeHiH Ma-
panmapbiHabl 0aceiMa ypaMm 0a. Tept KyObuTam
Tyren OOJIIBI Jia, €HJMII CEHIH MapaliblH KaJJIbl
Ma? Ken orramaii OepeHeHi OblIal bIHFaiIa»
[5, 222 6.]. MombIHHBIH OyJ1 TYCiHIr Opa3skyi
CUSIKTBIIApFa OallaH, Kyp «OTTay» ce3 0oi-
FaHbIMEH, MOMBIHAapFa TaOWFATIICH IIITEH
TepeH OalnaHbichl Oap KypJaeni TYCiHIKTeH
IBIKKaH ceHiM. As Opa3kyiiasiH Oyl Tadurar,
aJaMrepiiiik OOJIMBICBIMEH OalIaHBIChI Ka-
Tyabl ~ MIiHE3iHIH  KecipiHeH  oljeKallaH
y3uIreH. Opi y3uty ycrinae y3iie oepemi. Ochl
Oip TaOWFaTTBIH MEHipIMiHEH TaMbIpJIaHFaH
aJaMIIBLUIBIKTBIH /14, COFaH KATBICTBI OapIIbIK
i3ri eMipaiH ae Opas3Kyl VIINIH COHFbI JEMIH
ocel byra - AHaHBIH MYy#Hi3iH coHmail Oip
KYIITapIBIKIEeH>» OanranayblHaH Ja OaiKayra
OoJtaapl.

Byxin moBecTiH OapbICHI i3TiTIK TIEH 3Y-
JIBIMIBIKTBIH, <«Maxa00aT MeH FaaayaTThIH»
aprajbIChIHIAFbl, ap COFBICHIHAAFBI COJI Ma-
xa00aTThIH, 13TUTIKTIH, YKIAHHBIH OMIp VIIIiH,
aJl JKaybI3bIK aTayJbIHBIH OJiM YIIiH Kypeci
M€ JIepCiH.

ConbiMen, Opa3kys MeH MOMBIH Iaji-
IBIH OyJ1 KaWIIbUIBIKTaphIHAH Oaplia agam-
3aTKa ToH MpoldieManapiblH HEeri3iH Kepe ana-
MbI3. COHJIBIKTaH OyJIap bl )KHHAKTAYIIIBI OCH-
HE peTiHle allblll TUNTeHaipyre Oomanpl. On
Ociitne - Opaskynigap meH MowmbiHaap. Aga

0JIapABIH eMipre Ke3KapacTapbiH 0ip-0i-
piHe nereH mikipJiepiHeH KOpBITYFa 00-
daapl. Mombin man (Opaskya Typasbl):
«AnaMm Ganacel Here OyJiaif skapaiibl eKeH, 97
Cen OyraH JXaKCBUIBIK ICTECEH, MYHBIH JKa-
MaH/BIFBl 33ip.¥suly, oiflaHy ACHTIH MyHza
KOK. Alamjia UMEHY JiereH OolMaii Ma eKeH.
OMip O0ifbl OCBHIHBIKI FaHa >KOH CHAKTHL. O3
OachIHbIH 0a0bI TaObLICA 00JIBI. AHATAWBIH-
JaFbIHBIH 0opi KypJai »xoprajanm Kyl OOJbII
KYpY Kepek. AWTKaHbI OoiMaca Tarbl 0achlH
rosiere Kanaasl. MyHnainapaply OCbIHAAN Tay
apacblHIa TepT-Oec ajamra raHa OacTBIK 0oO-
JBIN KYPTEHIHE MYKIpIik. An OyaaH yiKeH
Oumikke Koyibl ckerce 1me? KymalieiMm cak-
TachlH... HaFbl3 eM KOHOAWTBHIHAAPABIH ©31.
O31 nereHje OHEIHAI CYBIPBII ajyFa Jasp.
MyHalibIH KOJI acThlHA TYCCEH KYThUIY JAa
kublH. CeHi JKkepre CIHIN KETCeH ¢ Tayblll
amanpl. O3iHIH KeperiH, JIereHiH icTey YIIiH
CEHIH JKaHBIHJIBI JKallapra TarcChIpyFa JIasp.
Conpa na e3i xeH Oonbin Kana Oepeni. YKok,
MYHIaiapra raya xok...» [5, 216 6.].
Opaskyt (MowmbiH mmran Typansi): «Ep
Kapa cepik JIereH aTachIHBIH TYpi MBIHAY, KO3
amkaibl Kyl nenae Ennek MoMblH aTainyMeH
KeJle )KaTKaH KakOac 1man. bakca e3iHeH eH ap
XKarbl Oy 1a OaKBITTHI, OCBI KYHIMEH XKypiIl,
ThIM OonMaca epTerire ceHeai roil. byn Her-
KeH akpiMak! TymnTen KenreHae oChIHaai akbl-
MaKTapaa faHa apmaH Oonmaiinel (opuHe,
apman Jnerennii Opa3KyIbIH Ke3KapachIMeH
Kaparanaa)». Hemece: «EH ap jkaFbl TYKKe
TYPFBICHI3, ajaM CaHaThlHA KIPMEWUTIH MBbIHA
Imajira AediH KyThIpael - ay. MiHe, eHII Ka-
nai-kanaik KaWKaHIaWael MEHIH anapimaa?!
Ocbutaii  UMEHAIPY KepeK KOW...» - JiereH
Opa3KyJIblH 9KECIHEH JIe YJIKeH aJlaMMEH Tic-
TecyiHeH kepyre Oonansl [5, 226 6.]. ABTOp:
«Opa3kyyl 63 OOJIMBICBIH WTTIH €TIHEH >KEK
Kepeni. MbIHa Tipitik, OyJ1 KepreH KyH OyFaH
naiielk emec. MyHnaii emip Kyt nenae Mo-
MBIHJIApFa FaHa jkapacajbl. MOMBIH CHSAKTHI-
nmapra He Kepek? MyHpjaiinmap keyzaeciHjae
aHbl 0ap/a eJe-eNreHIle THIHBIM Tanmnan ja-
FBIHET KaMBITBIH cyipern xype Oepemi. Ocbl
KacKa Kenrelli MyHBIH CO3iH ThIHIAWTBIH Tipi
*kaH 0okl Ma? Bip agaMfa akbuT aliThIN KOH
cinren kepai Me? XKypTTeiH 6opi OyFaH ycTeM.
En ap karbl ©3iHIH KeMITIpiHIH alTKaHBIH aa
eKi erneimi. Mynsl Oanamia sxymcaiasl. CoH-
IBIKTaH Ja Oy CHUSKTBI MEHIpeylep epTeriHiy
(epreri me OpaskyIablH OMBIHINA) ©3iHE M3
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6onanpl. XXana OpmaHHaH Mapangapabl Kepir
emi, Ky3 KbUI OOWBI 3apbiFbill Taba anMai
XKYpreH OaybIpiiapblHa Ke3JecKeHeH >Kbuiap-
MaH¥Fa JieiiH 6apapl. KyphIChiH, alThIT-alTiai
He Kepek...» [5, 232 0.]. Byn aiiteuiranra
apThIK KOCBIN aWTyIbIH KakeTi Oonamac. bapi
©31 YIIIIH OpHBIMEH JKayar Oepir Typ.
XKorapeina cyperrenren MOMBIH IIaj-
IbIH OeliHeciHe KYMOH KedTipeTiH Oip kai
6ap. On MoMBIH MAJIBIH cOJ 031 0ac ypaThiH
OWiK CEHIMIH 63 KOJBIMEH KYpTyhI. SIFHU, Here
MowmbiH ByFbi-AHanb! entipai? OMipiik ycra-
HBIMBIMEH JIe, KO3KapachbIMEH JIe, <«ap-yKia-
HBIMEH» Jie¢ OCBhl opeker Opa3KyIJIbIH «yie-
ciHe» Tuecini 6onMac na eni? bipak MoMBbIH. ..
OMip OOWbI MMip TYTHIN KEIreH aTacaThIHBIH,
TaOUFaT-aHaHbIH, OUIK ap-y)KIaHHBIH KaCHEeTTI
CCHIM YCTaHBIMBIHA asiK acThl Oip-aK KYHHIH
inrHae Oanra 1madysl, OWIaHIBIPATHIH HIpCE.
Bonkim, opacan 30p moneHiH OipiHiH ycCTiHe
Oipi Terimyi ceben Oomran mbiFap: Opas-
KYJIZIBIH KOK aJia Kohaai ca0arl, KbI3bIH KYybIIT
xi0bepyi, bekeiinin enmi Oap Kaciperine o3
OKeCiH KIHONANl Kapraybl, KEMITIpiHiH KYH-
KECiH OJ]aH opi Kakall TycCyl, eIKIMHEH JieMey
KAHAIIBIPIBIK JKOK... OpHHE, OyFaH MOMBIH
03 epKiMeH OapFaH JKOK, KacipeT KYHIH Kell-
KEeH KbI3bl MEH HEMEpEeCiHiH KaMbl YIIiH O0J-
raH opeker. bipak Heri3ri ot 0ackaga. MoMbIH
Typallbl aBTOPJbIH IIbIFApMa OaChIHIAFbI MbI-
HaHJal JKeKke MiKipiH KenTiperik: «MyHaai
MeHipiMIi, aHFaJl, aKKOHLT KayKbUIAAN TYpPFaH
Oanma MiHE3 aJlaMHBIH JKYPTTaH ChIH-KYpMET
KYTyl J¢ KWbIH. MyHJainapapl emip OOHbI
«KaWbIpBIMABI OOJNMa, KaThire3 O0JI, caraH Ke-
peri ochl, KaThire3 OoJicaH FaHa XallbIK KaTa-
PBIHA KYPECiH», - JIeN KaHIIamMa TOKIMaKTaca
Jla oJlap e3repMeiili, COJI KajmbIHIa, COM Kai-
BIPBIM - MEHipiMHEH Kox y30el Kaia Oepemi»
[5, 172 6.]. Ocsl mikipiHeH aBTOp OYKLT IIbI-
rapMa OOMBIHIA ajbICTaMaraHbl OalKasasbl.
JleMek, aBTOp KalllaH jJa MEHIpIMAUTIKTIH, asy-
MIBUIBIKTBIH, OAUIETTUIIKTIH, aJaMINbIIBIKTBIH
JKAKTayIIbIChI 00j1a OLITreH JKOHE KAKCHUTBIKTHI
IIAPTTBUIBIKTBIH eceOiMeH ejreMenTiH Mo-
MBIHJApABIH JKarblHOa. Jlecek Te, mibFapMa
OapbICBIHAAFBl JaMy, MM Oacka KbIpbIHAH
KepiHe Tyceni. Mpicanbl: «MOMBIH MIajaa YH
JKOK, TINTI My3/1aii Kapbiln Oapa yKaTKaH CYIbl
ceseTiH emec. Ourteyip Opa3kyiablH —Ka-
hapbiHa iTiKne, ¢y ycTiHae oJin Kerce Jie pu-
3a cUAKTHI. Opa3Kyl KybII xibepMece OOIbI.

Kemnreri kputbIFbIHA KelIipiM erce, Oy Oeibak
IIajFa COHBIH 631 30p JOYJeT...» JereHieri
KemripiMi He KbutraHbl? CoHta MOMBIH Aajiana
KaJlFaH HEMepeciH oKenyre j>kibepMereH xy-
peri Kapa Kyley OanachblHbIH aKbIMaKTHIFBIHA
Kapchl IIBIKKAHBI YIIIH KEIlipiM cyparaHbl Ma!
«Kermrip, kemripe rep aJpKbpIFaH )KaMaH HIaJIb,
Kelleri o0eCTIrIMHEH —alja-Kajaa Kemnpim
oTiHeM...» [5, 273 6.]. [Toa oCBI AopMeEHCI3iri,
ITeri YKIAHHBIH YHIH TYHIIBIKTBIPYBI, Kap-
CBUIBIFBIH KYHOFa caHaybl MOMBIHHBIH OHWiK
YKIaHbIHA CEHIMCI3/IK YsIaThil, TyOi Kyp-
JIBIMFa KeTipin TypraH ok na! MiHe, con FaHa
e3 ceHiMiHeH Oac OypraHbl con ekeH, Mo-
MBIHHBIH K63 aJJbIMbI3[Ia YKIaHbl IIOrelni
TyckeHi Oalikanmanel. OcbliaH UIBIFAPMaHbBIH
Ma3MYH KaTHapbIH/a )KaTaThlH TaFbl Oip KbIPBI
WIBIFAAbI. KiMre OOJICBIH, KaHaail »karmaija
OoNMMachIH 13TUTiK MMeH MEHIpIMALTIKTIH pus-
ChI3, CIKAH/aH MAPTChI3, MEKCi3 (aOCOMOTTI)
OONYyBIHBIH ©31 TYOiIHAE aiHaNbIl 3YJIbIM-
JBIKTBIH MIBUIAYBIHIA Kalajpl JereH oi. by-
JlaH ajlaMFa MeHipiMJli OOJBIN KaHa Kaly *KeT-
KUTIKCI3 JIEr€H KOPBITHIHBIFA KEIyTre OONabl.
3yIbIMIBIKKA KacaphIChll, JKaH Oepice Kypece
anMaraH MeHipiMaLTiK Tyl KypIIbIMFa KeTell.
Mei#tipiMIUTIK 3yJIbIMABIKTBIH aJ1IbIHIa OAChIH
MMEyl THIC, OHBIH QJICI3MIK TaHBITyFa KaKbI
XOK. MoMbIHHBIH aa Opa3skyliFa HiMeyi Ke-
pek eni. EpTreHre mereH ONTUMUCTIK, SFHH,
KapKbIH KYHTe JIeTeH CEeHIM Kyp Ypeiumig
keOineH Oonmmaybl Tric. O YoKIaH allbIHIaFbl
ap Kypeci. bipinmi kapceutacygan —ak Mo-
MBIH MMEHIN Kajiabl. O3reci oHbI €Hl akraii
anMaiinel. On Opa3kynovlH YCHMAHbLIMbIHBIY
Mapmebeci MeH 0ana mMpazeouAaCvlHA HCOJl
canvin Gepoi.
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VJIK 811

KOMMYHUKATHUBTIK KY3BIPETTIJIIKTI KAJIBIIITACTBIPY
JKaticaubaesa A.C.

Kazakcran PecnyOnukaceiHbiH — BigiM
Typansl 3aHbiHa: «bimiM Oepy KyleciHiH
0acThl MIHAETI — YITTBIK JKOHE KaJIIbl ajaM-
3aTThIK KYHJBUIBIKTApP, FUIBIM MEH MpPaKTHKa
JKETICTIKTEpl HEri3iHae JKeKe aJaMIbl KaJlbIll-
TacThIpyFa oHE KACIOU IIbIHIayFa OarbITTall-
FaH OUTIM ally YIIiH Ka)XeTTi »arJaimap xa-
cay, OKBITYBIH JXaHa TEXHOJOT'HSUIAPBIH CH-
rizy, OuUTiM Oepyai akmapaTrTaHABIPY, XaJIbIK-
apajiblK FajJaMIblK KOMMYHHUKAIUSIIBIK JKEIi-
JIepTe IIBIFY», - IeiHTEH.

Bonamak kociOm MamaHAapIbIH KOM-
MYHUKATHBTIK KY3BIPETTLIIrT KaJIBIITACTHIPY —
OKY YIEpICIH OKBITYABIH HMHTEPAaKTHUBTI 9Jic-
Tepi MEH TEXHOJOTHSUIApBl HETi3iHJEe YHBIM-
nacteipy. Kaszipri KOMMYHHKATHBTIK KEHICTIK
KYpJIeNi )KYHEIeH Typaibl, OHJIa HEri3r1 OPbIH-
JapAblH 0ipl KOMMYHHKAIIUSHBIH Op TypIie-
pine Trecini. Cebebi amam ©3iH 9p TYpPII JKar-
nainapaa TYpIIilie yCTal Ipl, COUTII apOip xKe-
Ke JKkarnaiina Oacka agaMaapMeH epekiie Ka-
ThiHac opHatanbpl. COHBIMEH KaTap KOMMY-
HUKALUSHBIH CHITAThl MCH EpPEKIICITIKTEepl aK-
mapar Oepy KypajljapbIMEH, TACUIIepiMeH,
KOMMYHHUKAIHMsI CyOBEKTUIEpIMEH, MaKcat-
TapbeIMEH XoHE 0acka KemnTereH cebenTepMeH
aHbIKTaIaabl. KOMMYHUKALUSHBIH TOMEHICT1
TYpJIEpiH aTam KepceTyre Oomajbl: JTHHKA-
apajiblK, 1CKEPIIK, 9JEyMETTIK, XaJbIKapasblK,
TYJIFa apajblK, OYKapalblK, MOJICHUET apajibK
XoHe OacKamapsl.

Kys3bIperTislik - CTYIOSHTTIH ajfaH Oi-
JiMi MEH JarapUlapblH  TaKIpuOene, KyH-
NeNIKTI eMipae KaHmai aa Oip NMpaKTHKaJIbIK
KOHE TEOPHSUIBIK Moceleiep/ai IIeny YIIiH
KoJgaHa ajiy KaOuterrimiri. CTymeHTTep Ka-
PBIM-KaThIHAC MOACIACPIH, MOJCHUETTIK CTe-
peOTHUNTEPAl, MoJIeHUET o0pasznapsl MeH CuMm-
BONIapblH  Oimynepi  kepek. bynm  oky-
IBUIAPIBIH Ka3aK TUIIHAC EMIiH-EPKIH CoM-
JIECYIH KaMTaMachl3 eTe ajabl.

Tin - KoFaM KOMMYHHMKAIMSCHIHBIH HE-
ri3ri Kypanael Oonbin TaObuTaabl. COHIBIKTAH
KOMMYHHKATHUBTIK KY3BIPETTUIIKTIH KOciOH
MaMaH YIIiH MaHbI3bI 30p. KOMMyHHKAaTHBTIK
KY3IpeTTUTIKTIH MIHAETI:

- aybI3lIa JKoHE jkaz0ama KapbIM-KaTbl-
HACBIH KaJIBIIITACTHIPY;

- ceilley JaFJpUIapblH JAYPHIC MEH-
repry;

- JKEKe TYJIFaHbIH KY3IPETTLTK KhICHIM-
JIBUTBIFBIH JKY3€Te achbIpy.

KoMMyHHUKAaTUBTIK KY3BIPETTLTIK Te-
MeH/IeTiZieH KOMITOHEHTTEP/ICH TYPaJIbl:

* KOMMYHHKATHUBTIK TOPTIll aiiMarbIH-
narel Oimimi (KakeTTi Tinmepai Oimyi, mema-
TOTMKa JKOHE TMCHXOJOTHS, KOH(IUKTOIOTHS,
JIOTHKA, PUTOPHKA, MOJCHUET KOHE Couiey
afiMaFbIHIAFbI OUTIMI).

* KOMMYHHKATHBTLUIIK JKOHE YHBIM-
JAaCTBIPYINBLIBIK  KaOimeri (icKepiik  KaThI-
HACTapJlbl OpHATY, OCNCEHAUTIK TaHBITY, TYJI-
FaHbI IYpBIC KaOBUIIAY JKOHE TYCIHY HEri3iHae
TICUXOJIOTUSUIBIK dCep €Ty, KOpIIaFaH opTaMeH
JKOHE OKIIIayJlaHFaH ajamIapMeH OIpiKKeH ic-
opeker Ke3iHae OelICeH/Ii OpeKer kacay);

* sMmaTusFa Kabinerti 6ony (Tycine Oi-
Jy icKepiiri, e3reHi cesine Oiny, 1.0.).

* o3iH/1iK OaKpIIayFa Kadigerrimiri (kep-
IICIHIH KOHE ©3IHIH MIHE3-KYIKbIH perTei
aJty ICKepJIiri, oHriMeNeCyIliHi MOJEIICH ay,
KAFBIMJIBl TICHXOJIOTHSUTBIK KITUMATThl TY/IbI-
Py, CyOBbeKTapaiblK KapbIM-KAaThIHACTHI OOJI-
Kait any);

* KapbIM-KaThlHAC MOjeHHETI (ceiey
TEXHUKACHI, PUTOPHKAIIBIK amajiap, apryMeH-
Talysl TEXHUKACBIH KOHE KeIiCiM-IIIapTTap/Isl
KYPri3y, KociOu ojien epexenepid cakray, ak-
nmapaTThl MakcaTThl TYpJAE KOJNJaHy, ceiiey
MOJICHUETIH MEHIePY).

CryneHTTepliH ©3/epiH KopliaraH op-
Taga Oacka ajgaMaapMeH, TOIIEH KapbIM-Ka-
THIHAC OPHATYFa, AJIbl HOTHXKETE KOJ JKEeT-
Ki3yae e3iHAiK MiKipiH Oinmipyre, Oacka yJiT
OKUIIepIMEH KapbhIM-KaThIHAC AUAJIOTBIHA TYCE
aybIHa MYMKIHJIK OepeTiH KOMMYHHUKATHUBTIK
KY3BIPETTUTIK TUAIK cabakTaplbl OKBITY Yp-
HiciHIe KanblnTacaubl. TyjFaHbIH OOWBIHAA
KOMMYHHKATHUBTIK KY3BIPETTUTIKTI KaJbIIITaC-
THIPY OHBIH TUIIIK OUTIMIH TepeHIETYMEH Ka-
Tap ceiiey OUTIKTUIINH e )KETLIIipe.

KoMMyHHKAaTHUBTIK KY3bIPETTUIIK: Hak-
ThI OMIp KaFJaibIHa ©31HIH MIHICTTEPIH IIe-
Iy YIIiH Ka3ak »oHe Oacka TuUiaep/e aybi3ia
XKoHE jkaz0alla KOMMYHHUKAIVSUIAPABIH TYpIi
KypalJapblH KOJIJaHyFa, KOMMYHHKATHBTIK
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MIHJIETTEp/li IENIyre COWKeC KEeNETiH CTHIIb-
Jlep MEH JKaHpJapIbl TaHJayFa KoHE KoJja-
HyFa; 9JENTUIIK HOpMaJlapblHa COHKeC ©31HIIK
miKipiH Onmipyre;, HOTIDKENI e3apa ic-ope-
KEeTTi, OHBIH IIiHAe OacKa MOIECHUET OKII-
JepiMeH, TypJi Ke3Kapac oHE opTypii Oa-
FBITTAFbl alaMJIapMeH cyx0aT Kyprize OThI-
PBII, HIMENEHICKeH axyasimap/asl Menryal xKy-
3ere achIpyFa; JKalIbl HOTHKETE KO JKETKIZy
YIIiH TYpii Ke3KapacTarbl agaMap TOOBIHIA
KapbhIM-KaThIHAC KYpyFa TOITA KYMBIC jKacay
JaFIbLIapbIH, Y)KBIMIAFBI 9P TYPIII SJI€yMETTIK
pennmepal  MeHrepyre MYMKIHIIK — Oepei.
OKBITY Ke3iHJIe CTYIEHTTIH 63 epKiMeH OuIiM
alyblHa, MaTepHaNbl Oiyay KaoOuieriHe Oa-
FBITTAayFa, OKBITYIBl KATTAaHABI TYpIE eMec,
IIBIFAPMAIIIBUTBIKIICH MEHTePTYre KOHUI 0oy
KaxeT. CTYICHT KUsUIBI JKYHPIK, JKaH TyHHEC]
H931K, ©31H KbI3BIKTBIPFaH icTe OCJICeH I, aKbLI
- KaOineri JaMmbIFaH, COHABIKTAH INbIFapMa-
IIBUIBIK OFaH INBIH J1933aT, KyaHBIII CE3iMIiH
okenmyi Tmic. CTyAeHTTepIiH MIbIFapMma-
IIBUTBIFBIH  JIAMBITY JKOJNJIAPhIH KOMMYHHKA-
TUBTIK KY3BIPETTLTIK apKbUIbI ICKE achIpyFa
OoJtaapl.

Byriari tanma OiumTiM cajlachIHBIH ali-
IObIHAA JaiiblH  OLTIMII, JaFapuiapiabl MEH-
reperiH, KalTagalThiH FaHa €Mec, IIbIFap-
MaIlbUIBIK OaFbITTa KYMBIC ICTEHUTIH, ThIH Xka-
HAJBIKTap allaTeiH, OipTymMa oinay Kaoi-
JIETIMEH EpeKIIeICHETIH JKeKe TYIFa Kajbll-
TacTBIpy MiHJeTI TYp. by, opuHe, oKymbLIap-
JBIH  [IBIFAPMAIIBUIBIK  OPEKETiH JaMbITy/a
MaHBI3]Bl MACETIE.

CTyIeHTTepMEeH TOMEHJIETiIeH KYMBbIC-
Tap JKYPrizy apKbUIbI IIBIFapMaIIbIIbIKKa Oay-
nmyra OONajbl: CIOXKETTI cyper OoWbIHIIA OH-
riMe *aszy, *KbUI Me3rUIIepiH, TaOuraT Kepi-
HICTEpIH KOpPKEM TUIMEH cyperrTey; >KymOak,
JKaHBUITIAL, OeiiHEC13 KypacThIpy; 63 KypcTa-
crapbiHbIH (T.0.) MOPTPETiH CyperTey, MiHe3-
nemMe Oepy; aBTOP/BIH UIESCHIH 63 UeIChIMEH
epOITill Ka3y; eJIeH KypacThIpy; KaHCHI3
HOopcenep/i KaHNAHIBIPBIT OHTIME, epTeri
kKazy, CpKiH TaKpIpbIITApFa IIbIFApMa, Oii-
TOJIFAY, 3CCE Ka3y; Y)KbIM OOJIBIN epTeri Ky-
pacTeIpy; VIl agaMaap eMipine OalIaHbICThI
cypakrap Oepimn, WiKip aWTy; aKbIH-XKa3y-
HIBUIAP [IBIFApMaliapbl OOMBIHIIA TIKIp ai-
Macy; OKBbIFaH KiTanTapbl, Makajaiapbl Ooii-
BIHIIIA OWTOJFAy jKa3y; KOFaMaFrbl op TYpJi
e3repicrepre OaitlaHBICTBI TiKip aifTy; Oac-
nace3 MaTephaliapbl OOWBIHINA MIKip auTy,

eJICH/II Kapa ce3re allHaJIBIPBIT MOTIH Kypay;
aKmapaT KypaJJapblH TMaijanaHa OTBIPHII,
pedepar, OasHIama >ka3y; TaKbIPBIIIKA caii
JIAAJIOT, MOHOJIOT JKa3/IbIpy; OKUFara KaThICTBI
63 OMJIapbIH aiTy; aBTOPABIH KO3KApachl Ty-
paiibl aifta OuTy; KOpKeM TYBIHJABIHBI TaJay,
CaIIBICTBIPY, KOPBITY, IIEIIiM KepceTy T.0.

Kazip rameiMaapiaelH 3epTTeyiepinie
KY3BIPIIBIKTHI KAJIBIITACTRIPY OUTIM Oepy Mas-
MYHBI KYpaJiiapbl apKbUIbl XY3€re acaTbIHBI,
OCBIJIaH KEJIiI CTYIEHTTIH KaOUIeTTUIIr JaMu-
TBIHBI JKOHE KYHJIENIKTI eMipjeri IIbIHAKbI
npobieManapibl — TYPMBICTBIK MacenesepieH
Oacrarl, eHIIPICTIK >KOHE OJICYMEITIK Mace-
Jenepal IIenry MyMKIHIiKTepi maiijga Oona-
THIHJIBIFBIHA 0aca Ha3ap ayJapbUIbII OTHIP.

JKeke, TONTHIK )KYMBICTAp 33ipJiey, 3cce,
0akpuIay KYMBICTapbl, OPTYpJi KecTe, Mo-
JeNbJIep Kacam KOpFay, TUCKYCCHs, MIKip a-
MacyJap CHUSKThI TaHBIMBIK - PedIeKCHSITBIK
OpEKeTTEep apKbUIbl CTYACHTTEP ©31epl YIIiH
MaHBI3/Ibl OOJFAH MaceNenepl TybIHIaTa bl

KoMMyHHUKAaTUBTIK KY3BIPETTUTIK OOii-
BIHIIIA COWJIeCY/iH OapibIK KOMIIOHEHTTEpiHE
TOH JIaFIbUIAPIbI MEHIEPY: aybI3Ila jKOHE Ka3-
Oama Tinge, cO3A1 TaHAAy TICUIACPIH YCTaHYy,
KOIIIILUIIK aJlJbIHIa COMIIey NaFabUIapblH MCH-
repy *oHe JIe TaKbIPhIKa cail ce3aep.i Ko-
JlaHa OLTy TajanTapblH KeIIeH I MEHTepy.

KoMMyHHUKAaTUBTIK Ky3BIPETTLTIKTI 00-
JIalIaK MaMaHIap/blH OOibIHA CIHIpY/IC 3ama-
Hayd TEXHOJOTHsIIAp KEHIHEH KOJJIaHAMBIH.
Atan alTKaHIa, aKMapaTThIK, CBIH TYPFbI-
ChIHaH oOiJay, jko0ajay,MOAyJb/IIK, JAapajarn-
capanay, OWBIH oHE Tarbl Oacka. Mpicalbl,
OWBIH TEXHOJIOTHACHI OCJICEH/II OKBITY TEXHO-
JIOTUSUTAPBIHBIH Oipi. OWMBIHABIK OKBITY 9JIiCi
UMUTAIMSIIBIK JKOHE UMHTAIMSIIBIK eMec 0o-
JIBII OOJIIHEN].

NMuTanusuiblk  eMec  9icKe  Ipo-
OneMabIK JISKIHs, TOHTeJIeK YCTeN, JISKIUs —
KOH(epEeHIIUs, alJblH — aja jKacajfaH KOH-
CTeKT OOWBIHINA JICKIHS, IIONY JICKIHUSCHI,
KOJUIOKBUYM, OarjapiaManan OKBITy, CEMH-
Hap, TAaKBIPBHIITHIK JUCKYCCHUSIFa apHAIFaH
Kelmeni cabak, TONTHIK KOHCYJIBTAIHS, OJHM-
nMaja >karajasl. IMUTAUMSAIBIK 91IC OMBIHIBIK
JKOHE OMBIHJIBIK eMeC OOJIBIN eKire OemiHenl.

OWBIHABIK UMATALUSUIBIK OMICKE THIMJII
HICNIM TaHJAyIbIH KO HYCKAIBIFBI, «MHFa
malyblT», ICKEpIIK OWBIHIAP, PONIIK OWBIH-
Jap, JKeKe TEXHOJOTHSUIBIK YAEpICTi ONBIH
apKBUIBI JKO0aniay, aj OWBIHIBIK €MeC HMU-
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TaUUSIBIK OMICKE CHUTYaLUSJIBIK IIEIIiMiep,
JKEKeJIereH MIHJSTTepAl Iiemry, Cca0aKThIH
KOPBITBIHABICHIH IIBIFAPY JKOHE CTYACHTTIH
Oarajaybl, VCHIHBUIFAH HYCKaJapabl TaJ-
KbLUIay, CEMHHAp OTKI3y, KEKe TPEHaXKep jka-
Taapl.

OHBIHHBIH MIHACTTEpI MaMaH JIaibIH-
Jay Ma3MYHBIH )KOHE MaMaHJIbIKTBIH CHUIIATTa-
MacChIH €CKEPEe OTBIPHII, OMBIH OaphIChIH/A Ma-
MaHHaH Tallall eTUICTIH KociOM KY3BIPETTLTIK
Oenrinepi OaWKanmaThIHIAW  TYPFBIIA AHBIK-
Tanaapl. Onapisl OpbIHAAY MOJAECIBIC Kepce-
TUITEHJCH MaMaH peTiHaeri Oulik, JaFbl
JKOHE TYJIFAJBIK —carajgap KaJbITaCThIPaIbl.
Ickepiik OHBIH OTKI3UITCGHHEH KEHIH OHBI
MIHJIETT] TYp/ie Taljay Kaxer, cebebi tangay
KE31HJI¢ OHBIH OapbIChIHIA KE3JIECKCH KHUBIH-
HIBUTBIKTAP, KATBICYNIBUIAPJIBIH MiKipiepi, Ko-
PBHITBIHABUIAPIBIH  Maligackl Mol. Ickepiik
OWBIHJAp IIeNIiM KaOblUIAay TeXHUKAChIHA Yii-
perei, TCOPUSIIBIK OLTIMII MpaKTUKaga KO-
JaHa OLTyre MalllbIKTaHabIpaIbl.

CabaxTbIH KYpBUIBIMBIH HETI3T1 yII 0e-
jmiMre Oesemi3. cabakTHIH 0Oachbl — TUIMIK Ka-
pBIM-KaThIHACKA JaiiblHIay; Ca0aKThIH Op-
TaHFbI 06JIIr — jkaHa cabaKThl TYCIHIIPY KOHE
OckiTy; cabakThIH asfbl — KOPBITHIHIBLIAY,
OakbLIaYy;

CabaxkTbIy Herisri 6eimi.

1. JKana ca0akThl TYCIHIIpYIiH HeEri3ri

YCTaHbIMBI — KOMMYHUKATHBTIK TOPTiNTeri
TUIIIK MaTepuall.
Tingik ~ Marepuangsl  YUBIMIACTHIPY

KOMMYHHKATHBTIK MaKcaTKa caii 0Oy Kepek.
EH anmeiMeH OKyIIbIFa TULMIK KapbIM-KaThI-
HAcKa KaKeT HOpCeH1 yHpery >keH. Byl okbI-
TYyIbIH TOHAIK Ma3MYHBIMEH aHBIKTAJIaJbl.
OraH TypJii cajanap, TaKeIpbIITap, KapbIM-Ka-
ThIHAC JKaraasTTapbl, MaTiHAEp cHemni. OHBIH
IIHAE TUT MEHIePYHIUIePAiH KapbhIM-KaThI-
HACTapbIHBIH HHUETTEpi (MHTCHIMSIAPHI) e
aHbIKTaIaabl. Ti1 MEHrepyle OKy - KociOw,
QJICYMETTIK-MOJICHU, TYPMBICTBIK, KOFaMJIbIK-
casiCM, PECMH - ICKEpH cajiajiap TaHJall ajibl-
Hazabl. OCBI TaKBIPBINITAp TOHIPETiHAC apHAHBI
JKarIasTTap KYPbUIybl THIC.

2. T'pammatukanslk Matepuan (yHK-
LIUOHAJIJIBIK JKOHE CHUTYAlUSJIBIK HETI31¢ YChI-
HBLTYBI THIC.

I'paMMaTHKa KOMMYHHKATHBTIK HHET-
TepJi, apHaibl OWIap/bl JKETKi3y Kypajbl pe-
TiHge y#perineni. ['paMMatuka TUIII OKBI-
TYIbIH MaHBI3/Ibl acleKTiIepiHiy Oipi, cebedi

KapbIM-KAaThIHAC TEK HEri3iH IpaMMaTHKaJBIK
JMaFapliap MeH OUTIKTUIIK KYpPalThIH TUIIIK
KY3IpeTTUIIK apKachlHIA JKy3ere acaubl. by-
FHr TaHJa TpaMMaTHKAJIbIK JaFasliap MEH
OUTIKTUTIKTI KaJbIITACTBIPY YIIIH COMIIEM Ky-
PBUIBIMBIH MOAENbACY (KYPBUIBIMIBIK) KOHE
Celiey YiruIepi omicTepiH KOJIAaHy THIMII
Oomeit  oThIp. bizgiH Toxipubemizme opOip
KaHa ce3 TeK aTay FaHa emec, Oenriti Oip Ma-
FBIHAJIBI CHHTAaKCcEMa peTiHze Oepinin, coinemM
KYpPBUIBIMBI ~ aTaylibl  CoWJeM  KypaylaH
OacTalblll, TYplayjibl, TYpJayChl3 MylIenepi
TONBIK KATBICKAH >KaWblIMa JKall celJieM
JKacayra JeWiH KypJelieHe allaThlH CHH-
TaKCHCTIK MOJCIBACP TI'PaMMAaTHUKAJBIK (op-
MaJjap/bl OKBITY/a HEri3re ajablHaIbl.

Tinmik MaaiMeTTepAl YChIHYABIH HEri3ri
YCTaHBIMIAPHI.

* cabaK TiN TypaJibl eMec, CoJl Tiae 0o-
JIy KepekK, AFHM KapbIM-KATBIHAC apKbLIBI Yii-
peHy;

* rpaMMaTHKaHBl MarblHagaH (opMmara
YCTaHBIMBIMEH OKBITY;

* TUINI eMec, KOpIIaraH dJeM/l Til Ke-
METIMEH OKBITY, SIFHH oJieM IIIbIHAWBI JKaf-
nasiTrapya;

* HHTEPaKTHUBTIK diCTep Il Naiiianany.

YiipeHin oTBIpFaH TN MOJEHUET apa-
JIBIK KapbIM-KAaThIHAC Kypajbl DPETIHIE MEH-
repy TeK Ma3MyHBI IIbIHAHBI KapbIM-KaThI-
HACKa HETI3ZIeNTeH JKarjaijga FaHa YipeHe
anazapl. byJ1 yCTaHBIM ayblI3IIa COMIIEy MEH OKY
JKOHE a3y opPeKeTTepiHe TIKeIeH KaThICTHI.

Cotiiney opekeTtepi Typiepin (ceiinecim
— (IMANOTTHIK, MOHOJIOTTHIK), JKa3bLIBIM, OKBI-
JIBIM, TBIHJIQJFBIM) KaTap MEHrepy OaphIChIHIA
TaHBIMHBIH OapJbIK Typi (Kepy, ecry, ceiiney,
ce3iHy, Tyicik T.0) opekerke Tycim, opOip
CoWsIey opeKeTi OKBITYIbIH MaKcaThl FaHa
eMec, KYpallbIHBIH JIa POJIiH aTKapa anabl.

CeiineciM: nuanor. YHpeHIN OTBIpFaH
TUIMIH eMiHAe KYHACTIKTI KapbIM-KaThIHAC
JKarJainapeiHia ceiljiey HOpMallapblH cCaKTail
OTBIPBIN, TUIIECETIH OUAJOr: OTiHYy, KeHEeC
Oepy, YCHIHBIC kacay, Oara Oepe amaTbiHaak
nmadpIMIay, MIKIp abICy; KbI3BIFATBIH Ta-
KBIPBII TOHIPETiHe MiKipcalbICKa Tyce aiy;
1.0.

MoHosor. MajiMerTep, OKUFaiap »e-
HIHJEC KbICKAa MOIIMICYJIEP; SMOLMOHAIIBIK,
Oara OepeTiH Ke3KapacTap/bl NaiiasaHa OThI-
PBINl QHTIMENEY; 3aTTapibl, KYOBUIBICTAPJBbI,
OpeKerTeplli CUmarTay, Moceienep TeHi-

BectHuk KACY



AKTYAJBHBIE TPOBJIEMbI KA3AXCKOM ®UJIOJIOTUHA

periHjie OoWTONFay, OKHFalap MEH aJamjiapra
MiHe3leMe Oepy; apryMeHTTey; OKbLIFaH
MOTIHI€ CyHeHEe OTBIPBIIT Ma3MyHBIH OasHIAYy;
1.0.

TeiHOaneIM:  TycCiHIn ThIHAAay. KyH-
NENIKTI  KapbIM-KaThIHACTAa EKIHIII TLIIeCcy-
IIHIH CO31H TOJBIK TYCIHY; KaiiTa cypay, Kaii-
Tajan alTyblH Cypay CTpaTervsuiapbiH KOJ-
NlaHa OlTy; OHINA YJIKEH eMec TYPJIi JKaHp Mo-
TIHAEPIHIH HETI3ri MAJIMETIH TyCiHe aly;
JKapHaMa J>KkoHe T.0. Xabapiamanapiarbl Ka-
JKETTI MOJIIMETTepaAl TULAIK OoybkaMfa, KOH-
TEKCTKe OaiaHbICTHI TYCiHE Oiy; T.0.

OxputbiM. OKyIBIH HETI3ri Typiepi MeH
CTpaTerusIapblH MEHIEpY:

* OpPTYpPJi JKaHpla >XKa3bUIFaH ITyOJH-
HUCTUKANBIK, (QYHKIMOHAIIBIK, 91eOM, FhI-
JIBIMH-KOTIIIUTIK MOTIHAEPAI OKH OTBHIPBIN He-
ri3ri oi, uaest, MOTIMETTEpIl IpIKTeH amy;

* KYPBUIBIMJBIK >KOHE MaFbIHAJIBIK Tall-
Jaynapnel, TaHIAN ayJapMma >kacaynsl Maii-
JaJIaHbBIT MOTIH Ma3MYHBIH TOIIBIK TYCIHY;

Morinai imiHapa ipikren Tyciny. Typmi
YKaHPIAFbl MOTIHJIEP/1 KYTIPTE Kapar MIbIFbIII,
KQ)KETTi, KbI3BIKTHIPATBIH MAJIIMETT] 13/1€T
Taly koHe Oein any.

CabakTbl OeKiTyzie coisiey JAaFablIapbiH
KaJIBIITACTBIPYFA, JKETULIPYTe, NaMBITYFa ap-
HaJIFaH JKaTThIFyJap OapbhICBIHIA >KaraasTrap
MEH KMl KOJJaHBLIATBIH TIPKECIMILTIK Ka-
Oieri JKOFapbl ce3lep TaHJAall albIHYBI THIC.
OKpITY yaepiciHlle TEXHUKAIBIK Kypai >kao-
IBIKTAp/abl, KOPHEKLTIKTEp, aram alWTKaH7a,
MyJIbTUMEIUAJBIK KOMITbIOTEp, OciHe mpo-
eKTopiap, OeciHeracnamap, cyperrep, chiz0a-
Jap, Kecrenep T.0. KOJMJaHY OKBITYIBIH THIM-
JUTICIH apTThIpaThiHbl Oeariti. XKaapina ectin-
TeH HOPCEHIH TeK TepTiHIIi Oeliri faHa cak-
TaJIBIN KaJiajbl, erep KaObuiaay OciHeml Typae
Ke30eH KOpy apKbLIbl JKY3ere achIpblica, ecTe
CakKTalblll KaJaThlH MaTEPUAJBIH  YJeci
YIIiHII OeJliKKe AeiiH apTaabl. Al ABIOBICTHIK
JKoHe OelHeNm BIKIaIIapblH KaTap KelyiHze
MaTepuajiapAblH JKapThIChIHA ACHIHT1 Oeiri
ecre Kanagpl. CabakThl OEKiTyse TEK OKbI-
TYIIBI MEH CTYJCHT apachblHja FaHa eMeC, CTY-
JeHTTepaiH  Oip-OipiMeH opeKkeTke Tyce ana-
TBIH 9ICTep KOJJaHy Kepek. Tek apOip amic
cabakra 63 OpHBIMEH KOJNJAHBUTYBI KaXKeT.

Ceiiney marapUIapblH KaJIBINITACTRIPYFa
apHaJIFaH KaTThIFyJIap:

* KOMMYHHUKATHBTIK OaFbITTa,

* OpHbIHA KO — TUIMIK JaFAbIHBI Ka-

JBIITACTBIPY MEH aBTOMATTAHMABIPY  YIIIH;
«Ceitnmemaepai (AManOrThl, MATIH/I) TOJBIK-
THIpBIHBI3», «Ce3nepai ThiHAaHbI3. Kemn Oonca,
Kamaii aiftacei3? T.0.

* colJieMIIepli ©3repTin KaWTa Kypyra
apHaJIFaH, couIeMaepli TOIBIKTHIPY, KEHEUTY,
KOCy; YKcac ceiieM Kypay, nAaieiH ¢pa-
3aJapibl 9p JKarjaiira OailJlaHBICTBI COMJIEMIe
Kocy T.0.

Ceiiney narapuIapblH KETUIIIPY KaT-
TBHIFYJIapHl €Ki Typre OerniHei.

1. HlapTTel Cceilney — OKy MaTepHalbl
HETI31H/E,

2. Celiney — mblHANBl KapbIM-KaThHIHAC
yJIrici;

* PECIIOHCUBTI — Cypak ayar, pell-
JMUKAIBIK JKOHE IIapTThl COWJIeCy JKaTThI-
FyJIapel,

* CHTYaTHBTIK — Oip JKaFIasTThl CHUIIAT-
Tay;

* pemjik OHBIHAApP — SNEYMETTIK-TYp-
MBICTBIK, KocCiOH;

XKarteirynapaa >KarqasTThIK YCTaHBIM
oomysl Kaxer. IllaptTel ceiiney (oKyaa) »xoHe
CeMIey JKarmasTTaphl JeM ekire Oesminemi. A-
FAIIKBl TYpi TiIT  YHpeHYHIH  alFamKsl
Ke3CHIHJE KeOIpeK, ay eKiHIm Typl XKai-
FACTBIPYILIBI KE3CHIEpAe KeOipek Oepineni.
Ceiiney >kargasTTapbl TULMIK KapbIM-KaThI-
HACTBIH Ma3MYHBIH FaHa €MeC, OHBIH KYphI-
JNBIMBIH, TUIMIK KOHE Celiey KypalaapbiH
aHBIKTAIl, KAPhIM-KaThIHACTA MaHBI3JIBI POII aT-
Kapanel. JKarmasr ceiieyre KaxKeTTi TUIIIK
Kypaimapasl TaHaail Oimyre yHperim, KapbIM-
KaThIHACKA BIHTAJAHABIPHII, OFaH KaXKETTLIIK
TyFbi3aabl. JKaraasTka KypbUIFaH COWsey Til
yHpeHyIinepai apHaibl coliey opeKerTepiH
(cypay, xenmipy, xabapmay, 6ac tapry, T.0.)
JKacayra HTepMeNenai. Aranm aWTKaHaa, TiT
YHpeHyIiH ajFaliKel KapanaibiM JeHreiae
JIYKeHjae, Kaccaja, TOINTajaa, akma ai-
pIpbacTay MyHKTIHIE, MelipaMxaHaja, JloMxa-
Haja, Kadene, acxaHaua, KiTanxaHazaa, cabak-
Ta, KaJia Kellenepine, Kelikre, eMxaHajia, J19-
pirepae, n1opixaHaja CHSKTHI KaparaibiM jKaF-
nasTTapAa  e3iHIH KOMMYHHKATHBTIK HHUET-
TEpiH XKY3€ere achlpa amybl THIC. AJ TiT MeH-
repyid 0a3ajblK ACHIeHiH/E )KOoFaphlia aTaj-
FaH KapbIM-KaThIHAC JKaFIasATTapbl aHAFYPIIBIM
KypZeneHin, Oonmamiak Kocidi  JeHreifiHe
KeTe/li: JeKaHaTTa, OKIMIILTIKTe, KEeHCEe,
YKbIMJIA, TelepOHMEH Ceiiecy CHSKTBI KYp-
JelTi TUILIIK KYpbUIBIMAAP TaHIal ajlblHabl.
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3. Ceiiney OUTIKTUIINH JaMBITY JKaTThI-
FyJaphl:

PenpoayKTHBTIK KaTTHIFYIap

* Ma3MyHBIH aiTy;

» Cunarray — kepret puibm, cyper T.0.
OOIBIHIIIA QHTIMEICY;

* Jlpamasiay — MOTiHII peJire OeJir ai-
Ty;

* JIucKyTHBTIK — Oip MoceleHi TajKbI-
nay,

e Ayb3llIa 9HriMeNey - OepiireH Ta-
KBIPBII OOMBIHIIIA;

* lHMIIMATUBTIK — cyX0aT aiy;

JKorapbiga KepceTiired cabakThl Oeki-
Tyre apHajfaH JKaTTBHIFYJIAPAbIH OpKaiChl-
CBIHBIH 63 KbI3MeTi 0ap. CabaKThIH THIMILTIII,
COHBIMEH KaTap, KeOiHeCe OKBITYIIBIHBIH Ko-
ciOu 11e0epIIirine, OHbIH OKBITYJa KOJAaHBII
OTBIpFaH 3aMaHayd TEXHOJIOTHsIapbIHA Jia
0aiIaHBICTHI.

OKBITYIIBI MBIHA HOpCEH1 OiTyre THiC:

* CabaK yaKbITBIH IYPBIC KOCTIapJay;

* Marepuaiabl MaKcaTThl OarbITTaJIFaH
TYpAE TYCIHIIpY;

* KBI3BIKTBI 9HE TYCIHIKTI MaTepHall-
JIbl TAHJIAIT aJIbIN KOJIIaHY;

* OKyIIBUIAPIBIH JKYMBICBIH IypbIC Oa-
FBITTal OiTy;

» KepHekimiKkTep, TEXHHUKAIBIK Kypal
YKaOIBIKTAp/Ibl Ml JaJIaHy;

* Typii ’eKe, KYITBIK, TONTHIK KYMBIC
Q/iCTEPIH MaiJaaHy;

* OKymIbLIapaAblH OCJICEHIUIITTH apTThl-
PHITT OTHIPY;

* Ca0aKThIH YOKIIT1H KAMTaMachI3 €Ty,

* OKBITYIIBI MEH OKYIIBI €63 KOJIEMiH
JyphIC cakTaii oiny;

OKpITy/1a KOJJAHBUIATBIH OKBITY 9JIiC-
Tepi, TEXHOIOTrHsIap, cabakThIH TypJepi, Oi-
JIMJIK, TOPOUENTIK KOHE JaMBITYIIBIIBIK MaK-
caTTapAblH OPBIHIAIYBI CTYICHTTEp OOMBIHIA

KOMMYHHKATHUBTIK KY3BIPETTIriHIH KaJbIITa-
CybIHA BIKMAJIBI THETIHJCH eTill YHBIMIACTHIP-
FaH JkeH. ©O3re YIT oKUIAepiHe Ka3akK TUIH Y-
perynie KOMMYHUKATHBTIK KY3ipeTTiTiKTIH Ka-
JBINTACTRIPY - 3aMaH Tanabbl. COHABIKTaH
»KaHa 3aMaH Taja0OblHa cail OLTIMII, XKaH-KaK-
Thbl, TAHBIMJIBLIBIFBI JKOFAPBI, KY3bIPETTI, ©31H-
JIK OM-TOJFaMbl KaJbIITACKAaH, TUIIIK KapbIM -
KaThIHACKa TYyCE ajlaThlH, KOMMYHHKaOEJbIl,
MOJICHUETTI, OMIpre HMKEMJEIreH TyJiira, 0o-
Cekere KaOuleTTi mMamaH naspiay Oi3miH Ko-
JBIMBI3]IA.

Op KyHi e3repicke TOibl OYTIHII JKa-
yanThl Ke3eHJle 3aMaHa KOIiHEeH Kallblll KOH-
Mall yakpIT TanaOblHa caii epTeHri Ooramax
JKac yYpHakThl OUTIMAlI eTim TopOueney yc-
Ta3apra 30p KayanKepIIUTIKTI )KYKTeHIi. AX-
Mer balTypceiHynbl aliTkanmail: «MyrariM
opAalibIM i3JieHicTe Ooica FaHa INOKIPT JKa-
HbIHA HYp Kyd amnajael». MyFalniMHIH Ie-
Oepitiri MeH JKETICTIrh — camayibl OUTIM JKoHE
KaKChl TopOmWe anFaH MmoKipTiHae. OKyIIbI
MIBIFAPMAIIBUTBIFBIH ~ JAMBITY  icl  Y3/IKCi3
xyprizine 6epmek. by koram TamaObiHa caii
TYBIHAAWTHIH KOKETTUIIK.
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VJIK 811.512.122

OCOBEHHOCTU OBYYEHUSA TIPOOECCHUOHAJIBHOMY KA3BAXCKOMY
SI3BIKY
Tackumbaena P.K.

locynapcTBeHHBIH S3bIK KaK T'yMaHH-
TapHas JIUCIHMIUIAHA HWTPAET CYIIECTBEHHYIO
pOJb B TYMaHHW3AIUU CIIEIHAIICTOB CHCTEMBI
TEXHUYECKOT'0 U MPOo()eCCHOHATBLHOTO 00pa3o-
BaHus. CaMoe CI0KHOE W JITMTENFHOE B TPO-
1ecce TyMaHHWTapU3aluy 00pa3oBaHUS — 3TO
pacKperolieHne JIMIHOCTH MPEnoAaBaTels H
o0y4aronierocsi, IOCKOJIbKY MEJICHHEE BCEro
nepecTpanBaeTcs YeJI0BeYecKOe CO3HaHUE.

Henp kypca mpodeccHOHANTBHOTO Ka-
3aXCKOTO SI3bIKa B KOJUICIDKE 3aKIIIOYAcTCS B
TOM, 4TOOBI, ONHUPAasICh Ha CHOPMUPOBAHHBIC
HaBBIKM BJIQJICHHUS SI3BIKOM B ITOBCEIHEBHOM
OOIIlEHNH, Pa3BUTh Y OOYYAIOUIMXCSI HABBIKH
obrieHuss B cdepe npodheCCHOHATBHON KOM-
MyHuKaiun. OOydaromuics JIOKEH OBJa-
JeTh HauOoJiee YIOTPEOUTEIbHOW mpodec-
CHOHAJIBHOM JIEKCUKOM, HAYYHBIMM TEpMHHA-
MH, CJIOKHBIMH CHHTAKCUYECKUMU KOHCTPYK-
UMY, HAaBBIKAMU HAIKCAaHUS 3cce, JIOKIa-
JIOB, PEICH3UH, MUCEM, YMCHHSIMH YHUTaTh U
MMOHMMATh CIICIHANBbHBIC TEKCThI, PEKOMEHIa-
LMK, CIOylIaTh W MOHUMaTh MH(OPMAIUIO 10
paano U TEEeBUICHUIO.

Hcxonss w3 TpeOoBaHUN K YMEHHSIM
BIIQJICHUS Ka3aXCKUM SI3BIKOM, copmymnupo-
BaHHBIX B TUIIOBOW Mporpamme Jyis 00ydaro-
IIUXCS HEA3BIKOBBIX CIEIIHAIbHOCTEH, Mperno-
JlaBaTeNy OMPENENIIOT KOMIETEHIIH 10 BCEM
BUJAaM pedeBoil aesaTenbHocTH. s Toro,
9TOOBI ONPEEIUTh YPOBEHB MOJATOTOBKH 00Y-
YaroIUXcs, B Hadaie y4eOHOro roja MmpoBo-
JIUTCA BXOJHOM Cpe3 3HAHMH, ONpEAEISIOIni
0a3uCHBI YpOBCHb BJIQJCHHUS S3BIKOM. WC-
MOJB3YIOTCS MaTepUalIbl, KOTOPbIE BKIIOYAIOT
Kak BOIPOCH IO TpaMMAaTHKE Ka3axCKOro
SI3bIKA, TaK M BOIMPOCHI, IMO3BOJISIFOIIME OIpe-
JIeTTUTh YPOBEHb BIIaJICHHS PA3TOBOPHBIM SI3bI-
KOM. DTO TIO3BOJISIET HE TOJBKO ONPENCIUTh
o0IMii Oa3UCHBIN ypOBEHb BIIAJICHHUS Ka3aX-
CKUM SI3bIKOM, HO U BBISIBUTH ITPOOECIIBI B 3HA-
HUSX 00y4aroIMXcs IEPBOro Kypca.

3amava mpernogaBatensi — He HHPOPMU-
pOBaTh, a Pa3bACHIATH M OKa3bIBATh HEOOXO-
TUMYI0  HWHIUBUAYaJIbHYIO,  JIMYHOCTHO-
OPHECHTHPOBAaHHYIO TIOMOIIH 00YUYAIOIIEMYCS C
YUETOM KOHKPETHO CKIIaJbIBaloOIIeiics cUTya-

nuu. B mocnenHue roasl MpocMaTpUBACTCS
P cTpaTerHii W TIEPCHEKTHB peau3aliu
JUYHOCTHO-OPUEHTHPOBAHHOTO TOAXO0Ja B
00pa3oBaHMU uepe3 aKTUBU3AIMIO TPOLIECCOB
CMBICIIOTBOPYECKOH (PYHKIMH TTyTEM pacIIu-
peHust u YriayOJieHus] TpeACTaBIeHUH JTHYHO-
CTH O JYyXOBHO-HPaBCTBEHHBIX, TBOPYECKHX,
KOMMYHHKATHBHBIX, TIPAKTHYECKHX H JPYTHX
neHHoctsix. [loatomy B mporiecce 0O0ydeHUs
BaXHO 3HATh HE TOJBKO ypOBEHb 3HAHUH H
YMEHUH, KOTOpBIE TTOTYYHIT 00yJaroIuiics, HO
W TO, MPOM3OLUIO JH paCIIMpEHHE TPAaHHUIL
«CMBICIIOBOTO TOJISI», B KOTOPOM OH HaXOJIHT-
cs. Pacmmmpenuro e CMBICIOBOTO TIONS CIO-
COOCTBYET JHalioru3ainysi, npodieMaTru3anus
W TIEpCOHANM3AIMSI IPOIECCOB OOy4YeHUsT |
BocniuTanus. Jlpanoruszaims spisercs dddek-
TUBHBIM METOJIOM W3y4YEHHUS TOCYIapCTBEHHO-
IO S13bIKa, TIO3BOJISIOIINM OCYIIIECTBUTh U Pa3-
BHUBaTh CYOBEKT - CyObEKTUBHBIC OTHOIICHUS
MEKAY TMpernojaBaTeaeM M 00yYarolUMHCS.
[IpuMeHeHUEe repMEHEBTUYECKOTO MOIX0/1a Ha
OCHOBE CYOBEKT — CyOBhEKTUBHBIX OTHOIICHUH
dbopMHpyeT TaKhe KOMIIETCHIUW OyayIero
CIIEUAINCTA, KaK CIOCOOHOCTh CaMOCTOSI-
TENFHO NMPUHUMATH pPElleHHs, OpaTh WHHIINA-
THUBY Ha ce0s, paboTaTh B KOMaHJe, CII0CO0-
HOCTB OBICTPO TEpecTpauBaThcs. ITO CIIOCO0-
CTBYET Pa3BUTHUIO aJallTUBHOCTH, SBJISFOIICH-
Csl B&)KHBIM KOMIIOHEHTOM MpPOdecCHOHAIb-
HOW MOOHMIIBHOCTH.

B ornuyue oT ITUCHUIUIMH, TIPU U3yYe-
HUU KOTOPBHIX OOY4YalOIIHMICS MOXET HE COo-
BCEM BEPHO CaMOCTOSITEIBHO PEUIMThH 33139y
WIH Hamucatb € OIMUOKaMH KOHTPOJBHYIO
pabory, mHpH W3YYEHHUH TOCYIapCTBEHHOT'O
SI3bIKA OH YACTO HAXOJAUTCS B PEXKUME JUAJIOTa
C TIperojiaBaTeNieM WM JIPYTUMH OOYdaromiy-
MHUCSI, IPUYEM B CHTYaIlUH, KOTJIa €ro Ciyla-
eT TpyIma COKypcHUKOB. JItoObie ommoOku 3a-
MeuatoTess cpasdy. [lyOnmmyHoe BBICTYyILICHHE
SIBJISIETCS. OTHUM M3 TPYIHEWINUX HCIBITAHUM
YeIOBEUYECKOW TICHUXWKH, T.K. BelUKa IIeHa
omm6Oku. [loaTomy oOyuarommuiicss Hampsraer
BCE CBOM CHJIbI, aKTUBU3UPYET BCE 3HAHMS,
paboraer Ha mpejene CBOMX BO3MOXHOCTEH.

[IpenogaBanne rocyIapCTBEHHOTO SI3bI-
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Ka TpeOyeT TBOPUECKOro, aKTUBHOTO TOX0/1a
K H3y4yeHuro npeaMmera. Ha 3aHATHAX, KOTO-
pble TPOBOJSTCS, KaK MPAaBUIO, B MaJIOYHC-
JICHHBIX TpyIIaX, y IpernojaBares ecTb pe-
ajibHad BO3MOXHOCTL IIPOCIICAUTDL IIPOABIIC-
HUC CTUMYIHPYIOIIHUX W TOPMO3AIUX 3SMO-
IIUOHANBHOE COCTOSIHUE O0YYaroluxcsi METo-
JIOB BO BpeMsi mpoiiecca oOydeHws, Tiy0xke
W3YYUTh CKIIOHHOCTH M OCOOCHHOCTH Xapak-
Tepa 00y4YarOIIUXCs, ONMPEACIUTh UX BO3MOXK-
HOCTH B JIOCTMKEHUM IOCTaBJIICHHOW 1enu. B
OONBIIMHCTBE CIy4aeB MpPU OOy4CHUH y4eO-
HOM JMCIUIUIMHE MCIOJIb3YIOTCS B OCHOBHOM
U JaXe WCKIIOYUTENBHO CIyX W 3peHue, oc-
TaJbHBIC K€ OpraHbl YYyBCTB OCTaroTCs 0e3
BHHUMAaHUA.

KoMMyHHKAaTUBHBIA XxapakTep o0yde-
HUSl Ka3aXCKOMY SI3BIKYy (OPMHpYET KOMMY-
HUKATUBHYIO KOMIICTCHTHOCTH, TaK KakK 06'
HIeHue mpennoiaraer (GpopMuUpoBaHuEe M pas-
BUTHE YMEHHS YYHTHCS, T.€. ()OPMUpOBAHHE
KakK CIIenuaJibHbIX, TaK U O6IlIeHay‘IHBIX yMme-
Huit. OOIIeHHE peryaupyer MOBEACHHE Y-
HOCTH, HO6y)KIIaeT K TEM WJIN UHBIM PEUYCBBIM
JEWCTBHSIM, K B3aHMMOJICHCTBHIO; CIIOCOOCTBY-
er (HhOpMUPOBAHUIO IEHHOCTHBIX OPUEHTALIMH,
B3IJIJIOB M YOGKIEHUH IUYHOCTH; CIYXUT
CPEICTBOM peueBOro ohOpMIICHUS MOBEICHUS
JIIO/IEM, UX B3aMMOOTHOUIEHWM, MPOSABIISETC,
B YaCTHOCTH, B COOJIIOICHHU PEYCBOTO ITHUKE-
Ta.

Bes rinybokoro MmoHMMaHHsI TOrO, 4TO
Takoe KyJbTypa, 0e3 pa3pabdoTKH KyJbTypOJIo-
MYECKOro MOIX0/a B MEIarornke HeBO3MOX-
HO pPCIICHUE MHOTIUX aKTyaJbHBIX HpO6J'IeM
oOpa3zoBaHus ¥ BocnuTaHus. CaMo TOHSTHE
«KyJabTypa» OJM3KO TAaKUM OCHOBHBIM TIOHS-
TUSIM TIEArOrMKH, Kak «o0pa3oBaHUE» H
«gocnuTaHue». Kazaxckuii si3bIK HENb3sl U30-
JIUPOBATh OT KYJIBTYPBI, CPEACTBOM BBIpaXKe-
HUS KOTOpoM OH gaBisercsa. IlpenopaBatens
Ka3aXCKOrO sI3bIKa SIBJISICTCS MOCPEIHUKOM
MEXIY Pa3HBIMU KyJBTYpaMH, 4TO Ipearona-
raer OIMHAKOBO XOpOIlIee 3HAHHUE KaK TH-
TYJIBHOH, TaK U JPYTHX KYJIBTYP.

[ToAroToBKa KOMIIETEHTHOT'O CIIeIHa-
JIMCTa COOTHOCHUTCS HE TOJBKO C HOBBIMH Me-
TOJAaMU U MHBIM COACPKAHNUEM O6y‘~IeHI/I5[, HO
" C JINYHOCTHBIM XapaKTEPOM II€aAarorun4eCKo-
ro B3aumojeicTBus. [loaTomy Kk HeoOXomu-
MBIM YCJIOBUSAM KOMIIETCHTHOCTHO - OPHUCHTH-
POBAHHOI'0 O0YYCHHSI CIIEAYET TaK)Ke OTHECTH:

- YBa)KEHHE U MPUHITHE 00y4aronerocs

KaKk CaMOIICHHOM JMYHOCTH, O00Jajaromiei
pa3Ho00pa3HBIMH MOTPEOHOCTSIMH, MHTEpeca-
MM, CTPEMSIIIENCS K IOCTUAKEHUIO )KU3HEHHBIX
ernei, uMmeroneld coOCTBEHHYIO MO3UIHI0 U
MPaBo ee Peaan30BaTh;

- o0ecrieueHHe JTMYHOCTHOH BKIIIOYCH-
HOCTH OOY4YaloUIMXCsi B Tporecc OO0y4YeHHs:
HANpaBJICHHOCTh HAa CAMOIMO3HAHKE, Pa3BUTHUE
CYOBEKTHBHOTO OIBITA, Pe(IIEKCHBHOE OTHO-
INCHUC K N3YyYaCMbIM IIPpEAMETaAM U ABJICHUAM,
mporeccy o0ydeHus, caMoMy cebe, K Oymy-
1iel npoheCCHOHANIBHOMN IeITEIbHOCTH;

- co3aaHue aTMoc(epbl pa3MbIIUICHHH,
aHaim3a, IIOMCKAa HOBBIX 3HAUMMBIX IIeNeH,
JMajiora pa3HbIX MO3UIUNA, OTKPBITOCTH, MO-
JIEPXKKU, TPU3HAHUS W TOAYEPKHMBAHUSA JI0C-
TH)KEHUH.

Jnst onTHMU3anMH  00pa30oBaTEIbHOTO
mpoliecca BO BCe BpeMeHa B 00pa3oBaTelbHOM
YUYPSKIACHUU IPUMEHAIOTCS IPUHLUILI Ha-
TIISAHOCTH B oOyuennu. [IpuMeHeHne mepco-
HAJIBHOTO KOMITBIOTEPA YCHJIMBACT MHTEIICK-
TyaJIbHBIC BO3MOXHOCTHU YCIOBEKA B HOBOM
MH(OPMAIMOHHOM OOII[ECTBE, K KOTOPOMY
HUAET UUBWIA3ALMSA, & TAKXKE MPOUCXOIUT WH-
TeHCH(UKAIUSI W TOBBIIICHHE KavyecTBa 00y-
YEeHUsS] Ha BCEX CTYIEHSIX CHCTEMbI 00pa3oBa-
Hust. [TosIBIIsIeTCS BO3MOXKHOCTh CYIIECTBEHHO
YBEJIMUUTh KOJIMYECTBO W BHUIBI 3aJaHUH,
00ecCre4nTh TPyINIoBOe B3aMMOJICHCTBHE Me-
Ky OOydaroImuMucs U npernogasareneM. Ka-
YECTBCHHO IIOBLICUTH YPOBCHL IIOATOTOBKHU
CIICONaaInuCTOB K KHW3HU B COBPECMCHHOM 06'
IIECTBE, TJIe JAOMHUHHUPYIOIIEE MECTO B [es-
TEJIBHOCTH JIFOJICH, B TOM 4YHCIIC U y4eOHOMH,
3aHMMAIOT TPOIIECCHI, CBS3aHHBIE CO COOPOM,
XpaHEeHWEeM, CHCTeMaTH3alied u 00paboTKOi
HH(OpPMALIUK C HUCIOJIb30BAaHHEM COBPEMEH-
HBIX TEXHOIOTHUHN 1 Cp€acCTB.

KoMmmbrorepHbie oOpa3oBaTe/bHbIC
nporpaMmel,  Hampumep, «Tim  amap»,
«Kazakman xamaii», «Cyx6at», «Ka3akiia
MOTIH», «JKac TONKbIH» comepkar B cede pas-
JIMYHBIC BUJICOCIOKETHI, (ororpaduu, Ouo-
rpaguu MCTOPUYECKHX JIMYHOCTEH, CIIOBap-
HbIE CTaThM, WiLTOCTpainmu. MuHpopmanus B
HUX TIOMelleHa B (aiinax cTaHIapTHHIX (op-
MaToOB, TaK 4YTO yLIe6HBIe MaTepuajbl C 3TUX
AUCKOB MOXHO HCIIOJIB30BaThb B PA3JIMYHBIX
nporpammax. CoOpaHHBIE MO KOHKPETHBIM
TéMaM B MNPCIMETHBIC ITaIllKH HeO6XOIII/IMBIe
JIOKYMEHTBI K Ka)XIOMY 3aHSTHIO MperoaaBa-
TEJIb MOYKET MCIOJb30BaTh UX UISI CAMOCTOSI-
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TEIBHOTO COCTaBJEHHUA KOMIBIOTEPHOTO CIie-
HapHus ypoka.

OnHoli M3 BakHEHIHMX (OPM U3yUCHUS
MpoQecCHOHANBHOTO Ka3aXCKOTO SI3bIKA SIBJISI-
ercs camocrosTenbHoe ureHue. [lo nomarne-
My YTEHUIO YAAaeTcs He TONBKO MPOKOHTPONIH-
pOBaTh MOHWMaHUE CONEpKaHUA, HO U MO3Ha-
KOMHUTH 00yYaIOIUXCsl C HOBBIMH SI3bIKOBBIMH
MOJIENISIMHM, HMEIOIUMH KOMMYHHUKATHUBHYIO
neHHocts. [Ipu 3TOM He ciiemyer 3a0bIBaTh,
YTO [JIaBHOM LIEIBIO 3aHATHN IO JTOMAaIlIHEMY
YTCHHUIO SIBISCTCS OOCYXXIEHHE COJepIKaHUs
npousBenenus. [loatomy Bce 3amaHus U ym-
paKHEHHUsI JOJDKHBI CIOCOOCTBOBAThH pellle-
HUI0O KOMMYHUKAaTHUBHBIX 3a/1a4. MOHMMAaHHUIO
COJICpIKaHUSI TEKCTa, M3BJICUCHUIO HEOOXO/Iu-
Mol WH(pOpPMAIMK U OOCYKJCHUIO MPOYUTAH-
Horo. Hapsimy ¢ yueOHbIMU 3a71auaMu, Mpero-
JaBaTeNb Ha 3aHATHH IO JIOMAaITHEMY YTEHHIO
pemaer M ICHXOJOro-TeAaroru4eckue IMpo-
OneMbl, TTIaBHAsE U3 KOTOPBIX — MPUBUTHE HH-
Tepeca K YTEHHUIO Ha TOCyJapCTBEHHOM SI3BIKE.
[IperonaBarens AOMKEH OYEHb TIIATENHHO
MPONYMBIBATh 3a/IaHHs, YTOOBI, C OIHOW CTO-
POHBI, 3aHATHE OBUIO MHTEPECHBIM, pPaCCUH-
TaHHBIM Ha WHTEJUIEKTYAJIbHYIO JIESTETbHOCTh
o0ydJaroumxcsi, a, ¢ JPYrod CTOPOHBI, TEKCT
cojepxan MHoro TpynHocreil. IIpernonasa-
TeNb YYUT CMBICIIOBOI JToTajike, a TaKkKe Mpu-
BJICKaeT 3HAHUS TI0 CIIOBOOOPA30BAHMIO, IS
TOro, YTOOBI CTYIEHTHI PEXKE MOJIB30BAIHCH
CIIOBapeM NpU YTEHUH, BElb YacToe MOJIb30-
BaHHE UM MOXKET MPEBPATUTh UYTEHHE B TATO-
CTHBIH TPyA, MOJTOMY TpernojaaBaTeNb o0pa-
maeT BHUMaHWE Ha OoTOOp TekcToB. Ecrect-
BEHHO, 3TO JIeNaeTcsi B OCHOBHOM Ha Hadajb-
HOM dTare.

Ha 3ansaTusx mo gomamiHeMy YTEHHIO
0co00e BHHMaHHE Y/AEISICTCS CHHTETHYECKO-
My YTEHHIO, OJHAKO, MMEET MECTO M aHalu3
SI3BIKOBBIX SIBJICHUM. MOJKHO HCIOJIB30BaTh
CIIEIYIOLIME TUIIbI YIPAKHECHUI:

a) Ha pacCIIMpPEHUE CIIOBAPHOrO 3araca
3a CYeT HOBBIX JIEKCHUECKUX EIMHMUII] TEKCTa,;

0) Ha 3aKpeIUIeHHEe PEeUYEBBIX 00PasIoB C
OIOpOM Ha HM3y4YEHHBIE IPaMMAaTHYECKHUE SB-
JICHUS,

B) 10 COZIEPYKAHUIO TEKCTA.

VYipakHeHHusT TPOBOIATCS B OCHOBHOM
MMEHHO B TaKOW MOCJIEAOBATEIbHOCTH, OJHA-
KO, YIpaXXHEHHIl MO0 COAep)KaHHWIO TeKCTa
JIOJKHO OBITh 3HAYUTENBHO OOJIbIIE, YeM JICK-
CHYECKUX M TpaMMaTHUYECKUX YHpPaKHEHHH,

TaK KaK TJIaBHOHM LEIbI0 JOMAIIHEr0 YTCHHS
SIBJIICTCS. OOCY)KIICHHE COJEp)KaHUs Mpodec-
CHOHAIIbHO-OPUEHTHPOBAHHOTO TEKCTA.

TpaguumoHHO O00YyYeHHE TOCyIapCT-
BEHHOMY SI3bIKy OPHEHTHPOBAHO Ha YTCHHUE,
MOHMMaHHE M TEePEBOJI CIICIUATBHBIX TEKCTOB,
aKIICHT HAIPaBIICH HA Pa3BUTHC HABBIKOB pe-
4eBOro OOIIEHUsT Ha MpodeccHoHalbHbIE Te-
MbI. TakuM 00pazoM, pedb UJET O peaTn3alu
pEUYEBOro aKTa TOBOPEHHsI B MPOIECCE YCTHON
KOMMYHHKAIIUK MEXIy ABYMs WK Oojee Jiu-
name. 3amuch MPOCITYIIAHHOTO U HCIOIb30-
BaHHME HAIMCAHHOTO TEKCTa KaK HCTOYHUKA
YCTHOT'O PEYEBOr0 aKTa JIETKO OCYIIECTBUMBI
B YCJIOBHSX Y4eOHOH ayUTOPHUH.

Cxema oOyueHHsS Ka3axXCKOW YCTHOM
pedr Mo CIEMUANTEHOCTH MOXKET CTPOHTHCS C
YYETOM CIEAYIOIIMX MOJTOKEHUMN

1. Omnpenenenne KOMMYHUKATHBHBIX
MPU3HAKOB ISl OOJIBIIMHCTBA THUIIOB TEKCTOB
M0 JTAHHOW CIICNUANLHOCTH U CPEACTB BbIpa-
KEHHSI ITUX TPU3HAKOB, TO €CTh KOMMYHHKa-
THUBHBIX MOJIETIEH;

2. Onpenenenne Hanbolee MOIHOTO Tie-
peUHsT KOMMYHHUKATHBHBIX TPH3HAKOB H MO-
Jieriell yCTHOM peyu Mo M3y4yaeMoM CIelualb-
HOCTH M BBIPa0OTKA CHCTEMBI YIPaKHCHHI
ISl UX aKTUBHOM TPEHUPOBKH;

3. AHanu3 pa3iuYHBIX KOMMYHHUKATHB-
HO — OpPHCHTHPOBAHHBIX BHJOB TEKCTOB IIO
JAHHOW CHElUaNbHOCTH, OTOOp OTACIBHBIX
BUJIOB TEKCTOB B y4eOHBIX IENsX, OMpenerne-
HHE HMX OCHOBHBIX KOMMYHHUKATHBHBIX OCO-
OenHocTel, Momenell u paspaborka 3ddek-
THBHOW CHUCTEMBI YIPaKHEHUH JUIs1 TPEHUPOB-
KH OTOOPaHHBIX CTPYKTYPHBIX €IMHHII,

4. BeipaboTKa ¥ J0BEACHHE 10 CTCIEHU
aBTOMATH3allMK y OOydYaromierocst y4eOHBIX
QJITOPUTMOB 10 BCEM BHJAM pPEYCBOM [es-
TEITBHOCTH;

5. YcTHast KOMMYHUKAIIHS OT MOHOJIOTA
K JHMaJory W, HaoOOpOT, ¢ MPHUMEHEHHEM 3a-
Jlad ¥ UTp MpoOIEeMHO-TIONCKOBOTO XapakTepa.

OcHoBO# a1 OOy4YeHHsT B YCIOBHSX
HESI3BIKOBOW Cpefibl OyJeT CIy)KUTh TEKCT Ha
Ka3axCKoM si3bIke. [IperonmaBaTenb JTOJDKEH
OTOMpaTh TE BUbI U THUIBI TEKCTOB MO HU3Y-
YaeMol CIENHabHOCTH, KOTOPBIE TOMOTYT
oOydaronieMycss peajn3oBaTh KOMMYHHKa-
THUBHBIC BO3MOXKHOCTH roBopenus. Hampumep,
MOXKHO Pa3invaTh TEKCThI:

- TI0 CpEACTBY Iiepefadd. YCTHBIE M
MUCbMCHHbIE;
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- 110 XapaKTepy WM3JI0KEHHS. OMHCaHHeE,
COOOIIeHNE, paccKa3, pacCyKaeHHe, pacCMOT-
peHHE MX KOMOMHAIMK B CIIEIIMAIbHBIX BHIAX
TEKCTOB, TAKUX KaK aHHOTALWH, PELEH3UU U
T.I.,

- 110 CTEMEeHU CIENUaIN3uPOBAHHOCTH 1
OTHOILICHHUS K aJIpecary. HCCIIeI0BaTebCKHE,
Takde, Kak MOHOrpaduu, HaydHBIE CTaThH,
oOyy4arolime, TO €CTh CTaThbU M TEKCThl M3
y4eOHHUKOB, CIIPaBOYHHMKOB, CJIOBAPEH H T.II.

TeKcT KaK OCHOBHas ydueOHas eIUHHIIA
pH OOYYEHUH Ka3aXCKOMY SI3BIKY JOJDKCH,
0COOECHHO Ha MEPBBIX IOpax W isi 00ydaro-
IUXCS CO CAaObIMM 3HAHUSMH, 03BYUYHBAThCS
U TpOCIHyIIHNBATHECA MHOT'OKPATHO U IIOBTO-
pPATECA  OCIMKOM, pas3IMYHbIMU 6HOKaMI/I .
JIume Toraa o0y4aeMblll CMOXKET HAyYHThCS
OIIPEIESATh OCHOBHYIO TEMY W €ro JIOTHde-
CKYIO CTPYKTYpy, TO €CThb pacrpeneicHue
3JIEMEHTOB «T€Ma-TeMa», 4TO M JOIDKHO OBITH
0a3oif aKTa KOMMYHHUKAIIUH IO CICIHAIbHO-
cru. ['7TaBHOE COCTOMT B yMEHHHM IIO3/HEE
NpaBUJIBHO 3a1aTh BOMpoc (JIOTHYECKH U
rpaMMaTH4ecku) U 0ojiee WM MEHee IMOJTHO
OTBETUTH HA MOCTABJIEHHBIN BOMNPOC, T.€. YJIO-
BUTH M TOJIEPKATh Oecemy, TTOMHHUTH 00 oc-

HOBHBIX MPOOJIEMAax ¥ JIOTUKE X H3JIOKCHUS.

UroObl yueOHBIN MpoIecC CleNaTh Ka-
YeCTBEHHBIM, () (PEKTHBHBIM U B TO K€ BpeMs
WHTEPECHBIM, TIPENOABATENI0  HEO0O0XOIMMO
MOCTOSIHHO MCKAaTh HOBBIE MOAXOABI B TpPEMo-
JIABaHWU s3bIKa, HAXOOUTh TaKHE METObI
00y4eHUS Ka3aXCKOMY S3BIKY, KOTOPBIE aKTH-
BU3HPOBAIN OBl MBICIHUTEIBHYIO JESTElb-
HOCTh O0YYarolMXCsl, HHUI[UATUBHOCTD, yMe-
HUe paboTaTh B KOMaH/IE.
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LITERARY TRANSLATION COURSE: PROBLEM S AND SOLUTIONS
Gersonskaya V.

Not once it has been mentioned in our
articles that developing courses in the aca-
demic environment which lacks academic
freedom and sufficient autonomy appears to
be quite challenging [1, p. 64]. Indeed, Ka-
zakhstan where much is said about integration
into the global education space, participation
in such international associations as Magna
Carta Universitatum, etc. yet dictates too
much to universities as to the curricula and the
content of each course. Not underestimating
the advantages of many regulations we must
note that inability of higher educational insti-
tutions to adapt courses to the needs of the
regions they work in and to revise the course
content does not help university teachers to
work effectively. In our opinion, some imper-
fections of the standard state programs can be
improved by proper selection of teaching ma-
terials and the choice of most effective ap-
proach to teaching the course.

In the given article one of Tranglation
Studies majors, Literary Trandation Tech-
niques, is analyzed and ways of its improve-
ment are suggested.

The relevance of the work is predeter-
mined by the fact that at present growing co-
operation and closer links with international
companies and organizations led to the in-
crease of texts and discourse which require
mastery of various functional styles and pro-
fessional use of literary trandation techniques.

Thus, Literary Translation Techniques
is extremely important for the professional
training of future translators. The course is
designed for third-year students with Tranda-
tion Studies major. It is a three-credit course
which lasts two semesters. To achieve the
goals of the course, to make it comply with the
requirements of the Kazakhstan State Educa-
tional Standards of Higher education and to
meet the demands of students and employers
we have developed some principles on which
the courseis to be based.

Tranglation is a complex language skill
resulting in the reproduction of a decoded text
in a different language so as with any repro-
ductive skill it first requires the development

of the ability to perceive the text of the origi-
nal [2, p. 11]. It is only possible if a future
translator reads alot.

Firstly, to become a good literary trans-
lator a student needs to read translated texts
seeing both their literary merits and draw-
backs.

To perfectly render the style of a liter-
ary text in trandation one should know much
about stylistic and genre peculiarities of the
language of trandation. To render an expres-
sive means or a stylistic device adequately,
one should know what this device is like and
what effect it gives. To make adequate transla-
tion one should be able to “see beneath the
lines’, that is, to understand the message of
the author. For that knowledge of history and
culture of a certain period is necessary. For a
translated text to be readable the translator
must observe the rhythmical pattern character-
istic of the original text and its genre, in gen-
eral.

To success in the above mentioned tasks
one needs much: excdlent language profi-
ciency in his native and foreign language,
knowledge of culture, theory of literature and
language, erudition, good reading skills, de-
veloped critical thinking and creativity. It is
most important that knowing translation rules
and mastering translation techniques should
not prevent the translator from being flexible
and creative in what he does. These goals may
seem unredlistic but it is they that make a lit-
erary trandator. Achieving them is itself chal-
lenging and some imperfections of the State
Obligatory Educational Standard (SOES) of
the Republic of Kazakhstan (RK) dd. 2006 for
the undergraduate program in Trandation
Studies specialty make it even more aggravat-
ing.

The objectives of the course presuppose
it that the student who is taking it should have
good knowledge of language expressive
means and stylistic devices, English and Rus-
sian literature, literary styles and genres. As
Literary Trandation is a special trandlation
theory as it deals with form-oriented and ap-
peal-oriented texts [3, p. 12] it requires spe-
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cific approaches to rendering the text in a for-
eign language yet in many cases general trans-
lation techniques are applied. It is impossible
to learn specifics without studying some basic
norms and rules first. So, teaching literary
tranglation should be only done on the basis of
general trandlation theory. Understanding ex-
tralinguistic information which is found in any
text is also vital as without it adequate percep-
tion of the plot and the message of the author
is not possible. The above-mentioned knowl-
edge would make the course quite effective.
However, the courses which should be studied
before Literary Trandation are either its co-
requisites (Trandation Theory, Russian Lan-
guage, Cross-cultural Studies) or even its post-
requisites (Functional Styles) [4].

In our earlier articles we mentioned that
Literary Trandation Techniques is a practical
course, however, the themes obligatory for
studying are mostly (70%) theoretical [4]. So,
the lecturer who has to develop this course,
faces many challenges, i.e. there is the neces-
sity to fill the gap between the theory students
are already to know to accomplish the course,
to find an opportunity for both studying the
literary trandlation theory and developing
practical skills in trandation of literary texts,
to enhance further development of students
mental abilities and motivate them to read
both in English and Russian.

As Kazakhstan universities which have
licenses for providing educational services are
to strictly observe regulations of the State
Educational Standard and the Standard Pro-
gram for 5B050207 — Tranglation Studies spe-
ciaty, the only way for the lecturer to make
his course redlly effective is to develop ade-
guate teaching materials which may illustrate
various literary styles and main problems of
literary trandation, be of literary value and get
students interested in reading.

The nine-year experience in teaching
literary tranglation techniques and continuous
work at improving the course has enabled us
to develop our own approach to the course and
teaching materials devel opment.

It is well known that normally four ma-
jor ways of teaching translation are used —
teaching trandation of certain language
means, combining translation with the philol-
ogical analysis of the text to be trandated, de-
veloping an ability to give many variants of

translation and learning from a highly-
qualified trandator [5, p.136-147]. Undoubt-
edly, each of these ways has its own advan-
tages but we are sure that for our course only a
complex way which will include elements of
al the ways mentioned above. We have sub-
divided the course into three parts. The first
part is meant for acquainting students with
basics of literary translation theory and con-
stituents of a literary text, training them in the
pre-tranglation analysis of literary text and
techniques of rendering various expressive
means and stylistic devices. We should point it
out that studying theory in Literary Tranda-
tion Techniques is not at all theoretical — any
theoretical theme is studied by the example of
a literary text and either its professional trans-
lation or by its back translation. The point is
not to give students a lecture but make them
do some practical work, analyze and discuss
certain issues connected with the original text
and its translation and come to their own con-
clusion. Therole of the lecturer hereisto gen-
eralize the conclusions made from the point of
view of literary trandslation theory. A very
good example to that is studying equivalency
of literary trandation and text invariant. The
students are asked about the essence of literary
tranglation then they are given the text “The
Geese” to read and analyze its structural and
semantic peculiarities. The students are not
informed that it is a translation of a Russian
fable written by |. Krylov (adapted by Stella
Mead) [6, p. 116].

They are asked to define if the text is
English or not, to what style it belongs, what
form and plot it has and what the idea of the
author is. The questions and the students’ an-
swers are written down on the whiteboard.
After that the students are given the original
Russian text and asked to analyze the same
points in it. The comparative analysis of the
two texts lets the students come to the conclu-
sion what rendering of a literary text can be
considered an adequate trandation and what
equivalency in literary trandation islike.

The pretrandation analysis is taught
level by level together with expressive means
and techniques of their rendering. It starts with
the graphical level (graphons) where their ren-
dering isfirst trained in the trandation of sen-
tences. Here we first show how graphons in
various functions can be rendered and give
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algorithm of work, then students analyze func-
tions of graphons in sentences and make their
own trandation, after that translations are
compared, discussed, corrected if it is neces-
sary and most adequate variants are chosen.
Then students work with short extracts from
literary texts both written and video (we use
not only classical literature like B. Show’s
“The Pygmalion” and J. Jerome's “Three Men
on the Bummel” but also popular modern texts
and movies, eg. “Big Bang Theory”, “Night
Waich”, etc.). Only after all text levels are
studied and trandation techniques are learnt
students start to analyze long extracts from
literary texts of different genres. And at this
stage they do alot of preparatory work reading
about peculiarities of a certain literary genre
and to get acquainted with some literary works
written in Russian and in English.

The second part of the course is work
with written texts which includes pre-
trandation analysis, analysis and review of
severa variants of professional trandation and
then trandation of another chapter of the same
text or an extract of some other work of the
same writer. Much attention is paid to the
pragmatic aspect of trandation, i.e. either ad-
aptation of the trandated text to the norms of
the language of trandation or focus at render-
ing the unique style of a writer.

The third part of the course is dedicated
to interpretation of literary texts which focuses
on adequate rendering expressive and cultural
elementsin oral literary trangation.

The objectives of the course, those
translation skills which are to be developed in
students and certain problems caused by the
inconsistency of the curriculum and limita-
tions of the State work program require thor-
ough sdection of teaching materials for the
course. As one of the priorities for me as a
teacher is to teach students to see all the layers
of the literary text and render information con-
sidering not only micro- but macro context as
well, after students learn techniques of render-
ing certain stylistic devices and expressive
means translating sentences they are taught to
translate texts.

The texts selected for the course meset
the following requirements:

- they are of different genres and repre-
sent different rhythmic patterns;

- their authors are renowned for their

style;

- they arethrilling or humorous;

- they have stylistically colored, expres-
sive or cultural dements;

- they are written in different variants of
the English language, in different styles (liter-
ary, colloquia), in different literary trends and
epochs.

As one of the challenges in training stu-
dents with Translation Studies major is insuf-
ficient erudition which results in lack of
knowledge about literary styles and genres
both in the English and Russian languages,
scant vocabulary, inability to feel the individ-
ual style of awriter. So, one of the tasks | set
before myself is to acquaint my students with
quality literature and to make them interested
in reading.

Thus, in this course students work with
“The Lord of the Ring” by J. R. R. Tolkien,
“Pride and Prejudice’ by J. Austin, “The
Pygmalion” by B. Show, D. Brown's “The
Lost Symbol”, “Darkly Dreaming Dexter” by
J. Lindsay, “The Catcher in the Rye” by Sal-
linger, J. Durrdl’'s “My Family and other
Animals’, ec. In every literary text an extract
for analysis and an extract for tranglation are
selected in such away that students should get
interested in the plot and want to read the
book. Thetexts for pre-translation analysis are
supplied with several variants of trandation
made by prominent Soviet and Russian trans-
lators which gives us a chance to compare dif-
ferent variants and discuss the tranglation
techniques used.

Studying every theoretical problem in
work with an interesting literary text helps
students to better understand and remember it;
pre-translation and comparative analyses de-
velop critical thinking; teaching rendering ex-
pressive dements improves translation skills
and prepares for text trandation, text tranda-
tion develops creativity, teaches pragmatic
adaptation of the text and develops interest in
reading and culture, in general. All this helps
make a course which corresponds to the gen-
era requirements of the State Educational
Standard and helps solve many problems
caused by its inconsistency.
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THE HISTORY OF DEVELOPMENT OF TRANSLATION THEORY ASA
SCIENCE IN KAZAKHSTAN
Satbaeva L.

Theissue of tranglation has always been
critical in Kazakhstan. During its long time of
development it was subject to a number of
difficulties and changes in different period of
time Taking look at its history it is obvious
that one of the most important contributions
made was during the connection of Russia and
Kazakhstan. At this time the necessity to in-
troduce Kazakh people with Russian literature
and then provide them with governmental or-
ders and norms gave rise to the development
of Kazakh tranglation. This epoch was also
prominent for the artistic trandation of distin-
guished writers that still take the most impor-
tant place in Kazakh literature. However, only
during the Soviet Union scientific researches
have been worked out where some aspects of
translation theory were covered. Considering
contemporary time the demand in trangation
has increased dramatically due to political and
economical situation of Kazakhstan. Nowa-
days it is obligatory to know at least three lan-
guages Russian, Kazakh and English, how-
ever, due to all political and historical events
Kazakh has lost its priority by present, and due
to the increased interest in English it occurred
that Kazakh-English trandlation has not been
developed thoroughly yet. There are still a
number of aspects to analyze and make re-
search at in this sphere.

According to Language Policy of RK it
is highly important to consider multinational

and multiethnic cultures characterized as a
material and spiritual wealth of the peoples in
linguistic education. Nowadays intercultural
communication is of great interest as a mixture
of nationalities, cultures and languages has
reached an incredible size and the issue of tol-
erance and respect is of great concern. To
know culture and language of another nation
means to represent its interests and to be a so-
cia-cultural mediator between two nations.
Thus, according to Language Policy a foreign
language should be learned considering socio
cultural aspects of a language as a source of
intercultural communication where a language
is learned through culture as it is closely con-
nected to it. The reason to develop an intercul-
tural tolerance gave raise to creation of a mul-
tilingual society in Kazakhstan. To provide
such opportunity for young people it was de-
cided to introduce minimum three languages
into educational program where Kazakh is a
state language, Russian and English are lan-
guages for official communication necessary
for international integration. Considering the
requirements of the government and increas-
ing interest in Kazakh language these three
languages are of high importance in Kazakh-
stan. However, as the level of the knowledge
of these languages considerably differs be-
tween Kazakhstan citizens their translation is
also critical. One of the big concerns is Ka-
zakh language as it was not well studied in

BectHuk KACY

73



BOITPOCHI IEPEBOJIA U MEXKKYJIbTYPHOM KOMMYHUKAIIUA

translation sphere and is of high demand in the
country.

According to A.Zh. Zhaksylykova
[A.Zh. Zhaksylykova 2011, p. 51] researches
the trandation school has been developing
since the Soviet Union and its power structure
establishment in Kazakhstan. Kazakh tranda-
tion had been created with works of literary,
business and folk literature trandations during
the colonization of Kazakh steppes by Russia.
It is one of the reasons of translation estab-
lishment in Kazakhstan. A number of scien-
tists consider the history of translation was
started in the period of Kazakhstan and Rus-
sian connection [N. Sagandykova 1996,
p.123], others believe that the source of trans-
lation development begins with the discovery
of Saadi trandations. At the same time there
are scientists stating that it was caused by the
critical articles wrote by Kazakh intellectuals
at the beginning of the twentieth century [K.K.
Alpysbayev, G.K. Kazybek 2001, p.23].

However, it is evident that the start of
Russian-Kazakh and Kazakh-Russian transla-
tion was determined in the Kazakhstan and
Russia territorial connection period. At that
time Russian government used religious litera-
ture to change Kazakh religion into Christian-
ity. For this purpose not large number of Ka-
zakh newspapers and magazines were used.
The language that was translated into Kazakh
was quite ssimple so that all citizens could
clearly understand it. Translators used well-
known words that form the foundation of liter-
ary language. However the sense of the words
was different from the Russian ones as they
referred to orthodox religion not familiar to
Kazakh. For example, in the Kazakh language
of that period the word "kulshilyk etu" meant
to serve someone, however, in the translated
books it was understood as to pray. At this
period a group of words were borrowed from
Persian, Arab and then Russian languages
what was caused by political and economical
changes in the steppe. Most of the words were
borrowed considering phonetic, morphologic
rules of Kazakh. Syntactical rules of the lan-
guage were also followed which made the
context clear and acceptable for common peo-
ple[A.S. Bazarbayeva 2004, p. 1].

One of the biggest contributions to Ka-
zakh trandation was made by Abay Kunan-
bayev. Being a writer, philosopher, orator,

improvisator and biy Abay was the first who
presented the world literature to the people
translating the works of Goethe, Schiller (from
Russian), Pushkin, Lermontov and Krylov.
These works remains the most precious works
in Kazakh literature. According to Abay re-
searchers Abay translated more than 50 works
from Russian classic literature. These are
seven extracts from "Yevgeni Onegin”, more
than 20 poems of M.Y. Lermontov and nearly
12 fables of I.A. Krylov. The writer had been
developing his trandator's skills while intro-
ducing Russian culture to the Kazakh society.
Such writers as A.Kunanbayev and |. Altynsa-
rin first made a professional trandation of
Russian classic literature feature works into
Kazakh [Z.Kh. Latypova 2007, p.14].

Thus, the period of the territorial con-
nection of Russian and Kazakh had a great
impact on trandlation in Kazakhstan. It was the
first experience that was developed by the
trandation of religious literature that was
spread in Kazakh newspapers and magazines.
The trandators of that time already followed
the basic principles of translation the main
aspect of which is to pass the basic meaning of
text. Moreover, it has its influence on the
structure and the vocabulary of the language
by developing or borrowing new lexical
forms. Overall, it was a great contribution to
Kazakh as a language system. The researches
specify that the translation of the original texts
corresponded to the translated ones by means
of the syntactic structure of the Kazakh lan-
guage, by using common vocabulary in new
meaning and by borrowing another vocabulary
from other languages. Another important as-
pect is the development of artistic translation
that can be considered as a creative work of
outstanding writers of that time [A.S. Bazar-
bayeva 2004, p. 2]. However, another impor-
tant period of Kazakh trandlation can be dis-
tinguished in the XX century.

As O. Aitbayev states [O. Aitbayev
1988, p. 122-138] at the beginning of the XX
century trandation played an important rolein
the development of Kazakh culture. Moreover,
it made a considerable contribution in Kazakh
language development by setting a group of
rules in literary language and working out its
own terminology for certain group of vocabu-
lary. However, according to O. Aitbayev [O.
Aitbayev 1988, p. 122-138] the texts were
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tranglated briefly expressing the main idea and
without covering the whole text with other
supportive ideas. At this period significant
attention is paid to the translation in the news-
papers and magazines. In these translations the
primary text corresponds with the translated
one by the compliance of the sentences to the
Kazakh rules and there are no distinguished
inversions characterized for Russian. Y, the
problem of word to word trandation had its
own impact on the Kazakh translation devel-
opment.

One of the distinguished writers was M.
Dulatov [A.S. Bazarbayeva 2004, p.2] who
worked with Russian classics. In his articles
M. Dulatov indicates that it is necessary to pay
specific attention to the work choice and the
subject of the translation. He also argues that
the meaning of the text can be lost with word
to word translation. M. Dulatov distinguishes
one more aspect that is necessary to follow to
make trandation more professional it is to
consider language rules and structure as well
as linguistics aspects of both languages. How-
ever, the cultural features of language are cru-
cial as well that was also covered in the trans-
lation of that time. In A. Baitursynov tranda-
tion of "40 fables" the context of the trandat-
ing text included cultural aspect of Russian
language. In this case he made a trandlation
considering social conditions and psychol ogi-
cal perception of the world of Kazakh people
making it clear and acceptable. Yet, the foun-
dation of Kazakh trandation was laid out later.

1920-1930 are the years of Kazakh
translation foundation that was started from
the trandation of Russian literature into Ka-
zakh what was caused by political and ideo-
logical influence of royal government on lit-
erature. One of the features that can be distin-
guished in this period is that the trandation
from Russian into Kazakh created a founda-
tion of trandation science [A.Kh. Alimov
1993, p.3]. According to N. Sagandykova dur-
ing this time most of the literature was a trans-
lated one that consisted of near and far abroad
countries [N.Sagandykova 1996, p. 125].
Trandation from other languages was through
Russian which also influenced on the quality
of the trandlation. According to scientist "...
the secondary trandated work had certain
missing points’ [N. Sagandykova 1996, p. 31].
However, the trandation practice at that time

shows that the trandation from Russian into
Kazakh was more professional than from Ka-
zakh into Russian. "The quality of trandated
works from Russian into Kazakh is much bet-
ter than the quality of trandation from Kazakh
into Russian" [N. Sagandykova 1996, p.13].
Yet, the period of trandation from Russian
into Kazakh is divided into two cycles. The
first cycleis determined as a formal translation
of the texts while the second one defines the
translation process as a creative activity [A.
Aldasheva 2006, p. 5-12]. The theoretical part
of Kazakh trandation as well as artistic style
that was exemplified by Russian literature was
worked out at that period. However, there
were theoretical problems in artistic transla-
tion such as transation quality, congruity of
the meaning between original and translated
texts [A.Kh. Alimov 1993, p.67]. Tracing and
word to word trangation were quite common
at that time. However, the translation science
itsdf is completely formed later.

In 1960 the tranglation science was es-
tablished that involved not only theoretical but
practical materials. The works on translation
theory of this period can be divided into sev-
eral groups. The first group included the
works on tranglation theory, the second arethe
translations from Russian into Kazakh, the
third is related to interconnection between
Russian and Kazakh literature. The works of
the following authors can be distinguished in
the tranglation theory: M.O. Auezov, Z. Ak-
hmetov, H. Adibayev, G. Belger, M.
Karatayev, S. Kirabayev, K. Nurmakhanov, A.
Satybaldiev, S. Talzhanov. This period is
characterized by the translation of social po-
litical literature, business documents and edu-
cative literature. By this period scientists had
started to study translation methods and tech-
niques, stylistic principles and rules that began
formulating the theoretical base of tranglation
activity [A. Aldasheva 2006, p.72]. M. Aue-
zov was the first who considered tranglation as
a separate linguistic subject. The writer argues
that it is necessary to set a certain system in
translation process and include the techniques
of transferring specific words and phrases
common for a specific nation expressing na-
tional color of the texts, the analysis of differ-
ent ways and methods used by trandlator as
well as analysis of propriety of use of all lin-
guistic means such as intonation, lexical de-
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ment, idioms, proverbs and adages. In such a
way a set of principles were worked out to
distinguish it as a separate linguistic subject.
Later a set of work on tranglation theory was
created.

The years of 1950-60 are characterized
by the creation of scientific-and-theoretic base
of Kazakh linguistics, setting the basic princi-
ples of Kazakh lexicography, developing uni-
lingual and bilingual dictionaries, making fun-
damental researches of the language structure
and lexical-and-grammatical system of the
language [A. Aldasheva 2006, p. 5-12]. The
following writers and scientists wrote about
the trandation from Russian into Kazakh:
S.Abdrakhmanov, T. Alimkulov, M. Alim-
bayev, R. Berdibayev, Y. Buketov, G. Kaiyr-
bekov, H. Yessenzhanov, Sh. Kereeva-
Kanaphieva, S. Maulenov, S. Nuryshev, T.
Sadykov. However, most of the trandation
works of this period was dedicated to the in-
terconnection of Russian and Kazakh litera-
ture, where researchers distinguished three
main types of tranglation in Kazakh literature
science: liberal, word for word and profes-
sional trandation [N. Sagandykova 1996,
p.15]. At the beginning of fifties significant
researches were made in the artistic translation
theory and practice field. As scientist states
"Foreign literature tranglation in most cases
from Russian into Kazakh has become a pri-
mary goal in Kazakhstan literature’ [N. Sa-
gandykova 1996, p.13]. At the same time the
process of "internationalism" was spread: "in
the 50th social-and-political order influences
the tranglation which resulted in the use of
translation as a means to support "internation-
alism" process or friendship and unity of al
Soviet Union people" [N. Sagandykova 1996,
p. 13].

Thus, as Kazakhstan was joined to Rus-
sia the interaction of two neighboring cultures
was resulted in the influence of Russian litera-
ture on Kazakh's which was started with trans-
lation of Russian works. First, the aim of
translation was educative to introduce Kazakh
people with Russian literature; however, after
the Soviet Union was settled down it was con-
verted into obligatory one to advise people
with orders of the government. Russian-
Kazakh translation has a long period of devel-
opment; therefore, its studies went a lot farther
than Kazakh-Russian studies. The benefit of

Russian-Kazakh trangdlation is determined by
the fact that Kazakhstan tranglation theory was
worked out and developed thanks to the trans-
lation from Russian into Kazakh. This gave a
foundation for further trandation devel opment
in the XXI century.

During the independence of Kazakhstan
there have been a number of changes in Ka-
zakhstan education system as well as language
policy. The main object of the government
was to increase Kazakh language functioning
which also demanded inter language connec-
tion with other languages that is Russian and
English. Tranglation has become an important
specialty studying of which was obligatory at
universities for professional activity. The sci-
entific approach is significant now that con-
siders the quality of professional translation or
interpreting as well as the culture of the lan-
guage. At the same time the prablem of Ka-
zakh language is critical. Russian-Kazakh
tranglation has developed to required level asa
number of studies and scientific works have
been carried out to prepare professional trans-
lators. Whereas English-Kazakh translation
was not studied at required level as there are
still a few works and scientific researches in
this sphere. According to A.K. Zhumabekova
[A.K. Zhumabekova 2010, p. 2] sudents
studying English-Kazakh translation cannot
refer to the scientific literature of this transla-
tion type as there is mainly theoretical and
methodological literature on general theory for
Russian-English trandation. The need to work
out a specialized scientific literature for Eng-
lish-Kazakh trandation was not determined in
the native language although there are a num-
ber of works on constructive analysis. How-
ever, these works should be integrated in one
scientific work based on required analysis and
assumed inferences following theoretical and
didactical principles. A number of aspects
should be considered in this scientific work.

There are a number of issues to cover in
the theoretical literature on Kazakh-English
tranglation. Such aspects as pre trandation
analysis of atext, complex analysis of lexical,
grammatical and phraseological transforma-
tion, typology of translation similarities, and
description of different types of equivalents
are to be considered in this theory. It is also
necessary to consider the issue of translation
pragmatics that involves evaluation standard
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on trandation quality. Asfar asartistic tranda-
tion is concerned it is also necessary to clas-
sify different text genres and their compara-
tive-contrastive analysis to the rules of transla-
tion method, basic characteristics of transfor-
mation of linguistic units and the distinction of
contextual equivalents in trandation theory
sphere. The task to pass the meaning of a text
from the original text to the translated one dur-
ing its translation should also be solved. How-
ever, to work out al these theoretical compo-
nents it is necessary to solve a number of
problems that Kazakh linguistic system has at
the moment [A.K. Zhumabekova 2010, p. 5].
There are a set of issues that Kazakh
linguistics education faces. One of the con-
cerns is the Meta linguistic theory of tranda-
tion. Kazakh terminology has not been sys-
tematized as there are still exciting problems
of unification, standardization and multi vari-
ability of terminology that have not been
solved. Yet, one of the most important prob-
lems is the teachers' qualification on tranda-
tion theory. There are also no textbooks on
this subject designed for Kazakh-English
trandation which causes difficulty for stu-
dents. At the same time a set of monographs,
textbooks and collection of scientific articles
written about the problems in the theory and
practice of trandation have been published.
However, most of the textbooks are written in
Kazakh according to the required state stan-
dards on education on "Tranglation Studies’
that are subjects to modification every 3 times
in 5 years which make it difficult to comply
these textbooks with these standards. More-
over, some of the textbook worked out by the
Kazakhstan scientists and methodologists of
Russian language have been designed for dif-
ferent types of trandation such as artistic, sci-
entific-technical and others. According to
A.K. Zhumabekova it is necessary to make
some changes in the textbooks on Kazakh
tranglation theory, however, this directly af-
fects the need to complete the terminological
dictionary in accordance with trandation the-
ory principles [A.K. Zhumabekova 2010, p.
2]. For example, "Short explanatory Russian-
Kazakh dictionary of interpreter's terms' [Ab-
dygapparova SK., Zhumabekova A.K.,
Bugenova L.A., 2005] involves 250 terms sel-
dom used in the teaching process and hardly
found in scientific literature. There are a num-

ber of problems with systematization and
method of systematization of terms.

To sum up, Kazakhstan is a multilingual
country that requires the knowledge of several
languages, however, the issue of trandation is
critical as well. Kazakh translation has a long
history taking its beginning from Kazakhstan
and Russia territorial connection that resulted
in creation of the basis of trandation. Al-
though a number of aspects were not consid-
ered in trandation it provided the tranglators of
that time with a great deal of research and
practice. This period can also be distinguished
by the artistic translation that influenced trans-
lation considerably and that made a great con-
tribution to the Kazakh literature. This time is
characterized by the trandation of newspapers
and magazines the information in which was
provided to introduce Russian culture and re-
ligion to Kazakh people. Later sources pro-
vided them with orders and norms of the gov-
ernment. At this time the lexicological and
structural parts of the Kazakh language were
developed. A set of rules and principles had
been worked out in trandlation during that pe-
riod. Only in 1960 the translation science was
established that involved not only theoretical
but practical materials. However, most of the
research was made on Russian-Kazakh trans-
lation whereas Kazakh-Russian was not stud-
ied much. Hence, during the independence of
Kazakhstan Kazakh trandation was quite de-
veloped. However, English has become popu-
lar in the country and according to the Lan-
guage Policy it was obligatory to know it. This
caused a number of problems in this type of
tranglation as a few research was made in Ka-
zakh-English translation. Moreover a number
of research works are to be completed and sys-
tematized in one scientific theory.
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DEVELOPING INTERCULTURAL COMMUNICATIVE COMPETENCE IN
EFL CLASSROOM
Tailakova D.S.

Our contemporary world is affected by
the reality of globalization. We cannot deny
that some boundaries are being erased - people
traved more, work and study oversess, thus,
communicate with people from different cul-
tural backgrounds. But despite that, people
keep their cultural identities and bring it to
other countries and cultures.

Taking into consideration the above-
mentioned points, we come to the conclusion
that people must be aware of cultural differ-
ences and behave in accordance with such.
Not only cultural differences matter when
working abroad or travelling, but in the class-
room as well. Because teachers have to get
cultural differences and cultural features of a
target language across to students. Also,
teachers must be aware of stereotypes they
hold and behave with a level of intercultural
competence when teaching in foreign country.
Thistopic is essential not only for those teach-
ers working in different cultural situation to
their own but also for teachers working in

their home country and teaching English as
Foreign Language.

Before defining commonly used notion
“intercultural competence’, it is worth men-
tioning other notions that arerelative to “inter-
cultural competence’, those are: cross-cultural
competence, multicultural awareness, transcul-
tural communication, intercultural sensitivity,
cultural effectiveness and many others (Castle
Sinicrope, John Norris, Yukiko Watanabe,
2007; Katri Jokikokko, 2010). All these no-
tions attempt to define the idea of “embracing”
linguistic and cultural diversity in positive and
respectful way (Jokikokko, 2010; Sinicrope,
2007). This aso includes successful work with
other cultures (www.gvsu.edu/ itc/ intercul-
tural-competence-3. htm). Michael Byram,
Bella Gribkova and Hugh Starkey in “Devel-
oping the Intercultural Dimension in Language
Teaching” define “intercultural competence’
as follows: “ability to ensure a shared under-
standing by people of different social identi-
ties, and ability to interact with people as
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complex human beings with multiple identities
and own individuality” (M. Byram, B.
Gribkova, H. Starkey “Developing the Inter-
cultural Dimension in Language Teaching”,
2002, p. 10).

“Communicative competence’ is de
scribed as an understanding of what is appro-
priate in language apart from grammatical and
lexical knowledge (M. Byram et al., 2002).
Same book provides several notions that are a
part of our topic - which we did not mention -
and are interconnected: social identities, lin-
gua franca, national identities, native speaker,
stereotypes, intercultural dimension, intercul-
tural speakers, and linguistic competence.
Some of them we would like to point out and
provide definitions, taken from “Developing
the Intercultural Dimension in Language
Teaching” by M. Byram, B. Gribkova, H.
Starkey. “Social identities” is a concept we all
in one way or another had encountered in our
lives. We identify the person we talk to with
specific social group, for example, “boss’,
“teacher”, “child”, and so on. This influences
the way we talk to the person; we will not
speak with the same words or intonation with
our employer or our good friend. When two
people talk to each other in a language that is
foreign to both of them, this languageis called
“lingua franca’. This concept urges them to
realize their national identities. It was men-
tioned that the notion “culture’ was previously
understood in foreign language class as an
“art” (including notions like “literature’ or
“music”), and this understanding has shifted to
“the way of lif€’ perception. But in both cases,
“native speaker” keeps being the key role and
arole mode in terms of way of behaving and
knowing about the culture (M. Byram, B.
Gribkova, H. Starkey, “Developing the Inter-
cultural Dimension in Language Teaching”,
2002).

Intercultural Competence implies un-
derstanding, accepting, tolerating and respect-
ing Otherness and Sdf (Liljana Skopinskaja,
Assessing Intercultural Communicative Com-
petence Test, 2003). At this point it is impor-
tant to mention components of intercultural
competence: knowledge, skills, attitudes. Atti-
tudes are believed to be the foundation of in-
tercultural competence, also including values
that the one holds (M. Byram, B. Gribkova, H.
Starkey “Developing the Intercultural Dimen-

sion in Language Teaching”, 2002). To under-
stand each component and its role in intercul-
tural communication, we should provide its
description:

Attitudes: aspects of curiosity, openness
and willingness to acquire knowledge about
other cultures, tolerate ambiguity, to be open
to people from other cultures, respecting and
accepting cultural diversity.

Knowledge: being sef-aware culturally,
and having communicative awareness, “espe-
cially of the different linguistic and communi-
cative conventions within different cultures”
(http://www.theewc.org/ content/ resources/
intercultural.competence/), knowledge on so-
cial, individual interaction, i.e. culture-specific
knowledge (ibid.)

Skills: listening, interacting and adapt-
ing to different cultural situations and envi-
ronments, and people from different cultures.
Skills include, managing breakdowns in com-
munication, learning about other cultures, un-
derstanding cultures, and “skills in critically
evaluating cultural perspectives, practices and
products, including those of one's own cul-
ture’ (http://www.theewc.org/).

Yet another component that was not
mentioned in M. Byram et al. paper is behav-
iors. It describes flexibility in different kinds
of behavior (cultural, communicative), pro-
moting behavior that reduces prejudices and
conflicts.

M. Byram separately provides five ele-
ments of intercultural competence, they are:

- Savoirs (knowledge)

- Savoir-étre (attitudes)

- Savoir comprendre (skills of interpret-
ing and relating)

- Savoir apprendreffaire (skills of dis-
covery and interaction)

- Savoir sengager (critical cultural
awareness/political  education). Here s
Byram's description of above-mentioned ele-
ments:

“Attitudes: curiosity and openness,
readiness to suspend disbelief about other cul-
tures and belief about one's own.” (M. Byram,
Assessing Intercultural Competence in Lan-
guage Teaching, 2000, p. 3). This means that
the person is willing to suspend beliefs that
one' s cultureis only one correct and try to see
it from person having other beliefs perspec-
tive (M. Byram, B. Gribkova, H. Starkey
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“Developing the Intercultural Dimension in
Language Teaching”, 2002).

“Knowledge: of social groups and their
products and practices in one's own and in
one's interlocutor's country, and of the general
processes of societal and individual interac-
tion” (M. Byram, Assessing Intercultural
Competence in Language Teaching, 2000,

p.3).

Thus, knowledge includes two compo-
nents: knowledge of social groups and knowl-
edge on how people may perceive you and
knowledge about other people. Teacher cannot
anticipate the knowledge students might need,
therefore teacher should foster and develop
skills, knowledge and attitudes; teachers can
gain knowledge on other cultures along with
the students (M. Byram et a. “Developing the
Intercultural Dimension in Language Teach-
ing”, 2002).

“Skills of interpreting and relating: abil-
ity to interpret a document or event from an-
other culture, to explain it and reate it to
documents from one's own.” (M. Byram, As-
sessing Intercultural Competence in Language
Teaching, 2000, p.3).

To be successful intercultural mediator,
one should be able to see how misunderstand-
ings may arise and also to compare documents
and events from different cultures and see how
people with different social identities might
perceive them (M. Byram et al. “Developing
the Intercultural Dimension in Language
Teaching”, 2002).

“Skills of discovery and interaction:
ability to acquire new knowledge of a culture
and cultural practices and the ahility to operate
knowledge, attitudes and skills under the con-
straints of real-time communication and inter-
action” (M. Byram, Assessing Intercultural
Competence in Language Teaching, 2000, p.
3).

As needed knowledge cannot be antici-
pated, successful mediators must know how to
find out knowledge and integrate it with what
they already know. Most important is to know
how to ask people about their beliefs and val-
ues (M. Byram et a. “ Developing the Intercul-
tural Dimension in Language Teaching’,
2002).

“Critical cultural awareness/palitical
education: an ability to evaluate critically and
on the basis of explicit criteria perspectives,

practices and products in one's own and other
cultures and countries” (M. Byram, Assessing
Intercultural Competence in Language Teach-
ing, 2000, p. 3).

Embedded beliefs create rejection how-
ever tolerant and opened one wishes to be.
Because of this reaction, intercultural media-
tors should be aware and critical of their own
values and their influence upon their attitudes
toward other people's values. Teacher’s goal
is not to change those values but to make this
concept less vague so students are aware of
these values and its influence. To summarize,
teacher should develop not only knowledge on
culture and countries but also attitudes, values
and skills (M. Byram, et al. “Developing the
Intercultural Dimension in Language Teach-
ing”, 2002).

As we can see, those components and
elements are, in some ways, similar (eg.,
knowledge and attitudes) and some differ in
notions. Basically, those elements and compo-
nents describe characteristics of successful
intercultural mediator. Generaly, the person
who has some level of intercultural compe-
tence can analyse and be critical towards an-
other and on€'s own cultural eements and
mediate between cultures, and has an under-
standing that one's thinking is determined by
on€'s culture (M. Byram, Assessing Intercul-
tural Competence in Language Teaching,
2000).

However, C. Sinicrope, J. Norrisand Y.
Watanabe mention in “Understanding and As-
sessing Intercultural Competence: a Summary
of Theory, Research, and Practice (Technical
Report for the Foreing Language Program
Evaluation Project)” that Risager (2007) pro-
posed “broader” model and conceptualization
of intercultural competence. They argue her
broaded model (ten extra elements) describe
only linguistic development. Those elements
are

1. Linguistic (linguastructural) compe-
tence

2. Linguacultural competences and re-
sources: semantics and pragmatics

3. Linguacultural competences and re-
Sources: poetics

4. Linguacultural competences and re-
sources: linguistic identity

5. Trandlation and interpretation

6. Interpreting texts (discourses)
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7. Use of ethnographic methods

8. Transnational cooperation

9. Knowledge of language as critical
language awareness, also as a world citizen

10. Knowledge of culture and society
and critical awareness, also as a world citizen
(C. Sinicrope, J. Norris, Y. Watanabe, 2007,
p.6).

Before focusing on teaching and assess-
ing intercultural communicative competence
in English as Foreign Language teaching, we
should understand what intercultural commu-
nicative competence means specifically for a
language teacher. Should language teacher be
interculturally competent? How language
teacher can use their intercultural communica-
tive competence for the benefit of the class-
room?

When teaching English as foreign lan-
guage, teacher explains not only linguistic fea-
tures of the language but also points out cul-
tural aspects of life in English-speaking coun-
tries. Risager (2000) states that there are very
common themes in Foreign language class-
room including word “typically” (e.g., typi-
caly American), therefore teachers should be
very cautious and critical in order not to
spread stereotypes that actually have very little
to do with redl life situations. Risager (2000)
argues that in present-day world culture is
complex as world and societies develop cul-
ture-wise. She describes three dimensions of
intercultural competence of a language
teacher. Those are:

- Affective dimension

- Behavioral dimension

- Cognitive dimension

Affective dimension implies feelings
when using foreign language (insecure, fear,
excitement or ese). This has to be primary
dimension as its development starts in early
years. This dimension also is connected with
self-respect and respect for others as well as
being prerequisite for “curiosity, openness and
willingness to reect false assumptions’
(Risager, 2000).

Behavioral dimension consists of ex-
perience of using foreign language in different
situations and spheres. This also includes
number of forms of behavior when using for-
eign language. Several questions arise out of it
concerning differences between people em-
bracing new and unfamiliar body language

and those experiencing anxiety.

And last dimension -- cognitive dimen-
sion -- is about knowledge with the focus on
the countries where the language is spoken as
a native one. Our knowledge is linked to our
personal experiences, varying from personal
interactions. Teachers should be aware of the
perspectives they view the world (Risager,
2000).

Alice van Kalsbeek in her paper “Inter-
cultural Competences for Foreign Language
Teachers’ argues about the existence of scien-
tific theories which would prescribe intercul-
tural communicative competencies for teach-
es (A. van Kalsbeek, n/a). Katri Jokikokko
(2010) insists on teachers' influence on learn-
ers and states, that because of this influence,
this is not enough for teachers to be intercul-
tural competent but this is their “duty” to fos-
ter intercultural competency in their students.
Jokikokko (2010) also points out the role of
teacher in students' growth and devel opment
as a person and as a student. She believes, that
teacher has all necessary tools to help learners
critically view and analyze the world.

Ewa Pagjak-Wazna (2013) believes that
those, who enter teaching profession, should
be provided with tools that would help them to
understand their motivation and variety of
competences. She believes those competencies
and aspects are not the part of subjects that
were taught. Also, Pajak-Wazna considers that
intercultural awareness helps not only to have
a successful conversation but to develop in
other ways: “Multicultural and intercultural
interactions are opportunities to start the dia-
logue but also to become emphatic” (Ewa Pa-
jak-Wazna, Teachers Intercultural Compe-
tence and Teacher Education — a Case of Po-
land, 2003).

Many authors bdieve that intercultural
competence of teachers is a life-long ongoing
process (Ewa Pgjak-Wazna, 2013; Risager,
2000; Katri Jokikokko, 2010). Pajak-Wazna
and Jokikokko mention that, even though in-
tercultural learning is an informal process,
education (also known as “formal learning”)
plays a significant role in building intercul-
tural awareness (Katri Jokikokko, 2010; Ewa
Pajak-Wazna, 2013). At the same time teach-
ers must be careful not to fall for stereotypes
and generalizations, and let individuals present
themselves, because some might differ from
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their cultural boundaries (Katri Jokikokko,
2010). This means that some individuals might
have different beliefs or views from those with
whom they share common cultural characteris-
tics (Jokikokko, 2010). Those people represent
so-called “subculture’, i.e. culture within the
culture, that is why teachers need and must
learn in intercultural competence not only lin-
guistic and racial differences, but also subcul-
ture differences, hence intercultural compe-
tence cannot be seen as unchangeable knowl-
edge, it is flexible and one cannot learn one
way of behaving in a certain culture, it is a
“process that demands constant reflection,
openness and willingness for mutual learning”
(Katri  Jokikokko, Teachers' Intercultural
Learning and Competence, 2010, p. 22). It is
important to underline that intercultural com-
petence is a process and no one ever can
achieve “total” intercultural competence
(Jokikokko, 2010). Byram et a. believe that
“acquisition of intercultural competence is
never complete and perfect” (M. Byram, B.
Gribkova, H. Starkey “Developing the Inter-
cultural Dimension in Language Teaching”,
2002, p. 11). They prove this point by saying
that in one country people might speak several
languages (we believe, Kazakhstan is a good
example of such a statement) and one can
never know in which situation speaker might
find onesdlf and anticipate the needed knowl-
edge (M. Byram, B. Gribkova, H. Starkey
“Developing the Intercultural Dimension in
Language Teaching”, 2002). There is also an-
other one very important reason why acquisi-
tion of complete intercultural competence is
not needed: everyone changes throughout life,
acquire and develop new social identities, and
al values and behaviors that connected with
social identites, are very deeply embedded in
oneself. When meseting new experience and
unexpected beliefs and traditions, those em-
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bedded values might be strongly disturbed
however tolerant and flexible one might want
to be that is why everyone should constantly
remember to adjust, be flexible and understand
other people (M. Byram ¢ al., 2002).
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MEDICAL TRANSLATION AND THE RELATED DIFFICULTIES
Rakhimova N.

Trandlation is one of the oldest actions
which occurred with the first communication
cases between ancient tribes and nations. The

study of specialized fields, especially trade
and agriculture, in trandation dates back to the
Middle Ages or even earlier. It has developed
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alot with time and has even transformed into a
professional skill which nowadays people
even are trained to enhance. Today there are
many classifications of translation and one of
them is according to the sphere or theme of the
text to be translated. The first evidence of
“technical” trangdlations, which include medi-
cal, chemical, mathematical and astrological,
was documented in Ancient Mesopotamia.
During the last few decades, specialized trans-
lation has become increasingly important,
since knowledge in a broad spectrum of fields
in science and technology has also increased
dramatically. As a result, communication be-
tween specialists and non-professionals, also
known as laypeople, has become more and
more difficult because numerous new terms
have been created and defined as new phe-
nomena and products have been discovered,
invented and named. Trandlation of special-
ized texts is only possible if a trandator is
knowledgeable about the terminology in a
special field and is aware of some background
information about the subject. This goal can
most often be attained through considerable
preparatory work. Though the spheres that are
of the greatest interest at this time are techni-
cal, juridical, economic trandation and medi-
cal trandation, the institutions of higher edu-
cation do not provide students of trandation
studies with adequate knowledge on these par-
ticular spheres due to the lack of the courses,
teaching medical or juridical trandation, in the
curriculum. Thus the necessity of implement-
ing the course of medical trandation for the
students of translation studies is obvious, as
performing a good trandation of medical texts
requires not only sufficient command of the
source language and the target language, but
also knowledge and comprehension of associ-
ated difficulties and peculiarities.

Medicine is the scientific field, which
differs from others because of its accelerating
scientific and technological development.
Every year the number of new terms appearing
in medical vocabulary is increasing. They oc-
cur in clinical practice, in diacrisis as wdl as
in pharmaceutics. Whichever illness is being
discussed in a text — alergy or ischaemic
stroke, the treatment and preventive measures
may be described in it using descriptions of
new medical equipment, innovative proce-
dures and remedies, that have never been re-

ported about before. It requires constant and
speed update of knowledge in the field of
medical terminology.

As a rule, the people who resort to
translation service in the sphere of healthcare
are manufacturers and suppliers of medical
equipment, pharmacologic companies and
chemist’s chains, medical institutions and re-
sorts, medical centers and educational institu-
tions. Due to globalization and development of
medical business in the international arena
doctors and scientists of different countries
carry out more cooperative clinical trials and
this is impossible without professional tranda-
tors. They have to work with description of
new drugs, technical and methodological
medical record materials, dissertations and
scientific reports in various spheres of con-
temporary medicine, including odontology,
cardiology and virus infections. Translators
who specialize in this field have to know all
the designations used in practice and remem-
ber that in different languages the same things
may have different abbreviations and symbols.
One of the peculiarities of medical textsliesin
the fact that international generally accepted
terms are very common. Medical terminology
is generally based on the Latin language and
every term has its own well-defined counter-
part in Russian. It leads us to the assumption
that linguistic “inventions” which are wel-
comed in polite literature is absolutely irree-
vant and can be considered as professional
impropriety. Clinical trials material and phar-
maceutical preparations description involve
own specific terminology and require elabo-
rate and clean trandlation. It follows that a
good transator of medical texts must possess
scientific thinking apart from outstanding
command of both languages: the source lan-
guage and the target language. The translator
is aso required to comprehend different as-
pects of medicine: both fundamental and prac-
tical ones, to be aware of the situation in con-
temporary medicine, foresee the ways of de-
velopment of medical science and be ready to
enlarge and update his knowledge continu-
ously. Apparently, the perfect medical tranda-
tor would be made of a person who has a de-
gree in medicine or pharmacy and has a rich
experience of practical work in corresponding
field. Insufficient qualifications in such cases
may cause the distortion of experiments re-
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sults and scientific facts and errors in diagno-
sis and treatment. Medical trandation has al-
ways been and will remain one of the most
difficult directions as while working with the
documents of the theme the translator assumes
the responsibility, because peopl€e's health de-
pends on his knowledge authenticity and
equivalence of his trandation. The article will
describe the current situation of medical trans-
lation literature. Then it will define and justify
the major peculiarities that differ medical texts
from other types of texts evoking difficulties
in tranglation. Those language difficulties will
be classified and the solutions to them will be
found. This could be useful basement for de-
signing a course of medical trandation for stu-
dents of trandation studies.

Asit has been already mentioned above,
the importance of medical tranglation cannot
be underestimated, as it deals with living be-
ings health. The text can either help to curea
person or even kill him instead, depending on
the quality of the trandation. It goes without
saying that this significance has been admitted
by many authors and there is a huge amount of
literature including guidelines for medical
translators. The information given in such
sources is yet very general and lacks some
specifications as regards trandlation from the
English language into the Russian language or
touches only the surface of the issue without
going in depth, therefore only partially meets
the demand of our society. Nevertheless, it is
important to observe the bibliography, from
which we derived our information. As clearly
stands out from considering the literature,
there has been an increase in medical tranda-
tion writings in the last several years. There-
fore, it is this trend that this article goes along
with.

As has been mentioned earlier, there are
some books that deal with medical trandation
and they will be discussed further. The most
specific book on medical trandlation is “Medi-
cal Trandation Step by Step”, written by Vin-
cent Montalt Ressurreccio and Maria Davies
Gonzalez (6), which is a reatively new book
covering many aspects of medical trangdation;
its publishing date was in 2007. It is also the
first book that provides a lot of guidelines in
terms of medical translation.

Furthermore, it has to be noted that
there are far more books on specialized trans-

lation in general than on any specific special-
ized field. There are several books which
briefly cover the field of medical translation
but the most space is reserved for juridical
translations or special texts in general. Kim
Grego's book named “ Specialized Trandation”
(4, p. 104) is one of those books that deals
with specialized texts and mentions medical
translation in a nutshell.

One person has been left behind of our
brief description of bibliography in the field of
medical trandation until now. He goes by the
name of Henry Fischbach (3, p. 2), co-
founder, charter member, and honorary mem-
ber of the American Translators Association
and the last surviving signatory of its Articles
of Incorporation, who passed away on Sep-
tember 25, 2008 and who was ambiguous the
most influential person when it comes to
medical tranglation. His name has been most
renowned not just as a writer and member of
the American Translators Association, but as
an editor of medical tranglation texts as well.
Thisis one of the only medical trandators who
wrote about medical translation. In a number
of his articles he focused on the sources be-
hind the problems that surface in the medical
translation process.

Another essential book, yet mostly prac-
tical that covers the issue of medical tranda-
tion is T.P. Chshedrina, S.A. Agafonova and
V.A. Bessonova's handbook “Medical Texts:
Reading, Tranglation, Annotation and Discus-
sion”, published in 2010. The main advantage
of the book is that it is written in Russian and
considers English medical texts from the point
of view of Russian native speaker. It is aimed
at forming skills of reading, trandlation into
the Russian language and annotation of au-
thentic English popular scientific texts derived
from British and American periodical press
and includes some grammar tasks to them (7,
p. 10). Although it was designed as part of
instructional complex of materials of English
for Specific Purposes for medical students, it
possesses |oads of useful information to refer.

In studying trandlation, medical lan-
guage is automatically assumed to be catego-
rized as technical language. It was not until we
were introduced to Jody Byrne that we became
aware of Jody Byrne's classification (2, p. 25)
that distinguishes between scientific and tech-
nical language and according to his definitions
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of the two, medical language is to be primarily
categorized under scientific language since the
primary purpose of medical texts is to explain,
discuss, justify and convert. Reading more in
depth about medical language and technical
language, we became more convinced that
medical language is more scientific than tech-
nical. According to Byrne, there are only two
arguments that speak in favor of medical lan-
guage referring to technical language. Thefirst
isthat it is not necessary to be an expert on the
subject an individual is working with. It is re-
markable that the second peculiarity of techni-
cal language that was emphasized by Byrne
implies that technical translation is translation
that deals with text on subjects based on ap-
plied knowledge from the natural sciences.

If medical language is technical lan-
guage medical writing should, according to
Byrne, have a different style, the language
should be less formal, simple and concise, and
medical texts should not discuss theory and
explain the background of medical findings
which is of the main interest here. Medical
texts should simply inform you of the result
and how to use it in practice. If the skopos of
medical texts simply was to help someone to
do something, medical language would be
categorized under technical language. How-
ever, as medical texts often discuss and ex-
plain the subject in question, medical language
fits more into the category of scientific lan-
guage than technical language. It can be ar-
gued that when you go to the pharmacy and
buy medicine, the language in the patient in-
formation leaflets is technical language be-
cause the language is simple and concise and
instructs you how to take the medicine. But in
this case, the overall rhetorical purpose of the
writer, the genre and the social function of the
text is different than in medical articles.

That brings us to a different considera-
tion of medical language. It is then character-
ized by a cognitive type of information, where
linguistic means are held in strict conventional
frames. In terms of lexical resource, the main
feature of scientific language is utmost inten-
sity in the use of specialized terminology,
rdevant to this particular field. Most well-
known linguistic means providing objectivity
of expressing cognitive information are lexical
abbreviations or acronyms (general and termi-
nological), passive voice, impersonal sentence

and indefinite-personal sentence and imper-
sonal semantics of a subject. Such peculiarities
must be paid much attention and taken into
consideration throughout the trangation, as it
must be off the mark to translate English
phrase into Russian using loan translation.
That is because there are some stylistic gram-
matical constructions strange when utilized in
the Russian language. For example, personal
forms of verbs predominate in English texts,
whilst it is more natural for Russian texts to
have impersonal or indefinite-personal sen-
tences. Sometimes English narrative texts use
future tense to express regular action, but such
sentences must be translated according to the
context not in the future, but in the present
tense. Another differenceis that English scien-
tific language is full of passive voice, whilein
the Russian language, passive voiceis used far
less frequently. Thus, we areto fell back upon
replacement of passive constructions with
other means which are more common in Rus-
sian.

Working with medical texts translators
encounters a set of problems which are not
only the extent of medical terminology as
such. It is needless to comment that high in-
tensity of narrowly-specialized vocabulary in
the texts of this type is obvious. However,
there are other at least as specific peculiarities
which are manifested to the full extent during
interlingual correlation. It should be noted that
over the last two decades authors have studied
the problems of trandation of medical textsin
such linguistic pairs, where there is the Eng-
lish language as one of the elements, more
thoroughly.

In many cases medical terms originate
from Greek and Latin, afact which reflects the
history of medicine. Physicians in Ancient
Greece or Rome communicated with their
community in their native language. Medieval
physicians used Latin as a means of interna-
tional communication, and Latin remained the
language of. (5, p. 87) Later on there were at-
tempts to simplify texts, but Latin remained
the standard of the professional elite. Consid-
ering the fact that not all prospective tranda-
tors have learned Greek and Latin, steps to
familiarize the student with these terms are
helpful. To improve comprehension, it would
be useful to first subdivide all words into pre-
fix and suffix in order to better comprehend
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the medical process described. Repested exer-
cises will make this a routine procedure for
non-experts. Additionally, paralle texts,
documentation from the client, and the use of
new documentary resources how available, are
essential to acquire and increase specialist vo-
cabularies.

Medical texts are also known for nu-
merous acronyms. To understand it properly,
we will address to Oxford dictionary that gives
the following definition: “acronym is an ab-
breviation formed from the initial letters of
other words and pronounced as a word” (8).
These difficulties should, if possible, be dealt
with by the authors themselves. Otherwise, the
clients should be consulted and their attention
drawn to this potential pitfall, especialy if the
text contains author-specific neologisms.

If the author has written his article ac-
cording to the IMRAD system (Introduction,
Materials or Methods, Results, and Discus-
sion), it is in most cases easier to understand
the contents. Translation students need to learn
that sometimes paraphrases are necessary to
render in the target language what the source
language meant to express. In these cases the
rephrase must make reference to the acronym
used in the original text. Alternatively, it may
be explained with the help of foothotes that
this is a new coinage. In such cases interdisci-
plinary work has shown to be most helpful.

Moving on to another problem, it is of
great interest to consider what eponyms are.
The 8th edition of Maosby's Medical Diction-
ary (1) gives the following explanation: “epo-
nym is a name for a disease, organ, procedure,
or body function that is derived from the name
of a person, usualy a physician or scientist
who was the first to identify the condition or
devised the object bearing the name’. Exam-
ples include fallopian tube, Parkinson's dis-
ease, and Billing's method. The scientific and
medical communities regard it as bad form to
attempt to eponymise oneself. At atime when
medicine lacked tools to investigate underly-
ing causes of many syndromes, the eponym
was a convenient way to labd a disease. Be-
cause proper names usually need no tranda-
tion, oneis at first not aware of the difficulties.
However, a syndrome, for example, may have
been discovered simultaneously in various
countries by different people and may there-
fore be named after the person who discovered

it in different locations. It is essential that this
fact is pointed out to students so that they can
document the different eponyms in use. There
are till hot debates on whether eponyms must
be maintained or omitted and replaced by
more common and scientifically accurate
names. The advocated of both opinions give
rather reasonable arguments in support of their
statements. Thus, fans of keeping eponyms as
they are without changes point out that epo-
nyms are as a rule shorter and therefore more
memorable than the medical name, the latter
requiring abbreviation to its acronym. Apart
from that, sometimes the medical name proves
to be not fully correct or the syndrome might
have more than one cause, still it remains use-
ful to consider it as a whole. And the last but
not the least reason, why eponyms still exist is
that they help to continue remembering and
respecting a person who could otherwise be
forgotten. However, eponyms may and do
erase a lot of confusion, as we always need to
consider the historical background and the
culture of the target language. It may lack of
the eponyms as such or have a different name,
we would strongly recommend preferring de-
scriptive trandlation, especially in the field
where eponyms are more common. Instead of
using eponyms, we should refer to the history
of medicine, give a valid estimate of scientific
discoveries and be done with “individual con-
tribution”.

As we may conclude, the given article
gives a brief history of medical tranglation as
part of the trandation of specialized texts,
considers books and scientific papers con-
nected with this field of studies, which may be
utilized while preparing the students of trans-
lation studies for that particular type of infor-
mative trandation, and also covers the most
common problems occurring during the proc-
ess, which are as follows: translation of a spe-
cific terminology, translation of acronyms and
translation of eponyms. Moreover, the article
provides practical solutions to these problems.
All these must be taken into account when
developing a course of medical tranglation.
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PECULIARITIESOF TECHNICAL TRANSLATION
NechayevaY ., Novitskaya Y.

Technical texts trandation is one of the
most popular servicesin the translation sphere.
Technical texts represent a type of functional
texts which deals with various technical proc-
esses and production and is expressed in vari-
ous forms of written texts with the main pur-
pose to provide objective representation of
information [10]. Throughout the last century
the quantity of technical text trandation has
tremendously increased as a result of industri-
dlization and fast developing international
business and collaboration. Nowadays, trans-
lation of technical texts represents vast major-
ity of the professional trandator’s workload.
Trandation of technical texts is directly re-
lated to modern technical and productive de-
velopment and the necessity to ensure its con-
tinuing based on available professional knowl-
edge. In each language functional style one
can distinguish certain linguistic features
which can have direct impact on the process
and the result of translation and such impact is
rather significant. Similarly, trandation of
technical texts is characterized by a number of
peculiarities that determine the specificity of
translator’s activity when handling texts of the
technical style.

The main purpose of technical texts is
to communicate factual information, notions
and conclusions. One of the features of think-
ing in technical sphere is its informative and
logical character. This determines such gen-
eral peculiarities of technical texts as inten-
tional consistency of exposition, meaning ac-
curacy (instead of ambiguity), information

depth, objectiveness and absence of imagery
and emations in the text [6, 64]. The logical
character of technical texts is expressed,
among other things, by the text structure
where certain linguistic means are used to
build cohesiveness of the text. According to
K. Baakes technical texts can be characterized
by “objectivity, precision, lack of expressive-
ness and emotions, economy, and formality”
[2, 33]. Furthermore, these general features of
technical texts are considered to influence the
translation activity. As mentioned by S. Gauch
and R. Futrele, these features are “logicality,
substantiveness, (clear connection between the
main idea and supportive details, strict consis-
tency), objectivity, accuracy and subsequent
clarity and lucidity” [5, 126]. In this connec-
tion, technical texts are opposed to literary
texts which are characterized by the abun-
dance of literary means intended for creating
expressive perception of the text. In addition,
the generally agreed feature of technical texts
which also distinguishes technical texts from
literary ones is objective nature of technical
narration, since the main purpose of a techni-
cal text is to convey objective information on
a technical subject without mentioning the
author’s subjective evaluation of the facts and
Processes.

As it was inferred above, technical texts
are generally intended for specialists in a
given field. Therefore, technical texts are writ-
ten following strict rules, and the author of
such text is perceived not as an individual
writer, but as a representative of the given sub-
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ject specialists who build on what has been
achieved by previous research. This is re-
quired to allow for abjective and clear repre-
sentation of information for recipients who use
it for occupational purposes. Thus, most of
technical texts have similar syntactical and
morphological structure, set expressions and
style.

Many authors concur that the most typi-
cal peculiarity of technical texts is terminol-
ogy. For instance, V. Komissarov writes that
the most significant feature of technical trans-
lation is lexical and grammatical peculiarities
of technical texts, in particular, the leading
role is played by terminology and special vo-
cabulary [6, 66]. All technical texts tend to
have language means which help satisfy the
needs of a certain communication sphere. On
the vocabulary level technical texts are charac-
terized by the use of scientific and technical
terminology. V. Komissarov noted that the
terms in technical texts must provide accurate
and clear definition of real objects and phe-
nomena, and, what is the most important, en-
sure proper comprehension of the conveyed
information by specialists. He adds that in
translation of technical materials terms must
be precise, in particular, “have strictly defined
meaning which can be developed through
logical thinking and removes the place of the
defined concept in the paradigm of a given
field of science or technique’ [6, 70].

Another typical lexical feature of the
technical texts that influence trandation proc-
ess is abbreviations. Technical texts are full of
multiple abbreviations and acronyms. Many
abbreviations have generally approved tranda-
tions which are recorded in special dictionar-
ies. However, a great number of abbreviation
and acronyms have several meaning. There-
fore, trandator’'s responsibility is to select
proper meaning out of the variety of the mean-
ings given in dictionaries subject to the the-
matic component of the text and interpret un-
known and new abbreviations through logical
conclusions or direct consultation with the
author of the text.

Knowledge of technical vocabulary is
part of subject knowledge. Thus, it can be de-
fined by means of contacting the specialists
who have good knowledge of a given subject
area. Professional trandlators do it in the fol-
lowing two ways: by using a technical diction-

ary composed by subject specialists; and by
clarifying the meaning with relevant special-
ists or, when possible, the actual author of the
text in person [3, 148]. In these cases, tranda-
tors should pay special attention to the words
considered to be the most important for the
message of the text.

In general, thereis broad agreement that
technical vocabulary needs further investiga-
tion, because the currently available knowl-
edge is quite limited to handling technical vo-
cabulary in certain areas separately, without
studying it in integration with general vocabu-
lary. As T. Chung mentioned upon studying
the works of Sutarsyah, Chung, Chung and
Nation, and etc, “research on technical vo-
cabulary shows a considerable underestima-
tion of the role played by technical vocabulary
in special texts and the lack of information
about the way how technical vocabulary is
connected to other types of vocabulary” [3,
155].

Further study of technical texts leads us
to the necessity of reviewing the types of
technical texts. There exists a great many of
technical text types. The following types are
suggested by K. Zethsen as the most often
cited technical texts:

- scientific articles;

- specifications;

- text books;

- encyclopedias;

- manuals,

- patent applications [8, 72].

A more specific classification of the
types of technical texts is given by A. Dillon
and C. McKnight:

- potent documentation,;

- project documentation;

- catalogues of equipment and materi-
as,

- technical descriptions and product
specifications;

- product technical documentation;

- manuals, equipment installation, or re-
pair instructions [4, 96].

Subject to the type of technical text
specified above, apart from common lexical
features technical texts can have differencesin
style and syntactical structure. For instance,
product guidelines and project documentation
for a product from the same industry will con-
siderably differ in structure. While the project
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documentation is very likely to have long and
complex sentences, the manual guideline will
probably have more simple sentences and be
abundant with sentences in imperative mood.
Similarly, the stylistic feature of these types of
technical texts will probably be different, too.
Hence, professional translators should select
trandlation strategies subject to complete
analysis of atext to be translated. As noted by
K. Zethsen, “no particular trandation strategy
is required as long as the trandator gets famil-
iar with relevant vocabulary and terminology
along with the typical syntactical structure of
the technical text” [8, 79]. Thus, applying text
analysis basics in technical text trandation is a
very important step in the production of pre-
cise and accurate translation.

According to I. Alekseeva, technical
texts are used to convey cognitive informa-
tion; to alow for objective presentation of
knowledge the following linguistic means
need to be equivalently rendered in the transla-
tion:

- subject semasiology;

- passive form

- praesens generdlis;

- complex words;

- nominative nature of thetext [1, 64].

Following the author, subject semasiol-
ogy means the use of a subject from a given
field of knowledge or its substitutes such as
personal pronouns, demonstrative pronoun or
adverb which point out the noun. At the same
time, it is very rare when subject is expressed
by personal pronouns in singular form, the
plural form is more appropriate, but used a
little more frequently than the singular [1, 64].
Another type of linguistic means, the passive
form, is a very common feature for technical
texts. It is expressed by passive voices of
verbs, various passive constructions and im-
personal sentences. Further, praenens generel-
lis, i.e. the use of present simple tense to mark
events which take place regardless time is also
frequently used in technical texts. This allows
for objective representation of information
regardiess the time paradigm. Similarly, a
large amount of complex and compound
words built following the word-building pat-
terns with abstract meaning reflects generali-
zation of information and as a result its objec-
tiveness. Finally, nominative nature of texts
means prevalence of nouns where the action is

expressed not through verbs but verbal nouns
and verbs that lost their meaning, this can also
increase the objectiveness of narration [1, 66].
Thus, the above mentioned language features
constitute the peculiarities of technical texts
following the scholar 1. Alekseeva s opinion.

Consistency of presentation in technical
texts is ensured by a high level of complexity
and a great variety of syntactic structures if
compared with other types of written texts.
According to |. Alekseeva, when tranglating a
technical text that has a complex syntactical
structure, the latter is generally considered to
be an important feature that should be ren-
dered in trandation in full amount [1, 67]. At
the same time, tranglators should be aware of
the fundamental principle of scientific and
technical style which is its functionality. E.
Mastna calls it pragmatic aspect. The author
also mentioned that, the structures of technical
texts may be characterized mainly by the
abundance of terms, special vocabulary and
compound syntax; however, it does not neces-
sarily mean that a trandator is expected to
translate them word by word. What is required
is comprehensible and precise transfer of the
rlevant meaning of the original text [7, 34].
Therefore, if the syntactic structure of a sen-
tence to be trandated is too compound and
cumbersome to clearly render the authentic
meaning in the target language, trandators
should break the sentence into units or rebuild
it, if it is required to ensure clarity. E. Mastna
emphasized that when handling technical or
scientific texts, their form is considered to be
secondary if it is impossible to render the
meaning without modification of the form [7,
34]. The primary point is the content, which
very often happens to be quite complex. Nev-
ertheless, the translator should not strictly fol-
low a tricky structure of sentences which can
make the understanding of the meaning much
more difficult for the reader.

Moreover, as it was noted by |. Alek-
seeva, sometimes due to linguistic features of
the target language, the complex structure of a
text is converted in such a way that the dis-
tance between syntactically interrelated com-
ponents of the sentence can prevent the recipi-
ent from following the author's thought
clearly. In such a case, a transator has to
transform the syntactic structure (i.e. make a
syntactic transformation): to simplify it or split
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the complex sentence into two simple sen-
tences to provide for proper and unhampered
understanding of the content [1, 64]. Overall,
in many cases, a trandlator needs to select an
aternative method of transferring the content
when a standard method of tranglation is not
feasible.

In terms of the language structure, itisa
well-known fact that the English language is
considered to be brief and compact. Thus, an-
other characteristic feature of English techni-
cal style is condensation of structure [7, 37].
When trandating texts where condensation has
been applied, it is necessary to enlarge and
specify some condensed structures by adding
more lexical means or introducing clauses
with finite verb forms. This is required to pro-
vide clarity of the meaning and avoid ambigu-
ity in the target language. In terms of content,
a trandator always needs to bear in mind that
in the cases when description and enlargement
is more explicit than mere trandating which
does not ensure complete comprehension, the
former should be selected as the primary trans-
lation strategy.

Another important aspect of the syntac-
tic structure of any text in general and techni-
cal text in particular is actual division of sen-
tences. When trandating technical texts, it is
essential to find the rheme of the original text
and to place it to a proper position in the target
language. The rhematic position in English is
determined by its fixed word order within a
sentence, and to mark the place of the rheme,
certain lexical, syntactic or morphological
means are used [7, 37]. In addition to the fact
that the rheme of the English sentence gener-
aly occurs at the beginning of a sentence, it
can aso be found by the indefinite article,
words only, merely, just, constructions it
was... who, and etc. Similarly, the words as,
though, since indicate the theme of the English
sentence [9, 23]. Thus, it is important to ana-
lyze the text content in terms of the actual di-
vision of sentences and search for an equiva-
lent syntactic structure that conforms to the
standards of the target language.

The peculiarities of the technical texts
studied above constitute certain inferences for
trandator’'s activity. Primarily, the language
means that allow for text objectiveness, logics
and compactness of narration shall be the pre-
vailing features of technical trandation[1, 67].

Another inherent feature of technical texts is
its special vocabulary and terms. The latter
traditionally have the equivalent trandation
listed in special dictionaries. As a result a sin-
gle word is considered to be the main unit in
technical translation. Consequently, the more
common type of tranglation equivalent is sin-
gle meaning equivalent; the second popular
equivalent is variant equivalent [1, 67]. Aswe
discussed previoudly in the article, the main
task of a trandator is precise transfer of the
author thought. Easy comprehension of the
meaning of technical texts is facilitated im-
mensely if atrandator is familiar with the sub-
ject of the text and associated terminology. In
addition, knowledge of the target language
terminology and technical texts style is anim-
portant condition to produce a qualitative
translation.

Demand in professional technical trans-
lators has grown immensely for the last cen-
tury as a result of expanding globalization in
technical science and production among other
spheres of economy. At present time, tranda-
tion of technical texts constitutes the largest
part of trandators workload al over the
world. Consequently, translation of technical
texts has become a relevant topic for research.
In this article we summarized the information
on the peculiarities of technical texts and asso-
ciated inferences for translators. These peculi-
arities are, primarily, objective, logic and con-
sistent presentation of information indicated
by certain linguistic features. The most obvi-
ous feature is special terminology for the main
purpose of technical texts is to communicate
special information for occupational purposes.
Various special vocabulary and terms, as well
as abbreviations and acronyms represent con-
siderable difficulty for trandation and need
careful examination. Our next step in studying
technical text translation was to outline the
main types of technical texts. The analysis of
two different classifications led us to the con-
clusion that different types of technical texts
have different linguistic peculiarities which
again influence trandation process. The syn-
tactic structure of technical texts is another
important feature that determines the specific-
ity of trandation. The main syntactic features
of technical texts are prevalence of passive
voice, praesens generellis, compound sen-
tences, condensation of language structures,
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actual divisions of sentences and a high level
of sentence syntactic complexity in general.
Having analyzed the influence these peculiari-
ties have on trandation activity, we have come
to the following basic conclusions: more
common unit of translation in technical trans-
lation is a word unit, and the type of tranda-
tion equivalent is single meaning equivalent;
complex nature of technical text syntactic
structure determines the need to transform it if
required to ensure clear transfer of the mean-
ing in the trandation; and knowledge of spe-
cial vocabulary and terms as well as being fa-
miliar with the subject of trandlation is a very
important condition for making equivalent
translation of technical texts.
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MAIN METHODS OF TEACHING WRITTEN TRANSLATION
Satbaeva L.

Written trandlation is a more prevalent
professional form of translation when memory
capacity is limitless. It is a process of tranda-
tion from one language into another the result
of which is recorded in written form. It is also
called written in writing which means that two
languages are used in written form. Written
tranglation can be perceived as visual written
translation that means that written translation
of thetext isreceived visually aswell. Aurally
written tranglation is another form of written
translation of a text that is perceived aurally.
This can also be defined as aurally-written
translation.

Trandation teaching method is afield of
pedagogical science that is not enough devel-
oped. One of the problems of this type of
method is that it does not state clearly the
problem of teaching of universal translation

skills and abilities that are necessary in all
types of tranglation such as interpreting, writ-
ten, sequential and simultaneous trandlations.
However, it is obvious that the trandlation
study should be started from the devel opment
of certain skills and abilities that serve as fun-
damental background that require different
types of trangdation.

During the studying of existing methods
and recommendations on translation of scien-
tific texts it was noted that they are universal
for all types of translation that means that they
do not consider the nature of original text and
its typological features in full. Taking into ac-
count traditional method, trandation process
was mainly defined as leveled activity. Al-
though in 80-s the main inference in tranda-
tion theory was that translation activity cannot
be fulfilled with the help of universal formulas
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due to its heuristic nature [Zvilling M.Y.,
1982, p. 23]. However, this idea did not take
its further devel opment.

Considering that a translator has a limit-
less time for text apprehension it is evident
that written translation is more deliberate and,
therefore, complete type of trandation as, for
example, during interpreting some parts of the
text can be omitted due to time limit that in-
terpreter often faces. Contemporary perception
of translation method is based on the follow-
ing principles:

- original text as an object of trandation
fully depend on trandator (constructed by
tranglator) [Heidegger M, Derrida Zh.]

- text understanding is transmitted into
the text by trandator [Bogin G.l., Galeyeva
N.L., Sorokin Yu.A.].

While defining the content of tranda-
tion method some researchers think that the
main purpose of trandation is to find appro-
priate trandation transformations, predicate
change, trandation of phrases and others.
However, considering the complex nature of
tranglation process trandation as a lingual ac-
tivity cannot be defined as a manipulation
made to original text or a change of one text
into another but a complex thinking procedure
that is based on reflexion method. Thus, trans-
lation text is always a process of new text
creation but not a reproduction of original one
according to traditional translation method
view point. Traditional understanding of in-
variant text substitution is actualy "pseudo-
substitutional" because during the intrusion of
one semiosphere into another one new mean-
ing and information are usually created [L ot-
man, 1999, p.13].

The skill to perform certain action con-
siders perception of the purpose of incoming
result and structuring necessary procedures. In
other words, according to Leontyev A.A. there
are two parts in psychological activity struc-
ture intensional (what should be achieved)
and operational (how it can be achieved
[Galskova N.D., 2004, p.123]. The purpose is
defined in advance not after the result in trans-
lation activity. Basically, it is formed and
clarified during the process of translation that
is to say its formulation and realization go si-
multaneously. At the same time the purpose as
a form of future result is perceived when op-
timal variant of trandation is found (in transla-

tor viewpoint). In other words, goal setting is
considerably "overloaded" with procedures
relevant to the phase of realization. Therefore,
tranglation exercises or different types of tasks
for trandlation practices cannot be effective
enough for goal setting skills development. A
student can be trained in translation quite long
and cannot obtain necessary skills in choosing
appropriate translation variants hesitating in
making the decision every time. To some ex-
tent these hesitations are normal in tranglation
practices as there are always nonequivalent
tranglation elements in different language sys-
tems. However, the latter is acceptable to
some extent and only in certain cases, other-
wise effective work of a trandator is impaossi-
ble. Difficulties and sometimes inability to
defined the purpose of translation work and as
aresult to differentiate professional trandation
from nonprofessional one lead to two contro-
versial tendencies that is translation seems to
be professional and acceptable or it cannot be
made because of lack of understanding how to
translate in proper way [Bazalina E.N., 2011,
p.2].

Trangdlation theory field plays one of the
most important role in the development of
goa setting skills. First of all it provides the
understanding of common mission of transla-
tion (leading motive of the whole tranglation
activity), information about three main re-
quirements to translation procedure (three
conditions of trandation equivalency) and
contradictions among them, information about
factors that create lingua-ethnic barrier and the
way to avoid them as well as the notion about
text as a system of informative eements of
different functional relevance that consider
different degree of completeness of their re-
production in trandation. The question is how
to provide this knowledge more clearly and
reasonably to students.

There are a number of effective tasks
that teacher can apply in translation lessons. In
addition, the comments of more experienced
tranglators about teaching trandlation can pro-
vide more acceptable way to solve this prob-
lem. Thus, in order to talk about common mis-
sion of trandation specific tasks can be used
during teaching trandation. For example,
problem solving tasks can be practiced as
well: original texts, tranglation of this text and
its summary are distributed among students
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and using them they should define the differ-
ence between trandation and summary.
Teacher should talk with students about the
condition of common mission of trandation
and its difference from other types of language
mediation. During this talk they can also raise
the question why different details and preci-
sions are necessary in trandation while a con-
tent and basic idea can only be passed into the
translating text. According to pedagogical ex-
perience in most cases undemanding users of
translation usually follow this principle. At the
beginning of the talk about the requirements of
language norms and usage to the translation
text relevant mistakes made by inexperienced
tranglators can be applied. Problem solving
tasks are more beneficial. For example, texts
with normative and usual deficiencies can be
suggested to students and they should also be
asked why deficiencies occurred and how they
influence on text perception [Latyshev L.K.,
Semenov A.L. 2003., p.84].

However, general knowledge and per-
ception about translation do not provide the
skills to set a goal of translation activity prop-
erly. For this special exercises that are not
connected to tranglation should be applied.
The use of these exercises has a theoretical
explanation that is based on the idea that op-
timal variant of translation can be achieved by
sequential exception of "nonrelevant material”
from temporary (sample) variants. In parallel
to this the purpose of trandation acivity or
image of speech reproduction into target lan-
guage that should be created is set. Thus, the
ability to set a goa in trandation is closely
interconnected with the ability to see "non-
relevant material” in tranglation. During teach-
ing translation the following methods are con-
sidered to be more effective:

1) reproductive methods (business role
games, students' self-guided work, work with
reference literature);

2) exploratory methods (video lessens,
meeting with the representatives from English
speaking countries);

3) perceptive methods (language exer-
cises, "case-study" or analysis of certain situa-
tion);

4) logical methods.

Translation from Russian into English is
one of the challenging tasks that involves a set
principles that students should follow to make

a professional translation. Listening of differ-
ent variants of trandation, critical analysis of
the made mistakes, choose of optimal variant
of trandation suggested to students, and lastly
the analysis of discussion provided by teacher
are school of practical stylistics of Russian. It
is here that future specialists perceive the
whole difficulty of correlation of two different
language systems. The influence of English
collocability results in the literalism in Rus-
sian that is to mistakes that need correction.
This work on the correction of trandation
variant trains students to treat their native lan-
guage cautiously and helps them to learn it
better. During thefirst lessonsit is desirable to
listen to all variants. After, students can listen
to the variants of half of the group if there are
no many mistakes. First time teacher corrects
mistakes, however, after a set of practices stu-
dents can start making the correction them-
selves. This will help them to prove their opin-
ion with reason, to analyze their group-mates
work observantly and to think over tranglating
phrase.

One of the most important role play
tests that are worked out in accordance with
the task difficulty. In most cases these tests
serve as a main criteria of progress in written
tranglation rather than written tasks. The speed
and self dependence of the execution of trans-
lation can be checked only in class room.
Therefore, month control of obtained skills is
a necessary form of classroom work on this
aspect. After conducting written test a teacher
should elaborately check trandations that is to
write down most typical mistakes into his’her
copybook, systemize them and analyze the
reason of made mistake with students. Here-
with, students should have their cheeked
works in front of them so that they could ask a
teacher all questions that concern them. Each
sentence should be trandated by teacher.
While analyzing the mistakes teacher should
not say such phrases as follows: "It seems in-
appropriate’ or "l do not like it for some rea-
son". Critics should be reasonable and positive
to the maximum. Teacher is obligatory to
evaluate work in accordance with set criteria
without accepting voluntarism.

The goal of trandation from Russian
into English is to teach students the skills of
interpretative tranglation, to teach them to use
dictionary, to search for right phrases and
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choose necessary word from synonymic row.
Students should learn to express different
thoughts using various linguistic means. This
skill can be obtained only after student's reali-
zation that the same thought can be expressed
by different linguistic means. The ability to
find a way from any difficult situation by
changing unfamiliar word into its synonym or
by description of this word using different
lexical means should be systematically devel-
oped in the learning process. It is obvious that
if al skills should be developed during the
tranglation from Russian into foreign language
as students usually face difficulties during this
type of trandation then synonyms and descrip-
tive substitutes should be found for separate
Russian words in Russian during translation
lessons. This usually happens because in most
cases during searching for synonyms and de-
scriptive substitutes students' thinking process
occurs in native language.

English translations is practiced using
newspaper copies. This kind of texts contains
significant quantity of trandation difficulties
and considers elaborate out-of-class prepara-
tion for trandation discussion. If possible
translations should be taken for examination
and then mistakes should be discussed. Text
ought to contain translation comments provid-
ing the information about words, collectabil-
ity, style of article and stylistic means. Such
work on text brings maximum benefit.
Teacher suggests hig’her variant of trandation
and requires to write it down. Next lesson
he/she suggests to trandate this text using un-
prepared tranglation. In such away learnt lexic
is reinforced, memory is trained and, more-
over, despite the fact that student should re-
produce the variant that was worked out last
lesson with the help of teacher, he/she also
should answer al teacher's questions about
synonyms the information about which was
provided in comments to trandation. Written
tranglation tasks can develop a set of students
skills.

Work on written trandation into English
helps to systemize the knowledge on speech
practice that was gained by students, increases
vocabulary (reproductive and receptive),
teaches to corrdate phenomena of two differ-
ent language systems. Trandation problems
that represent certain difficulties in tranglation
into English can be eliminated by a seria of

exercises. Such problems include: trandation
of Russian participle and gerund, translation of
the meaning of aspects and tenses of Russian
verbs, trandation of Russian impersonal and
indefinite-personal  sentences, translation of
proverbs, trandation of verbal nouns and oth-
es. In last lessons to introduce the works of
professional fiction translators to students the
tranglation that was made by them can be ana-
lyzed. Comparative analysis helps to show the
best way to solve the most difficult translation
tasks without wasting too much time, demon-
strate close interconnection of all linguistic
means in the trandation process and, besides,
introduce the basics of trandation correction
to students. With this purpose it is recom-
mended to compare the origina edition of
trandation with its rendition that was cor-
rected by more experienced trandators. How-
ever, the last type of work cannot be consid-
ered the main one. Written trandation skills
are mainly developed during the trandation
practice of newspaper copies and publicist
writing.

Practical work on written trandation
should be started from the translation of co-
herent text that allows to solve tasks more ra-
tionally the aim of which is to teach students
to overcome lexical, grammatical and stylisti-
cally difficulties in complex using context.
However, the work on coherent text does not
exclude but considers parallel work on special
exercises that are composed into separate
themes that represent certain difficulty includ-
ing trandation sphere. Thus, the principle
gradual introduction is used. The main condi-
tion of gradual introduction of more difficult
tasks in translation practice is to choose texts
carefully and to use a wide range of exercises
on trandation. The separation of trandation
teaching into certain stages is explained by the
fact that not all phenomena represent similar
difficulty in language as well as each type of
trandlation contains new difficulties which
students should learn to overcome them
gradually.

Considering the need in the trandation
course that should be worked out in a staged
manner two opinions can be distinguished in
this regard. Some researches think that it is
necessary to follow gradation during introduc-
tion of new trandation difficulties. Others
think that the complex nature of trandation
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does not alow to analyze grammatical, lexical
and phraseological and stylistically problems
of trandation separatdy. These problems are
difficult to separate in translation practice and,
therefore, it is complicated to set a certain se-
guence of inclusion of different trandation
methods into the range of translation skills.
This question is disputable. The decision is
probably in compromise combination of abid-
ance of rules on trandation difficulties grada-
tion each of which should be trained by a set
of special exercises, from one side, and rules
of careful choose of texts for trandlation fol-
lowing gradation principle on difficulty level,
from another side.

Trandation teaching should be based on
deep and integrative comparison of English
and Russian phenomena during trandlation
process at language universities. Special atten-
tion should be paid to the difficulty of express-
ing original thought in Russian during the
analysis of written trandations. Sometimes
English phrase that is easily understood with-
out trandation is difficult to trandlate. It would
be easier to retdl it using one's own words
rather than to trandate it. Therefore, while
choosing a text it is important to consider level
of discrepancy between the means of express-
ing the thoughts in two comparing languages.
These discrepancies found in the field of lexis,
phraseology, grammar, style should compose
the essence of linguistic translation theory.

Gradation of difficulties in teaching
grammar can be implemented during concen-
tric work method when almost all phenomena
are reviewed several times and each time at
higher level. As trandation is taught in three
senior courses a range of studying theoretical
problems and learning new translation tech-
niques are distributed into several courses (on
stages). New phenomena for each stage should
be in the centre of attention; however, it does
not mean that other aspects should be ignored.
Concentric method provides continuous re-
hearsal and deeper acquirement of learnt mate-
rial each time at higher level.

| stage (Il course) provides skills teach-
ing in written trandlation of informative-
descriptive texts and texts with official infor-
mation into Russian [Latyshev L.K., Semenov
A.L. 2003., p.90]. Here students should learn
the following basics of private translation the-
ory in accordance with the program:

1) logical prediction and word order
during trandlation, text division and sentence
connection in tranglation, the structure of head
sentence of informative article, passive con-
struction trandation, infinitive and infinitive
complexes trandation, gerund and gerund
complexes trandation, modal verbs tranda-
tion, multinomial attribute group translation;

2) Lexical peculiarities in newspaper
texts, cliché, contextual meaning, contextual
substitutions and methods of their creation
(mainly specification, generalization and an-
tonymous trandation), trandation of specific
and geographical names, organizations name
translation, internationalism and “false
friends";

3) Stylistic peculiarities of an informa-
tive-descriptive text and materials of official
information, stylistic peculiarities of newspa-
per heads, differences in collocability in dif-
ferent languages, differences in style norms of
local and foreign press.

Il stage (111 course) provides the devel-
opment of obtained skills on the basis of in-
formative texts with publicism elements. Stu-
dents should learn the following basics of pri-
vate tranglation theory:

1) emphatic inversion and methods of
its trandlation into Russian, characteristics of
participle trandation, trandlation of polyse-
mantic conjunctions, causative verbs and con-
structions with causative meaning, dual con-
trol;

2) trandation of free and attributive
phrases, analogues, proverb trandation, trans-
lation of multinomial attributive groups with
internal predication, translation of words that
do not have lexical compliances using descrip-
tive tranglation;

3) characteristics of publicistic style,
tropes and their trangdlation into Russian, prob-
lem with trandation of epithet, transferred epi-
thet, the use of compensation method and
sense development, translation of metaphors
and comparisons, extended metaphor and its
translation, innovation of phraseologisms.

Il stage (IV course) provides skills de-
velopment on the basis of newspaper materials
of higher difficulty. Students should learn the
following basics of private tranglation theory:

1) Absolute participle construction and
its trandation into Russian, negative form,
complicated structures, false-comparative con-
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struction;

2) the methods of translation of lexical
modality, neologisms and archaisms transla-
tion, trandation of citations and allusions,
method of comprehensive rethinking;

3) word-play trandlation, speech charac-
teristics and dialogue speech trandation;

Such difficult methods of trandation as
comprehensive rethinking, sense development,
compensation have more characterized fea-
tures in last stages. Along with that, all gram-
mar and lexical-phraseological phenomena on
thefirst stage are considered here, however, at
the last stages of translation preparation they
are over elaborated by functional-stylistic and
expressive-emotional factors.

The analysis scheme of the main trans-
lation difficulties in written translation (on the
basis of material of one of the most problem
text):

1) Date and place of trandation;

2) Purpose of trandation;

3) Name, genre, text volume;

4) Recipient;

5) Communicative task;

6) Characteristical peculiarities of this
text;

7) Objective lexical background;

8) Trandlation strategy;

9) Trandation difficulties:
grammar, syntactic;

10) The use of trandation transforma-
tions: lexical, grammar, compound, practica-
bility of their application;

11) The level of adherence of the iden-
tity of the form of original and target text;

12) Conclusion.

To conclude, written trandation being a
more prevalent professional form can be char-
acterized by a number of features that distin-
guish it from other types of trandations. How-
ever, considering this separate type of tranda-
tion there are still some issues that were not
researched in detail. Contemporary translation
teaching does not fully consider specific skills
and abilities that students should have per-
forming written translation. Sometimes nature
of original text and its typological features are
not considered in full. Moreover, there are also
regular problems that students often have dur-
ing written tranglation and that should be cov-
ered in teaching methods. One of the main
problem is considering written trandlation to

lexical,

be a reproduction of original text while regard-
ing the complex nature of language systems it
should be addressed as a process of creation of
a new text. Another important aspect to be
considered in teaching methods is a goal set-
ting where students should understand that
goal is not a future result that is to be gained
after tranglation but an action that goes simul-
taneously with translation process. Tranglation
theory plays one of the most important role
which covers critical issues that students may
face during translation. To overcome tranda-
tion difficulties a number of tasks can be ap-
plied in classroom activities. Here a teacher
can use a set of techniques to help student to
enhance their skills. Considering trandation
from Russian into English there are certain
aspects that teacher should consider during
translation teaching. First of all it isall lexical,
grammar and syntactical aspects that create
certain challenges during the tranglation from
Russian into English. Moreover, besides tech-
niques and methods that should be imple-
mented in the class it is also essential to in-
clude tests worked out specifically for stu-
dents skills enhancement and development.
Considering materials for practice newspaper
copies are one of the most effective materials
that can be used in the classes. They can pro-
vide students with a range of practices that
also contain different kinds of genres and text
difficulty. Thus, considering complexity of the
written trangdlation study it is evident that it
should be divided into several stages that are
involved in certain courses and that would
cover methods and techniques necessary to
solve the challenges that students often face.
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MMPOBJIEMA INEPEJAYU TEMATHUYECKHUX PEAJIUI B
XYAOXKXECTBEHHOM IIEPEBO/IE
bopucosa A.B., I'epconckas B.B.

XyI0KECTBEHHBIN TEKCT, B OTIUYHE OT
JIPYTUX BUJOB TEKCTOB, TAKHMX, KaK MH(popMa-
TUBHBIC TEKCTHI, HAYIHO-TEXHUUCCKUE TEKCTHI
U T.J. SIBJISETCS 00jIee CIOXKHBIM JIJISI BOCIIPH-
SITHSI YATATEIeM M TIOJHOT'O TOHWMAHHS WM
COOOIIIEHMSI, 3aJI0)KEHHOTO aBTOPOM, UTO 00b-
SICHSIETCSI HEOJTHO3HAYHOCTHIO €ro mpupoasl. B
JAHHOM CTaThe MBI PacCMaTPUBAEM BOIIPOCHI
nepeaadn KyJIbTypHBIX O0COOCHHOCTEH, BhIpa-
JKEHHBIX peaiusMH, B TEPEBOJE XYyIOXKECT-
BEHHBIX TEKCTOB. OcBelaemMasi B CTaThe MPO-
OjieMa B HACTOsAIINEEe BPEeMs BBI3bIBACT OOJIb-
0K MHTepec, 00YCIOBICHHBIN TI00aTM3allK-
e, KoTtopas BIEeYET 3a coOOi 3HAKOMCTBO C
KyIbTYypaMH JAPYTHX HapojoB U BcE€ Oolee
BO3pacTaoIlee XKelaHNe U3y4aTh UX 0COOEH-
HOCTH. B CBsI3M ¢ TeM, 4TO OJHHM W3 CaMBIX
JIOCTOBEPHBIX MCTOYHHUKOB, HamOoJiee IOITHO
MOKA3bIBAIONIMX OBIT M KYJIbTYPY HapoOB,
SIBJISIETCS XYAOXKECTBEHHAs JIUTepaTypa, Ipo-
OneMa repenayr HalMOHAIBLHOTO KOJOpUTa M
pPacKphITHE yXa M UCTOPUH HApOJa, OMHCaH-
HOTO B TOM WJIM WHOM TIPOM3BEICHUU, B €TO
MepeBO/IC Ha JPYTHE S3BIKE IPENCTaBISETCS
AKTyaJIbHBIM W TPEOYIOIIMM 0CO0Or0 BHHMa-
HHUE CO CTOPOHHI MEepeBOMYUKOB. [1lo MHEHHUIO
JIL.I'. BabGeHko, XyHO0XECTBEHHBIM TEKCTOM
SIBJIACTCSI «CIIOBECHOE XYJ0’KECTBEHHOE IpO-

W3BEICHUE, TMPEACTABIAIONIee peann3annio
KOHIICTIIIMA aBTOpa; CO3JaHHYIO €ro TBOpYe-
CKHUM BOOOpaXCHUEM HHIMBHIYATbHYIO Kap-
THHY MHpPA, BOIUIOIICHHYIO B TKaHH XYHIOXKe-
CTBEHHOT'O TEKCTa MPH TOMOIIH IIeIeHANPaB-
JICHHO OTOOPaHHBIX B COOTBETCTBUM C 3aMBIC-
JIOM SI3BIKOBBIX CpencTB (B CBOKWO ouepeb
TaKkKe MHTEPIPETHPYIOIIUX  JCHCTBUTENb-
HOCTh), M aJPECOBaHHOE YUTATEII0, KOTOPBIH
WHTEPIPETUPYET €ro B COOTBETCTBUU C COOCT-
BEHHOH COLUAJIbHO-KYJIbTYPHOU KOMIIETECHIIM-
eit» [1, ¢. 126]. Kak BHAHO M3 JaHHOTO OIpe-
JIeTICHNs], XY/I0)KECTBEHHOMY TEKCTY MPHUCYIIH
HE TONBKO IJIMHTBHCTHYECKHE, HO W JKCTpa-
nuHrBucTHdeckue cpsaszu. B.C. BuHorpamaoB B
cBoeil pabore «Bpenenne B mepeBojoBEACHUE
(obrmre U TEKCHYECKHE BOIIPOCKI)», TOAPOOHO
OCBEIIasi dTOT acHeKkT, OTMEYaeT, YTO JIHH-
BUCTHYCCKUE CBS3M, APYTUMH CIOBaMHU, JTHH-
rBUCTHYECKas uH(opMmalys, Hecér B cebe
BHYTPHS3BIKOBOE CO/IEp)KaHUE, SBISACH OTpa-
KEHUEM OOBEKTOB SI3bIKOBOH CHUCTEMBI, OTHO-
IICHUH MEXIy HHMMH, a TaKXKe CYIIECTBYIO-
IIMX 3aKOHOMEPHOCTEH B CO3JJaHHH PEUYCBOM
menu [2, C. 23]. JIMHTBUCTHYECKHE CBA3U B
paBHOI Mepe MPHUCYIIN BCEM BHJIAM TEKCTOB,
B TO BpeMs KaK 3KCTPAJIMHIBUCTHYCCKHE CBS-
3H, SIBJISISICH B OCHOBHOM IIPEPOraTUBOU XyJI0-
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KECTBEHHBIX TEKCTOB, BBIACISIOT HX CPEIH
JPYrUX BHJOB TEKCTAa W OOYCIOBIHMBAIOT MX
CIIOXHOCTB JIJISl IEPEBOJIa, TaK KaK BKIIOYAIOT
B ce0si TIOHATHS M MPEACTaBICHUS O QeHoMe-
HaX, CYIIECTBYIOIIUX B MaTepUAIBHOW U Iy-
XOBHOMW KyJIBTYpe TOTO HJIM WHOTO Hapoja [2,
c. 25].

OTnuuuTENbHOM OCOOEHHOCTBIO M 3a-
TPYAHUTEIbHBIM (AKTOPOM TIEpEBOJA XYJO-
KECTBEHHBIX TEKCTOB SIBIISIETCS KIMEHHO Tepe-
Jlaua accolMaTHBHO-0Opa3HOr0 KOMIIOHEHTA,
TO €CTh HSKCTPAIMHTBHCTHYECKOH wH(popMma-
nuu, 3anoxenHod B HéM. B.C. Bunorpamos,
OCBEIIasi BOMPOC AKCTPATHHTBHCTUYECKOM
WHPOpPMAIUK B  XYJOKECTBEHHOM TEKCTE,
nojpaszenser e€ Ha TaKue BUJIbI KaK CMBICIIO-
Bas uHpopMmamms (To ecTh 0003Hauaromasi,
JICHOTATHBHAS); SMOIMOHAIBHO - JKCIIpec-
CHBHas, APYTMMH CIIOBaMHU CTHJIMCTHYECKAs,
KOHHOTAaTHBHAS,  COLMOJOKAJbHAs, BKIIO-
qaromas B ce0s COIHMaIbHYIO, COIMOTreorpa-
¢udeckyto HH(MOPMAIIHIO; XPOHOJIOTHYECKas
nH(pOpMaIUs, a IMEHHO BPEMEHHAs, THaxXpo-
Huveckas; nuddepennnaibaas HHPoOpMaIms,
BapbUPYIOIIASCS B 3aBHCHUMOCTH OT CMBICIIA
COOOIIeHH s, YKa3bIBas 00 HA OOBEKT, JTUOO
Ha CyOBEKT JCHCTBHS, HA MOJAIBHOCTD U T.JI.,
¢donoBast madpopmanus [2, ¢ 27]. B pabore
«f3b1k 1 KynpTypa» E.M. Bepemarun u B.I'.
KoctomapoB omnpenensator (oHOBbIe 3HAHHS
KakK 3HaHHA, «00IIHe JUI yYaCTHUKOB KOMMY-
HUKAaTUBHOrO akta» [3, c. 126]. doHoBbIC
3HaHUS O KyJbTYPHBIX OCOOCHHOCTSAX Pa3jiny-
HBIX HapOJIOB BKJIFOUAIOT B CE0sl CTpaHOBEIIC-
CKHE acIleKThl, TaK KaK SIBISIOTCS pe3yibTa-
TOM «HCTOPUYECKOTO Pa3BUTHS JaHHOW ITHU-
YECKOW MJIM TOCYAapCTBEHHO# 0OIHOCTHY [3,
c. 135]. Tlo MHEHHIO aBTOPOB, BCIIEACTBHE
TOr0, YTO THCATENW THIIYT MPOU3BENCHHS,
paccumThiBas Ha YCpEIHEHHOTO YHTATENS, OHH
WHTYUTHBHO YYWTBHIBAIOT JaHHBIA BUJI WH-
(dopMaInuu M anemTupyloT K HEel, CTpaHOBeI-
yeckre (OHOBbIC 3HAHMS SIBISIOTCS OTHUM U3
KITIOYEBBIX (DaKTOPOB IPH OCMBICICHUU TaK
Ha3bIBAEMON MAacCCOBOH KOMMYHHKAIMH [3, C.
170]. B caydae, eciii 4uTaTenb SBISCTCS He-
OCBEJIOMJIEHHBIM, YTO YaCTO MPOHCXOAHUT, KO-
IJla PEIUIMECHTOM BBICTYIACT YENOBEK, IMPH-
HaJUISKaIUN K IpYrod KyJlbType U HE I'OBO-
pAIUil Ha S3bIKE OPUTHHANA MPOM3BEICHHS,
KOMMYHHKATHBHBI aKT He Oy/eT yCHelHbIM
B CBSI3M C TE€M, YTO COOOIICHUE HE OyJeT BOC-
MPHHATO BOOOIIE WK OyJaeT BOCIPUHSATO He-

npaBuibHO. [lo3TOMY II€b MepeBomvrnKa Co-
CTOHT B JIOCTHKEHWUW SKBUBAICHTHOTO KOHHO-
TATUBHOTO 3HAYEHUS CJIOB B OPUTHHAJE M Tie-
peBozie TekcTa Uit 0OECTeYeHHUs MOTHOICH-
HOT'O BOCHPHUATHS XYJIOKECTBEHHOTO TEKCTa,
Hanbosee 3aTPYAHUTENBHBIME M3 KOTOPBIX
SIBIISIIOTCSL peaiuy, OTPaXKAIOIINE COUATBHYIO
CTOPOHY $I3bIKa, KOTOpas sIBISETCS pe3yibTa-
TOM B3aUMOJCHCTBHS S3bIKA W KYJIBTYPHI, H
oroOpakaeT OCOOCHHOCTH J>KHU3HEACATEIBHO-
CTH Hapoja, TOBOPSILEro Ha TAHHOM si3bIKe [4,
c. 88]. lanHblii BOMpOC MPHUBIICKAaT BHUMaHHE
Takux y4éasix, kak O.C. AxMaHOBa, KOTOpas
yKa3plBajla Ha  CYIIECTBOBAaHUE  pealuii-
npenMeroB (JIIEMEHTOB KYJIbTYPhl Hapojaa) u
peauii-ClioB, TO €CTh JIEKCHUYECKHX 3JIEMEH-
TOB, TPU3BAHHBIX CIYKUTHh pPENpe3cHTATAMH
nepBbIX B s3bike [5, ¢. 324]. Taxke 3aHUMAsACH
pa3paboTkoii naHHoi Tembl, E.M. Bepemarun
n B.I. KocromapoB oTMe4yaloT HEBO3MOXK-
HOCTb Mepeadyy peaauil Ha APYrod s3bIK IpU
MOMOIIM TOCTOSIHHBIX COOTBETCTBHE [3, C.
175]; T.J. TomaxuH B cBoeit crathe «IIparma-
TUYECKUH acIeKT JeKCHYecKoro (oHa cioBa»
[6, c. 85] BeImEmseTr ocobeHHOCTH yoTpebie-
HUS pealiuii, CONOCTABIISS Pa3IMYHbIE S3BIKH H
KyIbTYpHI ¥ Ipyrux. Ha Ham B3rusia, Hawmbo-
Jee TONHOe ompenenenne peanusm gann C.
Brnaxos u C. ®nopun B cBoeil pabdore «Here-
peBomuMoe B mepeBoxe» [7, c¢. 261]. Tlo ux
MHEHUIO, peajisiIMUA CIIelyeT CUMTATh «CIOBa
(n crmoBocoueTaHus), Ha3bIBAIOIINE OOBEKTHI,
XapakTepHble Uil JKU3HU (ObITa, KyJIbTYpHI,
COLIMAIBHOTO M HCTOPHYECKOTO Pa3BHTHS)
OJIHOTO Hapojia W 4yXJble APYromy, Oymydu
HOCHTEIISIMA HAIMOHAIBHOTO W/WIH HCTOPH-
YeCKOro KOJIOPHTAa, OHM, KaK NpaBWIIO, HE
MMEIOT TOYHBIX COOTBETCTBHUII (IKBHBAJICHTOB)
B JIPYTHX SI3BIKaX, W, CICAOBATEIBHO, HE MOJI-
JIAFOTCS TIEPEBOJly Ha O0IIEeM OCHOBAaHUH, Tpe-
Oyst ocoboro momxoma» [7, ¢. 265].
PaccmartpuBas paboThl TaKUX JIMHTBHUC-
ToB, Kak b.U. Periun, A.A. Pedopmarckwuii, C.
BrnaxoB u C. ®10puH, MBI IPULIUTA K BBIBOIY
0 TOM, 4TO KJIACCH(PHKALINK peanii OCHOBAHBI
Ha pPa3NMYHBIX MpPH3HAKaX, TaKUX Kak. Bpe-
MEHHOW, CEMaHTHUYECKUH, TIpaMMaTH4YECKHi,
MECTHBIN, poHernueckuii [4, 8, 7]. Tak, oxHoi
U3 OOMIENPUHATHIX KIaccu(DUKAIMA peanuid
SBIISIETCSL  KJIACCH(PHUKAIMA O MPEAMETHOMY
npu3Haky, npemioxensas b.J. Penuneim. B
CBOEH KiacCH(pUKAMU OH BBIJACISIET ST
TpyIN peanuii, a UMEHHO. OBITOBBIC, BKIIIO-
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qarolye B ce0si: KIIbE, ONeKAY, YKpPAIICHNUS,
MUILY; HAMUTKH, POACTBCHHBIC OTHOIICHUS,
o0bIYau, WTpHI, NECHU, Ha3BaHUS MY3bIKAJIb-
HBIX HHCTPYMEHTOB; 3THOrpaduueckue (Ha-
3BaHHs POJOB M TUIeMEH); MHU(OITOrHYECKUe
peanuu (37mble  JyXH, KIHY); PEIUTHO3HbBIC
peanuu; oHoMactuueckue [4, c. 92].

A.A. Pedopmatckuii kiaaccuduuupyer
peajiy 1o MPEIMETHO - S3BIKOBOMY MPUHITHU-
My, BBIJIETSAS MMEHa COOCTBEHHBIC,; MOHETHI,
JOJDKHOCTH M 00O03HAYEHWMsI JIHII; JIeTaIn KOc-
TIOMa W yKpallleHWs; KyJIWHapHbIe Onola H
HAUTKH, OOpaIleHus U TUTYJIBI MIPH MMEHaX
[8, c. 221].

Haubonee mompoOHas kiaccupuKaims
peanuit npemnoxena C. Bnaxosem u C. @io-
punbM. OHa moapazyMeBaeT pas/elieHHe pea-
MU Ha TPW TPYIIBl, OCHOBaHHBIC HAa MPE-
METHOM, MECTHOM W BpeMeHHOM neneHun. K
nepBoil rpymme mnpenmerHoro aeneHus C.
Bnaxor u C. ®nopuH OTHOCAT reorpaduye-
CKHE PEaliH, MoJi KOTOPBIMH TOAPa3yMeEBaIOT
Ha3BaHUS OOBEKTOB (hHU3MYECKOW reorpadud,
BKITIOYass OOBEKTHl METEOPOJNIOTHH; Ha3BaHUS
reorpa)uyeckux OOBEKTOB, CBA3aHHBIX C Ye-
JIOBEYECKOW JeATENLHOCTBIO; Ha3BaHUs DHJIE-
MUKOB. Btopyro u HamOomee oOMHPHYIO
TPYIIy B MPEAMETHOM JEJIICHHH COCTABIISIOT
STHOrpaduyecKkue peasnu. ABTOPHI MOJIpa3-
JIETISIFOT ATHOrpauYecKue peainy Ha pealii,
onuchiBaroIine ObIT (MUINA, HAMUTKA U T. IL.;
ofiex1a, 00yBb, TOJOBHBIC YOOPHI; KUIIbE, Me-
Oernb, mocy/a; TpaHcnopT (CpeacTBa U «BOIU-
TEIU»); U T.J.), PEATUH, OMUCHIBAIOIINE TPY/
(mromu Tpyna; opyaus Tpyna; OpraHH3anus
Tpy/aa), peainu, OMUCHIBAIOIINE UCKYCCTBO M
KyJabTypy (My3bIka M TaHIIbI; My3bIKAJIbHbBIC
WHCTPYMEHTHI; (OIBKIIOp; TeaTp; Apyrue Hc-
KyCCTBa M MPEIMETHI HCKYCCTB; UCIIOTHUTEIH,
00bIYau, pUTyallbl; Pa3THUKH, UTPHI; MUQO-
JIOTHS; KYIbThl — CIYXKHTEIA W TIOCIIEI0Ba-
TENH; KaJCHIaph), PEAJNH, OIKMCHIBAIOIINE
ITHUYECKHE OOBEKThI (ITHOHMMBI; KIHYKH;
Ha3BaHUS JIUI 10 MECTY JKUTENILCTBA), PCAJIUH,
OIKCHIBAIOIINE MEPbl M JCHBIU (CHMHHUIIBI
Mep; JICHeKHbIC eIMHUIIBL). B TpeTbeit rpymme
JAaHHOW KJiacCU(UKAIMK TIPENICTaBIeHbl 00-
MIECTBECHHO-TIOJUTHYECKUE PEaiiy, BKIIOYas:
peaviy, ONHMCHIBAIONINE aJIMHHHCTPAaTUBHO-
TEPPUTOPUAIIBHOE YCTPOHCTBO (aaMHUHHUCTpA-
TUBHO-TEPPUTOPHAIIBHBIC €IMHHUIIBI;, HACEICH-
HbIE MYHKTBI, YaCTH HACEICHHOrO ITYHKTA),
peajiy, ONKCHIBAIONINE OPraHbl U HOCHTEITH

BJIACTH, PEAJINH, ONHMCHIBAIOIINE OOIIECTBEH-
HO-TIOJIUTUYECKYIO JKU3HD (TOMUTUYECKHE Op-
TaHU3aIUH U TTOTUTUYCSCKUE JICSITENH; TaTPHO-
THYECKUE W OOIIECTBEHHbBIC ABMIKCHHS, a TaK-
XKe UX JesATeNeld; COnualbHbIe SBICHHS W
JIBIDKEHHS, a TaKKe WX IMPEICTABUTEIH; 3Ba-
HUS, CTENEHH, THUTYJbI, OOpalleHHs; yIpeK-
JieHus; ydeOHbIe 3aBEICHUS M KyJIbTYpHBIC
YUPEKICHHSI; COCIIOBUS M KACThI, & TaKXKe UX
YJICHBI; COCJIOBHBIC 3HAKA M CHMBOJIBI), BOCH-
Hble peanuu (NOApas3aeieHus, OpyKue, 00-
MYHJHMPOBAaHUE, BOCHHOCIYKAIIUE M KOMaH-
aupsl) [7, c. 268].

[Ipu paccMOTpeHUM MECTHOTO JeTCHUs
peanuii B xiaccudurammu C. Broaxosa u C.
®nopuHa MBI OTMEYaeM, 4YTO pasjencHue
MPOUCXOAUT C Y4ETOM JIBYX B3aMMOCBSI3aH-
HBIX KPUTEPUEB - HAIIMOHATBHOW TPUHAIIEK-
HOCTH 0003HAaYaeMoro peanuell O0bEKTa U
YUYaCTBYIOIIMX B TEpeBojie S3bIKOB. PaccMar-
pHUBasi pealiid B IUIOCKOCTH OJHOTO S3bIKA,
BBIICTISIIOTCS. 'CBOM' peany U '4yyxue' pea-
muu. K "cBouM" peamusM aBTOpPBI OTHOCAT
HAIlMOHAIIbHBIE, JIOKANbHBIE, MHKPOJIOKAIb-
Hble peanuH. Tak, HalMOHAIBHBIC pPEaIHH
BKITIOYAIOT B ce0s OOBEKTHI, KOTOpBIE IPH-
HaJUIeKaT ONpenenéHHOMY Hapoay, WiId Ha-
MU, HO Yy)XHE 3a Tpeaenamu crpassl. Jlo-
KaJIbHBIE peajiiyl OTJIMYAIOTCS OT HAI[MOHAIb-
HBIX TEM, YTO TMPUHAIIEKAT HE SI3BIKY COOT-
BETCTBYIOIIETO HApoJia, a JIM0o JAnuajieKTy, Ha-
peurio, 00 SI3BIKY MEHee 3HAYHTENFHON COo-
HUAIBHOW Tpymmbl. MHUKpPOJIOKAJIbHBIMHU SIB-
JSIOTCSL Takue PeanH, cdepa ynoTpedIeHus
KOTOPBIX OTPaHUYHMBACTCS JIUIIb OJJHUM TOPO-
IoM uiu cenmoMm. "Uyxkume" peamuu mpemiara-
eTcs OJIPa3IeNsATh Ha HHTEPHAMOHAIBHBIE U
peruoHanbHble. [10JOOHBIMH peausIMH  HUC-
Clle/IoBaTeN  HAa3bIBAIOT  3aMMCTBOBAHUS,
KaJlbKM ¥ TPaHCKPHOWPOBAHHBIC PECATHU JIPY-
TOro S3bIKa, BO MHOTUX CITy4asiX, SBJISIFOIIHECS
OKKa3MOHAIIM3MaMH WM Heojoruzmamu. MH-
TepHAIMOHAIIBHBIC pealiil BCTPEYAIOTCS B
JIEKCHYECKOM COCTaBE MHOTHX SI3BIKOB, BXO-
JSIT B CJIOBapH, HO BMECTE C TEM COXPAHSIOT
CBOM HallMOHAJIbHBINA KOJIOPUT. PernonanbHbie
peanuu, pacrnpoCTpaHEHbl CPear HECKOIbKUX
HApOJIOB M BXOJST B JIGKCHUKOH HECKOJIBKHX
s13bIKOB [ 7, ¢. 290].

[Ipu paccMoTpeHHH peanuii B TIOCKO-
CTH TIapHl SI3BIKOB BBIIEINSIOTCSI BHYTPEHHUE U
BHemHUe peanmuu. Korma peus umér o pac-
CMOTPEHHU peajiii C TOYKU 3pPEHHS Iaphl
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SI3BIKOB, B IIEPBYIO OYEpelb IPUHUMAETICS BO
BHUMAaHHUE BONPOC HX nepeBoaa. Ecin BHeM-
HHUE peaiii — 3TO PEaTMH YyXKIbIle KaK S3bIKY
OopurvHalia, TakK U A3bIKYy I€pEBOAA, TO BHYT-
pEHHUE peajuy NMPUHAISKAT OTHOMY SI3BIKY
W3 paccMaTpHUBAEMOM SI3bIKOBOM IIapbl U 4y-
YK€ TOJIBKO UL APYIOro.

B ciywae nenenus peanuii o BpeMeH-
HOMY MpPHU3HAKY, KaK MMPaBUJIO, PEATUU OTHO-
ciaT MO0 K COBPEMEHHBIM peajusM, JH00 K
ucropudeckum [7, c¢. 293].

Tem He MeHee, ciieqyeTr MOMHUTb, YTO
BCE KJIAaCCU(HUKALIMK peauii B 3HAYUTEIbHON
MEpE HOCST YCJIOBHBIN XapaKkTep, U MHOTHE U3
HUX MOTYT OBITh OTHECEHBI Cpa3y K HECKOJb-
KM TPYIIaM peIMEeTHOM Kilacch PUKaIHH.

B Hacrosiiee Bpemsi mepeBOAOBEIaMU
BBIJIENISIETCSL JIEBSATH CIIOCOOOB TepeBoja pea-
JIAM.

OnHuM U3 croco0OB Mepeadu peainii
sBIsieTcsl TpaHckpuniws. [Ipencrapmnss coboit
3alMCh 3BYYAaHHUS WHOSA3BIYHOM peanuu Ipu
noMoId opdorpapuuecKkoil CHCTEMbI SA3bIKa
nepeBoga, TpaHCKpPUIIIHA ABIACTCA OOJHUM U3
HauOoJIee PacHpOCTPaHEHHBIX CIIOCOOOB Iie-
penad peanuii, OMHAKO, B ONPENCIEHHBIX CITy-
qaiax, Tpe6yIOIlII/IM HUCIIOJIB30BaHHUS AOOITOJIHU-
TCIbHBIX CPCACTB IMOACHCHUSA IEPE€aaBacMoro
¢denomena. Tak mpu mepeBone ¢paser “...t0
offer a hundred zecchins in ransom of these
horses and suits of armour” B pomane B.
Ckorra «lvanhoe» E.I'. bekeroBa mepeBoanuT
KaK «...1peoiodCcums 6am No CMO YexuHos
BbIKYNA 3a KAXHCO020 KOMS 8Mecme C 600p)-
Jicenuem», TPAHCKPUOUPYS CIIOBO yexuH, H
NaéT CChUIKY Ha TMOSCHUTEIbHBIH KOMMEHTa-
pHil B KOHIIC KHUTH <YyexuH — CapuHHas Ge-
Heyuanckas 3onomasn morema [9, ¢. 231].

Tpancnurepanus, Kak OAUH U3 CIOCO-
00OB Tiepenauu peajuii, UCIONB3yeTcsS pexe
TPAHCKPUIILINH, B CBA3U C TEM, YTO II€pcaada
3BydaHUsi Oy/ieT JaBarh Oojiee MONHOE Tpe-
CTaBIICHWE O peajnu, 4eM Tepeaada e€ MHch-
MCHHOI'O BBIpaXCHH, KOTOPBIM U ABJIACTCA
TpaHcauTepauus. [Ipumepom TpaHcauTepanuu
MOXKET CIYKUTh Tiepeadya cioBa «izba» B me-
peBone «Ckaszku o pwidake u pbiOke» A.C.
[TymikuHa, COMPOBOXKIAEMOE  BBIACICHHEM
JIAHHOTO CJIOBAa KYPCHBOM JUIS aKI[CHTHPOBA-
HUA €r0 MHOASBIYHOI'O ITPOUCXOXKICHUA. Ile-
PEBOMUMK BIIOJTHE 00OOCHOBAaHHO MpHOEraer K
JAHHOMY CIIOCO0Y Tepeadd peannii U oTKa-
3bIBACTCA OT IOOIIOJHUTCIBHBIX CPCIACTB OC-

MBICJICHHSI, TaK KaK CJIIOBO M30a 3apuKcupoBa-
HO B cjIoBape u odIen3BecTHO [4, ¢. 91].

Tako#t crmoco® mepemayn peanuii, Kak
KaJbKHUPOBaHUE, HE SBJSIETCS YaCTOTHBIM, OJI-
HAKO MCIIOJIb3YETCS B OMPENENEHHBIX CITydasX.
[IpuMepoM MOCIOBHON KaJbKH SIBJISETCS IIe-
peBon cnoBa Hcnoakom kak Executive Com-
mittee Bo dpasze «Mot, ucnoakom, npeoirazaem
Haname @Pponosa I pucopus» pacckaza M.
[MTonoxoBa «IlacTyx», 4TO B IEPEBOJE BBIIIISI-
T Kak. «S0, we, the Executive Committee,
propose Frolov, Grigory, in this place». Ox-
HAKO CJIEyeT OTMETUTh, YTO, XOTS JAaHHBIH
MEpEeBOJ] M PaCKPHIBAET MOJHOCTHIO 3HAUCHHE
pealuu ucnoakom, OH He TepemaéT Haluo-
HAJIBHBIA KOJIOPUT M HE AaCCOLIMUPYETCS CO
cTpaHo# mpoucxoxaenus peanuu [10, c. 28].

[Nonykaneka — cnoco0 mepenadu pea-
nuii (Kak MpaBuiIo, COCTOSIIMX U3 IBYX CJIOB),
MPH KOTOPOM OJTHA YacTh TPaHCKPHOHpYyercs,
WY TPaHCIUTEPUPYETCs, a IPYrol IepeBo-
JIATCS TIPU TIOMOIIM COOTBETCTBHSA. [IpH mepe-
Bozge moBectu U.C. Typrenesa «llepBas iro-
00OBb» TMEPEBOMYHMK TIpUOEraeT K JaHHOMY
npuéMy U Ha3BaHue Heckyumwiii cad BO (pase
«Onu Hanumanu oayy nanpomus Heckyunozo
cada» niepenaér kak Neskuchny Garden. [Tan-
HBId BapWaHT TIepeBO/ia MOJY4YeH MyTEM
TPaHCKPUOMPOBaHUS MEPBOrO CIOBA B Ha3Ba-
HUU «Heckyunwvii» 1 Iogdopa mpsMoro coot-
BETCTBHS BTOPOMY CIIOBY «cao» [4, c. 92].

B ocHoBe ymomoOnsromiero mepeBoja
JEKUT MOA00P PYHKIIMOHAIEHOTO DKBUBAJICH-
Ta, BBI3BIBAIOIIETO y YHMTATENS MEpeBoja U Yy
YUTATENs] OPUTHHANIA OJHU U TE K€ accollha-
nuu. Tak, npu mepegadye Ha PYCCKUM SI3bIK
cmoBocoueranms «Holy Land» B mepeBome
«lvanhoe» B. CkorTta mepeBOAYNK HCIIOIB30-
Bai TonoHuM <«[larecmuna». «... it was of
Eastern origin, having been brought from the
Holy Land» — «... o6wbiuaii smom 6wl visesen
pviyapsamu u3 Ilarecmuner». Vcnonb3oBaHue
MEPEBOJUMKOM YIIO00IEHUSI BMECTO TPSMOT0
COOTBETCTBUS «C6sMasi 3eMasn», 00yCIOBICHO
TEM, YTO JaHHBIA BapHaHT HE SIBISCTCS TH-
MUYHBIM JUIsI PYCCKOT'O sI3bIKa, B TO BpeMs Kak
3auMcTBOBaHHas peanus «Holy Land» ykope-
HUJIACh B aHTJIMHCKOM SI3bIKE U SBISiETCS 00-
meynorpedutensHoi [9, c. 235].

[lpr KOHTEKCTya bHOM TIEPEBOJC, SB-
JSIOMUMCS  Pa3HOBUIHOCTBIO  YIIOJ00JICHHS,
MEPEeBOJUMK OIHPAETCs HAa KOHTEKCT, KOTO-
pBIM U ompenensieTcss BBHIOOp SKBHBAJCHTA.
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Hampumep, npu nepeBone pomana B. Ckorra
«lvanhoe» ¢paza «l must see how Safford-
shire and Leicestershire can draw their bows»
nepefaHa TMEepPeBOJYUKOM C HCIONb30BAHHE
nmpuéMa KOHTEKCTYaJIbHOrO IepeBoja «Xouy
nocmompems, Xopowio au cmagpopowup-
cKue u JnecmepcKue pebsima cmpensiom u3
ayka». B maHHOM ciydae mepeBOaurK mnpude-
raer K 3aMEHE Ha3BaHWI aHTJIUNUCKUX TOPO/IOB
U UCTONb3yeT KOHKPETH3AIWIO, aKIEHTHUPYS
BHMMaHHUE Ha TOM, 4TO pe4b HIET HEe 000 BCEX
KUTCIIAX TropoJa, a JUIb O €ro 3alllMTHHUKAaX,
4TO TIEPENaHO CIOBOM «pebsama». Taxum 00-
pasoM, JaHHOE CIOBOCOYETaHHE Hamboiee
MOJHO Tepenaér cMbICT (Gpas3bl U3 OpUTHHAIA
B JaHHOM KoHTekcte [9, ¢. 233].

Takoii mnpuém, Kak TMIOHUMHYECKUMN
MepeBOl peayiuid, TO €cTh 3aMeHa BHUIOBOTO
IMOHATHA POAOBBIM, HallC BCEro MPUMCHACTCA
st «ayxux» peanuii [10, c. 8]. Onun u3 ciy-
4acB 'MIIOHUMHYECKOIr'o mnmepeBoaa Mbl BUIUM
B moBectu I'. Yamica «The Invisible Man»:
«... he took up his quarters in the inn», - uto
TepEeBEICHO Ha PYCCKUM SI3BIK KaK «... He3Ha-
Komey nocenuncs 6 mpakmupe». B cBsizu ¢
TEM, YTO AJI aHTJIOA3BIYHOI'O YUTATEIA CIIOBO
«inn» - 370 HeOoJbIIIasi TOCTUHUIIA B JICPEBHE,
a pyCCKOS[?,BI‘IHBIfI YuTaTCiib TOCTUHHUIY B
CENbCKOIl MECTHOCTH aCCOLIMUPYET CO CIOBOM
«mpaxkmup», TepeBOTUNK HCIIONb3YeT MPUEM
reHepaau3aluu, SBISIOIMNICI OCHOBOM THUIIO-
HHMHYECKOTO0 repeBoa [4, ¢. 95].

3amMeHa peaidid, XOThb U JOMyCKaeTcs B
OTACIIBHBIX CllydasdX, BCE ke HEe MOXXET CUH-
TaTbCAd MOJHOUCHHBIM II€PEBOAOM, TaK Kak
MOXET IMIPHUBECTU K 3HAUYUTCIIBHBIM HCKaKCHU-
saM uHpopManuu. OJHUM U3 PUMEPOB MOXK-
HO CYMTaTh nepeBoja cioBa baron (poman B.
Ckorra «lvanhoe») kak nomewux, 4ro, 6e3yc-
JIOBHO, SIBJISIETCSI TPYOBIM HCKa)XKEHHEM Bpe-
MCHHBIX HCTOPHMYCCKUX PAMOK M HallMOHAJIb-
Horo komoputa. Ilomemmukom B Poccuu m0
1917 ropma sBisUICS 3eMIiIeBNafeNel] M, Kak
MpaBWJIO, ABOPSHUH, a JEHCTBHE pOMaHa Mpo-
HCXOAUT B JBEHA/LIATOM BeKe, Korja JaHHOIO
mousaTHs B Poccuu He 65110 [9, ¢. 236].

[ocnenauM crocoboM Tiepenayn pea-
JMUN SBISIETCSl OIyIIEHHE, KOTOpOe CKopee
ClelyeT CUMTATh JONYCTHUMBIM IPUEMOM, a HE
MOJTHOIIEHHBIM CIIOCOOOM TIepellaud peaiuii B
TekcTax nepepoaa. Ciaydail omyIeHus peauii
BcTpeyaercs B mepeBone pomaHa B. Ckorra
«lvanhoe», korma mepeBoaYMK BO (pasze «...

my Saxon authority in the Wardour Manu-
script records at great length..» omyckaer
HCTOPUYECKYIO pealuio «Yopodopckuil mary-
ckpunm». TlepeBoa JaHHOW (pa3bl BHITIISIET
CIICAIYIOIINM 00pa3oM: «...CAKCOHCKULL Jlemo-
nucey, pacckas KOMoOpo2o CLyHCUm 0si MeHsl
NEePEOUCOYHUKOM, NOOPOOHO ONUCLIGAEM ... »
Tem He MeHee, MEPEBOAYMK pEIIACT COXpa-
HUTb CCBUIKY U ITpUMCYAaHUEC aBTOpa, JaHHOC B
KoHIle KHuTH «Anglo-Norman Manuscript in
the possession of Sr ArthurWardour», ykassr-
Bas B TEKCTE MEPEBOJA KCAKCOHCKULL 1emonu-
cey», «nepsoucmounux» [10, ¢. 35].

Kak BHUIHO U3 BBIIIEU3I0KEHHON WH-
(dhopMmaluu, CyIecTByeT 0OJbIIOE KOJTUIECTBO
CIIOCO0OB Tiepenau peainii B sS3bIKE MepeBo-
na. Tem He MeHee, HeNb3sl 3a0bIBATh, YTO BbI-
0O0p TOr0 WJIM MHOI'O CII0c00a B 3HAYUTEIbHON
Mepe 3aBHUCHT OT OrpaHHyYUBaromuXx Qakro-
pOB, TakuX, Kak LeJieBas ayIuTOpHUs, Bax-
HOCTb HATMOHAJIBHOI'O KOJIOpUTa JJId paCKpbI-
TUA UJAEU aBTOpa, MAaCTCPCTBO U OIIBIT IICPEC-
BOAYMKA M JAp. PaccmaTpuBas AaHHYIO IpO-
OneMy C TOYKH 3pEHHS CTUIIMCTHKH, HEXela-
TENBHBIM CIIOCOOOM Tepefayl peayinii sBis-
ercsl MX OmylieHue. IToT GakT o0yCcIoBIHBa-
eT HeXeJaHWE IMEPeBOAYMKOB 4YacTo mpuode-
ratb K JaHHOMY crioco0y. Cpenn ocTaibHBIX
CIOCOOOB TIepenavd peaiuid IMpH IepeBojie
XYJ0KECTBEHHBIX TEKCTOB BBIOpaTh IIpeodiia-
JAIOMIMA TPYIHO, TaK KaK BCE OIMMCAaHHbBIC
npUEMBI YIOTPEOJISIOTCS OTHOCHUTEIBHO Yac-
TO. ['JIaBHBIM pPYKOBOJACTBOM IIE€PEBOIUYMKA
SIBJISIETCSL CTOSAIIAS TIEPE/] HUM 3aJ1aua, a TaKiKe
BO3MOKHOCTbB HCITOJIB30BaHUA TOI'O UJIM KHOI'O
puéma B ONPENEIEHHBIX YCIOBUSX.
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METOJOJOI'NYECKHUE OCHOBbBbI U ITPUHIIUIIBI ®OPMHUPOBAHUS
MEIII/IA-III/ICKYPCI/IBHOﬁ KOMIIETEHIIMHA B ITPOLLECCE OBYUEHUA
IMEPEBOAY
EmenpsaoBa E.B.

Meroayka mpenojaBaHusl MepeBoaa H,
COOTBETCTBEHHO, (popMHUpoBaHuUs Mpodeccro-
HAJIBHOW MEPEBOIYECKON KOMIIETEHIIMU [0
CHX TOp SBISIETCS BEChbMa Majo pa3paboTaH-
HOW 001acThIO MENaroruvyecKod HayKH, 4TO
CBSI3aHO CO crenu(uKoil JaHHOrO BHJA TIPO-
(deccuonanpHol nesrenbHocTH. DopmupoBa-
HHC YHUBCPCAJIBHBIX MEPEBOAUYCCKUX HABLIKOB
Y YMEHUH 3aTpyJIHSETCS TEM, 4TO LEelb Iepe-
BOAYECKOI'O ﬂeﬁCTBHH YTOUHACTCA U aKTyaJnu-
3UpYyeTcs B IPoLIecce ee peaTn3any.

Hcnonp3oBaHue sA3bIKa U €ro HU3YyUCHHEC
0a3upyrOTCsS Ha Pa3BUTUHU OOIICH U KOMMYHH-
KaTUBHOM KoMmereHnusx. OOmme KoOMIereH-
U (3HaHUS O MHpPE, COIUOKYIbTYPHBIC 3HA-
HUsl, ME&KKYJIBTYPHBIE 3HAHUs, IPAKTUYECKUE
YMCEHHA U HABBIKH, SK3UCTCHIMAJIbHAA KOMIIC-
TEHI[Hs, TO3HABATEIbHBIC CIIOCOOHOCTH, 3BPH-
CTHYECKHE YMEHHS) 00ECIEUHBAIOT Pa3BUTHE
W COBEpIICHCTBOBAaHUE JIIOOOM JIEATEIBHOCTH,
B TOM YHCJIE U IEPEBOAYECKOM.

Jnst  ocylIecTBIGHHSI  ACATENBHOCTH,
CBSI3aHHOM C WCIONBb30BAHUEM COOCTBEHHO
SA3BIKOBBIX CPCIACTB, TO €CTh JId BBIIIOJIHCHUA
KOMMYHUKAaTUBHBIX 3aJa4d, Mbl IIPUMCHICM
KOMMYHUKAaTUBHBIC KOMIICTCHIINU.

OO11eeBpOneHCKIEe KOMITETCHIIMM BJia-
neaust S mpemiaraior ciaeayroime cyoKkoM-
INEeTCHIIMU MW HUX KOMIIOHCHTHBI, BXOISIIHNC B
CoCTaB KOMMyHHKaTHBHOfI KOMIICTECHI[UU.

1. Jlumesucmuueckas KOMNemeHyus:
Jlekcuveckas komnemenyus (3HaHHE CIIOBap-

HOT'O COCTaBa sI3bIKAa M CIIOCOOHOCTh €ro Hc-
MOJIb30BAHUSL B PEUHN); Ophosnuyeckas Kom-
nemenyus (yMEHHE TPaBHJIBHO MPOYUTATH
CIIOBO B ero rpaguueckoii dpopme); epamma-
muueckasi komnemenyusi (3HaHWE TPaMMaTH-
YECKUX DIIEMEHTOB SI3bIKa U YMEHHE HCIIOJb-
30BaTh UX B PEYH); CEMAHMUUECKAsT KOMNe-
menyus (3HaHHUE BO3MOXKHBIX CIOCOOOB BBI-
paKEHHsI ONPEEeTICHHOTO 3HAUYCHHS U YMEHHE
UX HCIONB30BaTh); (POHONOSUYECKAs KOMNe-
menyus (BKIOUaeT (OHETHUYSCKUE 3HAHMUS,
YMEHHSI U HaBBIKH); opdocpagduueckas Kom-
nemenyus (3HaHUE CHMMBOJIOB, UCIIOJIB3YEMbIX
MPH CO3JJAHHM TIMCHMEHHOT'O TEKCTa, YMEHHE
MX pacro3HaBaTh U H300pakaTh HA MHUCHME).
2. Coyuonunesucmudeckas KOMNEmeH-
YUs: TUHSBUCMUYECKUe MAPKEPbl COYUATLHBIX
omHoweHull — BIOOP M MCIONIb30BaHKUE (Pop-
MyJ1 TpuBercTBusA U obparenuns (Guten Tag!
Hallo! Wie geht’s, Auf Wiedersehen! Tschus!
Bis bald! Meine Prinzessin, Frau Schmidt,
Herr Boht, Dr. Heukel, hubling, Katzchen,
der, die, das + Vorname); BeiO0p U UCMOB30-
BaHue Bockiuianuii (Shade! Mein Gott! Don-
nerwetter!); npasuna eexcnusocmu (MO3UTHB-
Hasi ¥ HEraTHUBHAsl BEXIUBOCTH, aJCKBaTHOE
WCTIONb30BaHue (HOPMYJI pPEUueBOro ITHKETA,
HaMepPEHHOE OTKJIOHEHHE OT HOPM BEXKIUBO-
CTH); peaucmpol 0Owenuss (TOPKECTBEHHBIH,
obUIMaNBHBIN, HEWTpaNbHBIN, HepopMab-
HBIH, pa3roBOPHbBIN, HMHTHMHBIH); HApOOHAs
Mmyopocme (MOCIOBHUIIBI — MOTOBOPKH, HANO-
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MBI, KPBUIATHIC BBIPAXKEHUS, TTOBEPhsI, TIPUME-
THI, BBIPAKCHUST OTHOIIEHHS U OIEHKH).

3. [lpacmamuueckas KomnemeHyus.
Komnemenyus ouckypca (3HaHHE MPaBUII T10-
CTPOCHUS BBICKAa3bIBAHUM, UX OOBCIMHCHHE B
TEKCT); PYHKYUOHANbHAs Komnemenyus (yme-
HHUE WCIIOIh30BATh BBICKA3BIBAHUS MJI BBI-
MOJIHEHUS  PA3UYHBIX KOMMYHHUKATHBHBIX
GYHKIMN);  KOMRemeHyust  CXxemMamuyecko2o
nocmpoenusi peyu (YMEHHE MOCIEI0BATEIBLHO
CTPOUThH BBICKA3BIBAHUSI B COOTBETCTBHH CO

cxeMamu B3aumonencTsus) [1, 22].

Ha ocHOBe BblIllIcHa3BaHHBIX CyOKOMITE-
TEHIIMH MOXKHO BBIICIUTH TpU Haubojiee 00-
[IMe HANpaBJCHHS: JMHIBUCTHYECKOE, COIH-
aJIbHOC ¥ KOTHUTHBHOE.

Ecnu npencraBuTh Ka)aoe Halpablie-
HHUE B BUJE C(epbl, TO MBI MOXKEM HATJISIHO
YBHJICTh, KaK 3TH TPH cepbl OyIAyT OXBaThI-
BaTh Pa3lIMYHbIC COCTABIIONIMNE KOMMYHHKA-
TUBHOI KoMnereHiuu (puc. Nel).

AHCKYPCHEHAT KOMIISTEHITHS

COHOIHHTEEC THYSCKAS
EOMIOETEHIIHA

JHHTBACTHYSCKAA »
EOMITeTeHIIMA

BepOaTEHO-KOTHUTHE HAS
KOMITETEHIIMA A

METAKOMMY HUKATHBHAT
KOMITETEHIIHE

IHUHETONETHISC Kad
KOMIOSTEHIHA

) y LA !
vl"_ J..',JI."I‘ "Ilr /
idl [

.,j_
‘/ﬁé{zf/f
{ -'rl,.-".

| CTpaTerHYyecKas
ROMIIETeHITHA

COHATEHAN

.
- //4‘,‘> .
= ' KOMIeTeHITH
— 4
o 'Pﬁ
=~ COLMHOKYNBETYpHAN
,,-"9/ KOMIETE HITHA

HHEbOPMaTHERAS
KOMMETeHIIHS

KOTHHTHBHAS
KOMITETEHITINA
Puc. Nel. B3auMoCBs3b CyOKOMIICTEHIINH, COCTABISIOINX KOMMYHUKATUBHYIO KOMITETCHIIHIO

[lepecekasch MeKIy cOOOM, TPU BBIIIIE-
Ha3BaHHbBIC TJAaBHBIE CQepbl 00pa3yloT TpHU
noiycdepsl, OTBEYAIONIME 3a IMOSIBJICHHE Ta-
KAX KOMIICTCHI[MH, KaK COIIMONMHTBUCTHYE-
ckas (Ha TEPECEeYCHUH JMHIBUCTHYCCKON M
COIMANBHON cdep), COUMOKYIbTypHas (Ha
MePECEUCHUN KOTHUTHBHOW M COIMATIbHON) M
BepOabHO — KOTHUTHBHAs (Ha TMepeceueHun
JIUHTBUCTUYECKOW M KOTHUTHBHOMN). OTaeib-
HbIC KOMIIETCHIIMM — METaKOMMYHHKATHBHAs
W TUCKYPCUBHAs — HAXOMSATCS B TOYKAX Iepe-
ceueHust oiHOM cepbl u monycdepsl. B Touke
nepeceveHus Bcex Tpex chep u monycdep Ha-
XOJIUTCSL CTpaTeruueckass KOMIIETCHIIUS, I10-
CKOJIbKY OBIIQJICHHE €I0 O3HAYACT «UMETh OIl-
pellelieHHbIe YMEHHS M HAaBBIKH OpTaHU3aIMH
pedr, yMeThb BBICTpPaWBaTh €€ JIOTUYHO, I0-
CIIEIOBATENbHO U YOCIHMTENbHO, CTaBUTh 3a-

Jaud U J0OMBATHCS MOCTABICHHOM Ieam» [2,
9].

CoracHO BBIICIICHHBIM HAIIPaBICHHIM,
mporecc (HOPMHUPOBAHUSA KOMMYHHKATHBHOM
KOMITETCHITNH JTO/DKEH MITH IO TIYTH OBJIaje-
HUS SA3BIKOM KaK CHCTEMOM (JIMHTBHCTHYECKOE
HarpaBJIeHHE), KaK CpeicTBOM obmieHus (co-
IIHATFHOE HAIIPaBJICHNE) U KaK HHCTPYMEHTOM
MBICTH (KOTHUTHBHOE HAIIPaBJIEHHE).

CoBepILIEHHO OYEBHIHO, YTO C CaMOro
Hayajia Tpoiecca OOY4YeHHUS HEO0O0XOAMMO
VYUTHIBATH BCE KOMIIOHEHTHI KOMMYHHKATHB-
HOM KOMITETEHITNH, MO0 HAKOIUIEHHE PEYEBOr0O
MaTepuaja He MOYKET OCYIIECTBIATHCS M30JIH-
POBAaHHO OT CHUTYAIlWH OOIIEHHMS, U, CIIEI0Ba-
TEIbHO, JaKe MHUKPOBBICKAa3bIBAHME Ha Ha-
YaabHON CTYIEHH OOydYeHHs, HECMOTps Ha
OrPaHUYEHHOCTD A3BIKOBBIX CPEICTB, JAOJDKHO
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CTPOUTBCS AJCKBATHO IEISIM U 3aMBICITy 00-
mienusi. OJHAaKO [eNd W YCIIOBHA OOY4eHUS
MOT'YT CIIOCOOCTBOBATh aKTHBH3AIUU (HOPMH-
pPOBaHUSI OJJHOM WM HECKOJILKUX CYOKOMIIe-
TeHuuH. Hanmpumep, Ha crapmmx Kypcax si3bl-
KOBBIX BY30B, COBEPIICHCTBYS yYMEHHS, IIO-
3BOJISIFOIINE TIOBBICHTH A(PPEKTUBHOCTH BBI-
CKa3bIBaHUS, MBI TEM CaMbIM OTJaeM MPHOPHU-
TETHYIO pOJIb Pa3BUTHIO CTPATErH4eCKON
KOMITETEHIIMU. DTO HE JOJDKHO MPHUBOIAHTH K
HUBEITUPOBAHUIO CTaTyca JPYrux cyOKoMmIie-
TEHIIUH, TaKWX, KaK COIMOKYJIbTypHas H CO-
nuanpHas. COIUOKYIbTYpHAs KOMIICTEHIINS
MOXKET BBIAEHATHCI Kak OONBLION OJIOK,
BKITIOYAONIHH OOIIECTBOBEMYECKYIO, JTMHTBO-
CTPAHOBEIYECKYIO M COLMOIMHTBUCTHYCCKYIO
KOMITETCHIIMU yYaCTHHUKOB HMHOS3BIYHOIO 00-
merus [3, 308]. MbI MOJHOCTHIO COTJIACHBI €
JaHHBIM YTBEP)KJICHHEM, OJIHAKO CYHTAEM,
910 (OPMHPOBAHUE M PA3BUTHE COLUOKYIIb-
TYpHBIX HAaBBIKOB JIOJDKHO CONPOBOXKIATh
M3y4YCHUE JFO00H S3BIKOBOM JIHCIUILIMHBI.
[Ipomecc pa3BUTHST KOMMYHHKAaTHBHON KOM-
METEeHINH JIOJDKEH OBbITh HAmpaBjieH Ha Joc-
TH)KEHHE KOHKPETHOrO YpOBHSA chopMmupo-
BAaHHOCTH BCEX €€ COcCTaBdomuX. B 3Toi
CBSI3U KOMMYHHKATHBHYIO KOMIIETEHIIHIO pac-
CMaTpPHBAIOT KaK «OMNpEICICHHBIH ypOBEHb
BIIQJICHHUS SI3BIKOBBIMH, PEUYCBBIMH, COIHO-
KyJIbTYPHBIMHA 3HAHHUSMH, HABBIKAMH W yMe-
HUSIMH, TIO3BOIISIIONIMH 00y4aeMoMy KOMMY-
HUKAaTHBHO TMPHEMIIEMO H IEIeco00pa3Ho
BapbUPOBATh CBOE pEUEBOC IMOBEJCHHE B 3a-
BUCUMOCTH OT ()YHKIIHOHAJBHBIX (HaKTOPOB
OJTHOSI3BIYHOTO WJIM JIBYS3BIYHOTO OOIICHUS,
CO3JAIOIINX OCHOBY JIJIsl KOMMYHHUKaTHBHOTO
OMKyIBbTYypHOrO pazButTus» [1, 12].

CpaBHHBasi CXeMbl B3aMMOJICHCTBUS
CyOKOMIIETEHIIMH, COCTABJISIOIMX KOMMYHU-
KaTUBHYIO KOMIIETEHIIHIO, HETPYJHO 3ame-
THUTh, YTO B (POPMHUPOBAHUU KOMMYHUKATHB-
HOW KOMIIETEHIIHH, KpoMe OOBEKTHBHO 00Y-
CITOBJICHHOW B3aUMOCBSI3U U B3aHMOJICHCTBUS
BCEX CTPYKTYPHBIX KOMIIOHEHTOB, OJIHO W3
HEHTPAbHBIX MECT 3aHHMAET COIMOJHHIBU-
cruyeckass KomreTeHIuss. C COIHMOKYIbTYp-
HOM KOMIIETEHIIMEH TECHO CBfA3aHa ITUCKYp-
CHBHAs KOMIIETCHIIUS, T.K. TEKCTOBass MHQOp-
Malus BCEera sIBJISETCS YacThio Ooiee MIMpo-
KOT'O KOHTEKCTa.

JluckypcuBHas cocTaBiistomias npodec-
CHOHAIIbHON KOMIIETCHIIUU TEePEBOIUHNKA SIB-
JsieTcs, Ha Halll B3IJISJ, OJJHOM W3 OCHOBHBIX

COCTABIISIFOIINX, T.K. IMEHHO JJUCKYPC, TEKCT B
COBOKYITHOCTH C HCTOPHYECKHMH, COLUOKYIIb-
TYpHBIMH ¥ CHUTYaTHBHbIMH (haKTOpaMH,
BIHMSIONIMMHA Ha €ro co3manne/ MmopoXaeHue,
CITyXHT TPEAMETOM Mpo¢eCCHOHATLHOMN Jesi-
TENFHOCTH TepeBomunka. [lepeBoqunk noi-
KEH YyMEThb IOHWUMATh CIICIHATbHBIA HHO-
SI3BIYHBIA JIUCKYPC M €ro >KaHPOBBIE pPa3HO-
BUJJHOCTH W TIOPOXKIATh Ha PYCCKOM SI3BbIKE
COOTBETCTBYIOIIME KaHphL. [Ipu ATOM mepe-
BOMHMKY HEOOXOAMMO HE MPOCTO 3HATH OCO-
OCHHOCTH WHOSI3BIYHOTO M POJHOTO CIEIH-
QIBHOTO JIMCKYpCa, a YMETh UX U aHaJM3HPO-
BaTh, YTOOBI COXPaHUTH (HOPMY PEUEBOTrO BBI-
paKEHHs MBICTIH, KOTOpas JIOJDKHA OBITh BOC-
MPOM3BEICHA B TEKCTE MEPEBO/IA.

Takum 00pazoM, TUCKypCUBHAs KOMIIE-
TEHIIUs OIpeJeNnsiercs, Kak CIoCOOHOCTh MO-
HUMATh Pa3IMYHbIC WHOS3BIYHBIC KAHPHI CIIe-
[UAILHOTO JTUCKYpCa W CO3/1aBaTh ITEPEBOJI-
HOW TEKCT B COOTBETCTBHHU C 3aMBICIIOM aBTO-
pa, KOMMYHMKaTUBHOM CHUTyallMed M COLHUO-
KyJbTYPHBIMH HOpMaMH OOIICHWUsI, TPUHSTHI-
MH B CBOEM SI3BIKOBOM coobriecTBe. [uckyp-
CHBHAsI COCTABIISIONIAS BKITIOYACT CIIEAYIOIINE
YMEHUS U HaBBIKH: 3HAHUSI OCHOBHBIX JKaHPOB
CIIEUAILHOTO JIUCKYPCa, 3aKOHOMEPHOCTEH U
O0COOCHHOCTE WX TIOCTPOEHHS Kak B HWHO-
CTPaHHOM, TaK M B POJHOM SI3bIKaX; yMCHHS
COMOCTABIISITh TUCKYPC, BHIOMPATh COOTBETCT-
BYIOIIIMI aHp IMPH TEpPeBO/ie, BBHICTPANBATH
JIOTHYECKYIO TIOCIIE0BATEIbHOCTD H3II0XKCHUS
MBICIIEH, COONIOAATh B TPOLIECCE MTOPOXKICHUS
TEKCTa Ha MEPEBOHOM S3bIKE HOPM PEUEBOT0
W HEPEUEeBOro MOBE/ICHUS, TPUHSATOTO B CBOEM
SI3BIKOBOM COOOIIIECTBE.

@opMHUpPOBAHUE JUCKYPCUBHON KOMIIe-
TEHIIMM HEBO3MOXKHO 0O€3 OBJAJEHHS COIHO-
KyJIbTYpHOM KOMIIETEHLIHEH, KOTOpas MO3BO-
JuT 3()(GEKTUBHO MCIOJIB30BATh S3bIK B COILH-
QIIbHOM KOHTEKCTE.

[Iportecc  popmMupoOBaHKS COLMOKYJIb-
TYpPHOH KOMIIETEHIIMU — 3TO HE YTO MHOE, KaK
MPOIIeCC MTO3HAHUS MHOS3BIYHOW KYJIBTYPHI, B
MEPBYIO OYepellb, Yepe3 CPEACTBO BHIPAIKCHUS
3TOM KyJIbTYpBI, KOTOPBIM SBIISICTCS ONpese-
JIEHHBI WHOCTPAHHBIA S3BIK. OCHOBOH JIs
(hOpMHPOBAHUS COIIMOKYIBTYPHON KOMITETEH-
WU SIBJISIETCS 3HAHWE HAIMOHAIBHO - KYIIb-
TYpHBIX OCOOEHHOCTEeW cBoero Hapoja. Ha
3TOM 3Talle Mbl CTAIKHUBAaeMCs C OJJHON W3 He-
TaTUBHBIX peajifii HaIIero BPEMEHHU:. YacTo
CTY/IGHTHI HE 3HAIOT OCHOB KYJIBTYPHI, €€ pa3-
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HOBHJIHOCTEH, TPOHCXOXKICHUS O0ObYacB M
TpaJUINi, S3BIKOBBIX OCOOCHHOCTEH, CBsI3aH-
HBIX C MCTOPHUYECKUM DPa3BUTHEM CBOETO Ha-
pona. [ns onpeneneHust ypoBHs chopmupo-
BaBIIMXCA 3HAHUA O KyJIBTypHOM HacieIuu
HAMH TIPOBOAMJIMCH pPa3HOOOpa3Hble (HOPMBI
orpoca 1 aHKeTupoBaHus. B pamkax uccneno-
BaHUs ObUTH ONPOIICHBI HE TONBKO CTYACHTHI

Pa3HBIX KypCOB, HO U MPEICTaBUTEIN Pa3HbBIX
MOKOJIGHUM M pa3HbIX HAIMOHAJIBbHOCTEM.
AHanusupys pe3yapTaThl OIpoca, MOXKHO 3a-
METHUTb, YTO HE TOJBKO CTYACHTHI, HO M CBBI-
e 40% B3pocCIoro HaceJIeHUsl He 3HAIOT MPo-
HCXOXKICHUSI MHOTUX HAIOHAIBHBIX O0BIYa-
€B, UCTOPUYECKH OOYCIIOBIICHHBIX W3MEHECHUH
JIEKCUYECKOT0 COCTaBa SI3bIKa.

VpoBReHE CONMOKVIBTYPHEIX SHAHWH B PASHEIX COIMAIEHO — BO2PACTHEIX TPVIIIAY

Koan4ecTB0 ONpONMIeHHLIX: 52 9ei.; Bo3pacT: oT 14 1o 60 mert:
HAIIHOHA/ILHOCTE: PYCCKHE, Ka3axH, HeMIIB], TATaphl, VKPaHHIIEL

100
80 -l [ -
60 - B B
=
40 )
20 1
D B T T T T T
1 2 3 4 5 6
I LUKOMBHUKN O negarorm O CTYEHTEI m paboune m GeapaboTHele
Ili- BOHPOGH_HO Heropd 2. Bompocs! 0 TpagHImax 3. Bompocs! 0 reHeanorsH
TE'KE‘;IE‘HL ] OITPANIHMEAeMEIX HAPOOOE f. Bgnpgm o0
- DOMPOCEL O RYIRTYPE 5 Bompocs! 0 pelHrHE; ITHKETHEIX HOPMAaX.

(mHTepaTvpa, *HEOIHCE)

Kak BUIHO M3 BCEro KOJIMYECTBA OIPO-
IICHHBIX, HH II0 OJAHOMY OJIOKY BOIIPOCOB
YPOBEHb TOJOKUTEIBHBIX OTBETOB HE JOCTHT
100% ormerku. HawmOGonbiume 3aTpyaHeHHS
BBI3BIBAJIM BOIPOCHI 110 CPETHEBEKOBOW HMCTO-
pun KaszaxcraHa, o Tpaauuusx M 0ObIUasx,
penuruu, o cuMmBoiuke PecnyOnuku Kasax-
crad. Ouyenb Muorue (35 u3 52 onpoieHHbIX)
HE 3HAIM TpaKToBaHUs repba u (ara Pec-
nyonmukn Kaszaxcran, 40 venoBek cMOriM Ha-
3BaTh BCErO JIBa Ka3aXCKUX HAPOIHBIX MY3bI-
KaJIbHBIX HWHCTPYMEHTa — KOOBI3 W J0MOpa,
XOTSl Ha CCETrONHAIIHMA JIeHb HaM H3BECTHBI
Oosee naATHAAATA HauMeHoBaHuil. Tonbko 16
n3 40 onpoIleHHBIX YEJIOBEK Ka3aXCKOM Ha-
IIMOHAJILHOCTH Ha3BajM CBOUX HPEAKOB JIO
CEIbMOI'0 KOJIEHA, YTO SIBJIAETCS BaXKHEHIIUM
MoKa3aTelieM KaK 3HaHUSA KyJIbTYpbl, Tak H

CBHJICTEIHCTBOM PasBUTHs HAIHOHAIBHOTO
camocosHanus (ciaeayer orMeruTh, uro 10
aHKeTHpyeMbIX ObuTH crapiie 50 ner).

B 3T0#1 cBsi3M XOueTcd OTMETUTDH S3bl-
KOByIO0 monuTuky PecmyOmuku KasaxcraH, B
paMKax KOTOPOH OpraHHW30BaHBI CaMbIe pas-
HOOOpa3HBIE KYPCHI IO M3YYEHUIO TOCYAapCT-
BEHHOTO S3bIKa, B KOTOPBIX 3HAYNTEIBHOE Me-
CTO 3aHMMAaeT M3y4YeHHe HAPOIHBIX OObIYAECB
TPaauIMi ¥, COOTBETCTBEHHO, SI3BIKOBBIX SIB-
JICHW#, C HUMHU CBSI3aHHBIX.

Takum 00pa3oM, MOXXKHO CHENaTh BbI-
BOM, 4YTO (hOPMHPOBAHUE COLUOKYILTYPHOI
KOMITETCHIIMH Kak ©a30BOM I Meaua-
JMCKYPCHUBHON KOMITETEHIIUH OJDKHO CTaTh
OIHMM M3 KOMIIOHEHTOB ()OPMHPOBAHUS CIIe-
IUaIKCTa B JII00OH 001acTy.

Moaenb (QOpMUPOBaHUS COIHOKYIIb-
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TYpPHOH KOMIIETEHUMU JOJKHA COOTBETCTBO-
BaTh MPHUHIMIIAM HWHOS3BIYHOTO OOpa30BaHUs
B pamkax ypoBHeBoro oOyuenusi M. Tlox
MPHHIUNAMH O0YYEeHUSI MOHUMAIOTCS T€ HC-
XOJIHBIE TIOJIOKEHHUs, KOTOPBIE B CBOEH COBO-
KYITHOCTH ONPEACISIIOT TpeboBaHMs K y4ed-
HOMY IIPOLIECCY B ILIEJIOM M €ro COCTaBJISIO-
muM (LensM, 3amadaM, METoIaM, CpPeaCTBaMm,
OpraHM3alMOHHBIM (opMaM, mpoieccy 00y-
uyenus) [4, 147]. PaspaboranHas CTpyKTypa
COIMOKYJIBTYPHOH KOMIIETEHIIMH [O3BOJISET
neperT K 000CHOBAHUIO TIPHHIIUTIOB ee (op-
MupoBanus. OCTaHOBUMCS Ha HUX TOIpoOHeEe.

1. Ilpunyun uenpepvigHOCmMU U npeem-
cmegennocmu  00pa3oBaHUs. JTOT TPUHIMII
COOTBETCTBYET COBPEMEHHBIM IOTPEOHOCTIM
gyepe3 oOIIKe KOHIIENTyalbHbIC MOAXOBI Ha
BCEX YPOBHsX (Ha KaXXIOM YpOBHE — OImpere-
JICHHbIC YMeHUs). MeToJ0I0rHuecKoil OCHO-
BOi (hopMHpOBaHHUSI COIMOKYIBTYPHOH KOM-
METeHLINU SIBJIAETCS JIMYHOCTHO - OPUEHTHPO-
BaHHBIA MOJXO0M, 0a3UPYIOIIMICS HAa 3HAHHUIX
00IIMX 3aKOHOMEPHOCTEN Pa3BUTHS KYJIbTYPHI
B IIEJIOM, a TaKXKe Ha MpeolIaJaHuH KyJbTYy-
POIOrUYECKOro, MPoOIEMHOT0 U KOHTEKCTHO-
T'0 TIOJIXO/I0B.

2. Ilpunyun nosnanus u yuema yemHo-
CIHBIX KYTLMYPHBIX YHUGEpcanutl. ITOT IPUH-
[T SBIISIETCSI COBEPIIEHHO HOBBIM B METOJIH-
Ke 00y4eHHs MHOCTPAaHHBIM si3bikaM. [ToHsTHE
«KYIbTYPHOH YHUBEpCaJIHUU» BBOIWUTCS IS
TOro, 4YTOOBI HM30&KATh HENOCPEICTBEHHOIO
CpaBHEHUS KyJbTYp, OLIEHUBAIOIIETO OTHOIIIE-
HUSl K UHOSI3BIYHOM KyJIbType M YKpEIJICHUS
crepeorunoB. C OnHOM CTOPOHBI, OHO JaeT
OCHOBY COIIOCTaBJICHUSI KYJIBTYp TPUMEHU-
TENFHO K TAKUM TJIOOANBHBIM TOHSITHSAM, KO-
TOpBIE BMEIIAIOT B ceOe Bce BO3MOXKHBIE TIPO-
SIBJICHHMSI KaKOrO-TO KayecTBa, a C JIpPyrod —
MO3BOJISIET YK€ Ha HayaJIbHOM 3Tale 3HAaKOM-
CTBa C KaTErOpUsMH KYIbTYpbl H30eXKaTh JKC-
TPATONSIIHA COOCTBEHHBIX KYJIbTYPHBIX MPE-
CTaBJCHUN Ha KyJbTYpy HHOS3bIYHYIO. Bo-
IUIONIEHHE TIPUHIMIIA Yy4eTa KyIbTYPHBIX
YHUBEpPCAIUHA TO3BOJSIET PACIIMPUTH KPYTro-
30p oOydarommxcs, u30exkaThb CpPaBHCHHH,
MPHUITUCHIBAIOIINX TTOJIOKHUTEIBHBIC HITH OTPH-
naTeJabHbIE OTTCHKH 3HAYCHWH, W BBECTH B
MOHATUHHBIM annapar sS3bIKOBOM JIMYHOCTH
MOHSTHE <OTHOCHTEIILHOCTH U PEISTHBHOCTH»
KYJIBTYPHBIX KaTErOpUid M COOCTBEHHO KYIIb-
TYpHI B 1ie10M [5, 238].

3. IIpunyun KOMMYHUKAMUBHO — Medic-

KYIbMYPHO2O — 83aumodeticmeusi, obecriedn-
BalOUIMK Yy 00y4aeMbIX CIIOCOOHOCTH K MEX-
KyJBbTYPHOMY HHOSI3BIYHOMY OOIIEHHIO, CIIO-
COOCTBYIOIIMH (OPMHUPOBAHHIO «BTOPHYHOM
KapTHUHBI MHpa». DTOT MPHUHIUII MOXXHO TaK-
K€ TpaKTOBaTh KaK TPHUHIMI KyJIbTypHO-
CBA3aHHOTO COW3YYEHHS HWHOCTPAHHOTO U
pOIHOrO s3bIKOB. Ha3BaHHBINM MPUHIKIT Oa3u-
pyercs Ha JBYX B3aMMOCBS3aHHBIX MOAXOMaX.
[lepBBIii MOAX0J 3aK/IHOYACTCS B OOBSICHEHUHU
U JIEMOHCTpAIMN HEepa3pbhIBHOW CBA3HM KaXJ0-
IO KOHKPETHOTO $3bIKa U COOTBETCTBYIOIIEH
KyJIbTYpbl, TOHUMAaHUN TPUPOABI SI3bIKa Kak
HOCUTENS KYJAbTYpHl M €€ BoIIomeHus. Bces
pabora C JMHTBUCTUYECKUM MaTepHAIOM
JOJDKHA COMPOBOXAATHCSA COMOCTABIEHUEM C
KyJIbTYPHBIMH  LIeHHOCTsIMH. HeoOxommumo
TaKkKe TMPOCIENUTh 3aBUCUMOCTh PEUEBBIX
AKTOB MHOS3BIYHOM KYJIBTYPHl OT HAIIMOHANb-
HOM CHUCTEMBI KYJIbTYPHBIX LIEHHOCTEeH. AHa-
JIOTHYHYIO PaboTy HE0OXOIUMO MPOBOJUTH H
C eAMHWUIAMU pOAHOro si3bika. CoOcTBeHHas
KyJIbTypHasi HWICHTUYHOCTh TOpa3fo Jydlle
MPOSIBIISIETCS, @ 3aTEM U OCO3HAETCS Yepe3 CO-
IIPUKOCHOBEHHUE C APYTOM MHOSA3BIYHOW KYJIb-
TypoOii, uepe3 MOHATHE M BOILIOLIEHHE HWHBIX
LIEHHOCTeH U uaeanoB. M3 3Toro MOXHO cie-
JIaTh BBIBOJI, YTO COM3YYEHHE S3bIKA M KYJIb-
TYpHI Jydllle HAYUHATh C HHOCTPAHHOTO, MPO-
CIIeKHBAs B HEM OTpPaXXEHHE KYIbTYPHBIX
LIEHHOCTEH M MPUHUMAs UX TPaBO Ha CYyIIECT-
BoBaHHe. COOTHOCHMMOCTb KYJIBTYPHBIX U
JUHTBUCTUYCCKUX (PEHOMEHOB B paMKax OI-
peleseHHOro si3bika (yCTaHOBIICHHE KYJIBTYp-
HOI'0 KOMIIOHEHTA 3HAYCHHUS) SABJISIETCS HEOO-
XOAMMBIM YCJIOBHEM HX KYJIBTYPHO - CBSI3aH-
HOTO COM3Y4YEHHS M BOIUIOIIAETCS B OJHOBpE-
MEHHOM IIPEICTaBICHUN COMOCTAaBUMBIX JIMH-
IBUCTHYCCKHX  (CHOMEHOB  (JISKCHYECKUX
€IMHULI, TPAMMAaTHYEeCKUX ABJIEHUH, CTPYKTYp
pEYEBBIX aKTOB) B HEPa3pbIBHOW CBSI3U C BO-
IJIOMIEHHBIMH B HHX KYJIbTYPHBIMH IIEHHO-
cTsMu. «Yepe3 KOHTPACTHI ¢ U3y4aeMbIM fA3bI-
KOM CTYJIEHTHl Pa3BUBAIOT CIIOCOOHOCTh K
OoJIbIlIIEMy TNPOHUKHOBEHHIO B CBOWM COOCT-
BEHHBIH A3BIK U KYJABTYpPY M IOHHUMAIOT, YTO
CYIIECTBYIOT MHOT'OYHCIIEHHBIE CIIOCOOBI BU-
JIeHUsT MUpa». DTO OTHOCHTCS M K BepOaib-
HBIM, ¥ K HeBepOalbHBIM CpeICTBaM ooiliie-
HUSL.

KynbrypHOo-cBA3aHHOE COM3yUYEHUE
SI3BIKOB TeM OoJiee akTyajabHO, KOO OHO CIIO-
cOOCTByeT, 1O HalleMy MHEHHUIO, BEPHOMY
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BOCTIPUATHIO POAHOM KYJIBTYPHI ITOCPEACTBOM
n3ydqaemoro s3bika. CousydeHHe S3bIKOB U
KyJIbTYp OOJerdaeT TOHMMaHWE OO0ydaromiu-
MUCSI 00OBbEKTUBHBIX, 3AJI0KEHHBIX B MPUPOJIE
KyJIbTYpbI, TPUYUH HETaTHUBHOTO BOCTIPUATHUS
UX JICHCTBUI HOCUTEISIMU UHOS3BIYHOU KYJb-
TYpHI U BBIPA0OTKE YMEHUN BEPHOTO pearupo-
BaHHA Ha TaKoe BOCIPHUATHE, YTO, B CBOIO
o4epenib, ABIACTCA OJHUM W3 COCTaBIISIOMINX
3JIEMEHTOB TMPO(ECCHOHATBHON IOATOTOBKH
nepeBomunka [5, 242).

4. [Ipunyun smuozpagpuynocmu, Teope-
THYECKUM OOOCHOBaHHEM KOTOPOTO MOXKET
CIIY’)KUTh KJIaCCHYecKas TeopUs pedeBoi Jes-
tenpHOCTH JI.C. BBITOTCKOTO, COrNTacHO KOTO-
PO MHTEpPIICUXUYECKUE KAaTEeropuu, OCHOBaH-
Hble Ha HAONIONCHWU 32 WHTEPAKIUSIMH,
MPEIIeCTBYIOT ~ MHTPANCUXUYECKUM,  T.C.
BHYTPEHHHM KaTeropusM. JTO O3HAYaeT, YTO
3HAauYeHHE JeHCTBUS CHavyasla yCTaHABIMBACTCS
HAa OCHOBE HAOIONCHUIA 3a TOBTOPSEMBIM
NeWCTBUEM, 3aTeM BepUUIMPYETCsi MOocpe-
CTBOM COOCTBEHHOW JHEATETBHOCTH M JIHIIb
3aTeM TEepeXOJUT B 00JacTh KOTHHUTHBHBIX
npeAcTaBlieHnil uHauBuaa. [Jaxe npu MHTEH-
CUBHOM M J0CTaTOYHO 3((PEKTHBHOM H3yue-
HUW KyJBTYpBl CTpaHbl H3y4aeMoro s3bIKa
HEBO3MOXKHO BBIPa0OTaTh Yy O00yYaromuxcs
HABBIKH PEaKI[UH Ha aOCONOTHO BCE BO3MOX-
HBIE )KU3HEHHBIE CUTyalluu. B peanbHOI neii-
CTBUTEIHHOCTH HAIIETO BPEMEHU B MTOCTOSTHHO
MEHSIOUIUXCS YCIIOBHSX OOIIEHHS HEBO3MOX-
HO o0ecrneunTh KOMMYHHUKAaHTOB JIOOOW Ha-
MPaBICHHOCTH HCUYEPIBIBAIOIINM  HAOOpOM
CTpaTeruil JOCTH>KEHUS MOCTABIECHHBIX LIEJICH.
Bsamen »TOro mpemaratloTcsi KpPUTHYECKH
Ba)KHBIE WHCTPYMEHTHI MO3HAHHUA U TOHUMA-
HUSl COOCTBEHHOW W HWHOS3BIYHOW KYJIBTYpHI,
CpE/ICTBa aHAJIN3a U OIEHKHU JIIOOBIX KyJIbTYp-
HBIX MPAKTUK M 3HaYEHHH, C KOTOPBIMU CTal-
kuBaeTcs uHAMBUA. Kpome 3Toro, Bce 0O0Ib-
asi MOMYJIAPHU3aIUs aHTIIMICKOTO S3bIKa Kak
SI36IKA MEXIYHAPOJAHOTO OOIICHUS TPUBOJHT
K TOMY, 4TO oOydaromuecs He MOTYT B TIpO-
mecce OOy4YeHMsI HMPUOOPECTH 3HAHHMS O Ha-
LMOHATFHON WAEGHTHYHOCTH U  KyJbTypax
BCEX, C K€M OHH MOryT HMMeTh KOHTakT. C
3TOM TOYKHM 3pEHHsI STHOTpapuUecKUil MpUH-
U HE O3HAYaeT ATHOrpaduyecKkoro ommca-
HUS, a TpeAcTaBisieT coOOl COBOKYIHOCTh
3THOrpaUYECKUX MPUEMOB, HEOOXOAUMBIX
JUISl YCTaHOBIIGHHSI 3HAYEHHUS COOBITHH WIH
SIBIIGHUH M3HYTPH, C MO3ULUU T€X, KTO B 3TUX

COOBITHAX YYaCTBYET, HE UCTIONIB3YS TPH 3TOM
COOCTBEHHYIO KYIbTYpPYy KaK TOUKY OTCYeTa
Wwin dTaNoH. K Takum mpuemaMm OTHOCSTCS
OTCTpaHEHHOe HaONIo/IeHHe, BOBICUCHHOE
HaOJII0JICHHE, aHKETHPOBaHKe, cOOp (akThye-
ckoro marepuana [5, 246).

5. Ilpunyun peuenogedenueckux cmpa-
meeuti. CylITHOCTb TIPUHITUIIA PEUETIOBEACHYE-
CKMX CTpaTeruii CBOAUTCS K (HOPMHPOBAHHUIO
MOBEJICHUSI B MHOSI3BIYHOM COOOIIECTBE, OC-
HOBaHHOMY Ha 3HaHHAX O KYJIbTYPHBIX YHH-
BEpCANUAX, O COOCTBEHHBIX KYJIbTYpPHBIX IICH-
HOCTSIX M CIIOCO0axX MX OTPa)KeHUsI B TMOBEJIE-
HUM, Ha aHAJIOTHUYHBIX 3HAHUSX O KYJIbType
CTpaHbl W3y4aeMOro s3bIKa, Ha 3HAHUAX O
BO3MOXHOM KOH(JIMKTE WIH B3aUMOJICHCTBUN
KyJIBTYp, Ha 3HAHUAX O clocobax MeIuaIyH
BO BpeMs TaKOro B3aUMOJCHCTBHS, MOTHBA-
MU K TPUOOPETEHHUIO TaKUX 3HAHWUU, HA OM-
MATHYECKOM OTHOIICHUH K MPOUCXOASIIEMY U
BOBJICUCHHBIM B HETr0 WHAWBUIAM M Ha yMme-
HUSX JUHAMHYECKAM 00pa3oM BOILUIOTUTH BCe
9TH 3HAHUSI U OTHOIICHHS B aKTyallbHbIC JeH-
CTBHS B CaMbIX pa3HOOOpPAa3HBIX CHUTYaIHIX
obmenns. Ho ropaszno Gonee 3ddexTrBHBIM
1uist ipopeccoHaIbHON TOATOTOBKH OyyIiie-
ro TepeBogunKka OyJer OTCIeKHWBaHHE B3au-
MOCBSI3aHHOT'O TPOSIBIICHUSI KYJIbTYPHBIX YHH-
BEpcaliuii B pealbHOW JEHCTBUTENBHOCTH H
BBIpA0OTKAa YMEHUI MX y4yera B COOCTBEHHOM
MOBEJICHUU U B TOBEJICHUU BCEX OCTaJbHBIX
YYACTHUKOB aKTa KOMMYHHKanuu. s anek-
BaTHOTO MOBEJCHUSI OOYYAIONIErocs B pealib-
HBIX CUTYyalMsIX OOLIEHWSI Y HEro JOJDKHBI
OBITH COPMUPOBAHBI ONpEICICHHBIE KOMIIO-
HEHTHI MEXKYJIBTYPHOH KOMIICTEHIIUU: B JINH-
I'BUCTHYECKOH cepe — 3HaHUEe 0COOEHHOCTEH
rpaMmaTHdeckux crpykryp WA, B counonus-
IBUCTHYECKOH cepe — cxeMy BbIOOpa U mpo-
SIBIICHUSI CPEJICTB BBIPAXXCHUS, B CTpaTermye-
cKkoil cepe — yMeHHE BHUJICTh JCHCTBUSA B
JBOMHON IEPCHEKTUBE, YUYUTHIBASI Pa3HUIY B
MOJIETISIX PEUEBOT0 MOBECHHUS B WHOS3BIYHOM
U COOCTBEHHOW KYNbTYype, B COIHOKYJIbTYP-
HOW 00NacTH — 3HAHWE O KOHKPETHBIX KYIIb-
TYpPHBIX YHHUBEPCAIUSAX CTPAaHBl H3y4aeMoro
SI3bIKA U e¢ HAIOIHEeHUsI B COOCTBEHHOW KYJIb-
Type; 3HaHHE O TOM, KaK COOTBETCTBYIOIIWE
MPOSIBJICHHS TAHHON YHWUBEPCAIMU MOTYT CTe-
PEOTHITHO BOCIPHHUMATBCS HOCHUTEISIMH CO-
OTHOCHMBIX KYJBTYp; YMEHUE HApSAY C UICH-
TU(UKaAIMEll M3BECTHBIX paHee MPOSBIICHUH
KyJbTYPHOH YHWUBEpPCAIIMU BBIWICHSATH €€ HO-
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BBIC MPOSBIICHUSA; B COLMAJIBHON o0JIacTH —
YMEHHE BBICTYIIATh ITOCPEIHUKOM MEKIY COO-
CTBCHHBIM BOCIPHUATHEM YHUBEPCAJIHMM U €€
BOCIIPUSATUEM B KYyJbTYypE U3y4aeMoOro s3bIKa,
T.€. OCO3HAHUA Pa3IUYUil 3HAYCHUH JaHHOU
YHHBEpCAIHH, OOCYXKJaTh 3HaUYeHHE C cole-
CEIHUKOM, J1I0OMBAasICh CO3JaHMs OOILEro 3Ha-
YCeHHUS, aJalTHPOBaTh COOCTBEHHOE IOBEIEC-
HUE K PEajbHOCTH HHOSA3BIYHON KYJIBTYPBI U
BECTH Ce0sl B COOTBETCTBUH C €€ HOPMaMH.

dopMHpPOBaHHE  PEUCIIOBEICHYCCKUX
CTpaTeruii MoOKeT 0a3MpoBaThCs Ha CIICIH-
albHO pa3pabOTaHHOW CHUCTEME 3aJaHui, a
MOKET HaXOIUTh CBOE OTPaKCHHE U B HOBOM
HAaIlOJHCHUH TPAJUIMOHHBIX ACIEKTOB IIpe-
MOJIaBaHUs, CBS3aHHBIX C BUJAMH PEUYCBOM
JeATeNbHOCTH  (ayAMpOBaHWE, TOBOPEHHE,
YTEeHWE M MHUCHMO), ITOCPEACTBOM HOBOTO CO-
JepKaHUS S3bIKOBBIX, YCJIOBHO-PEUEBBIX U
COOCTBEHHO PEYEBBIX YIPAKHEHUH W BHUIOB
pedyeBoi akTUBHOCTH. Ha cTaiuu SI3bIKOBBIX
YIPaXHCHUIH 00YJaroIInuecs M0KHBI YCBOUTh
3HAHUS, BXOMAAIIME B BBIIICIICPECUNCIICHHBIC
cyOkommereHiuu. Ha cragum pedyeBbIX yII-
pPaXHEHUH M BHIOB JCITCIBHOCTH (POPMHPO-
BaHUE COIMOKYJIBTYPHOH KOMIIETCHIIUU OCY-
IIECTBISETCS MMOCPEACTBOM OTOOpa Marepua-
Jla, BBIPAKAIOIICIO MCCICAYEMYIO KYIBTYp-
HYK) YHHUBEPCAJIUIO HanOolee aJecKBATHBIM U
SKCIUIMIIMTHBIM 00pPa30M M IOCTOSHHBIM 00-
palleHueM K COIOCTABJICHUIO BBIPAXKCHHUS
YHUBEPCAIMM B POAHOW M M3y4aeMOM KyJbTy-
pe, a TakKe MOCTOSIHHBIM KOHTPOJIEM 3a 0CO3-
HaBaEeMOCThIO, PEISTHBHOCTHIO U AMIIATHYHO-
CTBhIO peakiuii O0YyYaroIIUXCS Ha M3ydaeMbId
MaTtepuan. Pabora c moboit uHpOpMaren
MpEojiaracT HOBOE COACpNKaHUE Kiaccuye-
CKUX IPHEMOB. OTCISKHBAHHUE COOCTBEHHBIX
peakIuii Ha YHUBEPCAIHMHU, BBIABM)KCHUE BEp-
CHUU B 3alllUTy CBOEH TPAaKTOBKH, OTIEICHUE
(haKTHYECKOro MaTepuaja OT MHEHUU U CYXK-
JICHH, MPOTrHO3MPOBAHKE NATBHEHIIETO pas-
BHUTHS CHTYallUd M MOCTYIIKOB JCHCTBYIOIIMX
o [5, 253].

6. Ilpunyun ocosnagaemocmu u nepe-
Jrcusaemocmu. ITOT TPUHIUI CXOJEH 10 CBO-
e HaIPaBJICHHOCTH C MIPUHIIUIIOM WHIWBUIY-
aJbHOM HAIPaBJIEHHOCTH O0O0y4eHUs. boib-
IIMHCTBO KYJIbTYPHBIX IPEICTABICHUH U IICH-
XOJIOTMYECKUX PEaKIMii Ha HUX HAXOAATCS B
obnmactu Gecco3narensHOro. s ynpaieHus
3TUMH (PCHOMEHAMH HEOOXOIMMO, KaK MHHH-
MyM, MX OCO3HAaTh, T.C. IEPEBECTH M3 00JIaCTH

0ecco3HaTEeNIBLHOIO B 001aCTh 0CO3HABAEMOTO,
YTO BO3MOXKHO IIPH MX OTKJIOHEGHHUH OT CTaH-
JIApTHBIX HOPMATUBHBIX OKujauuil. Eciu muH-
JUBHUJ] KAKOS-TO BPEeMsl HE MCIIOJIb3YeT MPHOO-
pETEHHBIC 3HAHUSA, YMEHUSA M HAaBBIKH, TO CY-
IIECTBYET pealibHas OMaCHOCTh WX HUBEIHPO-
BaHMA M JaXe TOJHOM yTepu. BxitoueHue
SMOILIMH, CBSI3aHHBIX C MEPSKUBAHUEM, TTO3BO-
JiseT C(OPMHUPOBATH OTHOIICHHE K OOBEKTY
MepeKuBaHus (B HAIlEM Ciydae, K KyIbTyp-
HBIM YHHUBEPCAJIUSAM CTPAHBI U3ydaeMOro SI3bI-
Ka) M COXPaHUTh M YIIPOUNTH KaK 3HAHHS, TaK
Y YMEHHS, CBSI3aHHBbIC C HUM. [IpuHIIMI 0CO3-
HaBaeMOCTH OCHOBaH Ha OOYy4YeHHUH depe3
OIBIT W TOKPHIBAET OUYCHb IIUPOKUN CIIEKTP
BHJIOB JICITCIBLHOCTH, KOTOpBIC, Hapsmy ¢
bopmanbHbIM (TPaAMIIMOHHBIM) O0yYCHHUEM,
BKJIIOUAIOT MPAKTUYECKYI paboTy B o0nactu
crienuanu3al 1 HedopMaibHOe 00ydeHHE
MyTeM BKJIIOYCHHUS OOYYAIOIIHUXCS B pa3jiny-
Hble BHUJBl HMMHTATUBHOW JEATEIbHOCTH.
HMeHHO uepe3 OMBIT M ONBITHOE OOydYeHHE
MIPOUCXOIUT HEMOCPEACTBEHHBIM KOHTAKT C
M3y4aeMbiM (PEHOMEHOM B IPOTHBOIOJIONK-
HOCTh TOMY, YTO O HEM MOXKHO YCJBIIIATh,
MpoYecTh WK MoayMaTh. Hekoropyio HacTo-
POKEHHOCTh MOYKET BbI3BaTh TOT MOMEHT, YTO
o0y4yeHHe A3bIKY B HAIIMX YCJIOBHUSAX HCKIIIO-
YaeT HEeMOCPEACTBEHHBIM ayTEeHTUYHBIA OMBIT
OOIIICHUSI C HOCUTEISAMHU f3bIKa, a TAKKE ak-
THBHOE DKCIEPUMEHTATOPCTBO B ATOHM cdepe.
Tor HemocpeACTBEHHBIA KOHTAKT, KOTOPBIH
HMEET MeCTO B MPO(eCCHOHATBHON AesATEeNb-
HOCTH IEPEBOAYNKA, OKA3bIBACTCS COBEPIIICH-
HO HEIOCTATOYHBIM I HAYYHO - 0OOCHOBAH-
HOT'O OIBITHOTO H3y4YCHHS KYyJbTYpPHBIX YHH-
Bepcamuii. OHAKO MOMEHT 3MOIMOHAIbLHOU
MICUXOJIOTUYECKON BOBJICUYCHHOCTH B JICSATECNIb-
HOCTb BIIOJIHE JIOCTHXKHM IOCPEACTBOM TaKHX
YIPaXHEHHH, KOTOPBIC IMO3BOJIAIOT 00ydaro-
IUMCS J1eJIaTh HE TOJIBKO MHTEIICKTYaabHbIC
OTKPBITHS B KOTHUTHUBHOU cepe, HO U mepe-
JKUBaTh WX DMOI[MOHAJIBHO, MOPaXasiCh TOMY,
YTO paHee He 3aMeuajl 0YSBUIHOTO, WU TOMY,
YTO 32 MPUBBIYHBIM CKPHIBACTCSA COBEPIICHHO
opuruHaibHoe. HemocTynHbli Henocpenct-
BEHHBIM OIBIT OOILICHHS 3aMCHSETCS OIBITOM
OTKPBITUS HEU3BECTHBIX paHee KYJIbTYPHBIX
LIEHHOCTEH MJIM HEMO3HAHHBIX COOCTBEHHBIX
peaknuii. Ho cam o cebGe ombIT He TapaHTH-
pPYyeT OCO3HAHHOCTH M IMEPEKUBAEMOCTH U HE
MPUBOIUT K HOBBIM 3HAHHUSIM W KadyecTBaM
JIMYHOCTH. 3a HEMOCPEACTBCHHBIM OIIBITOM
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JIOJDKHBI TTOCTIEIOBAaTh OCO3HAHHOE HaOIoIe-
HUE U CAaMOHAOITIOICHNE U aHAJIH3.

B nHameli TpakTOBKE NpPHMHIMI <«IIe€pe-
KHUBAEMOCTH>» COJICP)KUT TaKUe KOMITOHEHTHI,
KaK. HEMOCPEICTBEHHBIN OIBIT OTKPHITHS B
ceOe HOBBIX MpPEJCTAaBICHUH, CaMOHaOIoIe-
Hue 3a (OPMHPOBAHUEM COOCTBEHHBIX TpE-
CTaBJICHUII M 3MOLMOHAJIBHBIX PEAKLUMH;, HX
aHanM3 U 0003HauCHUE B BUJC MOHITHH; MIPH-
MEHEHHE TNPHOOPETEHHOTO OIbITa B HOBBIX
YCTIOBUSX.

J1st ocyliecTBiIeHUsT TaAKOM NOCIEA0BA-
TENFHOCTH B MPOIECCE IKCIIEPUMEHTATBHOTO
o0ydeHusi oOecreunBaach IOBTOPSEMOCTD
CXOXHX CUTyallMi: CHavaja JUIs OTKPBITHS»
B KYJIBType WK B ce0c¢ HOBBIX KAa4ecTB, 3aTeM
JUISl IPUMEHEHUST KOTKPBITOTO», T.€. Iprodpe-
TEHHOrO (3HAHHs, YMEHHs) TMOCPEICTBOM
onbITa (HampuMep, CIOCOOHOCTH OICHUBAThH
COOBITHSI IBOSIKKM 00pa3oM), B HOBBIX CHUTYya-
IHSX.

1. Ilpunyun ynpasnsemocmu u aoanma-
Yuu K UBSMEHEHUIM 8 COYUATbHO - IKOHOMUYe-
ckou u npogeccuonanvrol cepe. Ipu dop-
MHUPOBAHUN COIHOKYJIBTYPHOH KOMIICTCHIIHH
MPHHIUIT  YIIPABJISIEMOCTA OTHOCUTCS HE K
KOTHUTHBHOW cdepe MNPOTHO3MPOBAaHUS H
yIpaBieHusl COOCTBEHHBIM TOBEACHUEM, a K
MICUXOJIOTUYECKON chepe ymnpaBiaeHHUS — COO-
CTBEHHBIM OMOIOHAIBEHBIM COCTOSIHHEM. J[iIst
MPOMYKTUBHOTO OCYIIECTBIICHHS MEKKYIIb-
TYpHOTO OOLICHUSI «MEIuaTop» KyJIbTyp —
WMEHHO TaKOBBIM M SIBIISICTCS MEPEBOIUHK —
JOJDKEH 007alaTh CHOCOOHOCTBIO YIPaBIISTh
CBOMMH DMOIIMSMH, T. €. paclo3HaBaTh coOCT-
BEHHBIC YYBCTBA W BBHIpaXkaThb WX IpHEMIIC-
MbIM 00pazom. [IpuHIOHI yHIpaBIsSEMOCTH
MpeAronaraeT pa3BUTHE CIEAYIONIUX KOMIIO-
HEHTOB. 3HaHWE COOCTBEHHBIX AMOIIM; pas-
BUTHE CAMOIIO3HAHHMS; YIPaBICHUE DMOIIHSI-
MH, CaMOMOTHBAIlUs; YMEHHE CJIIep)KHBATh
SMOIIVH.

Ocoboe 3HaveHHe MMEET CIIOCOOHOCTh
VIIPaBIATh COCTOSHHEM HEONpEIeIeHHOCTH,
MOCKOIIBKY 3TO — CaMO€ paclpoCTpaHEHHOE
TICHXOJIOTMYECKOE COCTOSIHUE TIPU COMPHUKOC-
HOBEHUU C HHOS3BIYHON KYyJNbTYpOH. YMes
KOHTPOJIMPOBATh CBOU AMOIIMH, HHAUBUJL CIIO-
co0eH OBICTpee MPHUCIIOCA0IMBATHCS K JIIOOBIM
W3MEHSIFOIIMCS YCITOBHSIM.

8. Ipunyun smnamuu. TpuHiwn sMmna-
THUU HaTpaBiieH Ha (popMUpPOBAaHUE TAKOTO Ka-
YyecTBa Xapakrepa S3bIKOBOH JIMYHOCTH, Kak

CIIOCOOHOCTh K B)KMBAHWIO B TEPCKUBAHUS
Jpyroro WHAWBUAA, OH COACPKUT HauOOIb-
AN SMOLMOHANBHBIM KOMIOHeHT. Crioco0-
HOCTh TIPOYYBCTBOBATh, YTO YYaCTHHUK KOM-
MYHUKAIIUA MOXKET MepeXHBaTh COOCCETHUKA
B €ro COOCTBEHHOM IMOJIOKEHHUHU U B €r0 yCIIo-
BUSIX, TIPUBOAUT B KOHEYHOM HTOTE K (POpPMU-
POBaHUIO BTOPUYHOM KapTuHBI Mupa. Hambo-
nee d(hdeKTHBHBIM TpUEeMOM (OPMHUPOBAHHS
OMIIATUH SBISIETCS paMaTH3UPOBAHUE CHTYa-
UM, WM BXOXJIEHHE OOYyYaroluxcsi B POJIH
npyrux jroaei. OcHOBHOM 3¢ ekt apamaTH-
3alli¥ 3aKIII0YaeTcs B KOHQPOHTAIIMY C CAaMHUM
cO00i, B OTKPBITHHA TOTO, YTO MOXET YYBCT-
BOBATh W MMEPEKUBATH CYOBEKT MO-APYrOMY, U
MOCPEACTBOM AITOTO OTCTPAHSATHCS OT O0OOMX
THTIOB TEPESKUBAHNN U BOCIIPUHUMATH TIPOHC-
XOJIA11lee B JJBOMHOMN MEPCIIEKTUBRE.

9. Ilpunyun npobaemuocmu — NO3BOIS-
er chopMHpOBaTH yMEHHS HaOIIOACHUS |
aHaliN3a CUTYallud, YMEHUsS paboTaTh ¢ Hayd-
HOH JUTEPATypOll U BECTH CAMOCTOSTEIBHOE
HCCIIeIOBaHHEe, WMETh M OTCTaWBaTh CBOIO
TOYKY 3peHus. Peanmzanus mpuHIMIA IIPO-
OJIEMHOCTH TaKXe CrocoOCTByeT (hopMUpOBa-
HUIO «BTOPUYHOW KAPTHHBI MHpa». OITOT
MPHHIUIT TIPEIoNaracT HaJIWYAe CHCTEMBI
MpoOJIeMHBIX 3aJlaHUi Ui O0y4YeHHUsl CIOCO-
O0am wux pemenus. [IpuHIUI MPOOGIEMHOCTH
npuodperaer ¢hopMy OHHAPHOTO MOJICIHUPO-
BaHUS Pa3BHBAOLICHCS MPOOIEMHOW CHTYya-
MU B Tporiecce POPMUPOBAHMS COLUOKYIIb-
TYpPHOH KOMIETEHIINH CTYJEHTOB MEPEBOIUH-
KOB. [IpyruMu clioBamMH, 3TO — MPUHIIHIT TIPO-
ONeMHOW MaTepHaaN30BaHHON JNeSTEeNbHOCTH
MEPEBOJUMKOB, PYKOBOJAWMOH MperoaBaTe-
neM. Peanmusyercs yepe3 MpoeKTHBIC 3a1aHUs,
HCCIIEIOBATENILCKYIO paboTy, TMEpenucKy ¢
MPEACTABUTENSAMH  MHOS3BIYHOM  KYJIBTYPHI,
O00OMEH OIBITOM.

10. Ilpunyun aymenmuyrnocmu y4eOHO-
ro MaTepHaa IOJIOKEH B OCHOBY 0TOOpa TEK-
CTOBOT'0 MaTepuaia npu pa3paboTKe Kak CHC-
TEMbl YIpaKHEHU! W 3aJaHui, Tak U paspa-
ootke yuedHoro mocobus [[Lykun 2006, 156].

11. Ilpunyun npogeccuonanrvrol Mmo-
mueayuu. 10 MHEHHIO MHOTHUX HCCIIEIOBATE-
JICH, TICPBBIM M 00sI3aTENIbHBIM 3TarioM ¢op-
MHPOBAHUSI YMCTBEHHBIX ACHCTBUM SIBJISIETCS
MOTHUBAIHS 00yYarOIIIXCsl, KOTOPYIO MOKHO U
HeoO0XxoauMo (OpMHUPOBATH B Mpoliecce 00y-
yenus [6, 197]. MoruBannonnas cdepa mpo-
(eccHOHANBHOW JIEITETBHOCTH TIEPEBOAYMKA
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HCOAMHAKOBA Ha pa3IMYHBIX CTAAUAX HpO(i)eC'
cuoHanm3aiuu. Ha cragum BeiOOpa mpodec-
CHH y CTYJIEHTOB (pOpMUpYETCS MHTEpEC K ee
COJ/IEP)KAHUIO U 3HAYMMOCTH, BOSHUKAIOT TIep-
BbIe MpodeccroHanbHble OXKUAaHUs. B mpo-
1ecce COOCTBEHHO MPOQeCCHOHANIBHOTO 00Y-
YCHUSA TIIPOUCXOIUT TICpBHYHAA adallTalusa
JIUYHOCTH K Oyayinedl IesITeIbHOCTH, YTO4-
HSIOTCSL CBOU MPO(ECCHOHATIBHBIC IPUTS3AHUS
M CIOCOObl MX JOCTHKeHHs. [IpuHIMI mpo-
(eccHoHANBHOW MOTHBAIlMH, a TaKXe IMPHH-
Ui CTUMYJIMPOBaHUA MOI0KUTEIILHON MOTH-
BallMM OOy4YeHHsT UMeEeT CBOed 3amadell To-
BbIIICHHE 3(QQEKTUBHOCTH BCEro Mpolecca
00y4YeHHMS B 1IEIOM. DTOT MPUHIKII IPEAIoia-
raer HCIOJb30BaHUE COIMOKYJIBTYPHBIX 3Ha-
HUIi B Ipollecce BCEX BUJIOB IEPEBO/A, a TaK-
)K€ B paMKax MEXKYJIbTYPHOW KOMMYHHUKa-
un. JIro0oe BBICKAa3bIBAHUE, PEUEBOEC JCHCT-
BHE 0Oyd4arolerocst JODKHO TOOYKIAaThCs
BHYTpPEHHEH MOTPeOHOCTHIO, MOTHBOM, a HE
BHEIIHUM CTHMYJIOM (IIPHKA30M yYHUTENs, He-
00X 0IMMOCTBIO TIpOdeccH).

12. [lpunyun docmynHocmu u NOCUTb-
Hocmu, KOTOPBIH TpeOyeT, 4TOObI CoAepIKaHKE
OOy4YeHHUsI CTPOMJIOCh Ha YPOBHE PEajbHOIrO
obrieHus. [IpUHIUI JOCTYIMHOCTA M TOCHJIb-
HOCTH TIPEIoJaraert, 4To MaTepua Juis o00y-
YeHUsl OyAeT MpeNoCTaBIsThCS B COOTBETCT-
BHUU C YPOBHEM O6y‘~IeHHOCTI/I U UHTCIICKTY-
AIbHBIMA  OCOOCHHOCTSIMU  O0Y4YaIOIIUXCS, a
ero ycBoeHHe He OyIeT BBI3bIBATh HEMPEO.I0-
JIUMBIX TpyAHOCTEH. B mpoTMBHOM ciydae
BO3HHKACT HEXENATeIbHAs Meperpy3Ka u pes-
KO TMajiaeT MHTepec K 3ausaTusaM. J[iis peanunsa-
ouu rnpuHOumna JOCTYIIHOCTH U IMOCUJIbHOCTHU
Ha 3aHATUAX HeO6XOIII/IMO YUUTLEIBATH CJIC-
Ayromue MOMCHTEIL. KOHTPOJIb YCBOCHHA Ma-
Tepuaja B Tpoliecce OOydYeHHs, MIaHUPOBa-
HHE 3aJlaHUM C Y4EeTOM WHIUBUIYaJbHBIX
OCOOCHHOCTEH  y4aluxcs, KOPPEKTHPOBKA
3aJlaHui M CO31aHKe OJaroNpPUATHBIX YCIOBUH
JUIS peanu3alui yueOHOH mesTeapHOCTH [4,
155].

B mnponecce MeXKyIbTYpHOM KOMMY-

HUKAI[MA OCHOBHYIO POJIb UTPAET MEPEBOAUNK
— YENIOBEK, BIAJICIOIINI OJHUM HIIM HECKOJb-
KUMHU WHOCTpaHHBIMHU si3bikamu. [yt obecrie-
YEeHUS] MeKKYJIBTYPHOH KOMMYHHKAIIMU TIepe-
BOJIYMK B HAIlle BpeMs JIOJDKEH OBITh HE TOJb-
KO OWJIMHTBOM, HO U «OUKYJIBTYpHBIM». Benb
MEepeBo]] — 3TO HE MPOCTO 3aMEHA OJJHOTO SI3bI-
Ka JpyruM, B TIpOIlECCE CTAIKUBAIOTCA pas-
JUYHBIC KyJIbTYphI, pa3Hble CKJIAIBI MBIILIE-
HUS, pa3HbIC 30X, Pa3HbIC YPOBHHU pa3BU-
THSI, TPAJIUIINN H YCTAaHOBKH.

Jnst obecrieueHns yCIEnHoro npoiecca
KOMMYHHKAIIUU TIEPEBOAYNKY HEOOXOIUMO He
TOJIBKO BJIAJIETh SI3BIKOBBIMH CpPEICTBAMH, HO
W yMETh HCIOIh30BATh UX B COIMAIEHOM KOH-
Tekcte. [109TOMY COLMOKYNBTYpHBIE 3HAHHS
UMEIOT OJIHO W3 OCHOBOIIOJIATAIOIINX 3Haye-
HUHM 151 GOpPMUPOBAHHS MPOPecCHOHATEHON
MEepEeBOTYECKON KOMIETEHINHU. YacTHbIe 3Ha-
HUSL U yMeHUs, cHOPMUPOBAHHBIE B paMKax
COIMOKYJIBTYPHOW KOMIIETEHIIMH HEoOXOau-
MBI [Tl QOPMHUPOBAHUS MeTUA-TICKYPCHUBHON
KOMITETECHITUH.
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VK 894.1

K BOITPOCY O NEPEBOJE DKOHOMUYECKHUX TEKCTOB
Jlsaynosa O.M.

OKOHOMHKA — 3TO HayKa, a TaKKe 0Co-
0ast cepa OOIIECTBEHHOH >KHM3HH, KOTOpas
BBIXOJAWUTH 3a IMPEACIbI HAYYHOI'0 ITO3HAHHUA.
OKOHOMHKA BKJIIOUaeT B celOs pasiuyHble
HAyKWd W pa3Hble 00JAacCTH YellOBEYECKOH Jiesi-
TEJIbHOCTH. MaT€MaTUuKy MCHCIKMCHT, COILIU-
albHbIC HAYKH, reorpaduio, UCTOPHIO U T.JI.
DKOHOMHYECKHE TEPMHHBI COCTaBJISIOT OC-
HOBHYIO 4acTh TekcTa. HaydyHO-TexHHUUYecKuid
MPOrpecc, MEeKyHAPOIHOE COTPYIHUYECTBO B
pa3MYHBIX 00JACTAX W JPyTHUe BasKHEWIIHE
SIBJICHUS] [IMBHJIM3AIIMM MPHUBOAIT K HeObIBa-
JIOMY Pa3BUTHIO BCSKOTO POjia KOHTAKTOB, HE
TOJIBKO MEXAY TOCYAApCTBAMM, HO U MEXIY
Pa3HOS3BIYHBIMU OOIIECTBAMH JtocH. B Ta-
KHUX YCIIOBUSIX YpPE3BBIYAHO BO3PACTAET POJIb
nepeBojia Kak CpeicTBa, KOTOPBIA OOCTYXH-
BaeT MOJMTHYECKUE, DKOHOMHUYECKHe, oolie-
CTBEHHO-IIOJIUTUYECKHUE, HAy4dHbIC, KYJIbTYp-
HO-ICTETHYECKUE U IPYrHe OTHOIICHUS HapO-
J0B. B cBs3u ¢ u3MeHEHHsAMH BO BCEM MHpPEC
SKOHOMHYECKasl TeMa SIBJISIETCSl OMHOM U3 ca-
MBIX NOIMYJIAPHBIX KaK JJId CIICIUAJIMCTOB, TaK
U Ijd IIpOCTOro O6BIBaTeJ'I$I, HarpsAMyro HE
BOBJICUCHHBIX B MUDP (PMHAHCOB, KPEAMUTA, Jie-
HOXHOTO OOMEHa W TIPOM3BOACTBA. Peras
npobsieMy (PMHAHCOBOIO KpH3HCa, IKOHOMH-
CThbI, ITOJIUTUKH U 6I/I3HeCMeHBI IIPaKTHYCCKU
BCEX CTpaH OOBEIUHHIIN CBOW YCHIIHS B CO3-
JTaHUM aHTUKPU3UCHBIX MPOrpamMM. DKOHOMH-
YecKHe KypHAIbI BCEX CTpaH MyOJIMKYIOT CTa-
ThU, O0030pbI, AaHATUTHYECKHE COOOIICHHS,
IIOCJIEAHUE HOBOCTH Ha JAHHYIO TeMy. JIroau
BCEX BO3PAcTOB U Mpodeccuii akTUBHO 00Cy-
KAAKT 3TU HOBOCTHU, WM BBIPAXXarOT CBOC OT-
HOIIICHWE K HUM. DKOHOMHYECKas Hayka, Kak
U BCs Jpyras, MIMEeT CBOM COOCTBEHHBIC Tep-
MHHBIL. B 9KOHOMHYECKHX TEKCTaX MHOTO 0CO-
OBIX MIMOMATHYECKUX BhIpaXCHUH U (hpaseo-
JIOTUYECKUX COYETaHUH, KOTOPhIC HE YIIOT-
PEOSAIOTCS WM PEIKO YIIOTPEOJIIOTCS B 00-
LETUTEPATYPHOM  A3bIKe. [l  ycHemHoro
OCYIIECCTBIICHUSI TIEPEBOJIa B PACIIOPSIKCHUH
nepeBoagYrnkKa HUMECIOTCA pPAa JICKCUYCCKUX U
JIEKCUKO-CEMaHTHYECKUX TPaHC(HOPMAITHid.

OpnHa u3 TpanchopMaluii - 3To KaJbKa:

economic growth — bskxomoMuueckmii
pocr,

global downturn —ro6aabpHBIH dKOHO-
MHYECKUH CIIaf,

industrial production - mpomblIlUIeHHOE
MPOU3BOICTBO,

gross domestic product — BHyTpeHHHU
BAJIOBOM IPOAYKT

He Menee 3HaunMa v TpaHCITUTEPALUS:

UNESCO — IOHECKO;

INTERPOL — MHTEPIIOJI

Export - sxcniopt

TpaHCKpUNIHA BCTpeYaeTcsl MpH Tepe-
BOJIC UMEH COOCTBEHHBIX M JAPYI'HX Ha3BaHHI:
Kaoru Yosano - Kaopy Ecamo, Wall Street
Journal - Yomi-cTpuT [KOpHA.

B SKOHOMHYECKHX TEKCTaX M CTaThiX,
KpOMe CIelHaJbHON JIEKCHKH W TEPMHUHOB,
BCTpeYaercs U o0IIeynoTpeOnTeIbHAS JICKCH-
ka: work, company, office - He BbI3bIBacT
TPYIHOCTEN NpPHU MEPEBOJIE.

Taxke CyIIECTBYIOT CJIOBa M CIOBOCO-
YeTaHus, CIy)Xallhe Ui BBIPaXXCHUS OTHO-
IICHUS aBTOpa K M3JIaraeMbIM (pakTtam uid Jyist
yrouHenus 3Tux (akroB. Hanpumep: at most ¢
aywwem cayyae, needless to say ne sovizvisaem
comnenus, unfortunately «  coorcanenuro,
strictly speaking cmpozo 206ops, in a sense
uzgecmuom cmuicie. HeoOX0AMMO TMOSICHUTH
TO, YTO CYIIECTBYET OOMIMPHAS TPy CIIOB H
TEPMHUHOB, KOTOpasi Ha3bIBACTCA KaK "JIOKHBIC
npy3bsi iepeBoaunka” (Hanpumep, data - man-
Hble, decade - mecaTuuHbll, instance - sk3em-
wisip, simulation — mMonmenupoBaHue), TpaHC-
JUTEPAlMOHHBIN TIEPEBO/I KOTOPBIX TPUBOJHT
K HCKa)KEHHSIM CMBICIIA TIEPEBOANMOI0 TEKCTA.
J7ist crienualbHbIX TEKCTOB XapaKTEepHO TaKKe
HaJM4Yue COKpalleHUN u abOpeBuaTyp, KOTO-
pble, B OCHOBHOM, HCIIONB3YIOTCS TOJBKO B
HSKOHOMHYECKUX TEKCTaX, CTaThsX M JIOKYMEH-
Tax. AOG6pesuaTypsr (abbreviations) obpasy-
IOTCSI OT HayaJbHBIX OyKB 3HaMEHATEIbHBIX
CIIOB CIIOBOCOYETaHMs: OYKBBI COKpAIEHbI,
B OCHOBHOM TOYKH HE CTaBSTCS. AKPOHUMBI
(acronyms) mpencraBisioT co0oi cokpaiie-
HUS, KOTOpBbIE YUTAIOTCS M BOCIPHHUMAIOTCS
Kak OOBIYHBIE JIEKCHUIECCKUE CTHHHMIIBI.

[epeBon abOpeBUATYPHI:

IMF - International Monetary Fund —
MexmyHapOIHbIH BaTIOTHBIA (HOH
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ITepeBon
TpaHCIUTEPAIH;

BBC - «0u-6u-cu».

Hns aHrIMiCKUX 3KOHOMHYECKHUX Ma-
TEpUAIIOB OCOOECHHO XapaKTEpHBI OMpesese-
HUS TIOHSTUH U ONHCAaHHE PEallbHBIX 00HEKTOB
IIyTEM YKas3aHUs Ha ux cBoicrBa. [l mepe-
BO/Ia SKOHOMHYECKHX CTaTell M TEKCTOB IIIH-
POKO HCIIONIB3YIOTCS TPOCThIE ABYXCOCTaBHBIC
MPEeUIOKEHNUS. C COCTABHBIM CKa3yeMbIM, CO-
CTOSIIIMM M3 TJIaroja CBA3KH W MpeIuKaTHBA!
Profits is the revenue minus costs — 3arparsl,
BBIUTEHHBIE M3 J0Xojaa. YacTtoe HCMoib30Ba-
HUE€ MPUYNHHO-CIEACTBEHHBIX COI030B U JIO-
THUYECKUX CBSI30K B Hayaje ab3ala CTaHOBUTh-
Csl OIHOW M3 XapaKTepHBIX O0COOEHHOCTEH co-
BPEMEHHBIX 3KOHOMHMYECKHX TEKCTOB Ha aHr-
JUACKOM $I3bIKE, KOTOPOE OTMEyajoch B OC-
HOBHOM B CEpEIMHE CI0XKHOTO TPEIOKEHHUS.
Coro3bl U JIOTHYECKHE CBS3KU MPUAAIOT TEK-
CTY JIOTHYHOCTb, CBSI3bIBAIOT OTJENbHBIE Hac-
TH, a B HEKOTOPBIX CIy4yasX HECYT 3MOINO-
HaJbHYIO HArpy3Ky, TO €CThb HCIIONb3YIOTCS
JUIsl BBIJICNICHHSI ONpe/ieliecHHON Hanbomee 3Ha-
YIMOW WH(pOpMAIIHHK, YTO HEU3MEHHO JOJKHO
OBITH OTPaXKEHO B TEKCTE MepeBona. Hanbonee
4acTo B KayeCTBE CIIOB-CBSI30K BCTPEYAIOTCS
cnenyromue Hapeunss u corosbl: firstly, sec-
ondly, ill, also, consequently, moreover,
nevertheless, however, yet, likewise. Baxkuas
XapaKTepUCTUKa HKOHOMHYECKOro IepeBojia
3aKIIIOYaeTcs B CTPEMJIEHHH K KPaTKOCTH U
KOMIIaKTHOCTH H3JI0KEHHU, YTO BhIpaxkaeTcs B
JOBOJIBHO IIMPOKOM HCIOJB30BAaHUHM JJUTHI-
THYECKUX KOHCTpyKuui. HempaswibHOEe 1O-
HUMaHHE 3TUX KOHCTPYKIUN HEPEAKO MPUBO-
IWT K omrbOkaM B mepesoe: all factors impor-
tant in the evaluation of -Bce dakTopbl BaXKHBI
B olleHKe, a Similar idea was included - anaio-
THYHAs MBICIH 3ByYaa.

I'pammaTuydeckre O0COOEHHOCTH SKOHO-
MUYECKHX CTaTell W TEKCTOB OKa3bIBAlOT He-
MOCPEICTBEHHOE BIMSHIE HAa KOMMYHHUKATHB-
HBI XapakTep TaKUX MaTepUalloB, KOTOPBIA
JIOJDKEH OBITh BOCIIPOW3BEJICH NPH TEPEBOJIC.
Hambonee pacmpocTpaHeHHBIH W MHOT000-
Pa3HbIA BUJ NIEPEBOTYCCKON TpaHCHOpMALIHH
sBisieTcsl 3ameHa. Hampumep: 3ameHa ¢opm
clloBa, 3aMeHa 4Jactu pedd. [lo obmemy mHe-
HUIO, 3arojlOBKM 3KOHOMHYECKHX TEKCTOB
HUMEIOT T€ K€ OCOOCHHOCTH, YTO W Ta3eTHO-
WH(POPMAIMOHHBIA MaTepuan. B 3aromoBkax
ra3er XapakTepHO 4YacTOe HCIONb30BAHHE

MyTeM TPaHCKPUOIMH H

JKaproHu3MoB. Ha mpumepax uccienqoBaHHBIX
cTateli MOXKHO B 3TOM yOeauTtbes. s 3Ko-
HOMHYECKHX CTaTell XapaKTEepHO MCIOIL30Ba-
HHUE CHEUaJbHOM JIEKCUKH, Pa3TOBOPHOM
JEKCUKH M TMPOQPECCHOHANBHOIO >KaproHa B
3arojioBKax.

France is threatening G20 walkout
®dpaHIusa rpo3uTCs NOKHHYTh CAMMHT OOJIb-
IIOM TBaJIIaTKH.

New Product Sales Forecasting [ NPSF]
- [Iporuo3s npojax HOBOro ToBapa

[Ipu nepeBoze PppazeoqOrHUECKUX CIIH-
HUI] HEOOXOAMMO COONIOAATh CTHIIMCTHYC-
CKYI0 ¥ KaHPOBYIO OJJHOPOIHOCTH ¢ (ppazeo-
JIOTUYECKAUMH CIWHUIIAMH TIOJUIMHHUKA WC-
XOJIHOTO $I3bIKa, HMCKAaTh (hpa3eorornyeckue
SAMHUIIEI, KOTOPhIC XapaKTepHBI JJIs TEPEBO-
auMoro si3bika. [lepeBon ¢paszeomormueckux
CIMHULl TpeOyeT OT IMEePeBOMUYMKA OOJBIINX
3HaHUH, ONbITa, YMEHUS. Takke NepeBOTUUK
MMEET TIPaBO HCIONH30BATh IPHEM KOMIICH-
canuu: meet claim — ocmapusate mck, dollar
gap -- HemocraTok noiutapos. [Ipu mepeBone
MOJKET OBITh MCIIOJIb30BaH METOJI, H3BECTHBIN
Kak kiuue. Kimmuie — 3to OanaiibHast, u3ouras
¢paza, nurepaTypHblid mramn. Hampumep: a
burning question >kuBoTpeneIIyIIHiA, KIydnit
Borpoc. Meradopa — TmepeHoC 3HauYCHUS,
yrnorpebieHne cTaporo, U3BECTHOI'O CIOBA B
KaKOM-TO HOBOM 3Ha4Y€HUU. IIPUMEp - 3asiBiic-
nue npesuaenta CIHIA O6ambr: He said that
the money Bancorp took from the government
“was a good investment, it was not a bail-out”
— OHu ckaszan, ymo OeHveu, 83amovle y Npasu-
menvcmea bankopn, oviiu xopowum enodice-
HUeM, a He NPLIJICOK C NAPAUUIOTMOM.

Takum 00pa3oM, MBI BHJIUM, YTO aHT-
JIMACKUH - )KUBOM S3BIK, M 3TOT (HaKTOp Ipea-
rojlaraeT, 4YTo OH TIOCTOSHHO pa3BUBAETCA.
[Ipu mepeBose YKOHOMUYECKUX TEKCTOB BO3-
HUKAIOT CJIIOKHOCTH B MOJ00pE TOYHOTO Tepe-
BOJYECKOTO COOTBETCTBUS, UTO SIBIIACTCS HE-
00XOIMMBIM YCIIOBHEM aJIEKBATHOTO TIEpPEBO-
na. ius Oosee TOYHOW mepenadn HHGpopMa-
MM HEOOXOIUMO YYHUTHIBATh KaK IpaMMaTH-
YecKue W JIEKCHYECKHe OCOOEHHOCTH 3KOHO-
MHUYECKUX TEKCTOB, TaK M CTHJINCTUYICCKIE.
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VJIK 811.111:378.09

YIIPABJIEHUE KAYECTBOM MHOA3BIYHOI'O OBYUEHUSA CTYAEHTOB
MHXEHEPHO-TEXHHUYECKHUX CHEHHAJILHOCTEFI KAK
NEJATOI'MYECKAS ITIPOBJIEMA
Muxaiinona I .M.

[NousiTHe «kawuecTBO» siBIsieTcst (yHIa-
MEHTaJbHOW  KaTeropued, Onpenensomei
MHOTHE (aKTOPBI COIMAIBHOTO YCTPOHCTBA H
nesTenbHOCTH Jofel. Kareropus «kadectBo»
pPacKpbIBaeTCsl COOTHECEHHOCThIO C TaKUMHU

KaTeTOPUSAMHE, KaK <«KOJHYECTBO», «CHUCTEM-
HOCTB», «CTPYKTYPHOCTB», «OpTaHH30BaH-
HOCTB», «OI[€HKa», «YpPOBEHb KadeCTBa»,

«TpeOOBaHMsI K KauecTBY», «Mepa KauecTBay,
«Ka4yeCTBO COJEp)KaHUS, TEXHOJOTWH, METO-
JIOB» U T.]I.

VYcmexu 5KOHOMHYECKOH HAayKH B HC-
CITE[IOBAHMN TIOHATHS «KA4eCTBOY» CITOCOOCT-
BOBaJIM TOMY, 4To B cTaHmaptax |1SO ObLio
ohHIHATBEHO 3aKPEIUICHO OIpe/IeieHHEe Kade-
CTBa KaK «COBOKYITHOCTH XapaKTEPUCTUK 00b-
eKTa, OTHOCSIIUXCS K ero CriocOOHOCTH yI0B-
JICTBOPSATh YCTAHOBJIGHHBIC W MpeIroarae-
Mble moTpedHoCcTH». Takoe ompeneneHue OT-
HOCUTCA HE TOJIBKO K Ka4eCTBY IIPOAYKLUU U
YCIIYT, HO U K Ka4eCTBY Pa3JIHYHBIX COIHAIb-
HBIX IIPOLECCOB U SIBJICHUM, HallpuMep, Kade-
CTBO 00pa30BaHUs M KA4eCTBO TPYIOBOM KH3-
HU. OHO OTpakaeT COBPEMEHHBII B3TJISA Ha
npo0JsieMy Ka4decTBa, pelieHrue KOTOPOil SBJIs-
eTCsl MPUOPUTETOM COILMAJIBHO - SKOHOMHYE-
CKOI'0 pa3BUTHS BO BCEM MUDE.

CeI‘OIIHS[ MBI MOXEM T'OBOPUTHL O CME-
IICHUHN AaKIEHTOB B HMCCICIOBAHUN KAaTCTOPUU
«KA4eCTBO» B COIMAIBHYIO cepy, a ToUHee -
B chepy 0Opa3oBaHus U, B YACTHOCTH, BBICIIIC-
ro o0paszoBaHus. OTO OOBICHSCTCS JIOTHYE-
CKOM B3aHMMOCBS3BIO conualibHbIX W IIPOU3-
BOJICTBCHHBIX ACICKTOB KadyeCTBa. B CUCTEME
00IIIECTBEHHOT0 pasJielieHus: Tpyaa odpa3oBa-
HHUEC SABJISICTCA eﬂHHCTBeHHOﬁ 0oTpaciibro, KO-
TOpasi yIOBJIECTBOPSET 3alpoChl HACEICHUS B
00pa30BaTebHbIX yCIyrax M CICLHaIU3UpPY-
eTcsl Ha BOCITPOM3BOJICTBE TJIABHOM MPOU3BO-
JTUTEIBHON CHUJIBI OOIIECTBA — KBATU(PHUIIMPO-
BaHHBIX PaOOTHUKOB. JTO OJWH M3 acCICKTOB
npoOJieMbl KayecTBa 00pa3oBaHMs, HMCIOLIHI
€ro O4YCBUIAHYIO IPAKTUYCCKYIO HaIllpaBJICH-
HOCTb.

Bropoii acniekT kauectBa HOCHT Oolee
rIo0aNbHBIA XapakTep W WMeeT BHYTpPHUCHC-

TEMHYIO HAaIpaBJICHHOCTb, NPH KOTOPOH HC-
clenyercss ocobasi pojib M BaKHOCTh 00paso-
BaHUS. JTO OOBSCHSETCS TEM, YTO YpPOBEHb
00pa30BaHHOCTH Ha COBPEMEHHOM JTale pas-
BHUTUA 06IIICCTB3 ABJIAICTCI OOHHUM M3 OCHOB-
HBIX KPUTCPHUEB HMHICKCA PAa3BHUTHS YEIOBEKa
u, corylacHo MHeHHIo 3kcrnepToB OOH, BbI-
CTymaeT OJJHUM M3 TJIaBHBIX MMOKa3aTeseil Ona-
TOCOCTOSTHHSI HApOJIa.

KadecTBo BhICIIEro 00pa3oBaHus UMEET
pelraroriee 3HaueHUE Uil YCIICIIHOIO Pa3BHU-
THsg Jroboro rocymapctBa. OOpa3oBaHue Hu
OOIIIECTBO COCTABISIFOT LEMOCTHYIO CHUCTEMY.
JlroObie TIOOANBEHBIE MPOIECCHI, MPOHCXOIS-
mye B 00MIeCTBe, HEM30SKHO OTPAKAIOTCS Ha
COCTOSIHUHM 00pa30BaHHs. DKOHOMUYECKUE H
ConMaJIbHBIC HM3MCHCHUA, IPOUCXOAAINIUE B
Ka3axCTaHCKOM oOImiectBe, (opmupoBanue
I/IHHOBBHI/IOHHOﬁ HaIrpaBJICHHOCTH 3KOHOMM-
K{, MHTErpalisi B MUPOBOE POCTPAHCTBO, B
TOM d4HCIIe 00pa30BaTENbHOE, CTAaBAT Iepes
CHCTEMO# BBICIIEro 00pa3oBaHUs HOBBIC MPH-
OpHUTETHI M 3aJ[a4d, CPEAN KOTOPBIX Hamboiee
aKTyaHBHOﬁ ABJIICTCS Ka4Ye€CTBO IIOAI'OTOBKH
CIICIIUAJIACTOB.

HecmoTpst Ha TO, YTO OCHOBHBIC MOJIO-
KEHUs 0 KadecTBe cHOpMYIHpOBaHB B bo-
JIOHCKOW Jieknapanid u [IpakcKoM KOMMIO-
HUKe, MpobieMa KadecTBa oOpa3oBaHUs I0-
NPEKHEMY OCTACTCsl aKTyaJIbHOM BO BCEM MH-
pe, 4To, TI0 MHEHHIO UCCIICIOBATEIICH, SBIISICT-
Csl PEe3yJabTaTOM OTCYTCTBUSI «... YETKHX KpH-
TEPUCB TIOHATHUA «KAa4C€CTBO 06pa30BaHI/I$[)).
[Moka3zateneit MOryT ObITH COTHU» [2].

B uccienoBaHusX COBETCKUX, POCCHIA-
CKHX M Ka3aXCTaHCKHX aBTOPOB HEOJHO3HAY-
HOCTBb COACPIKAHUA IMOHATUA «KKa4Y€CTBO 06pa-
30BaHUS» BO MHOTOM OIPE/IEISIETCS MHOI0AC-
IIEKTHOCTBIO CYIIHOCTU IIOHATHUS «PE3yJIbTAT
00pa30BaTebHON AEATENBHOCTH» H  (aKTO-
POB, €r0 UICHTUDHUIHMPYIOMHUX U (OPMUPYIO-
mux. HaOmomaercss B3aUMONPOHHKHOBEHHE
COJIEPKATEIBHOIO M MPOLECCYaTbHOIO aCIeK-
TOB Ka4€CTBa, B pPC3yJIbTaTC Y€ro B IEPCUYCHDb
COCTaBJISAIOIIMX KAadecTBa BKIIIOYAIOTCSA Kak
napameTphbl pe3yabTaTta, Tak H MmapaMerpbl yc-
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JIOBWH, 00ECTICYMBAOIINX ITOT PE3YIbTAT, YTO
TOXE SBJISCTCS OJHOW M3 NPUYUH HE YCTOSIB-
IIErocsi MHEHHSI O TPAKTOBKE TIOHSITHUS «Kaye-
CTBO 00pa30BaHUSI».

Kak cnencrBue, cyiiecTByeT Heompese-
JIHHOCTH TI0 MOBOJy TOTO, YTO HEOO0XOJNMO
OllCHUBATh (MapaMeTpbl KauecTBa), Kak U3Me-
psITh Ka4yecTBO (TEXHOJOIMH U METOJbI OLICH-
KH), KaK YIPaBJsITh U YTO JOJDKHO BXOIUTH B
CHCTEMY YIpaBJICHUSI Ka4eCTBOM (CTPYKTYpa,
TEXHOJIOTMHA M MEXaHHM3MbI), YTO BKIOYACT B
cebst cucrema oOecrieueHus kadectBa (KOH-
LEMIKs Ka4yecTBa, CHUCTEMa YIPaBICHHS U
KOHTPOJIsI, TIPOLEYPhI U OPTaHH3aIIH).

Mb1  mpuaepKUBaeMCsi  ONpEIe/ICHHUS,
COTJIACHO KOTOPOMY KauecTBO 0O0pa3oBaHUs
ompesieNisieTcsl KaK CTeleHb COOTBETCTBHS 00-
pa3oBaTeNbHON CHCTEMBI HE TOJBKO TpeboBa-
HUSIM CTaHIAPTOB M HOPMATHUBHBIX TOKYMEH-
TOB, HO U TPeOOBaHMIM IMOTPEOUTENSIM BCEX
KaTeropum.

OHO sIBJISIETCS MHTETPajbHON XapakTe-
PUCTHKOW W pe3yibTaTOM 00pa30oBaTelbHON
CHCTEMBI.

WnTepnperupyst OCHOBHBIE Ompeseie-
HUSl «KadecTBa 0Opa3oBaHWs» B cTpaHax EB-
pombl, B Poccun u Kazaxcrane, Mbl MOKeM
YTBEPKIAaTh HAJIMYHUE JBYX OCHOBHBIX IOIXO-
JIOB:

- Ka4ecTBO 00pa3oBaHUS Mperonaract
OPHMEHTAIIMIO Ha MTOATOTOBKY KOHKYPEHTOCIIO-
COOHBIX CIIEI[HAIUCTOB, BIAJCIONINX IIPHU-
KIaJHBIMH 3HAHWAMH W  ONpPeAeIeHHBIMU
MPAKTUYECKUMH HABBIKAMH,

- Ka4ecTBO 00pa3oBaHU Mperonaract
(dbyHIaMeHTaIbHOE U3YUCHUE MTPEMETOB, BCe-
CTOpOHHEE pa3BUTHE JMYHOCTH, a HE TOATO-
TOBKY HCKIIIOYHTENBHO Y3KOCIICIUAIN3UPO-
BaHHBIX PAa0OOTHHUKOB.

B mporecce pedopmupoBaHus CHCTEM
BBICIIIETO 00pa30BaHUS, KaKk B EBPOMEHCKHX
crpanax, Tak U B Poccun u Kazaxcrane, cran
mpeobyiaaTh TEPBBIA IMOAXOA, HWMEHHO OH
BKJTIIOUEH B O(HIIHAIbHBIE MPOrPaMMEI 110 pe-
(hOpMHPOBAHUIO, T.€. pa3JeNsaeTcs MPeaCTaBU-
TEIAMH BIIACTH.

Takum 00pa3oM, Ka4eCTBO 0Opa3OBaHUS
oInupaercs Ha 3 KII0UYEBbIC OCHOBAHUS:

- LIENTK ¥ coJieprkaHue 00pa3oBaHMUs;

- ypOBeHb MpPOoeCCHOHAIBHON KOoMIIe-
teutHocTH IIIIC m opranu3amum uX AEATEb-
HOCTH;

- COCTOSIHHE MaTepHajbHO - TEXHHYE-
CKOW M HaydyHO-HH(OpPMAIMOHHOW 0a3bl mpo-
1ecca 00y4eHuUs.

B3anMocBsI3p BCEX acneKTOB KauecTBa
BBICIIIETO 00pa30BaHMS MPEICTABICHA HA PHC.
1.

Ka=ecteo meneii, cTavgapToE H HOPM B 00pa30BaHHN

KA9ecTED
VCIIOBHH

Ka9ecTED
IpOILECcCoR

Ka9ecTED
pe3VILTATOE

Puc. 1. OcHOBHBIE aclIeKThI KaUeCTBa BBICIIEr0 00pa30BaHuUs

B nmanHoli pabore moja «ympaBieHHUEM
Ka4eCTBOM» MbI OyJieM MOHMMATh KOMILIEKC
JCHCTBHM, METOJIOB U CPEIACTB 3D PEKTHBHOIO
npeoOpa3oBanusi (pa3BUTHS) OpPraHU3ALMOH-
HBIX CTPYKTYp, MPOIIECCOB ACITEIbHOCTH, CO-
JepXKaHUS | T.I1.

CoBpeMeHHOE YIpaBliCHHE KadeCcTBOM
HUCXOAUT W3 TOr0, 4YTO JEATENbHOCTh TI0
yIIpaBJICHUIO Ka4YeCTBOM HE MOXKET OBITH (-
(eKTUBHOIA 1OCIIe TOro, KaK MPOAYKIIHS Hpo-
W3BEJICHA, 3Ta ACATEIbHOCTh JIOJDKHA OCYIIIe-
CTBJIATBCS B XOJIC MTPOM3BOJCTBA. BakHa Tak-

Ke JIeITeNbHOCTh 10 00eCIeYeHHI0 KavyecTBa,
KOTOpasi TPEeNIIeCTBYET MPOLecCcy MPOU3BOJI-
CTBa.

B coBpeMeHHOI nuTepaType M IpPaAKTHU-
K€ WCIONB3YIOTCS CIESAYIONHe KOHICHIIHH
MCHEI)KMCHTA KayeCTBA.

- cuctema kadectBa (Quality System);

- cHUCTeMa MEHEIKMEHTa, OCHOBAaHHas
Ha ympaeiennn KaudectBoM (Quality Driven
Management System);

- BceoOlee yrpaBiCHHE KadeCTBOM
(Total Quality Management);
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- obecrieuenue kaudecta (Quality As
surance);

- ynpagienue kadectsom (Quality Con-
tral);

- CTaTHCTHYECKUI KOHTPOJIb KadeCTBa
(Statistical Quality Contral);

- cucreMa oOecredeHus
(Quality Assurance System);

- rapanTus npoaykuuu (Product Assur-
ance);

- cucteMbl «Mbl obecriokoeHb» (We
Care);

- UHTETPUPOBAHHBIA MEHEKMEHT IIPO-
meccos (Integrated Process Management);

- MCHCI)KMCHT B LECIIAX YJIYUIICHHA Ka-
gectBa (Management For Quality Improve
ment);

- CHCT€Ma BHEAPEHHUS HEMNPEPLIBHBIX
ynyumennii  (Continuous Improvement Im-
plementation System);

- MCHCIKMCHT CHUCTEMBbI KadyecTBa
(Quality System Management) u HekoTOpbIE
Jpyrue.

CucreMa MeHeIKMEHTa KadyecTBa B 00-
pa3oBaHUM CTPOUTCA Ha CICAYIOUIUX IIPUHIU-
max.

KadeCcTBa

- NMOHMMaHHE W BBIMOJHEHHE TpeboBa-
HUN K 00pa3oBaHUIO C YYETOM JOCTHXKEHUH
HAYYHO-TEXHHYECKOTO Tporpecca U MeEKIy-
HAPOJIHBIX CTAHIAPTOB,;

- OpHEHTAIHsI Ha TOTPEOUTEIs, KECTKAsI
KOHKYPEHIIUSI Ha pBIHKE TpyAa TpeOdyer Mo-
OWJIBHOCTH M IUHAMHYHOCTH CHUCTEMBI Me-
HE/DKMEHTA;

- TMOCTOSIHHOE COBEPIICHCTBOBaHHE 00-
pa30BaTENBHOrO Mpolecca C y4eTOM pPe3yib-
TaTOB MOHHTOPHHTA.

JIst cucTeMbl MEHE/DKMEHTa KadecTBa
MPUMEHHMBI CIICIYIOIINE TPUHIIUTIBL

- OpHEHTAIIMS Ha TIOTPEOUTEIIS;

- y4eT CHTyallid Ha pbIHKE 00pa3oBa-
TEJIBHBIX YCIIYT;

- y4eT CUTyalluH Ha PbIHKE TPY/a;

- IUJICPCTBO PYKOBOIUTEIIS;

- sopieuenue [1I1C u coTpyaHHUKOB;

- IPOLIECCHBII MOAXO0 K MEHE/DKMEHTY;

- CHCTEMHBIH MOJXO0/ K MCHEDKMEHTY;

- 00OCHOBaHHOE TPUHSATHE YIIPaBIICH-
YECKUX PELICHUH;

- MOCTOSIHHOE YJIyYIlICHHE JesTelbHO-
CTH y4eOHOTO YUPESIKIACHUS.

Takum oOpa3oM, cienyer MOAYEPKHYTh,
4TO BO BCEX 00pa30BaTENbHBIX CHCTEMaXx, 3a-

PYOSKHBIX M HAI[OHAIBHOM, 00BEKTOM OILICH-
KM Ka4ecTBa 00pa30BaHUs BBICTYIAET KayuecT-
BO 00pa3oBaTelbHBIX ycnyr. bomoHckas aek-
naparys u [Ipaxkckoe KOMMIOHHKE BBIICISIOT
3 BaXHEHIIUX pe3ynabTara, OMNPENENSIONINX
Ka4yecTBO oOpaszoBarenbHOi yciyru (yciayru
1o 00pa30BaTEeNbHOM TPOrpaMme):

- aKaJleMU4ecKoe KadecTBO, MOJ KOTO-
pBIM IIOHUMAETCs MacTePCTBO B cepe uccie-
JIOBaHUH, TPeroiaBaHusl U PaclpOCTpaHCHUs
3HAHWUU U BKJIAJl B Pa3BUTHE JIMYHOCTH;

- CIIOCOOHOCTH BBINTYCKHUKOB HaWTH pa-
00Ty Ha MEXIyHAPOIHOM PBIHKE TpyJa B Te-
YyeHne Bcel KU3HU,

- MOOMJILHOCTBh BO BCEX CMBICIAX: MPO-
CTpaHCTBCHHAS, BpEMEHHAas, IIPOrpaMMHasl.

B nanHOM KOHTeKkcTe (MOOHIBHOCTH
BBIITYCKHUKOB U CIOCOOHOCTh HAiTH paboTy)
peanuzanusa 1eied bolloHCKOro coriamieHus
TpeOyeT pa3BUTHS OINPEACICHHBIX KOMIICTEH-
UK, Cpeir KOTOPBIX KIIOYeBas pPOJib OTBO-
nuTCs s13bIkoBBIM. CoBer EBpormbl paccMatpu-
BAaeT HWHOS3BIYHYIO IOATOTOBKY B KadeCTBE
OJTHOT'O M3 MPHOPHUTETHBIX HAIPaBJICHUI CBO-
el MOMMTHKH B 00JIaCTH KYJIbTYphI, 0Opa3oBa-
HUSI U O0IIIEeBPONEHCKUX HHTEPECOB [7].

JluHaMuKa pa3BHTHSI OOIIECTBEHHOH H
HSKOHOMHYECKOW XU3HH BBI3BIBACT MOTPEOHO-
CTH HE MPOCTO B OONBIIOM KOJIHYECTBE CIIc-
[IUAITMCTOB, & IMEHHO CICIUAIMCTOB, IPAKTH-
YECKHM BJIAJCIONIMX OJHHUM WM HECKOIbKUMH
WHOCTPAHHBIMH SI3bIKAMH.

OBnaneBass WHOCTPAHHBIM  SI3BIKOM,
CTY/IGHTBI TEXHUYECKHUX CIEIHaIbHOCTEH yBe-
JIMYUBAIOT CBOW JIMYHOCTHEIM ITOTEHIIAAJ IS
OCYIICCTBICHUSI aJIEKBATHOTO HMHOMI3BIYHOTO
OO0IlleHHsI, YTO JenaeT WX MOJHONPaBHBIMH
YY4aCTHUKaMH MHUPOBOTO 00pa30BaTeIbHOTO
npoctpancTBa. [lomydeHue KadecTBEHHOTO
WHOSI3BIYHOTO 00pa30BaHMs pacCIIUpseT BO3-
MOYKHOCTH TPYIOYCTPOMCTBA BBIYCKHUKOB
TEXHUYECKHX BY30B, IPUHSITUS y4acTHS B Me-
JKAYHAPOIHBIX IporpaMmax M MPOJODKCHUS
00y4eHHMs 3a PYOSIKOM, a TAK)KE MOBBIIIACT UX
KOHKYPEHTOCIIOCOOHOCTh Ha PBIHKE TPY/A.

[ToaTOMY BOMpPOCHI, CBSI3aHHBIE C TIOMC-
KoM 3¢ (EeKTHBHBIX MyTel yIpaBlieHHUs Kade-
CTBOM HHOSI3BIYHOI'O OOYYEHHWH, SBIISIOTCS
CEroJIHS OYCHb aKTYyaIbHBIMH.

ITon «ympaBiieHHEM Ka4eCTBOM HHO-
SI3BIYHOTO OOYYCHHMSI CTYICHTOB HHXKCHEPHO-
TEXHUYECKHX CIIEHALHOCTEH» B IAaHHOH pa-
0oTe moHWMaeTCs IIeJIeHANPABICHHOE U CKO-

BectHuk KACY

116



BOITPOCHI ITPEINOJABAHUSA SA3BIKOB

OpPIIMHUPOBAHHOE BO3JICHCTBHE HA KOMITOHEH-
Thl 00pa30BaTENBHOTO TIpollecca IO HWHO-
CTPaHHOMY SI3BIKY B TEXHHYECKOM BY3€ H MO-
THUBAIMOHHYIO chepy y4acTHHKOB 3TOro 0obpa-
3oBarenbHOro mporecca (IIIIC, crymeHTsl,
aIMUHUCTPATHBHO-X03MCTBEHHBIN ammapar u
T.J1.), oOecrieunBaroiiee 00y4arumMcs B CO-
OTBETCTBUU C ['ocynmapcTBeHHBIM 001Ie00s13a-
TENBHBIM cTaHAapToM oOpasoanus PK momy-
YeHUe 3HaHWH, (OpPMUPOBAHUE YMEHHH U Ha-
BBIKOB, HEOOXOAWMBIX JUIS WHOSI3BIYHOW CO-
CTaBISIIOIICH WX TNPOoQEecCHOHATBHOW Jiesi-
TENPHOCTH W JallbHEUIIEro CcaMOpa3BUTHS
SI3bIKOBOM JINYHOCTU.

«KoHIenIus HMHOS3BIYHOIO 00pa3oBa-
Hua PK» oskcrpamommpyer crpatermueckuit
Kypc pa3Buths obOpazoBanusi PK Ha kauect-
BEHHOE OOHOBIICHHE OTEYECTBEHHOTO WHO-
SI3BIYHOTO 00pa30BaHMs U TOATOTOBKY B 3TOH
o0yiacT PO eCCHOHANBHBIX KaJpOB, KBaJIH-
(PMKALMOHHO OTBEYAIOIIUX OOIIEMHUPOBBIM
cranjgaptaM. KoHIenmus 3akiaabBacT OCHO-
BBI JIJIS1 Pa3BUTHS FOCYIapCTBEHHOM S3BIKOBOM
MOJUTHKA, MOJIEPHU3AIMH OTEUECTBEHHOT O
WHOSI3BIYHOTO 00pa3oBaHUs W co3laer 0azy
JUISL YIOPSIIOYEHUST HOPMATHBHO - YIIPaBJISIIO-
e U y4eOHO-METOMYECKON JTOKYMEHTAIIHH
B 00J1acTH 00y4YEeHUSI HHOCTPAHHBIM SI3bIKAM.

B Kounenuuu mom4epKuBaeTcs, 4TO
WHTCHCHBHO pa3BUBAIOIINECS HWHTErPAIHOH-
HBIE TIPOIECChl M YIITyOJeHHE MEXIyHapoj-
HOT'O COTPYAHUYECTBA CTUMYJIHPOBAIH I10-
CTYNAaTeIbHOE Pa3BUTHE WHOS3BIYHOTO 00pa-
30BaHMA. B 3THUX YCIOBHSX HHOCTpPaHHBIN
SI3BIK MPHOOpETaeT CTaTyc NEHCTBEHHOTO WH-
cTpyMeHTa (popMHUpPOBaHUST HHTEIIEKTYaIbHO-
'O MIOTEeHIMala OOIIeCTBa.

Bwmecte ¢ Tem, kak roBopurcs B Kou-
LEMINK, aHallM3 TEeKYIIEro COCTOSHUS WHO-
s3pIYHOr0 oOpaszoBanus B PK, HecMoTps Ha
olpe/ielICHHbIE JIOCTH)KEHUSI B 3TOW 00JacTH,
MOKAa3bIBAET, YTO B IIEJIOM YPOBEHb WHOS3BIY-
HOM MOJTOTOBKHM yYallIMXCs KaK CpeaHeH, Tak
W BBICIICH MIKOJILI HE COOTBETCTBYET COBpE-
MEHHOMY COIIHaJbHOMY 3aKasy.

WnoszpiuHOE  00pa3oBaHue, SBISISICH
OJTHMM M3 KOMIIOHEHTOB OOIIEi CHCTEMBI pec-
MyOJIMKAaHCKOTO 00pa3oBaHMs, HE MOXET pac-
CMaTpHUBATHCS BHE CBSI3U CO CPENOi, B KOTO-
poii oHO (DYHKIMOHHpYET M pa3BUBaercs. B
cdepe MHOS3BIYHOTO 0Opa3oBaHUS B 00pa3o-
BarenbHOM cucteme PK 3a mocnemnume romabt
MPOM3OILIA 3HAYUTENBHBIE MO3UTUBHBIC W3-

MEHEHHUS KaK B COJICPIKATEIbHOM, TaK U B Op-
TaHU3aI[MOHHOM ILJIaHEC.

- U3y4YeHHE MHOCTPAHHOTO SI3bIKa IMPHU-
3HAHO COIMAJIbHO 3HAYMMBIM KakK 3aJor odec-
MEYCHUSI TIPAKTUYIECKOI 1 TPOheCCHOHATBHON
KHM3HENEIATEIbHOCTH YelIOBEKa B COBPEMEH-
HOM MYJIbTHJIUHIBAJIbHOM W MYJIbTHUKYJIBTYP-
HOM TJI00AJTM3UPOBAHHOM MHUDE;

- ONpEneneH0 MECTO HHOCTPAHHOIO
SI3bIKA KaK sI3bIKa MEKIyHAPOJHOTO OOIICHHUS
Hapsy C rOCYIapCTBEHHBIM SI3bIKOM (Ka3ax-
CKMM) M SI3bIKOM MEXKHAI[HOHAIBHOTO 0O0IIIe-
HUsE (PYCCKHM);

- OCO3HaHa HEOOXOAWMOCTh BBEICHUS
paHHero oOy4YeHHsT MHOCTPAHHOMY SI3BIKY C
JabHEHIIINM COBEPIICHCTBOBAHUEM U YTIIyO-
JICHHUEM OBJIaJICHHS UM B BapHaTHBHOﬁ nmpeem-
CTBEHHOMN CTPYKType yueOHbIX 3aBEICHHUIl OC-
HOBHOT'O, CpeiHero mnpo(UILHOro, MOCIec-
penHero npog)eCCHOHANBHOTO M BBICIIETO 00-
pa3oBaHus;

- COZIepXKATEebHO U TEPMHHOIOTUIECKH
YTOUHCHBI KOHICNTYAJIbHO 3HAYMMBIC IIOHA-
THUSI. «UHOS3BIYHOE 00pa30BaHME» C MPOCKIHU-
€l Ha MEXKYJIbTYPHYIO KOMMYHUKAIUIO;
«ypOBEHb O0YYEHHOCTH» KaK KOHEUHBIH Ha-
00p KOMMYHHWKaTHBHO-PEUEBBIX YMEHHI BJIa-
AC€HHUA HWHOCTPAHHBIM SA3BIKOM KaK pPE3yJIbTaT
B3aUMOJICHCTBHS JCATEIBHOCTEH Tpernoaana-
HHUSA U yLIeHI/ISI; I3BIK 1A CII€OUAJIBHBIX I1C-
ner» Kak 00beKT 00ydeHus mpodeccHoHaIbHO
- OPUCHTHPOBAHHOMY O6IlIeHI/IIO U <3BIK OJI51
aKaJIeMUYECKUX LENel», Hapsay C I3bIKOM
IIOBCEIHEBHOI'O OOIIICHUS,

- pa3paboTaH W SKCIEPUMEHTAIBHO
MOATBEP)KICH KOHIICNTYaJlbHbIH 0a3uc s
BHEIPECHUA MEXAYHApO/IHO-CTaHIaPTHBIX
YpOBHEH 00Y4EHHOCTH;

- OCYILECTBJICHO BHEIPEHHE HOBEHIIMX
negarorutuyeCKux u I/IH(I)OpMaHI/IOHHBIX TEXHO-
noruit (B T.4. JAMCTAHIIMOHHOTO OOYYCHHS)
WHOCTPAHHOMY SI3BIKY;

- COCTaBJICHBI TIPUMCPHBIC THUIIOBBIC
OporpaMMbl [0 TPAKTUYECKOMY Kypey JUist
A3BIKOBBIX N HCA3BIKOBBIX By3OB;

- CO3IaHbl MPOOHBIC yIEOHO - METOMH-
YEeCKHE KOMIUICKChI IO TEeM EBPOMEHCKUM
si3bIKaM  (aHIIMiiCKUi, HeMeukuit, (paHirys-
CKH#) JJIS1 SI3BIKOBBIX BY30B,;

OnHako, HECMOTps Ha yKa3aHHBIC MO-
3UTUBHBIE U3MEHEHUS, B 1IEJIOM, OpTraHU3alUs
MHOsI3bIYHOrO oOpasoBanus B PK xapakrepu-
3y€TCA HCTAaTUBHBIMHU ABJICHUAMU, OCO6eHHO
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3TO KacaeTcs 00Y4EHHUs B HESI3BIKOBBIX By3aX.

Bo-nepBhiX, 3TO OTCYTCTBHUE €IUHOMN
METOJI0JIOTHYECKON IIaT(hOpPMBbI ISl OCYIIIE-
CTBJICHUSI HEMPEPHIBHOIO M MPEEMCTBEHHOTO
mporiecca 00y4deHus. Bo-BTOpBIX - OTCYTCTBHE
YHU(PHUIMPOBAHHOIO HOPMATHUBHOTO oOecre-
YCHUS WHOS3BIYHOrO 00pa3oBaHMs. DTO MPH-
BEJIO K TOMY, YTO y4eOHBIC 3aBEICHMS ITPOU3-
BOJILHO BBIOMpaIN 3apyOeKHbBIE O0ydYaroIue
MporpaMMbl U Y4eOHBIC MaTepHalibl 0e3 Kako-
ro-In00 MX COOTHECEHHS M COIIACOBAHHS C
OTEYECTBCHHBIMH YCIIOBHSIMH TIPEIOIaBaHUs
MHOCTPAHHBIX SI3BIKOB, YETKOTO IPEICTaBJIe-
HUS O TUTAHUPYEMBIX Pe3yjIbTaTax IesITeIbHO-
CTH 00y4aeMbIX U KPUTEPHUAX UX OLECHKU. ITO
TaKXKe TOBJIEKIO 32 COOOM POCT CTUXWUHHBIX
MHHOBAIIMOHHBIX JKCIICPUMEHTOB, Pa3BUTHE
Xa0THYHOTO PBhIHKA 00pAa30BaTEbHBIX YCIYT
10 HHOCTPAHHOMY SI3bIKYy. B- TpeThHX, cuTya-
IUI0 CEPHE3HO OCIOXKHSCT M JCPHUIUT KaIapo-
BOTO COCTaBa, CIIOCOOHOTO B MOJHOH Mepe
obecreunTh KBaTU(PHUIIMPOBAHHOE O0YYCHUE
WHOCTPAHHOMY SI3bIKY BO BCEU IMajJMTpe pas-
HOYPOBHEBOT'O MHOSI3bIYHOTO 00pa30BaHMS.

ITonuepkHeM ele pas, 4ToO BCE 3TO OT-
pHIIATENTFHO CKa3aJloch Ha KadyecTBe OOy4eH-
HOCTH MHOCTPAHHOMY SI3bIKY Ha BCEX YPOBHSIX
HMHOSI3BIYHOTO 00pa3oBaHus: OOJIbINas 4YacTh
BBIITYCKHUKOB, MMEs B HACTOSIIEE BpPeMs pe-
aJIbHbIC BO3MOXKHOCTH JIMYHBIX M Mpodeccro-
HaJbHBIX KOHTAKTOB C HOCHTEISIMH sI3bIKa,
OKa3aJIMCh HE TOTOBBI PEaIn30BaTh CBOU KOM-
MYyHHKaTHBHBIC HAMEPEHHUS.

B c¢Bsi3u ¢ BBINICOOO3HAUYECHHBIMU ITPO-
OieMaMH TMPUXOIUTCS KOHCTaTHPOBAaTh, YTO
CHCTEMa YIPAaBJICHUS KauyeCTBOM HHOS3BIYHO-
ro oopa3oBaHus TpeOyeT Cepbe3HON MOJCPHHU-
3allid, Ha YTO NPSIMO W yKasbiBaercs B KoH-
neniuu. IlogoOHas MoaepHU3ANUS MOXKET
MPeanoaraTb HEOOXOTUMOCTh .

- Ka4eCTBEHHOrO IIEPEeCMOTpa HaIHo-
HaJILHON MHOSI3BIYHON MOTUTHKH,

- CYIIECTBEHHOTO0 OOHOBJICHHSI METOJI0-
JIOTUYECKUX, COACPIKATENbHBIX, TEXHOJOrnYe-
CKHX U PECYpPCHBIX OCHOB MHOS3BIYHOIO 00pa-
30BaHUA;

- CO3JaHMS €IMHOI0, CTPYKTYPHO M CO-
JepKATCIbHO  YHU(DHUIIMPOBAHHOIO  «HHO-
SI3BIYHO00PA30BATEIBHOI0» MPOCTPAHCTBA IS
Bcex (hopM U ypoBHEH CHCTEMBI 00pa30BaHuUS;

- CHCTEMHOW OpraHu3alliy MOJArOTOBKU
Y TEPEIOArOTOBKY KaJAPOB I KaXKIOW MOJe-
Ju 00pa3oBaHUsl 1O HMHOCTPAHHOMY SI3BIKY

(panHero, mpoguIBHOrO, BAPHATHBHO - TPO-
(beccroHaIbHOrO 00yUCHUS);

- co3/1aHusl y4eOHO-METOMYECKUX KOM-
TUIEKCOB JUISl KaXKJOM M3 Ha3BaHHBIX 00pa3o-
BaTENIbHBIX MPOrPaMM Ha OCHOBE YHH(PHUIIMPO-
BaHUSI HOPMATHUBHO-COJICPXKATEIBHOW  0a3bl
JUISL KQXKJIOTO YPOBHS;

- MMOCTPOCHUS SIUHON CHCTEMBbI PaHKH-
pOBaHUSl U OIEHKH OOYYEHHOCTH WHOCTpaH-
HOMY SI3BbIKY, OPHEHTHPOBAHHON Ha MEXKIyHa-
POIHBIC CTAHIAPTHI.

Cornacuo Konuemnuuu, OCHOBHas LIENb
HMHOSI3BIYHOTO 00pa3oBaHUs — (POPMHPOBAHME
BTOPUYHON A3BIKOBOM JMYHOCTH, TOTOBOH H
CHOCOOHOW K MEKKYJIbTYPHOMY HHOSI3BIYHO-
My OOIIECHUIO - JOCTUTAETCS CTYIEHYaTo, de-
pe3 peanu3anuio WepapXUYHONW CHCTEMBI Iie-
e W 3a7a4 OTJENbHBIX YpPOBHEH, KOTOpBIC
obecriedaT MpPEEeMCTBEHHOCTh M HEMPEPbhIB-
HOCTh B (pOpMHpPOBAHMH BCEro KOMILIEKCA
HMHOSI3BIYHBIX KoMmmeTeHiuid. Cucrema Hempe-
PBIBHOIO M TMPEEMCTBEHHOTO HWHOS3BIYHOIO

o0pa3zoBaHUs  TIpelycMaTpUBacT  €IUHOE
yIpaBiieHHEe KauyecTBOM HMHOS3BIYHOIO 00Opa-
30BaHusA. KOMIOHEHTaMH 3TOW  CHCTEMBbI

YIIPABIICHUS SIBIISFOTCSL:

- COLMAJIbHBIN 3aKa3;

- HAyYHO-METOJIOJIOTHUecKrid 6a3uc 00-
pa3oBaHus;

- HOPMATHBHO-YIIPABJISAIONIAS JIOKYMEH-
Talms,

- yueOHO-METOINYEeCKOe 00eCTIeUCHUE;

- oOpa3oBaTenbHas TNporpamMma WIH
KOMMYHUKATHUBHO-KYJIbTYPOJIOTUYECKUNA KOM-
IUIEKC, B KOTOPOM OOECIEYMBACTCS HAIUYUEC
IEJICBOTO, COJAEPKATEIHHOTr0, TEXHOJIOTHYE-
CKOT'0 U PECYpPCHOI'0 KOMITOHEHTOB;

- peanu3anys OCYIIECTBIISICTCS Yepes3
pa3paboOTKy BapHaTHBHBIX 00Pa30BaTEIbHBIX
MPOrpaMM, COMPOBOXKIAIONINX UX YYEOHHUKOB
U y4eOHO-METOAMYECKHX KOMILIEKCOB HOBOT'O
IMOKOJICHU:, Y€PC3 MHHOBAIMOHHLIC TEXHOJIO-
U U PECYpPCHYIO 0a3y;

- 3aKJIFOYMTENLHBIM 3BEHOM, O0OeCIeyu-
BaromyM CaMOpPETYJISINHUIO CUCTEMBI, ABJISACTCA
KOHTPOJIbHO-KOPPUTHPYIOIINA MEXaHU3M.

Crnenyer mom4epKHYTh, YTO B PELICHUH
3a7a4 MOJCPHU3AIMN HHOS3BIYHOTO 00pa3o-
BaHHs OIPEICISIONICH SBISCTCS POJIb TPEro-
napatens, mnemarora. IloewlieHue mpodec-
CHOHAJIM3Ma TI€Iaroruueckoro Kopmyca IIo
WHOCTpaHHOMY s13bIKy B KoHIenuuu paccmart-
puBaercsi Kak HeoOXOJMMOE YCIIOBHE MOJIEp-
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HHU3ALUH.

HNMeHHO u3-3a CIOKHUBIIEHCS CHUTYaIHH
B HACTOSIIIEC BPEMsI UMEETCs OOJIBIIOE KOJH-
YECTBO TEOPETHUYECKUX PabOT, OCHOBHBIM Ha-
MIPaBJICHUEM HCCICAOBAHUS B KOTOPBIX SIBIIS-
eTcs ONTHMHM3AIMS Ipolecca 00yueHUs: MHO-
CTpaHHBIM SI3bIKaM. JlaHHas cUTyalus mo0yxK-
JaeT MCcIieIoBaTeNel MO-HOBOMY OIPENETISTh
3a1a9u 00yueHHs U TpemiaraTh 3pQPeKTHBHBIC
METO/IbI, IPHEMBI U TEXHOJIOTHUH ISl Pa3BUTHSA
YMEHHI M HAaBBIKOB OOIICHHUS.

Ha mpotsokeHnn MHOTHX JIET BOIIPOCHI
COBEPILICHCTBOBAHMS  mporiecca  O0ydeHHS
WHOCTPAHHBIM SI3bIKaM HaXOMIST OTPAKEHHUE BO
MHOTHMX HCCJIEIOBAaHMIX, HA30BEM JIMIIL HEKO-
topeie umeHa: A.A. Jleontses, E.II. Ilaccos,
B.C. Kopoctruies, B.I1. Ky3oBnes, U.A. 3um-
wsst, B.I1. Mopo3zos, C.I'.Tep-Munacosa, [".A.
Kwuraitropoackas, U.JI. bum, H.1. T'e3, JLK.
JlaTpIieB ¥ MHOTHE APYTHE; BOMPOCAMHU CO-
BEPILICHCTBOBAHMSI OOYYEHHS HMHOCTPAHHBIM
SI3BIKAM HETTOCPEICTBEHHO B HE3HIKOBOM BY3€
sanumamuchk E.I. Bormanora, A.A. BepOui-
kuit, A, Taiicuna, E.FO. JlomMatoBckas u
MHOTHE JPyTHE.

TakuMm 00pa3oM, BOIIPOCHI, CBSI3aHHBIC C
YIPaBICHHUEM Ka4eCTBOM HHOS3BIYHOIO 00Y-
YEHUS, SIBJIIIOTCS CETOAHS YpEe3BBIYAliHO aK-
TyaJTbHBIMH M 3aTParuBaloT BCIO CHUCTEMY Op-

TaHHu3alnuu y‘{e6HO-BOCHI/ITaTeIIBHOI71 JCATCIIb-
HOCTH 110 UHOCTPAaHHOMY A3BIKY B BY3€C.
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VJIK 811:378.147
OPT'AHM3AIIUSA U ITAHUPOBAHUE COBPEMEHHOI'O YPOKA 11O
NHOCTPAHHOMY A3BIKY
Omurens 10.0.

CoBpeMeHHBIH 3Tal B Pa3BHTHH BBIC-
mero 00pa3oBaHHS XapaKTepH3yeTcs 3HauH-
TENFHBIMU TPE0Opa30BaHUSAMU, YTO HE MOTJIO
HE CKa3aThCsl HA BO3PACTaHUM CTEIIEHU CBOOO-
Ibl CyOBEKTOB 00pa3oBaHHS B peallM3aliH
MpodecCHOHANBHBIX YCTAHOBOK, B HCIOJIB30-
BaHUM pa3HOOOpasHBIX  (opM, METOIOB,
CPE/ICTB W TEXHOJOTMH OOydYeHHs, a TaKke
CHOCO0OB B3aMMOJCHCTBHS B Y4eOHOM IIpO-
necce. AKTYyalbHBIMH SIBJSIFOTCS M ITPOIIECCHI
AKTHBH3AIMU  BHEJPEHHS  Pa3HOOOpa3HBIX
TexHoMorud o0ydenusi (kpemutHOHM, UH)Op-
MAIMOHHOM), MpPEeIyCMaTPUBAIOIIMX H3MEHE-
HUE TPaJUIIMOHHBIX (YHKIMHA TpenoaaBaTens
U CTYJICHTA.

B mnacrosiee Bpemsi 0COOEGHHO aKTy-
QIBHBIM CTAaHOBHTCS MEPEXOJ OT TPaJAHIINOH-
HOW <«JTMHEHHOH CcHUCTeMBI O0yYEeHUS» K «HE-
JIMHEHHOI» CHCTEeMe, IIPH KOTOpOi o0ydaro-
IIMECs] MOTYT CaMOCTOSTEIBHO TUIAHUPOBAThH
MOCIEA0BATENLHOCTh 00Pa30BaTENLHOTO MPO-
1ecca, 4YTo B CBOIO OYEpEb IMO3BOJSET aKTH-
BHU3HPOBATh IO3HABATENHHYIO JEATEIbHOCTh
CTY/IGHTOB B BY3€.

BHenpenune KpeauTHOW TEXHOJIOTHU
00y4eHUs B By3aX TpeOyeT MPUHIHITHAIEHOTO
MepecMoTpa OpraHu3aluyd y4eOHO - BOCIUTA-
TENBHOTO TMpoliecca B By3e, U3MEHEHUs caMoi
TEXHOJIOTMH OOYYEHHS W WX METOJIUYECKOr0
obecriedeHys, MO3BONSET CAENATh aKIEHT Ha
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AKTHBH3AIIMIO TTO3HABATEILHON JIEITEINbHOCTH
CTY/ICHTOB.

Henbro peanuzanuy KpeIUTHOM cCUCTe-
MBI O0YYeHUS SIBIISICTCS (OPMUPOBAHHE JINY-
HOCTH, CIIOCOOHOM K camopa3BuTHiO. J{js 1oc-
THXKSHHSI STOW IIENIM TPeOyeTcsi OTKa3 OT Ta-
KO OpraHu3anudd OOydYeHHs, MPH KOTOPOM
yueOHasi IeITelNbHOCTh CBOJUTCS K TPOLIECCY
PETPOAYKTHBHOTO YCBOCHHS 3HAHHM, a HE K
€ro MPOHU3BOCTBY.

OOy4eHre NOMHKHO TMPECTaBIsATh CO-
00# TakyrO IEITEeILHOCTh, B XOJAE KOTOPOM
CTY/IGHT HE TOJBKO OCBAaWBAaeT 3HAHUS H CIIO-
COOBI MX IOCTPOCHHMS, HO M CaM CO37acT HO-
BbIC 3HAHUS, TJIE BO TJ1aBy yIJia CTABUTCS JIHY-
HOCTb

Taxkum o00pa3oMm, mpoiecc O0ydeHHS
HaTpaBJieH Ha JIMYHOCTh W MPENoJaBaTeiio B
CBOIO OYepellb CIeMyeT MPENOCTaBUTh KaXI0-
My CTYAEHTY, ONMHPAsACh Ha €ro CIOCOOHOCTH,
CKJIOHHOCTH, IIEHHOCTHBIC OPHCHTAIINH, HHTE-
pechbl, BO3SMOXKHOCTh pean30BaTh cebs B MO-
3HaHUM U YUeOHOU JeITeIbHOCTH.

B ycrnoBusix KpenuTHOH cUCTEMBI yueo-
HO-BOCIIUTATENIbHBIN TMPOILIECC B BY3€ 3aKIIIO-
Yyaercs B MPEJOCTAaBICHWW CTYAEHTaM BO3-
MOXHOCTH TIPOSIBUTH H30MPATENbHOCTh K
MpeAMETHOMY MaTepHaly, OpraHH3aluOHHBIM
¢dbopmaM U MeTOIaM O0YUICHHUS.

B coBpeMeHHBIX YCIOBUSX pa3BUTHS
00pa3oBaHus, I'Jie OTPOMHYIO POJIb HTPAIOT HE
TOJBKO MpPOQecCHOHANbHBIC, HO H JHYHOCT-
HbIE KauecTBa JIMYHOCTH, BO3HUKAET HEOOXo-
JUMOCTh B IIPENOAaBaTENAX, CIIOCOOHBIX (-
(EeKTHBHO  OpraHHM30BaTh IENArOTHYCCKHUI
poIiecc.

BcenencrBue atoro kaxxaslid mpenoaBa-
Tellb JOJDKEH MOCTaBUTh Iepes cobol 3amady
CO3/IaHMSl HOBOM CHUCTEMBbl OTHOIIEHUW U Op-
raHW3allil COBMECTHOM JIEITENBHOCTH CO
CTYJICHTAMHU B YCJIOBHSIX KPESIUTHOU CHCTEMBI
o0ydeHusl B By3e. B opranm3anuu memaroru-
YECKOTO B3aUMOJECHCTBUS MpPU KPEOUTHOU
cucreMe OOy4YeHHsI CYIIECTBEHHO MU3MEHSETCS
poNb TpernonaBaTens, Onaromaps BBEICHHUIO
WHOW CHCTEMbI OTHOIIEHUW B COBMECTHOM
NeSITebHOCTH.

KpenutHast cucrtema oOyueHHS B By3e
TpeOyeT TIyOOKOro OCMBICIIEHHSI TMperoaaBa-
TENSIMH 3aKOHOMEPHOCTEH y4eOHO - Mmo3HaBa-
TEJIbHOW CTYJEHYECKOM JEATEIbHOCTH, aKTy-
aJBHBIM SIBJISIETCSl TIEPEHOC aKIIEHTa Ha CaMo-
o0pa3zoBaHHe, AaKTyallM3alHi0 JUYHOCTHOTO
MOMEHTa B 00pa30BaTENbHON JeITEeNbHOCTH
yenoBeka. IIperomaBarens AOKEH MOMOYb
CTyJeHTaM B ((OPMUPOBAHUH MX JINYHOCTH.

B nHacrosiniee BpeMs CyIECTBYIOT pas-
JUYHBIC CIIOCOOBI OpraHU3alyy ydeOHOoro 3a-
HATHUSA, OJHAKO OJHUM M3 CaMbIX paclpocTpa-
HEHHBIX (OpPM OpraHH3alMd OCTAeTCS YPOK.
Hapsny ¢ BHenpenueM B 00y4eHUE HHOCTPAH-
HBIM SI3BIKAM KOMMYHHKATHBHOTO ITOIX0J]1a
MEHSIOTCS IUTAaHUPOBaHHE W cama OpraHu3a-
IHSI CTPYKTYPHI ypOKa.

IIpn miaHMpOBaHMM ypOKa IO HHO-
CTPaHHOMY SI3BIKY BaXKHYIO POJIb MTPACT BBI-
0op yueOHOro mocoOus, Ha 0aze KOTOPOro
Oyzaer moctpoeHo y4yeOHoe 3aHsaTHe. Cxema-
THYHO TIPEICTABII0 OCHOBHBIC KOMITOHEHTHI,
KOTOpBIC JIOJDKHBI MPHCYTCTBOBATH B JIFOOOM
COBPEMEHHOM Yy4eOHUKE MO HWHOCTPAHHOMY
SI3BIKY.

COMHOEYIIETY HEI: KOMITOHCHTEI

NpeIMeTHO- «—— ¥ He0Hoe nfmfﬁe S—

00V CIOEIRHHELS
KOMITOHSHTEL

HEOMITOHSHTEI

oDIememaroTHYecKHe H
oD HIAK THYECKHE
TIONIOEEHHA

npodeccHOHATEROTO 00V IeHHA

[Ipu BBIOOpE yueOHOro mocobus mena-
rory HeOGXOZ[I/IMO YUECTh HAJIWYMEC BBINICHU3-
JJOXKECHHBIX KOMIIOHCEHTOB B yLIe6H0M I10CO-
Oun. Bkpatiie paccMOTpHM OCHOBHBIE IOJIO-
KEHHS KaXKJJOr0 KOMITOHEHTA.

ConMoKynbTypHBIH KOMIIOHEHT BKIIIO-
qaeT B ce0sl OTHOILICHHE K CTPaHEe M3y4aeMoro
SA3bIKa (HaHpI/IMep, IIO3NUTHBHOC HJIM HCraTUB-

HOC€ BOCIPUATUC ONPCACIICHHBLIX acCIICKTOB
UCTOPHUH, CTPAHOBEICHHUS); TMPHOPUTETHBIC
OOIIIECTBEHHBIC HOPMBI M IICHHOCTH; TPaIu-
LU, CJIOXKHUBIIHUECS B O0YUCHHH.

IMox oOmenenarornyeckuMu | 00IIE-
JANJAKTUYCCKUMU ITOJOXKCHHUAMHN ITOHUMAIOTCA
o01ue TpencTaBieHusi 00 00pa3oBaTEIbHBIX
U BOCIHTATCIBHBIX ILCIAX, MNpeaCTaBJICHUA O
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poiMM M KBaTUQHUKAIMKA OOYYaIOMmUX; TpPea-
CTaBJICHUS O POJIM Y4eOHOr0 MOCOoOUs Ha ypo-
Ke; poJib M3ydaeMoro si3bika (B Ka4decTBe OC-
HoBHoro U4, B kauectBe BTOporo M, xonu-
YECTBO 4YacOB, OTBEAEHHBIX Ha u3ydenue M,
3aIUIaHUPOBAHHBIM ypOBeHb oOBJyajeHus A
M0 OKOHYAHHUIO O0y4eHUs); MaTepHaIbHOEe
OCHallleHHE Yy4eOHOro 3aBefeHus (Haau4ue
TEXHUYECKHX CPEICTB OOYyUCHHUS).

K mpenmerHo-00yCIIOBIEHHBIM KOMITO-
HEHTaM OTHOCATCS TEOpUsl OOYy4eHUs, HHTe-
rpanysi CBeACHUN W3 00JIACTH JIMHTBOIICHUXO-
JIOTHH, TICUXOJIOTHHM TaMSTH W TICUXOJIOTHH
pa3BUTHS; PEKOMEHJAIMKA [0 OpTaHWU3aIlNH
mporecca obyuenus (pacmpenenenne yaebHo-
ro MaTepuala mo rogam oo0ydeHus, Gopmynu-
pOBKa y4eOHBIX Ielieid, TpaMMaTHIecKas mpo-

rpeccus).

KomnonenTst npodecCHOHATBHOTO
00y4eHHsl BKIIOYAIOT B ce0s PEKOMEHIALNH
0 TUIAHUPOBAHUIO ypoka (hasa BBemeHHS,
¢a3a TpeHUpOBKH, (aza MPUMEHEHHs); PEKO-
MCHIAAIMKU IO OpraHu3anuu pa6OTBI Ha 3aHs-
TUAX B Pa3IM4YHbIX COIMAJIbHBIX (bopMax

(bponTanmpHas, WHIMBHIyaJdbHas, IapHasd,
TPYIIIOBast); PEKOMEHIANNH 110 TPOBEIEHUIO
YpoOKa.

VY4ebHoe mocobre JOMKHO paccMaTpu-
BaTbCsl OOY4alOIIMMU KaK  ONpeNelIeHHOe
NpeUIOKEHNE M0 OpraHU3aluU ypoKa U He
6BITB IIprU 3TOM <KUACHTHUYHBIM> YPOKY, KOTO-
peiii  poBoauTCS. CXeMaTHYHO 3TO MOXHO
HPECTaBUTD CICAYIOIIUM 00pa3oM.

YeOHEDT MI3H

CovHaromeH

“Sf"tif:|:'u-1 o€ mocohHe

ODvaaenEn

VuedHAT CHTVAIHA

[Mpu nnanupoBaHUM y4eOHOTO 3aHITHS
o0ydJaromuii JIOJKEH BHUMATEIBHO O3HAKO-
MUTBCS ¢ Y4eOHBIM ITOCOOMEM, OpraHu3aIei
y4eOHOro MaTepuala B TIOCOOUU U, OMHPAsCh
Ha y4eOHBIN TUIaH, COOCTBEHHOE BHJICHHE 3a-
HATHUSA, KOHKPETHYIO YYCOHYIO CHTYalMiO B
CTY/IGHUYECKOW TpyIllie WM Kiacce, MPHUCTY-
MUTH K TUIAHUPOBAHUIO YUeOHOTO 3aHSTHS.

[Mpu nnanupoBaHUM y4eOHOTO 3aHITHS
KK 00yJarommii JOKEH OTBETUTh Ha
psin BorpocoB: UTO MpeanokeHo st u3yde-
HUS B JaHHOM maparpade? Uto Morio Obl BbI-
3BaTh MHTEpPEC y YYallUXcs B 3TOM paszziene?
I'me BO3MOXKHBI MTpo0ieMbl? [' 16 MOXKHO oOrie-
perbesi Ha JMHTBUCTUYECKHH W MEXKIHCIUII-
JUHAPHBIA onbIT ydammxcs? Kak MOXHO Mo-
TUBUPOBaTh ydammxcs? UTo MOXKHO Tporryc-
TUTh / 100aBUTh? Kak MHE clieayer opranuso-
BaTh pa3iuyHbie GopMbl paboTer? Kak s 00b-
scHIO...? Kakue JONONHUTENbHBIE TEKCTHI,
yIpakHEeHHsl, MaTepuaibl HyXHbl MHe? Cre-
JyeT OTMETUTh, 4To pabora remarora, CBs3aH-
Hasl C MOJATOTOBKOW K 3aHSATHIO, HE CBOJMTCS
JUIIG K OTBETY Ha BBINICTICPEUNCIICHHBIC BO-
MPOCHI.

OmnbITHBIE TIENArord JIOJDKHBI OMUPATh-
Csl B CBOCH JICATENBHOCTH HE TONBKO HA YETKO
MPOIYMaHHYI0O W TOMHHYTHO pPacHUCaHHYIO

cxemy 3assTus. [IpH KakJOM TUTAaHUPOBAHUH
3aHATHS HEOOXOIUMO 00IyMaTh U TE aCIICKThI,
KOTOpbIE, TIOPOi, HE 3aBHCAT OT IIENarora.
COoli B paboTe TEXHHUYECKUX CPEICTB, yueO-
Hasl JMCIMILUIMHA, HACTPOW ydalluxcs Ha 3a-
HATHE, NPEANICCTBYIONIAasl TMpenIMeTy KOH-
TpollbHasi padoTy MO APYroi AMCUUILIMHE H
T.J1. — BCE 3TO aCIEKThI, KOTOPbIEe HEOOXO0AUMO
YUUTBIBATh MpPH TpOBeACHUU 3aHsaTus. [lpu
TUTAHUPOBAHUHU yYeOHOTO 3aHSATHS HEoOXOau-
MO TaKXXe YYUTBIBATH M THUI, K KOTOPOMY OT-
HOCsITC oOydaeMble: ayJqHalbHbBIN, BU3Yallb-
HBIM, OCs3aTeNbHbIN, BepOabHbIA, HHTEPAK-
THBHO-OPHEHTHPOBAHHBIH.

[Ip1 moAroToBKE K KAXIOMYy KOHKpET-
HOMY 3aHSITHIO OOYUaIOMINH MOXKET OIHPaThCs
Ha MOJENb JUAaKTHYEeCKOTO aHalH3a, paspa-
6orannyto B ['epmanuu Bonbdranrom Knad-
ku. [lepBbIil BoIpoc, IPEACTaBICHHBIM B ATON
MOJIETIH, Ha KOTOPBIA JTOPKEH OTBETHTH Y4H-
Tenb - «UTO JAOIKHBI BBIYYHUTh 00ydaeMbie?»
Lenb ka)I0r0 OTAEITBHOTO 3aHSTHS COCTOUT B
TOM, YTO K KOHILYy 3aHATHS 00ydaeMble «IIpo-
JBUHYIIUCH» BIiepe, 00ydaeMbie 3HAIOT U MO-
TYT TO, 4TO /IO Hadaja 3aHsTUS HE 3HAIN U HE
MOTJIM. OTO TMPEACTABICHO Ha CIEMYIomei
cXeme, U3 KOTOPOH BHIHO, YTO MPH MOATOTOB-
K€ K YPOKY Ka)K/Iblii 00yJaromunii 04eHb YeTKO
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JOJDKEH OTBETHUTH Ha CJICAYIOIIME BOIIPOCHI.

X0/IHOE TONOKeHue? UTo JOoIKeH ydJarmuiics

I'me HaxomUTCs ydaluiicss B HaJyajie 3aHATUA? 3HATh M YMETh 110 OKOHYaHMM ypoka? KakoBa

Yro o moxer? Yro oH 3Haer? ['ne ero uc-

yaeOHas 1eb?

ITpu dopmynupoBke ydeOHOM 1ienu He-
00XOMMO y4ecTh, YTO OHA JIOJDKHA 0a3upo-
BaThCs Ha 3HAHHAX (00y4YaeMble y3HAIOT HEUTO
HOBOE), HaBbIkax (0Oy4aemble MOTYT TO, YTO
paHee HE MOIJIM), OTHOIICHHH (0O0ydaembie
YyBCTBYIOT M XOTSAT TO, YTO paHee HEe YyBCT-
BOBAJIM M HE XOTEITH).

B kauecTBe BTOpOro BoOIpoOca, Mpel-
CTaBJICHHOTO B MOJIENHU JUAaKTHUECKOTO aHa-
JM3a, BBIIBUHYT BONPOC 00 aKTMBHOCTH yd4a-
muxcs: YTo MODKeH JenaTh ydaliuiics uis
JNOCTH)KEHHUs ydeOHo# 1enu? s mpemocras-
JICHHSI YYaIlUMCsl BO3MOXXHOCTH aKTUBHO JICH-
CTBOBATh HA 3aHATUH YPOK JOJDKECH OBbITH OpHU-
SHTHPOBAH Ha KaX0r0 yJaIierocs.

[ocne Toro, xak ompeneneHbl yuaeOHas
11eJTh, UCXOIHOE MOJIOKCHUE U JICHCTBHS y4a-
IIMXCS HA 3aHATHH, MOJEIb THIAKTUYSCKOTrO
aHaln3a TpeiaracT OTBETHTh Ha CIICIYIOIIUH
BOIPOC: KaKOBHI COMabHbIE (popMBbI PabOTHI
yUalmxcs Ha 3aHITHH? DTO SIBISICTCS BaXKHOM
YaCThIO 3aHSTHS, TAK KaK TPAMOTHBIH OTBET Ha
JaHHBIA BOMPOC MO3BOJISIET 3PPEKTUBHO Op-
raHu30BaTh padory ydammxcs. [loa conuans-
HBIMH ()OpMamMH pabOTHl HA 3aHATHU MMOHUMA-
ercsl MHIMBUIyajbHAs, MapHas, TIPYIIOBas
pabora wim pabora B IuieHyMe. B kadecTBe
npUMepa MOXKHO TIPHBECTH TPOIecC 00yUeHUs
ay/ZIMpOBaHUI0. YJIydIlleHHE HABBIKOB ayIHpO-
BaHUS SIBJISIETCS YYCOHOM IENbIo, TPOCTYIIN-
BaHME IMAJIOra - 3TO JCATEIbHOCTD YUaIHXCsl,
conuanbHON (HOpPMOH SIBISICTCS MHIMBUIYAIb-
HOE MPOCITYIIMBAHUE JUAJIOTA.

CrienyronmM 1IaroM siBISIETCST OTBET Ha
Borpoc «[locpencTBoM uero Oyzaer ocyiiect-
BlicHa pabota? Heo0XoAuMo TIIATENBHO

Ilepen IMTocne zanaTHA
FAHATHEM ) YHHTE Eue:m
(HCHOTHOE — | 00yUeHH")

MO0 EHHE)

VAT CA Vuamuica:
3HAeT X SHaeT x*
MomeT X Momer x*
ITomarasT X Tlomarast x*...

0oTOOpaTh MaTepHall, SBISIONMUNACT HHCTPY-
MCHTOM JIA JOCTHUXKCHUA LICIIHN.

Crnenyromuii 1mar npeanonaraet Beioop
TEXHUYECKHX CPE/ICTB, TO €CTh IOCPEACTBOM
KakuX HOCHTENeH OyJeT MpeuiokeH MaTepu-
a1 00yJaroIIMMCS.

Mopenp  IMOAKTUYECKOTO  aHAJIM3a
mpeAronaraeT oTBET Ha Bonpoc «HTo IomkeH
nenatb o0yJaromuii Ha 3aHsITHU > [Ipu oTBe-
TE€ Ha TMOCTaBJICHHBIA BOMPOC HEOOXOAUMO
YUYEeCTb, YTO O0YYAIOUIMICS U TO, YTO OH JIOJ-
JK€H BBIYYHTbH, HAXOAATCA B HCHTPC BHUMAaHUA
IIpY [UIAHUPOBAHUM YpoKa. JINUHOCTHO - opu-
CSHTUPOBAHHBIN M IPAKTUKO - OPUEHTUPOBAH-
HBI YPOK 03HA4YaeT aKTUBHOCTh 00yYarolnX-
Csl Ha 3aHATHH, OOy4YeHHE TIOCPEICTBOM JIesi-
TenpHOCTH. YeM Oolbliie BpeMEeH! Ha 3aHSATHH
nemaror o0ydJaer, TeM MEHbIIE BpeMEHH Ha
3aHATHH OCTaeTcs O0OydaromuMcs, YTOOBI
Y4YUTD. HHCaHBHaH MOJCIb 3aHATUA NPCAIIo-
naraer, 4to okono 80% y4eOHOro BpeMeHH Ha
3aHATUU OTBOAUTCS aKTUBHOMU JCATCIIBHOCTHU
ydamuxcs, ToO €CTb TOBOPCHHWIO Ha MHOCTPaH-
HOM S3BIKC.

B wMozxenu aMIakTHMYECKOro aHaiM3a
ObTIa TIOKa3aHa IOCTIENOBATEILHOCTD JICHCT-
BUH negarora Imnpyu IUIAHUPOBAHHUU 3aHATHUA.
Onwmpasick Ha JTaHHYIO MOJENb, MOXHO d(¢-
(EeKTHBHO CILUIAaHMPOBATH U OPraHU30BAThH 3a-
HATHUE C LCIIBIO HOCTHXCHUA 06yan01111/1M1/105[
y4eOHOM IIeIH.

Kaxnoe ornensHO B3sTOE 3aHATHE
MOXHO pa3ieluTh Ha (a3bl, ABISIOIIUECS CO-
CTaBJIAIOIIMMHU KaXA0I'o 3aHATHUA. CxemaTnu-
HO 3TO MOYHO MPEACTaBUTH CIETYIONIUM 00-
pazom:

1 Beenenue = 2 IIpezenranud = 3 CemaHTH2alHg = 4 TpeHHPOBKA
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Ha srane «BBenenmne» negaror MOTHBU-
pyer oOydaronmmxcsi K TOMY, Ye€M OHHU BIIO-
CIIEZICTBUM JIOJDKHBI OBJIAJIETh, a TaK)KE aKTH-
BU3HpyeT (hOHOBBIC 3HAHUS ydwammxcs. Jis
3aHATHS, KOTOpoe JuuTes nopsiaka 50-60 mu-
HYT, TPOJOIKHUTENLHOCTh (a3bl COCTABISET
okoio 5-10 MuHYyT.

Ha cnenyromiem srtane «mpe3eHTAnus»
BHUMAHUIO YYallUXCs TpeiaraeTcst yaeOHbIi
MaTepual, NpeAHa3HAYEHHBIH I JaJibHEH-
me ¢ HUM paboThl. B KadecTBe mnpumepa
MOXXHO B3ATh MPE3CHTAIMIO JUaliora-oopasia
WU TPOBEPKY TIJIOOANBHOrO TOHHMAHUS TIPH
o0ydueHun ayaumpoBaHuio. Ha nannoi ¢aze
npeanonaraercs pabora ¢ TEKCTaMH Ui ay-
JMpOBaHUs WK sl uteHns. Ha nannoit daze
HE TMpearoaraercs Mpe3eHTalisl HOBOU JIeK-
CUKM W TpaMMaTUMYeCKUX IpaBui. JlaHHBIN
dTam sBJsieTcs 0a30M JUIs pa3UdHOrO KOM-
TUIeKca YIpa)kHeHUH, KOTopble OyayT BBITOJ-
HATHCS TI03KE.

Ilenpio 3Tama «ceMaHTHU3ALMU» SBISET-
csl paboTa C HOBBIMH CIIOBAMH M CTPYKTYpaMH
C LEbI0 PACKPBITHUS UX 3HAUYECHUM.

IMocne sranma cemaHTH3anuu 00yYaro-
IIMECs] TPEHUPYIOT HOBBIE PedeBbIE 00pasIlbl,
CHadajga B pPENpPOAYKTHBHBIX YIpakKHEHUSX,
MPH  BBHIMONHEHWH KOTOPBIX 00Yy4Yaronuecs
KOHIIEHTPUPYIOT CBO€ BHUMaHHE Ha HOBOBBE-
JICHHBIC peueBble 00pas3ibl M OTPadaThIBAIOT
WX, 3aTEM BBITIOIHAIOTCS YCIOBHO - KOMMYHH-
KaTUBHbBIE M TOUIMHHO - KOMMYHHKAaTHBHBIC
ynopaxkHeHus. J[aHHBIA »Tam SIBJISETCS BaX-
HeHIel craauell ypoka, KOTopas 3aHHMAET
OoNbIIOE  KOJNWYECTBO BpPEMEHH, TaK Kak
MIPEaIoaraeTcsi MHOTOKPAaTHOE MOBTOpEHHE
MaTepuaia.

Bueapsist nannbie das3el B yueOHOE 3a-
HATHE, HEOOXOIMMO IUIAaHUPOBAThH paboTy Ta-

VJIK 808.5

KUM 00pa3zoM, 4ToObI OBUI OCYIIECTBIICH Iic-
pexof OT pEenpOAyKTUBHBIX K IPOAYKTHBHBIM
ynpaxHeHusM. [Ipu noaroroBke K ypoky He-
00X0AMMO COPMYJIUPOBATh YUSOHYIO IIENb,
ONPEETUTh COIMANbHBIE (OPMBI  PabOTHI,
BBI6paTB MaTepualibl, CITNIAHUPOBATL ACATCIIb-
HOCTh OOYYaIOIIUXCS W JIEATEIBHOCTh 00Y-
YaIOIIero Ha ypoke sl Kaxaod (asbl B OT-
nenbHOCTH. He Bceryia HeoO0X0AMMO BHEAPATH
B 3aHsTHE BCe 4 (ha3bl, HAaIpUMep, pu padboTe
Hanx BBIpa6OTKOI‘/’I PEUOCNTUBHBIX HABBIKOB
(urenue, ayampoBaHHE) IelecooOpa3Ho 3a-
BepIaTh paboTy Ha CTaJNU CEMaHTH3AIIUH.

HpI/IHHTI/Ie BO BHHMMAHHEC BCEX BbIIIC-
OIHMCAHHBIX OCOOCHHOCTEH MTOMOKET TIearory
0osee TPaMOTHO M MPOAYKTHBHO CILIAHUPO-
BaTb, OpraHM30BaTb W IIPOBECCTU YPOK HHO-
CTPAHHOTO $5I3bIKA C YYETOM KOMMYHHUKATHB-
HBIX TMPUHLMIIOB W OCHOBHBIX TEHJICHIIUN B
06y‘~IeHI/II/I HWHOCTPAHHBIM A3BIKaAM.
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INTEGRATING PUBLIC SPEAKING IN INTERPRETATION COURSE
Mechsheryakova T.

Interpretation and Public speaking are
closely interconnected. Translating for a group
of people assumes interaction with these peo-
ple most of the time. Quite often interpretation
is rendered in front of the audience when a
speech is given at some event, a report has to

be presented to the board, or in any other case,
when delivering a piece of information in-
volves a group of people. Therefore the same
set of skills used during public performance is
applied by interpreters. They experience the
same anxiety when tranglating in front of the
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audience, they have to overcome stage fright
as well, and also render interpretation during
the speech, without significant time for prepa-
ration.

The importance of Public Speaking is
hard to overestimate. It is widely used our
days by people for different purposes: Busi-
ness, relationship, marketing, academic works,
politics, social sphere, and others. Successful
people are bound to express themselves effec-
tively and persuasively. It is now important to
be able to express your thoughts profession-
aly and, moreover, to persuade people to act
and think in a certain way. Therefore, commu-
nicative competence is one of the most essen-
tial traits a successful person needs in order to
perform effectively.

Public Speaking is a highly motivating
activity, if we think closely about its potential
benefits that go far beyond presenting a prod-
uct or giving official speech at the reception.
In addition to that, developing oratory skills
will do the following: Open up new career
opportunities; add value to a person as an au-
thority; set a person apart from the rest of the
competition; help to present any type of in-
formation effectively, and many others. [1]
Benefits of being able to speak in front of the
audience professionally aso include social
sphere, especially if we think about the theory
that the impression people form about a person
is built on average in three to five seconds af-
ter the contact. According to Nikitina (2011),
“How well people perceive you and the con-
clusions that they make about your profes-
sionalism and character will be largdly influ-
enced by your confidence, when presenting
yourself” [1].

Today, speeches are used for various
reasons: to sell the product, to represent cer-
tain item or a person, to share findings of a
particular research, and others. Most of the
modern speeches consist of five basic de-
ments, which can be expressed as “Who is
saying What to Whom using what Medium,
with what Effects?” [1]. We believe that no
component of this chain can be omitted if one
wants to have the material represented suc-
cessfully. Moreover, this question should be
used as a checklist when preparing the speech.

Interpretation is the facilitation of oral
or sign-language communication, either simul-
taneously or consecutively, between two or

more, speakers who are not speaking, or sign-
ing, the same language. [2] Several modes of
interpretation are used today: Simultaneous,
consecutive, whispered, relay, and liaison. In
simultaneous interpretation, the interpreter
renders the message while the source-language
speaker continuously speaks. In consecutive
interpreting, the interpreter speaks after the
source-language speaker has finished speak-
ing. In whispered interpreting, the interpreter
is whispering a simultaneous interpretation to
a listener. Relay interpreting is usually used
when there are several target languages. A
source-language interpreter interprets the text
to a language common to every interpreter,
who then renders the message to their respec-
tive target languages. Liaison interpreting in-
volves relaying what is spoken to one, be-
tween two, or among many people[3].

Both public speaking and interpretation
are quite wanted professions nowadays due to
globalization and international communication
development. Hence, high quality professional
education in this field is required and theoreti-
cal basis hasto be set. In redlity, little attention
is given to theoretical basis of Interpretation
and Public Speaking as subject when the In-
terpretation Studies are taught. Students are
exposed to a lot of knowledge on various
rules, suggestions, guidance, practices for
other disciplines. However, when it is time to
learn how to interpret, students only receive
limited knowledge on the subject-matter and a
lot of assignments. Indeed, constant practiceis
essential for successful speaking, not only in-
terpretation, however, having learnt some
principles, instructions, and tips on how to do
interpretation would facilitate the process on
interpretation.

Public speaking skills determine the
quality of interpretation when performed pub-
licly and its essence in whole. Oratory can be
considered as a tool for improvement and per-
fection of the text produced during the process
of trandation. Not being a confident speaker
yourself can disserve al the efforts for making
good quality trandation. That is why we be-
lieve it is necessary to teach students majoring
in Interpretation Science and Foreign Lan-
guages to combine these types of activity to be
more competitive in the labor market, as well
as to meet needs of interacting people.

Current educational system also has
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some weak points, as some aspects of it result
in lower level of expertise of graduates. One
of them is lack of freedom to choose the order
of courses throughout the entire process of
education, although Kazakhstan is trying to
comply with European standards of education
[4]. For instance, Interpretation course may be
useful for students who had already studied
Theoretical foundations of Interpretation, Ex-
pressive means of English language, and Ar-
tistic translation. However, if for some reason
a student did not have one of the subjects in
his schedule prior this course, it will not be as
effective for him, as it would if he or she took
required courses. Thus, we encourage educa-
tional system and higher educational institu-
tions provide students with more freedom and
support in terms of building their own sched-
ule, taking into account prerequisites of all
COUrSes.

Another weak point is lack of adequate
practice. We have to admit, interpreting in the
classroom in front of your class mates may be
challenging, but not as frightening as interpret-
ing at a conference or a meeting. Students
cannot feel all obstacles they will face in a
future at work, nor can they realize what
would be crucial points to focus on during the
Interpretation course. Students are not pre-
pared to combine the skills of professional
interpreter and confident speaker. That is the
weak point of educational process planning.
Therefore, it is required to provide more op-
portunities for students to practice in redl
world environment, or maybe arrange special
trainings for them where experts help over-
come stage fright and be more confident, as
universities frequently do for their faculty
members. [5] In addition, constant exposure to
foreign language speakers will help signifi-
cantly, because practice is an absolute must
with foreign languages.

Considering all the above mentioned,
we can conclude that only by combining these
two subjects can we achieve required level of
preparation of future interpreters. We believe
that new course has to be designed and in-
cluded into educational plans of higher educa-
tion institutions. A thorough research of stu-
dents' needs, wants, and lacks, as wdll as envi-
ronment has to be conducted in order to in-
clude all the required information in the course
to make it of the most use. The assessment can

be done through questionnaires, quizzes, and
conversations between students and a teacher.
We can be assured that after studying this
course successfully in combination with gen-
eral progress on other courses required for the
Interpretation Science major, the graduate will
become a true professional.

When designing the curriculum and se-
lecting topics for reading, writing, and speak-
ing assignment, it is required to analyze future
environment that prevails in the area, where
students will work. For instance, in East-
Kazakhstan region, most of the work places
include factories among others, which auto-
matically determines the scope of topics: Min-
ing, Metallurgy, Engineering, etc., instead of
closely studying Politics, Economics, which
could be briefly covered for general knowl-
edge. Applying this principle will assure that
graduate will master suitable vocabulary and
perform better at work. This is not a solution
to all problems, as one never knows where he
or she will get to work in afuture. That is why
we agree that it is more important to teach
principles, approaches, and methods to inter-
pretation, rather than certain vocabulary and
clichés.

The necessity to study Interpretation
and Public Speaking in combination is evident
based on provided arguments. |mplementing
adequate changes can help improve the system
of teaching interpreters, who are quite unique
labor force. Being confident and professional
on stage in front of the audience will allow
graduates to be more competitive and wanted
candidates by many great companies.
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KEY IDEASRELATED TO APPLICATION OF CLIL IN TEACHING
MATERIALSDEVELOPMENT
Umbetayeva Zh.

In the strategy of Kazakhstan-2050 the
trilingual policy emphasizes the equal acquisi-
tion of the third language - English in the bi-
lingual country Kazakhstan. It is supposed that
through learning subject content in three lan-
guages students will get access to additional
information, new perspectives, and deeper
understanding of other cultures [1]. The trilin-
gual policy contributes in creating trilingual
environment which increases students’ poten-
tial, develops their flexibility, critical and
creative thinking, and ability to cross-cultural
cooperation, fosters respect towards them-
selves and others, and increases their willing-
ness and skills to learn the languages. In this
regard CLIL approach in education might be
the nearly single solution for the third lan-
guage implementation through the content of
the training curriculum and teaching in a for-
eign language combination.

Recently introduced trilingual policy in
education and content language integrated cur-
riculum in Nazarbayev Intellectual Schools
had been based on previous successful re-
searches held by European Union schools. For
instance Coyle, Hood and Marsh's research
determined that under certain circumstances
CLIL:

1. Motivates both teachers and learners.

2. Develops linguistic confidence and
competence and promotes spontaneity.

3. Repositions languages in school cur-
riculum.

4. Curriculum linking: new challenges.

5. Addresses stereotypes (language,
gender and curriculum).

6. Improves global citizenship and in-
tercultural understanding.

7. Revisits effective teaching/ learning.

8. Enlarges communication/ learning
spaces [ 3, pp. 543-562].

However in CLIL approach the first
word is ‘content’ and undoubtedly, there are
language teachers who concern about the qual-
ity of language teaching with CLIL, especially
if first and foremost, students need support in
formal language learning. At the same time
CLIL as afresh approach is aimed to promote
the best practice and to some extent it has
evoked from Task-Based language learning
(TBL) asweél as it has something in common
with Content- Based learning (CBL) too.
Therefore, it is fair to compare them with
CLIL according to how it is presented in the
TKT course, Cambridge [10, p. 86].

Table 1 Comparison and contrasting of TBL, CBL and CLIL

Task —based Learning | Content- based Learn- | Content and Language Integrated
(TBL) ing (CBL) Learning (CLIL)
View  of | Language is a tool for | Grammatical, lexical, | - Language serves to communi-
language communicating mean- | functional areas and | cate meaning.
ing trough use of | skillsareall important. | - All aspects of language help
functions, vocabulary, communicate  meaning, e.g.
structures, discour se. skills, discour se, lexis, grammar,
functions.
View  of | Language is learnt by | Languageislearnt best | - Language is learnt mainly
language usingit. if presented to learners | through acquisition and trough
learning trough interesting top- | using it. Language does not need
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ics which help them
increase their knowl-
edge of the world.

to be obvioudly focused on.
- Language is leant best when
you useit to learn something else

Classroom
practice

- Classroom activities
are based around a
series  of  problem-
solving tasks. To solve
the problems, learners
need to communicate.

- Grammar, vocabu-
lary and pronunciation
may or may not be
focused on in class

- The syllabus focuses
on grammar, lexis,
functional or skills.

- Used mainly in pri-
mary and secondary
schoals.

- Language is pre-
sented through topics
related to school sub-
jects or learning about

- The syllabus is based round
learning about the subject matter
and cognitive (thinking and
learning) skills related to a school
subject, e.g. math, history, art.

- The school subject is taught in
the L2 (L3, L4).

- The specific kinds of language
learnt are the language needed
for learning about the subject.

after the task is com- | the world.

pleted.

- Lessons focused on the subject
rather than on language.

Provided table depicts some overlap-
ping points in every of these features likewise,
in the view of language in TBL and CLIL they
have in common that the language is a toal or
serves the meaning of communicating. In the
view of language learning it is learnt by using
it or in broad meaning trough acquisition. In
classroom practice it is noticeable that CBL
and CLIL appear to have more similarities in
comparison with TBL. Especially in present-
ing language through topics related to school
subjects, in terms of Biology, Chemistry or
Physics these subjects are usually learning
about the world. However, this table precisey
shows distinguishes between these three ap-
proaches in teaching language. Moreover, it is
worth mentioning about approach named ESP
(English for Specific Purposes) because it is
aso linked with CLIL. The main difference
between CLIL and ESP is that this approach is
often used in higher occupational education
such as medicine, engineering, law and etc
whereas CLIL is applicable from primary edu-
cation through adult to higher education. Its
focus is also a content of the area of a future
job and language for communication in this
area. From this perspective, CLIL is regarded
as a language learning approach, which main

disadvantage today is instructional materials
shortage in terms of foreign language acquisi-
tion. As it is yet new for Kazakhstani secon-
dary education language teachers of NIS are
encouraged to make contribution in devel op-
ing teaching language with CLIL application.
This will involve improving subject’s course
plan and enriching it with supplementary ma-
terialson CLIL.

Nowadays the immediate access to a
wide range of materials devoted to teaching
EFL is supposed not to bring teachers a no-
ticeable trouble in fulfilling any topic of the
curriculum. However, every teacher should be
a cutting edge in modifying not only teaching
process but also teaching materials in order to
meet today's students needs. Brian
Tomlinson in his state-of-the-art article de-
termines ‘materials for language learning
broadly. He acknowledges that it refers to eve-
rything which is used to assist the process of
language acquiring, starting from textbooks,
reading texts, flash cards, and other printed
materials completed with digital files and web
applications. In addition, Brian Tomlinson
divided all materials into several categories
according to the ways of acquiring a language
[11, pp. 143-144].

Table 2. Types of teaching materials according to the ways of language acquisition

Informative informing the learner about the target language

Instructional guiding the learner in practicing the language

Experiential providing the learner with experience of the language in use

Eliciting encouraging the learner to use the language) and exploratory (helping the
learner to make discoveries about the language
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To meet needs of different learners as
they acquire in different ways [12, pp. 245-
252], the ideal material is recognized to be
which involves all mentioned above ways of
learning language for learners to experience
and to selection. Nevertheless, if deeply to
analyze most of ready teaching materials they
are focused on informing about knowledge
and practicing the features of given knowledge
rather than encouraging the learner to use the
language for learner’s supplementary needs.
Richard assumed the following ‘instructional
materials generally serve as the basis of much
of the language input that learners receive and
the language practice that occurs in the class-
room’ [9, p. 251]. Tomlinson et al. share the
same vision as Masuhara et a. [12, pp. 143-
144], [7, pp. 294-312] after revision made
under current English course books for teach-
ing adults. They have similar conclusion that
tasks in them highlight explicit teaching and
practice. Thereby, according to these academ-
ics, materials development’ involves all the
activities which an instructor takes in order to
evolve it into a new onetaking into considera-
tion teacher’s philosophy and learners’ moti-
vation for language learning.

This procedure consists of several se-
gquenced parts resulted from every previous
one. Usually existing material is evaluated and
reasoned to choose in compliance with the
curricular topic, focus of learning objectives,
whether it will be language material practiced
or the content studied, or its sdection might
depend on presentation the material in an in-
teresting and tricky way. Nonetheless, most of
chosen tasks need to go through redesigning
and production in an updated version, exploi-
tation and researching the background of its
implication effectiveness [13, p. 143-144].
Looking at these stages any practitioner would
find them as the main regularly committed by
them actions, at the same time not all of them

would find it easy to dicit and to develop
properly teaching materials without under-
standing the complex interactions laid under
these processes. This proves that yet, the atten-
tion to understanding the importance of elabo-
rating materials in teaching language is very
little, both in methodological literature and in
applied linguistics. This is also highlighted by
Tomlinson, that “especially teachers of lan-
guage can be challenged by eliciting appropri-
ate materials which are able to motivate learn-
ers to actively use language studying the area
of a science subject”. Furthermore, CLIL ap-
proach is still new and undeveloped area in
terms of specific tasks which can empower
students to become independent learners and
continue the learning process beyond the lan-
guage classroom. The best way to learn a lan-
guage is by doing, not just studying it or per-
forming exercises and drills. Thereforethereis
a need in examining principles and require-
ments for CLIL material development.

It is determined that CLIL methodology
relies on the next key principles:

1) multiple focus (on language, learn-
ing and cognition);

2) the construction of safe and enrich-
ing lear ning environments,

3) the use of authentic materials and in-
teractions,

4) the promotion of active lear ning;

5) the use of macro and micro scaffold-
ing to accompany students' learning to make
them increasingly autonomous;

6) the promotion of co-operation
among students and teachers [5, pp .80-83]

In developing CLIL materials it is es-
sential to take these principles into considera-
tion. Regarding these points it is better to
demonstrate it visually by Do Coyle scheme.
Every aspect of its will be covered in further
explanation.
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The 4Cs Conceptual Framework

Content

Communication

Culture

Meeting Minds: towards holistic views of the curriculum

Picture 1. 4Cs Conceptual Framework

In terms of focusing on language, learn-
ing and cognition by Coyle, CLIL application
impacts on learners linguistic and cognitive
skills, and contributes to the acquisition of
field-specific contents and know-how [3, pp.
543-562]. Regarding this the inner-
relationship between these aspects together
with understanding that it should be adjusted
to individual context and various learners
level of language, their cognitive skills, their
social background and their previous knowl-
edge. Mentioned aspects and CLIL approach
itself are base on socio-constructivism which
regards language and knowledge as part and
parcel which demand the development of so-
cia interaction [15]. It is fact that language
acquisition takes place and origins from com-
municative need in a content-focused situa-
tion. Moreover, learning occurs via form of
language and becomes conscious when it is
put into words. As a result teaching foreign
language is not only memorizing grammar
structures and language patterns, but under-
standing how these patterns and forms are in-
serted an interaction to achieve some goals.
For example, most of English course books
contain the topic “Advertisement and Adver-
tising” by CLIL and to cover its requirements
students should present a message or a conver-
sation with an advert designer. They should
come up with proposal about the product.
They should politely express and discuss its
technical aspects, where it will be published
and the target audience. Surely, students will
be able to accomplish the task after working

out some content material. They should to
gain some conceptual knowledge about print-
ing industry, and what usually is discussed in
this case including price, payment procedure
and to make whatever modification the design
needs.

The second point construction of safe
and enriching learning environments is estab-
lished on Vygotsky's theory of zone of proxi-
mal development [15]. In accordance with this
teacher as a facilitator of a learning process
manages to extend the current knowledge of a
student by creating comfortable learning envi-
ronment and opportunities in arranging mate-
rial acquisition in co-operation, enabling stu-
dents to move ahead trough the activity of the
zone of proximal development. As well group
work teaches students to self-organization and
creates less stress in comprehension of the
context of a foreign language. Teachers also
take an advantage as CLIL classroom frees
them from perpetual classroom management
and problems with students' discipline. It is
more student centered classroom as they are
allowed to share ideas, to communicate, to
challenge their skills and knowledge on for-
eign language. In comparison with large
classes, working in groups enables students to
collaborate and learn from each other. But
teacher should be able to supply with an ap-
propriate material and resources in order to
learners have fruitful lesson. Learners in a
group usually have different level of the third
language, social backgrounds, experience. In
this type of groupsit is profitable to apply pro-
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ject works, one for each week or half a month
and to dedicate sometime to discussing and
doing it at the end of every lesson. Teacher
should monitor collaboration in groups and
work process by asking questions, revising
their products and encouraging them to speak
or write in English. This work will promote to
increasing talking time, interacting for some
reasons with each other, constructing premises
for future interactions within the occupation
needs.

As for the third point, use of authentic
materials and interactions, there are issues like
low level of students for whom teachers usu-
aly adapt CLIL material. To diminate this it
is necessary to prepare students by using pre-
task activities. As a rule authentic materials
contribute to enrich student’s knowledge and
their awareness about peculiarities of other
cultures. In the picture 1, “The 4Cs Concep-
tual Framework” above culture is represented
trough authentic material coverage. As an in-
structional activity it is suggested role-plays
based on authentic materials. As an authentic
material for CLIL it can be chosen digital
video, audio and written material on any walk
of life. Pretask activities might be learning
key vocabulary, key concepts. While watch-
ing, listening or reading they will be familiar-
ized with more specific notions of the content
in depth. Teacher should divide the material
into meaningful parts to enable students to
discuss and relate with their own experience.
As a post activity students should be given
related task which main aim is to resolve
socio-drama. The situation should be related
with working in a particular sphere as a man-
ager, or trainer, or an engineer and find ways
to solve the problem. In this regard higher
school students are supposed to have some
previous experience, but if there are teen age
students, teacher should support them with
extra material about the content. These activi-
ties based on content material assist students
to seetheir prospective future job situations.

The fourth notion about the promotion
of active learning considers socio - construc-
tivism as a root of CLIL lesson. In this per-
spective in the center of learning process is a
student who should take the responsibility on
his or her knowledge acquisition. However,
knowledge should be comprehended as a dy-
namic and changing view of the world and the

notion that it must be explored and modified
further should encourage students cognitive
interest. Consequently, CLIL, especialy in the
language classroom, needs more appropriate
materials have been developed. Teachers need
to create opportunities for potential learning
by developing materials that engage students
into meaningful exchanges that guide them
towards culture, skills and knowledge assimi-
lation. At NIS every teacher makes an effort in
providing active learning in groups. It is better
if the teachers let students to choose the wide
range of topics related to one of science sub-
jects emphasized in this school. For some time
students research and develop the topic Stu-
dents researched and developed the topic and
as result to shoot a film, to give an interview,
to submit a written report, better in an aca
demic paper. this type of investigation within
the context of a subject content usually in-
volves deeper understanding of various rda-
tionships and develops and independent
learner aswell.

The use of scaffolding to make students
autonomous is the next essential moment of
CLIL approach because autonomous students
have a capacity to examine the issue critically
and to make an optimal solution followed by
an appropriate action to implement it [7, 60-63
pp.]. Scaffolding refers to techniques that
guide students’ acquisition of the language
and cognitive skills required to carry out tasks,
undertaking that the more one of the aspectsis
demanded, the less students can focus on the
others. Mercer distinguished two versions of
scaffolding. First is macro and second is micro
[9]. Macro-scaffolding has the second name as
built-in scaffolding. It is planned in advance
and regulates the order of contents and tasks,
and the creation of supporting supplementary
materials to help students deal with communi-
cative, content-related and cognitive problems,
as wel as considerations regarding when to
withdraw support and challenge students.
What about micro-scaffolding, or point-of-
need scaffolding, it requires teacher's attention
to students' needs during the lesson, and it in-
cludes strategies such as repetition, paraphras-
ing, echo-questions, recasting of students' an-
swers, and other skills that are necessary for
learning. Through the planning and gradation
of task challenge levels, CLIL enhances stu-
dent autonomy and the social construction of

BectHuk KACY

130



BOITPOCHI ITPEINOJABAHUSA SA3BIKOB

knowledge among peers. Scaffolding applies
to both linguistic and subject content, and to
the cognitive aspects of CLIL.

Although in praxis there are still very
little materials and tasks to implement scaf-
folding. In our lessons they were used various
images, supporting the information graphs and
tables. Tables and charts to complete catego-
rizing can also be used to repeat and revise the
most relevant content. Micro-scaffolding can
be conducted baoth in groups and as a whole-
class. Again first should go activisation of stu-
dents' previous knowledge. Resources and
activities like games, echo-questions, true/
false exercises, mimicking, can be used to go
through the content

Language-wise, one way to scaffold
students is to plan the activities from more
receptive tasks to more productive ones, so
that students get plenty of practice before the
production of some discourse on their own.
For macro-scaffolding students can be asked
to give academic oral presentations and writ-
ten reports. They also can be asked to create
dialogues for socio-dramas and to debates on a
particular topic. However, before demanding
this, students should be taught at least the ba-
sis of Academic English. Students should also
be taught to take an advantage from their own
reflection, assess themselves against the pro-
vided instructor and criteria.

The last but not least is co-operation
among students and teachers.

CLIL the analysis of references show
that CLIL is understood as a bottom-to-top
process of learning by many practitioners. It
certainly includes social and collaborative in-
teractions which are not completely new in
comparison to the traditional classroom roles
and interaction patterns. On the contrary CLIL
enriches with different types of materials and
activities to facilitate discovering society and
construct new interactions. John Clegg in his
article “ Teacher collaboration in CLIL” identi-
fiestherole of CLIL teachers' collaboration as
the main factor to create a powerful learning
system[4].

Particular attention here is paid to rea-
sons why CLIL teachers need to collaborate.
Main reason for subject teacher is that teach-
ing a subject in a second language is not easy:
it requires a specialist pedagogical expertise.
Teachers have to think about things which

they do not have to think about when working
in their L1. They have to know how to talk in
an especialy comprehensible way, how to
support learners when they listen to them, how
to teach a lot of academic vocabulary, how to
help learners talk back to them in the plenary
classroom and talk in English in groups, how
to read complex subject textbooks and write
about new subject concepts in L3. Therefore,
the most crucial form of collaboration is be-
tween subject teachers and language teachers.
Where both learners and subject teachers are
adequately fluent in English, it is possible that
neither needs help from an English language
teacher. This situation may occur in countries
with high language environment levels. How-
ever, in Kazakhstan still English-medium edu-
cation curriculum where levels of language
ability amongst both teachers and learners are
dangerously low.

Practice show that most of English lan-
guage teachers are not active either in helping
subject colleagues with their teaching or in
orientating their English curriculum to the
language demands of English-medium subject
learning. For example, thereis evidence that in
the Malaysan EM maths and science pro-
gramme, the English curriculum, English lan-
guage textbooks and English language
teacher-training were not re-orientated to the
language demands of EM science and maths.
To neglect the crucial positive influence of
English teaching on English-medium subject
teaching, where that influence could contrib-
ute to raising EM subject achievement, is to
put the success of such a project at risk. In
addition, the subject teacher may fedl suffi-
ciently unconfident in their English language
ability so that the project can only run if an
English language teacher in centraly in-
volved. In this case, both teachers collaborate
on a range of functions: co-planning of a
scheme of work, co-planning of lessons, co-
construction of materials, co-assessment of
performance and co-evaluation of the project
as a whole. Sometimes both teachers co-teach
in the same classroom, though expense nor-
mally precludes this. This kind of project is
especially common in Italy; the extent and rich
professional rewards of this form of collabora-
tion are a hallmark of this kind of CLIL. Un-
doubtedly, the collaboration model between
subject and language teachers will have been
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constructed trough trials and errors in NISs
school too, however for English classes CLIL
materials application can make a huge differ-
ence and bring to target of CLIL curricular.

To sum up from the previous passages it
is run out that CLIL is a bridge that teachers
can build between Content and Language In-
tegrated learning. CLIL is the general expres-
sion that defines any teaching and learning of
a non-language subject through the medium of
a second or foreign language (L2 or L3).
Theoretically it has some similarities with
Task-Based L earning, Content Based L earning
and with English for Specific Purpose ap-
proach for higher education institutions. Com-
parison and contrasting of these approaches
with CLIL revealed its specific features which
analysis demonstrates that CLIL approach can
take central place in teaching language sup-
plied with an appropriate material. However,
CLIL integrated curriculums have developed
little materials and this issue is relevant for
further CLIL application. To develop and cor-
rectly apply CLIL materials teachers should
take into consideration main CLIL methodol-
ogy key principles. The revison of them
showed that in practice, CLIL isbased in socio
constructivism, where there is plenty of com-
munication, interaction and learner —centered
approach. Therefore, materials developments
should fit principles and in the class moretime
to devote for students and their communica-
tion. Many of activity samples accept stu-
dents' needs and should be built on the au-
thentic material, employing real-life commu-
nicative tools for this purpose. Teacher's role
is considered as specific in CLIL too. It is
highlighted the importance of language and
subject teachers collaboration to not to put
under the risk the integrated curricular also.
Theimplications in everyday teaching practice
involve more classroom time for group work,
for group projects with micro-scaffolding and
macro-scaffolding. Scaffolding is one of the
main aspects to take into account when teach-
ers deal with teaching materials devel opment.
Applied through the planning and gradation of
task challenge levels scaffolding facilitate
CLIL to enhance student autonomy and the
social construction of knowledge among
peers. Scaffolding applies to both linguistic
and subject content, and to the cognitive as-
pects of CLIL.
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PECULIARITIES OF ENGLISH COURSE SYLLABUSDEVELOPMENT FOR
NON-LINGUISTIC STUDENTSOF TECHNICAL UNIVERSITY
TanekenovaZh.S., KizeevaT.V.

After implementation of the credit sys-
tem of education at technical universities of
Kazakhstan most even skilled -teachers of
English have to face to the problem of design
of an appropriate syllabus to the course. They
are asked the questions as how, what way and
what should be taken as a basis for a syllabus
design- either students needs analysis about
this course, where the former show their real
needs concerning the course and the later is to
reflect and include these needs to meset; or the
“Subject Program” based on the GOSO of the
Ministry of Education and Science of the Re-
public of Kazakhstan the content of which
should be strictly observed. These two prob-
lems like the dark side of the picture. On the
one hand the matter is how to make the course
interesting and absorbing for students taking
in consideration their needs and on the other
hand is to keep the rules of the major program
to execute an order of the Ministry of Educa-
tion. No doubt, these complicated questions
mean absolutely different goals. The first one
gives freedom to learner to decide what he
really wants and what he intends to achieve, so
responsibility for knowledge taking is com-
pletely at students hands. The second variant
implies lack of freedom, students don’'t have
any choice they are absolutely limited by the
program of the Ministry which doesn't mean
any varieties of content. So which way is the
best one?

As Common English discipline is a
compulsory one at our universities. There is
no right or wrong way of following, but if we
deal with general education for example the
first cycle (Bachelor degree) according to the
Bologna Declaration we have to admit that the
curriculum and a syllabus of this course are
compelled by university’s staff according to
the plan predetermined by the Ministry of
Education. So whenever a university teacher

might want anything to change in framework
of the program he/she couldn’t as it is a stan-
dard which should be strictly followed; so
thereis not need to lead students' needs analy-
Sis because it is impossible to satisfy their
wants ether.

The other matter is if we take Profes-
sional English or English for professional pur-
poses the discipline implies application of vo-
cational skills in English in terms of several
competences like knowledge of terms, ability
to describe any process, communication capa-
bility etc. It is meant that students have basic
knowledge of the language and they know
beforehand what they would liketo improvein
it, so the creation of syllabus will be most
helpful here. To solve the problem it is more
profitable to create this course as an eective
one on the following discipline because judg-
ing by the experience observed at technical
students it became absolutely useless to take
the course if their proficiency level is lower
than pre-intermediate. The matter is English
for professional purposes means doing educa-
tional activities requiring students' fluent Eng-
lish what isa major problem for most students.
Anyway the issue of appropriate syllabus de-
sign can be easily solved by paying attention
to students' needs and factors which assist to
satisfy them. Meanwhile raising the problem
of syllabus development it is hard to escape
the questions of what a syllabus is and how to
make it. If there is any difference between syl-
labus, subject program and curriculum and if
there is, what it is. What are the basic steps
and criteria of a good syllabus design. If we
look up the glossary of terms written by Euro-
pean Commission TEMPUS:

Study program - A complete pro-
gramme of study leading to a degree or an ap-
proved set of course units recognized for the
award of a specific degree, which should be
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defined through the set of learning outcomes,
expressed in terms of competences, to be
achieved in order to obtain the specified cred-
its. It is composed of compulsory and optional
course units which lead to the achievement of
the pre-determined set of learning outcomes.
In other words it is the set of courses, and their
content, offered at university. In the broadest
sense of the word, may list all courses offered
at ahigher schoal.

Curriculum is an approved set of course
units, comprehensive description of a study
program. It includes learning objectives or
intended outcomes, contents and quantity of
credit hours. A curriculum is prescriptive,
which means that is issued by the governing
body and lists topics the must be understood
by the student at the end of the course, and
what level to achieve a particular grade or
standard.

Syllabus is a sub set of a curriculum.
Essentially, a syllabus is a descriptive outline
and summary of topics that are to be covered
in an education or training course. The sylla-
bus will usually provide specific information
about the said training course and is often
drafted by the governing body or by the in-
structor of the course. A typical syllabus will
contain information on how, where and when
to contact the lecturer and teaching assistants;
an outline of what will be covered in the
course, a schedule of test dates and the due
dates for assignments; the grading policy for
the course; specific classroom rules; etc.

According to the purpose of a syllabus
is to ensure consistency between courses, for
example, thought at different colleges under
the same governing body. A syllabus issued
by the governing body, i.e. the board of educa-
tion, the head of department, etc, may be
modified by the instructor as long asit is con-
sistent with the curriculum. The syllabus also
serves as a means for the students to be aware
and understanding what they will be thought
in the duration of the course.

If asyllabusis akind of outline or other
brief statement of the main points of a course,
the subjects of lectures, the contents of a cur-
riculum, etc. in other words, it is a main part
providing a good process of education. There
is another question - what is an effective syl-
labus? and which way a teacher should make
it to achieve the status of effective one.

An effective syllabus conveys what the
class will be like, what students will do and
learn, as well as what they can expect of their
teacher. A well designed syllabus achieves the
following: It increases the likelihood of stu-
dent success. It guides student learning in ac-
cordance with a teacher's expectations and
demonstrates to students that teacher takes
care about their learning. It decreases the
number of problems which arise in the course.
Fewer misunderstandings arise when the
"rules of the game" are explicitly stated. It as-
sists teacher professional development. Writ-
ing and revising a syllabus provide the teacher
the reoccurring opportunity to reflect on both
the form and purpose of higher approach to
teaching such questions as:

- Why do | select the content | do?

- Should | present the content in this or-
der?

- Are these the best teaching strategies
for this course?

- Is there a better way to evaluate
achievement?

It tacitly records and transmits your
teaching philosophy not only for students but
for colleagues. Syllabus is often thought of as
“that apparently benign document instructors
assemble and distribute to students at the start
of the semester.” Whether it is intended or
not, the quality of the syllabus is a fairly reli-
able indicator of the quality of teaching and
learning that will take place in a course
(Woolcock, 2003). Therefore, it behooves in-
structors to make the effort to construct a
high-quality syllabus. The results of that effort
can benefit the instructor as wdl as his or her
students. It documents and shares your beliefs
about teaching. Even very good syllabi have
incomplete elements that could bear revision
before next teaching course.

The reason of constant syllabus revision
is annual changes of students' needs. Prelimi-
nary stage of syllabus writing is conducting of
needs analysis. What is needs analysis? It is a
thing we need to know before start teaching is
what the students want We can find out stu-
dent needs and student wants by asking the
students questions about themselves and the
language (which is usualy called ‘needs
analysis’) and then finding out how much you
agree with what they just said (‘diagnostic
testing’).
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When we are deciding how to go about
needs analysis with a student/group of stu-
dents, we need to think about two questions:

- What do we want/need to know about
them?

- How can wefind it out?

A good way of starting to design a syl-
labus is conducting needs analysis for a stu-
dent (or a general needs analysis format for a
schoal) is to brainstorm all the questions you
could possibly want to ask them, and then edit
them down. Teacher can brainstorm and or-
ganize the questions students should/can be
asked by several schemes: by question word,
by skills and language, by time, by place.

By question word:

- What - e.g. What exactly do you doin
English in your job?

- When - eg. When is your next meeting
in English?

- Which - eg. Which parts of the lan-
guage do you find most difficult?

- Where - eg. Where do you use Eng-
lish? - in meetings

- Who - eg. Who do you speak English
with - native/ non-native speakers?

- How - eg. How formal does the Eng-
lish you use need to be?

- How much - eg. How much home-
work do you want?

- How long - eg. How long have you
been studying English?

- How often - How often do you watch
English language films?

- How far - eg. How far do you
want/need to go with your English?

By skill and language
- Which skills do you use/need/lack

- Past/present/future
e.g. study / use of English / exposure to
English in each of these three times.

By place

Inside work (see above) / outside work
(eg. travel/filmg/TV)

Before carrying out needs analysis
teacher should ask himself: if there is anything
he/she would add/take away from this list for
the students he/ she is going to teach? There-
sults got after this brainstorming should be
analyzed. There are two times needs analysis
can be done, with various advantages and dis-
advantages. before class or during the first
class. The first method (before class) can be
done by giving them a form to fill in or by
asking them questions in the level test and
making notes to be passed onto the future
teacher. The second (during class) depends on
the situation:

- In one-to-one classes, you can simply
ask them the questions and write down the
answers. For this, a reminder list of possible
guestions and a form to write the answers
down on are useful.

- In group classes, they can ask each
other questions about themselves and the lan-
guage, or they can negotiate priorities or even
the syllabus together. To ask each other the
questions, the teacher will need to give them
some help by brainstorming some categories
of questions, such as the question words brain-
storm above. Negotiating a syllabus can be
done by giving them a list of things to priori-
ties by importance/usefulness, and then ask
them to agree together on those priorities in
ever larger groups.

The following universal form of inter-
view can be used in almost every situation - in
needs analysis during level test interviews, in
one-to-one, first classes, and for students to
interview each other in pairs or group classes.

The example of aninterview form

most?
By time
Name
General information | Job:

Sudy:

Hobbies:

Travd:

Reason of motivation:
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Other:

Practice of and Present:
exposureto English

precisdy?

1) What’ s your study (job)

Past:

Future:

English?|

2) Which of these do you find difficult/ need to improve?
(Grammar, speaking, listening, writing, vocabulary)
What fields/ topics do you need to talk about/ need vocabulary of ?

1) What's the last thing you did in English?
2) Have you studied English before?
3) How long/ to what level ?

1)What are your short term and long term aims for English?
2) What's the next thing you haveto doin

up?

3) Any big conferences / meetings/ business trips / conference calls
/ presentations coming

skill)?

4) How far do you want to go with your English (each

About outside work

TV/ DVD

countries?

1) Do you do anything ese in English? (CNN?, subtitled movies?,
DVD?, business papers?)
2)What resources do you have at home/ work?(tick)
Dictionary- bilingual/ monolingual
Internet access

Press- general and specialized.
3) Do you travel to English speaking/ other

Wants

classes

1) How do you like studying English?
2) What did you think of your previous |essons?
3) What's the best way to learn a language?
4) How much homework can you do?
5) When is the most convenient time for

Srength and
weaknesses Teacher’sanalysis:
Oral level:

Written level:

Other:

Sudent’s self-analysis:

Having students' interview forms ana-
lyzed the teacher has an ability to start writing
a syllabus taking into consideration al stu-
dents wants. Nowadays there are alot of mate-
rials dealing with the process of a good sylla-
bus design which are describe the best way of
stepwise syllabus devel opment The process of
developing a syllabus can be a reflective exer-
cise, leading the instructor to carefully con-

sider his or her philosophy of teaching, why
the course is important, how the course fitsin
the discipline, as well as what topics will be
covered, when assignments will be due, and so
on. This can be an enlightening experience
that results in an improved course. In addition,
by making sure expectations are clearly com-
municated, instructors can circumvent a whole
host of student grievances and misunderstand-
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ings during the semester

Thereis no right way of syllabus design
as it is dtill a creative work of every teacher
and the degree of its attractiveness, clearness,
fulfillment influence on students’ interest to
the course and educational progress as a
whole.

According to QUEECA (Quality of En-
gineering Education in Central Asia) “Stan-
dards and Guidelines” for each course unit of
any subject program should be defined at
least:

- name,

- number of ECTS credits (European
Credit Transfer System);

- course year and semester of ddivery;

- lecturer/s;

- learning outcomes specific of the
course unit and consistent with the established
learning outcomes of the SP;

- contents, objectives and schedule,

- typologies of the educational activities
(eg.: theoretical lessons, practical lessons,
laboratories, projects, etc.), also in terms of
number of hours/credits for each typology, and
relative instructional forms of education (e.g.:
face to face education, distance education,
blended education, etc), aso in tems of
hours/credits for each form;

- assessment methods (e.g.: written ex-
aminations, oral examinations, etc.) and crite-
ria (descriptions of what the learner is ex-
pected to do and to what level, in order to
demonstrate that a learning outcome has been
achieved and to what extent); criteria for
measuring students' learning (e.g.: attribution
of afinal grade, fitness declaration, etc.) and
criteria of attribution of the final grade, if any;

- preparatory course units, if any;

- didactic material of reference (eg.
textbooks, lecturetexts, etc.).

The definition of the characteristics of
the course units should be coordinated by the
SP, particularly in order to avoid gaps or su-
perimpositions in the definition of the specific
learning outcomes and contents and to assure
the suitability of the assessment methods to a
correct assessment of the students’ learning.
The assessment methods and criteria should
provide evidence of their capacity to check the
effective achievement of the intended learning
outcomes by the students and ensure trust that
the level of achievement by the students is

assessed in a credible way.

The guidelines to the organization and
contents of a syllabus was proposed by
Altman, H. B., & Cashin, W. E. by the words
of the authors any syllabus might be accepted
as effectiveif it has:

- basic course information, department,
number of units, semester, meeting time and
location;

- basic instructor information (name, ti-
tle, rank, office address, phone number, e
mail, office hours, preferred method of con-
tact);

- course description (introduction to the
subject matter, what the course is about how it
fits in the college or department curriculum,
why students would want to learn the mate-
ria);

- clear content and objectives, (unit ob-
jectives may be included in the syllabus or
handed out as a separate document);

- prerequisites (courses that students
should have successfully completed, knowl-
edge students are expected to have);

- course requirements and assessment
overview;

- nature of assignments and exams (de-
tails can bein a separate handout);

- deadlines and test dates;

- description of grading procedures;

- description of how grades will be as-
signed, components of final grade, weights,
grading scale;

- learning resources,

- textbook and other required materials;

- supplemental readings, €tc.;

- campus resources - tutoring, writing,
counsdling, €c.;

- estimate of student work load;

- hints for how to study, take note, ec.;

- availability of past exams, etc.;

- course policies

- course specific polices—late assign-
ments, make-up exams, attendance, participa-
tion, etc.

- important dates such as drop dates, fi-
nal exam date, etc.

- course calendar or schedule

- sequence of course topics with tenta-
tive (or firm) dates

- due dates for assignments, exams

- preparations or readings

According to Jim Perry, any course syl-
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labus should have descriptions of the teaching
techniques and a detailed outline of how class
time will be spent during a course just to at-
tract students to the course and provoke their
interest. For example: the teacher is imple-
menting a new and different approach to this
class and to education. Students are asked to
try many new activities.

The exampl e of teaching method

“This course is primarily a lecture
course, presented in module form, supple-
mented with discussion, films, and guest
speakers. | have purposely broken the material
in short segments to facilitate its absorption.
During atypical class period, | will begin with
general business, and then will present two
(approximately 20 minute) segments of mate-
rial broken up by a "topic of the day."
TOPICS OF THE DAY To break up my lec-
tures and keep us all alert, we will cover a
short topic of general interest each day. These
topics are designed to be brief, to involve stu-
dents, and to be useful for avoiding the com-
ment: "How could you have gone to college
and not know ___ 21"

- Elizabeth Heger Boyle, Sociology
1001: Introduction to Sociology

After taking the course it is necessary to
get students' feedback, concerning the course
procedure. It might be done in questionnaire
form.

1. What kind of activities did you find
most useful on this course? Why?

2. What activities helped you less?
Why?

3. Name three changes that you would
make to the course and justify them.

4. Which was the most memorable part
of the coursefor you? Why?

5. Have your expectations of the course
been met? In other words, how satisfied are
you with the course?

6. What will you take away and use af-

ter the course?

7. What is your opinion on this form of
learning after taking this course?

8. What do you think about your own
performance throughout the course?

9. What do you think about your
teacher's performance throughout the course?

Summarizing everything written above
it should be said that there are three basic steps
of a gyllabus design; pre-writing, the stage
where we do needs analysis finding out our
students’ needs and wants, the second is while
—writing, the process of creating , the third-
post writing, collection and analysis of results
and students' opinions to know whether the
course was useful, effective and interesting to
students just to avoid made mistakes in future.
The most important criterion of any syllabusis
its effectiveness; it means the set objectives of
a program must be achieved by means of
learner’s outcomes which should be specific,
useful, rdevant, standard-setting.
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VJIK 372.31

THE CONCEPT OF STRATEGY IN MODERN CONDITIONSOF THE
ENGLISH METHODOLOGY
Murumbaeva A.

Teaching is a cyclic and cumulative
process of permanent renewal and extension
of accumulation of the knowledge. The aim of
teaching is changing behavior in order to act
more successfully in this field. Teaching is a
process of constant transformation of a person.
It is accomplished by using teaching methods.
Method of teaching is direction in teaching
realizing goals, tasks and teaching content of a
language and determining ways for achieving
it. Teaching method gives notion about lan-
guage teaching strategies on the base of it the
teacher works out tactics of learning activity in
concrete conditions of teaching and method-
direction. Teachers need to ascertain how their
students best learn and shape their teaching
style to that method.

In the recent years one can often hear
and see the term «strategy» around the society.
At the beginning of it was used as a term of
military science, because from Greek word
«strategic» this word means «waging war». It
gives rise to term strategy, which is obliged to
development practical and theoretical art of
waging war. War histories, therefore, strate-
gies count considerable quantity of time. But
scientific approach to this notion started two
centuries ago and was connected with G.
Lloyd (1820- 1883), who summarized in his
works rich practical experience of humanity
and some attempts of theoretical studying of
the question. After that it took root in politics,
economics and other spheres and has meant
skill of planning management based on proper
and perspective forecasts. Nowadays the term
strategy is widely used in pedagogics too.

The article deals with the problem of
confusing and comparing of educational
strategies in the learning environment. It de-
fines the concept of main teaching and learn-
ing strategies and their classification suggested
by several researchers. It supposes the place of
strategies in modern educational field.

Several years ago pedagogicians often
talked about methodological system, which
includes 3 components: aims of teaching, con-
tent of teaching and methods, teaching forms

and means. However, last time scientists mark
insufficiency of this understanding of peda-
gogical system and necessity of it with other
components. It is important to formulate prin-
ciples of teaching subject content with age
peculiarities of learners, inquiry of practice
and needs of development of learners. All
these main directions of methodology find
reflection in the term «the strategy of teach-
ing.

Modern methodology suggests a large
amount of strategies applied in the process of
learning foreign languages. One can say in the
firm belief that the process of learning and
teaching may be seriously make easy for
learners if they will know these strategies.
They may have opportunity to choose more
appropriate strategies for themselves and use
them in the process of learning. Strategies of
learning foreign language — ways and methods
of getting knowledge, defined by the goals of
learners and directed to reaching optimum re-
sults of learning. They are used by language
learners in order to intensify process of learn-
ing language, also for improving assimilation,
remembering and using new information. The
goa of strategy is designing a syllabus, ori-
ented to definite group of learners, resources,
with the help of activity of processes fulfilled
learning tasks.

How can one define the term the strate-
gies of learning the English language? Re-
searchers Claus Faerkh and Kasper underlines
that strategy is an attempt to develop linguistic
and socio-linguistic competence by means of
learning foreign language.

Research in the sphere of learning
strategies were held in sixtieth of last century
(Robert Burden and Williams) They tried to
investigate activities of learning foreign lan-
guage by successful students. In 1971 Joanne
Rubin started research work on strategies ap-
plied by effective learners of the English lan-
guage. In 1975 she classified them taking
foundation processes directly or indirectly as-
sisting to good learning of the English lan-
guage. J. Richard and J. Platt (1992) supposes
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that strategy is an intellectual behavior and
reflection, which is used by learnersin a proc-
ess of learning for better understanding, study-
ing and remembering language information.

The field of foreign language acquisi-
tion has distinguished between two types of
strategy: learning strategies and communica-
tion strategies. It follows to Rubin (1975) and
Stern’'s  (1975) research work describing
«good» language learners in terms of personal
characteristics, styles and strategies. Rubin
(Rubin and Thompson 1982) later summarized
fourteen such characteristics(criterion). Good
language learners

1) Find their own way, taking charge of
their learning

2) Organize information about language

3) Are cregtive developing, developing
a «feel» for the language by experimenting
with its grammar and words

4) Make their own opportunities for
practice in using the language inside and out-
side the classroom

5) Learn to live with uncertainty by not
getting flustered and by continuing to talk or
listen without understanding every word

6) Use mnemonics and other memory
strategies to recall what has been learned

7) Make errors work for them and not
against them

8) Use linguistic knowledge, including
knowledge of their first language, in learning a
second language

9) Use contextual cues to help them in
comprehension

10) Learn to make intelligent guesses

11) Learn chunks of language as wholes
and formalized routines to help them perform
«beyond their competence»

12) Learn certain tricks that help to
keep conversations going

13) Learn certain production strategies
to fill gaps in their on competence

14) Learn different styles of speech and
writing and learn to vary their language ac-
cording to the formality of the situation.

Learners must learn to learning and the
teacher has to learn conditions for learning.
Although learning is an integral part of life but
realization in autonomous teaching and using
strategies must be intensified with the help of
trainings. Language learning demands active
self-governing from the learners’ side (3, p.

123).

During last thirty years in pedagogical
researches systematic approach widely spread
and it was acknowledged that pedagogical sys-
tem of teaching in other words methodol ogical
system consists of three components: goals of
teaching, content of teaching and methods,
forms and means. However, in recent years
many scientists-pedagogicians in inadequacy
of such understanding of pedagogical system
and necessity of widen with several compo-
nents. Obvioudly, it is not enough to teaching
including content of subject; it is necessary to
formulate principles of selection of content, its
construction in accordance to age peculiarities
of learners, with inquiries of practice and re-
quirements developing of a person. All these
key directions of methodological science con-
sider reflection in new category «strategy of
teaching subject».

In pedagogics has been considered
muddle with terms «technology of teaching»
and «strategy of teaching». In its broaden
sense «technology of teaching» deals neither
with sdection of content teaching nor basis of
principles of learning subjects. Its goal is deci-
sion of tactical tasks. It answers to the ques-
tion «How can one act in order to reach effi-
cient goals of teaching?» Strategy of teaching
replies to the question «What will one do in
order to reach goals of teaching?»

Methodologically  technolization — of
learning process is connected with rational
didactical paradigm technocratic approach in
teaching when main attention is paid to re-
membering of mass of information, receipts,
but thinking skills and taking decisions at non-
standard situations move to second plan. This
means technology of teaching is tactics of
teaching.

Anocther part of pedagogics deciding
strategically tasks was often called strategy of
education( teaching). Although not al scien-
tists use this term. It must be said that the term
«strategy of teaching» needs in more precise
definition. It may be considered on the base of
comprehension of strategic goals of teaching.
Evidently they must have systematic feature.
They are goals - vectors with common charac-
ter counted on al period of teaching. These
aims are called strategical.

Educational strategy is the plan of
pedagogical actions towards accomplishing of
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educational strategic goals. In this understand-
ing teaching strategy exists for along time and
is present in many pedagogical systems, but
the term was not used itself. This is related to
the teaching strategy as a plan of collective
pedagogical actions ensuring unity of sdf-
organization and managing of formation of
different spiritual saturated educational envi-
ronment for promoting of a person to absolute
ideal. On the ground of teaching strategy must
lie some recommendations, orientation, prin-
ciples directing pedagogical activities. It can
be methodological principles, principles of
development, up-bringing and teaching. This
means that teaching strategies have very broad
notion having a lot of aspects which are need
in further researches and concretization.

The problem of choosing strategy of
teaching is caused by the learners having dif-
ferent level of initial base knowledge, intellec-
tual development and creative abilities in real
teaching process. In the English as the foreign
language teaching language learning strategies
are steps, thoughts or actions, taken by learn-
ers to improve their learning and use of the
foreign language. All language learning
strategies are mainly divided into cognitive
strategies, metacognitive and affective or so-
cia strategies (Gan, Humphreys, Hamp-
Lyon's 2004).

Among a lot of existing strategy classi-
fication classifications, perhaps the most rec-
ognized and quite frequently pertained to is
the taxonomy established by Oxford in
1990.In concept of R. Oxford strategies are
subdivided into direct learning strategies,
which sustain process learning of language
and culture, and indirect learning strategies,
which stimulate cooperation with native
speakers of foreign language. Direct learning
strategies are the strategies based in mecha-
nisms of human memory( memory strate-
gies);cognitive strategies and compensation
strategies. Memory strategies include group-
ing, pairing or making meaningful maps. Cog-
nitive strategies are intellectual processes
helping select the appropriate information and
reject the unnecessary and confusing material.
It includes strategies for understanding struc-
tures, organizational material, language use
and production. Compensation strategies com-
pensate for the missing knowledge.

The author indirect learning strategies

relates to metacognitive, affective and social
strategies. M etacognitive strategies let learners
to cope with over viewing new rules and relat-
ing them to prior knowledge, setting goals and
objectives, organizing and evaluating its re-
sults. Affective strategies are used to help
learnersto deal with anxiety in class and lower
its levels thus making learning more effective.
Social strategies are useful when learners in-
teract with other learners or native speakers.

As it has been said before there are
learning strategies and teaching strategies.
They are often thought of mutually changed.
But these strategies are not the same. Because
learning strategies can be used by the learner
for understanding, retaining and applying new
knowledge. They are not visible or immedi-
ately identifiable. Teaching strategies are used
by the teachers to further understanding for
language learners and to make content more
accessible to them. These are the techniques,
approaches, activities or assignments that
teachers can use to help language learners
process new information and apply prior
learning. They are immediately visible and
identifiable. So, in this way learning strategies
are connected with how the information is re-
ceived, otherwise teaching strategies deal with
how teachers send the information.

Teaching strategies junction all compo-
nents of education. All these components are
always connected with specific character of
teaching. Teaching strategies begin to act as
soon as definite language material has already
assimilated. Fundamental meaning of these
strategies are concluded in helping learners to
use the language they have learned.

These strategies are most successful
when they are applied in a system that sup-
ports co-operation between learners and edu-
cators and in which is a part of a well-planned
whole system. This illustrates the importance
of these strategies which are useful unless
there is ongoing documentation of their re-
sults. Evidently that these strategies are most
effective when they are implemented in posi-
tive, encouraged environments where is identi-
fication of the emotional, social and physical
necessities of learners and where individual
strengths are recognized, brought up and de-
veloped.

Strategies of teaching- learning models
which define precise results of learning and
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directed to their achievement by means of spe-
cially designed learning of a syllabus. Defin-
ing strategies is a cultivation of aims, process
of assimilation teaching content, support of
learners and feedback.

Thetask of teaching strategiesisto pro-
ducing instruction(tuition). The main thing in
teaching strategies- products of education, i.e.
results of learning of students. The teaching
strategies are urgent necessary for language
teaching. There are 3 reasons for wide using of
them in methodology. Firstly, strategies point
and direct to need direction. Secondly, they
help to avoid wrong activities in language
teaching. Finally, they facilitate to defining
methodological mistakes and to rectify errors.

There are six types of teaching strategy:
cooperative learning, experimental teaching,
critical learning, contextual teaching, commu-
nicative teaching, self-governing teaching.
Cooperative learning potentially supposes
achievements of intellectual autonomy of per-
son and development opportunity of social
competence. It teaches learners to essential
social habits and their usage. Experimental
teaching in the modd of David Colb
(1984)includes four processes each of them
must present in order teaching process was the
most absolute. The goal of critical learning
strategy is development abilities of formation
own opinion in the search process of informa-
tion, sensible and aobjective evaluation of qual-
ity of this information, changing outlook in
discovering new reliable information. Context
isasystem of inner and outer factors of activi-
ties of a person in concrete situation. This is
related to three base forms of teaching: semi-
otical, imitational and social ones. Strategies
of communicative teaching are the strategies
based on humanitarian part of communication
line up modeling behavior for dynamics of
conversations, mutual action in groups, in
public professional- oriented communication.
The strategies of self-governing teaching is
efficient and its results arewell preserved for a
long time if learners think of process of sdf-
development and its results.

To sum up, strategies are special ways
to approaching a problem or a task, methods
of operation for achieving a planned designs
for con-trolling and manipulating certain in-
formation. They might vary from moment to
moment. Also they vary individually; one has
a humber of possible ways to solve a particu-
lar problem, and everybody chooses one or
severa strategies in sequence - for a given
problem. The review of different theories of
strategies in is destinated to be a resource for
EFL teachers in providing ideas for incorpo-
rating them into teaching process. The rela-
tionship between strategies’ use and their in-
fluence on learners’ promotes to more effec-
tive teaching and learning process. Neverthe-
less, it is important to observe this issue fur-
ther.
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FEATURES OF LANGUAGESINTERACTION IN TEACHING A SECOND
FOREIGN LANGUAGE
Shikhotova Y.

Foreign languages are very important
today. Language learning is complex, whether
the language is acquired in infancy as a first
language or later in life as a second or third
language. The learning process consists of
acquiring a language system, rather than learn-
ing a series of disconnected components. A
language system consists of not only gram-
matical rules and vocabulary, but also the
proper way to use language, such as regquest-
ing information, inviting a friend to a social
event, thanking a person for a kind act, or
greeting a stranger. Bilingualism involves hav-
ing a command of the linguistic system-the
phonology, morphology, syntax, semantics,
and pragmatics - that constitute the essence of
each language, but it also means being able to
keep the languages separate cognitively when
necessary, and strategies to search the memory
store in one language in order to use the in-
formation in the other language. Some lan-
guages will have very different sentence struc-
tures compared to English; others will appear
to be more familiar. However, familiarity with
the language system alone is not enough to
enable students to engage in successful com-
municative activities. Learners also acquire
the strategies that assist them in bridging
communication gaps that result from differ-
ences of language and culture. Gardner (1985)
studied a variety of psychological and social
variables in examining the role of motivation
in second language learning. According to
Gardner, anyone who seeks to learn a second
language recognizes the potential value of
speaking a new language and must be moti-
vated to learn the language for one of two rea-
sons: instrumental purposes (e.g., to get a job
or to meet a schoal graduation requirement) or
for integrative purposes (eg., to understand
better how native speakers of the language
think and behave). Mativation underlies the
learning of language because it addresses the
goals and expectations of the learner aswell as
the teacher. If a person is only interested in
enough survival skills in a new language to be
able to secure employment then the level of

attainment will be different from learners who
want to read and discuss the important litera-
ture of another culture. In an extension of
Gardner's research, Sung and Padilla (1998)
found an “ethnic heritage-related motivation”
for learning Chinese, Korean, or Japanese.
Students who wanted to learn the language of
their ancestors were more motivated to learn
these more difficult languages, especialy if
their parents also wanted them to learn the
language. Thus, knowing students' reasons for
learning a second language enables teachers to
plan an appropriate curriculum. In language
learning and teaching an important concept is
comprehensible input. Students can only learn
what they understand and in language teaching
this means that the teacher must make content
comprehensible. There is a theoretical debate
about what exactly comprehensible input is
and how it advances a learner's knowledge of
a new language (Sanz, 2005). However, at
practical level teachers understand that with
early to intermediate language learners, teach-
ing for comprehension includes providing
many nonverbal clues such as pictures, ob-
jects, demonstrations, gestures, and intonation
cues. As competency in the language devel-
ops, other strategies include using hands-on
activities and cooperative or peer tutoring
techniques. As learners vocabulary and
knowledge of the language expands, they are
able to comprehend more information. Ulti-
mately, mastery demands that learners under-
stand what the teacher is saying in class or
what a native speaker is saying in a real-life
context as well as the appropriate conversa-
tional interactive exchanges in and out of the
classroom. The demands of accuracy in a sec-
ond language, as can be seen, are high. There
arefour modes of expression- listening, speak-
ing, reading, and writing-that constitute the
paths by which information and concepts are
transmitted from one person to another. Lis-
tening and reading are receptive skills; speak-
ing and writing are productive skills. Students
cannot create the language they are learning
without first receiving input from teachers,
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peers, and the media. Thus, developing profi-
ciency in each of these modes reinforces pro-
ficiency in the other modes. For example,
learning to read in a new language facilitates
vocabulary  acquisition, which augments
speaking and writing in the second language.
Thus, all four modes of expression are impor-
tant dements in language learning, and their
use is required in al formal classroom con-
texts. Bialystok (2001) has shown that lan-
guage input provided to language learners and
the language output expected of them must be
developmentally appropriate in two senses: (1)
appropriate to the developing level of second
language learning that the person has attained,
and (2) appropriate to the cognitive and lin-
guistic level of the student in his or her first
language. In first language acquisition re-
search shows that parents simplify their lan-
guage input to their young children by speak-
ing slower, frequent repetition, and simplified
vocabulary and grammar. Hakuta (1985) ar-
gues that good language teachers use these
same strategies in the early stages of ESL or
FL instruction.

How long it takes to learn a second lan-
guage is an important pedagogical as well as
psychological question because the answer
depends in part on the learner's age, aptitude,
personality, and motivation. If a person wants
just enough language to be able to interact on
a social level with native speakers, he or she
will spend considerably less time learning the
new language than a person who wants to be
able to succeed academically in a classroom in
the new language and compete with native
speakers. The time needed to master a second
language for interpersonal communication is
considerably less than the time required to
master second language oral and literacy
(reading and writing) skillsin order to do aca-
demic level courses with native speakers of
the second language. In sum, there is no one
answer to the question of how much time is
necessary to learn a second language. The an-
swer depends on expectations of what lan-
guage skills (oral, listening, reading, or writ-
ing) and level of proficiency are desirable in
the student. If the goal is basic survival skills,
the amount of time needed will be far less than
if the aim is to develop a high level of com-
muni cative competency. A learner who is pro-
ficient in a second languageis able to exhibit a

high level of accuracy in the second language.
This includes being able to use the new lan-
guage with grammatical accuracy in ways that
are contextually and culturally authentic. Ac-
curacy pertains to the precision of the message
in teems of fluency, grammar, vocabulary,
pronunciation, and cultural appropriateness.
When language practice reflects rea-world
use, it forms the foundation for developing
proficiency. This is true regardless of age,
grade level, and type of language instruction
offered the student.

In addition, a language system includes
discourse, whereby speakers learn what to say
to whom and when. In an attempt to under-
stand and explain first language (L1) acquisi-
tion and second language (L2) acquisition
scholars have put forward many theories.
These theories can aid language teachers to
understand language learning and to assist
their students in their language learning proc-
ess. Many characteristics of L2 acquisition
were highlighted by studies conducted on the
issue of Interlanguage. Interlanguage theory
was developed in the 1970s and 1980s to em-
phasize the dynamic qualities of language
change that make the Interlanguage a unique
system. Selinker (1969, cited in McLaughlin,
1987) defines Interlanguage as the interim
grammars constructed by second language
learners on their way to the target language.
Interlanguage is the learner's developing sec-
ond language knowledge and has some char-
acteristics of the learner's native language, of
the second language, and some characteristics
which seem to be very general and tend to oc-
cur in al or most Interlanguages. It is system-
atic, dynamic and constantly evolving. Inter-
languages have some common characteristics
with L1 acquisition, because both share simi-
lar developmental sequences. Some of the
characteristics of L2 acquisition show similari-
ties with L1 acquisition, whereas others show
differences.

Similarities between first and second
language acquisition are developmental se-
quences, linguistic universals and markedness,
input.

Developmental Sequences
Researchers have carried out nhumerous
studies to understand the nature of first and
second language acquisition. These studies
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have revealed that both first and second lan-
guage learners follow a pattern of develop-
ment, which is mainly followed despite excep-
tions. Rod Ellis (1984) covers the idea of de-
velopmental sequences in detail and outlines
three developmental stages: the silent period,
formulaic speech, and structural and semantic
simplification.

Research in natural settings where un-
planned language, such as the learner language
that results from attempts by learners to ex-
press meaning more or less spontaneously, is
used to show that both first and second lan-
guage learners pass through a similar initial
stage, the silent period. Children acquiring
their first language go through a period of lis-
tening to the language they are exposed to.
During this period the child tries to discover
what language is. In the case of second lan-
guage acquisition, learners opt for a silent pe-
riod when immediate production is not re-
quired from them. In general, however, many
second language learners - especialy class-
room learners- are urged to speak. The fact
that there is a silent period in both first and
second language learners (when given the op-
portunity) is widely accepted. However, there
is disagreement on what contribution the silent
period has in second language acquisition. The
second developmental stage is termed formu-
laic speech. Formulaic speech is defined as
expressions which are learnt as un analyzable
wholes and employed on particular occasions
(Lyons, 1968, cited in Ellis, 1994).

The literature points out that formulaic
speech is not only present in both first and
second language acquisition but also present
in the speech of adult native speakers.

In the third stage the first and second
language learners apply structural and seman-
tic smplifications to their language.

Structural simplifications take the form
of omitting grammatical factors (e.g. articles,
auxiliary verbs) and semantic simplifications
take the form of omitting content words (e. g.
nouns, verbs). There are two suggested rea-
sons why such simplifications occur. The first
reason is that learners may not have yet ac-
quired the necessary linguistic forms. The sec-
ond reason is that they are unable to access
linguistic forms during production. These
three stages show us that L1 and L2 learners
go through similar stages of development with

the exception that L2 learners are urged to
skip the silent period. However, learners do
not only show a pattern in developmental se-
quences, but also in the order in which they
acquire certain grammatical morphemes.

Linguistic Universals and Markedness

There are two approaches to linguistic
universals. Thefirst approach was put forward
by Greenberg (1966, in Ellis 1994) and termed
typological universals. Typological universals
are based on cross-linguistic comparisons on a
wide range of languages drawn from different
language families to discover which features
they have in common (e.g. all languages have
nouns, verbs etc.). The second approach is the
generative school represented by Chomsky.
The aim is to study individual languages in
great depth in order to identify the principles
of grammar which underlie and govern spe-
cific rules. This approach was later termed as
Universal Grammar (Ellis, 1994). The most
relevant aspect of both approaches that relates
to L1 and L2 acquisition is that some features
in a language are marked and some are un-
marked. According to typological universals,
unmarked features are those that are universal
or present in most languages and which the
learners tend to transfer. Marked rules are lan-
guage specific features which the learner re-
sists transferring.

Even though neither of these ap-
proaches aimed at explaining first or second
language acquisition, the results of both are
applicable. The findings show that unmarked
features are learned earlier and easier than
marked rules in both the first and the second
language while unmarked forms require more
time and effort by the learner.

Input

Input is defined as "language which a
learner hears or receives and from which he or
she can learn” (Richards et al., 1989, p. 143)
and its importance is widely accepted. Behav-
iorist views hold that there is a direct relation-
ship between input and output. In order to ob-
tain favorabl e habits the language learner must
be given feedback, which constitutes the input.
Interactionist views of language acquisition
also hold that verbal interaction, or input, is
crucial for language acquisition.

There is, however, a contradicting view
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to the importance of input in first and second
language acquisition. Chomsky (see Ellis,
1994; McLaughlin, 1991) argues that input is
essential but that input alone cannot explain
first language acquisition because it contains
ungrammaticalities and disfluencies which
make it an inadequate source of information
for language acquisition. Children would not
be able to distinguish what is grammatical and
ungrammatical based on such input. Further-
more, input underdetermines linguistic compe-
tence. He argues that input alone does not
supply learners with al the information they
need to discover rules of the L1. Therefore, he
points out that the child must be equipped with
knowledge that enables the learners to over-
come the deficiencies of the input. Later, Uni-
versal Grammar researchers have drawn im-
plications to second language acquisition from
these arguments. It is believed that the same
arguments for the inadequacy of input in first
language acquisition also account for second
language acquisition.

Consequently, when learning a first lan-
guage, learners must rely on the knowledge
they are equipped with; and when learning a
second language, learners must rely onthe L 1.

These arguments show us that both in-
put and the knowledge that the child is
equipped with are important and should inter-
act for learning and devel opment to take place.
Therefore, one should not be favored over the
other.

To understand the nature of L1 acquisi-
tion, researchers have tried to explain how
children progress from "no language” to their
mother tongue. In L2 acquisition, however, the
process is more complicated as learners al-
ready have knowledge of their L1. The Inter-
language Theory plays a crucial role in arriv-
ing at findings on how L2 learners move from
their mother tongue towards the target lan-
guage. This means that we cannot talk about
the Interlanguage of a child but that we can
talk about the Interlanguage of the L2 learner.
Language learning to take place depends on
various factors, which means that the language
teacher has to account for these factors as
much as possible. However, none of the theo-
ries or factors mentioned in this paper is on its
own explanatory enough to account for the
complex process of language learning. Every
finding or explanation should be considered in

interaction with the others. This means that a
language teacher cannot base hig’her teaching
solely on any single theory or claim within the
framework of L2 or L1 acquisition.

The above similarities and differences
between first and second language acquisition
provide the language teachers with informa-
tion to aid them in their profession. This in-
formation can help the teacher in designing
classroom activities, designing the syllabus,
choosing an appropriate method, understand-
ing the learning processes of higher students,
and guiding his’her students in the language
learning process.

Thefirst discussion in terms of the simi-
larities and differences between L2 and L1
acquisition was related to developmental se-
guences which plays an important role in the
coghitive development of learners. Knowing
that in L1 acquisition learners have theright to
keep silent and process the input would be
quite beneficial under ideal teaching situa-
tions. Even though this silent period promotes
language processing in L1 acquisition, it is
quite hard, even impossible, to apply it in L2
acquisition. The teaching conditions and the
grading legislations may force the teacher to
ask students for immature production. Know-
ing the need for such a period but not being
able to alow for it should at least make the
teacher understand erroneous production, in-
hibited students, or high anxiety in the class-
room. Even though the idea of silent period
may not be applicable directly into teaching, it
gives an idea of why some students resist or
avoid to produce the language taught.

The notion of markedness also has im-
plications for language teachers. It is asserted
that marked features are learned earlier and
easier than marked rules in both the first and
the second language. On the other hand, un-
marked forms require more time and effort by
the learner and are more difficult to learn
(Ellis 1994; McLaughlin, 1987). Considering
markedness, language teachers could find out
the unmarked features of the target language
and plan their lessons so that they spend more
time on unmarked features. Furthermore, the
idea of markedness could help teachers under-
stand why their students fail to learn or have
difficulty in learning certain features of the
target language.

The issue of input has an explanatory
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effect both in L1 and in L2 acquisition, which
means that it has direct implications for the
language teacher. Language teachers are the
main source of input in the classroom. A
teacher wishing to provide comprehensible
input will have to modify his’her language
according to the level of students and speak at
such a speed that the students can follow. The
teacher can use lots of activities requiring the
students to interact with each other or with the
teacher. Pair work, information gap activities,
and classroom discussions are a good source
for input. However, overwhelming students
with input that is quite above their language
capacity might result in lack of sdf-
confidence and resistance to learn the lan-
guage. So, using input to promote language
learning is beneficial as long as it is aimed at
thelevel of the students.

Even though the Behavioristic approach
lacks to explain the creative aspect of lan-
guage production, it helps to understand how
in teaching/learning, stimulus/response helps
to master both grammatical patterns and pho-
nological patterns. To make use of this knowl-
edge at the right time in the process of teach-
ing depends on whether the teacher has been
able to identify when stimulus/ response can
be used for the benefit of the learning.

However, an important point here which
isto be kept in mind is the age and level of the
students in mind. While younger learners
might find such an education enjoyable, older
learners might get easily bored. In addition,
learning language habits might be useful for
students with lower levels of proficiency; stu-
dents with a higher level of proficiency may
not benefit the same amount.

Thefinal issuerelated to the similarities
of L1 and L2 acquisition is the ZPD. The im-
portance of assistance and collaboration has
useful implications for language teachers.
Language teachers should try to assist their
students as much as possible by providing
them with language necessary to pass to the
next level of language competence. The role
of the teacher is to direct action within school
activity in a manner appropriate to the
learner's level of development, the cultural
and social environment (Daniels, 1996). It can
aso be suggested that teachers promote
teacher-student interaction or peer-interaction.
As Hawkins (2001) states, “It is via this kind

of interaction that knowledge very gradually
gets built” (p. 374). This is possible through
the use of collaborative activities such as pair
work or group work where students are re-
quired to negotiate meaning. Furthermore,
teachers could benefit from the ZPD to under-
stand aspects of students' emerging capacities.
That is, language tests should be viewed as
both indicators of students' achieved abilities
and also students’ future capabilities.

When we come to the differences at-
tributed to L1 and L2 acquisition, the starting
point should be terms themselves, "acquisi-
tion" and "learning”. Although it is argued that
learning and acquisition are quite distinct
processes, a language teacher should consider
the possibility that extensive practice in the
classroom can lead to acquisition. However, it
should be kept in mind that not everything
taught becomes acquired. So, expectations
regarding the quality of learning should be set
reglistically.

The Critical Period hypothesis is one of
the key differences leading to variations in L1
and L2 acquisition. It is widely accepted that
children are better in pronunciation, whereas
adults are faster and better learning in rules
and pragmatics.

Knowing this may guide a teacher who
is teaching adults towards practicing pronun-
ciation, if this is one of the objectives in learn-
ing the language on the side of the learner.
Another important point related to the critical
period regards affective factors. While it does
not cause a problem in L1 acquisition, the
learners of L2 are faced with inhibition and
attitudes. The affective states of our students
are very important since these are the major
factors intervening in language learning. Adult
or young adult language learners need to be
relaxed and comfortable to create positive atti-
tudes to the language and the language learn-
ing process. In addition, teachers need to free
their students from inhibitions so that students
can freely interact and use the language. This
can only be possible if they build up trust and
understanding between themselves and their
students. More positive than negative feed-
back, more praise than criticism might be the
first step.

The issue of fossilization is only attrib-
utable to L2 acquisition. While all L1 learners
reach full competence in the target language,
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some forms in the target language of the L2
learners might be fossilized. Teachers can pre-
vent fossilization by correcting repeated errors
of their students or they can practice problem-
atic language more than non-problematic lan-
guage. One should be aware that once fossili-
zation takes place, it is very difficult to get rid
of. Therefore, teachers should act with caution
and help their students to prevent fossilization.

The last factor to be mentioned regards
social issues. It was previoudly stated that sec-
ond language learners may choose to learn a
language variety other than the standard form
depending on the speech community they are
taking as a reference. Such is the case in natu-
ral settings and not in classroom settings.
Therefore, it is the teacher's (or the teaching
institution's) responsibility to decide on which
variety of the target language to take as the
norm. It is important to make students aware
of the different varieties of the target lan-
guage, but in terms of teaching, there should
be consistency.

L1 and L2 acquisition are quite compli-
cated processes. To understand these proc-
esses will enable the language teacher to be
more sensitive to the factors involved. While
L1 and L2 acquisition reveal some similarities,
they also show differences. The teacher should
understand that the phenomena in L1 and L2
acquisition are interacting, none of them being
solely explanatory. So, teachers should not
base their teaching on just a single claim or
factor involved in language acquisition. They
should rather understand, analyze, synthesize
and even criticize before trying to implement
any of the suggestions made for teaching.

It is also important to note that research
as tried to make a distinction between “learn-
ing” and “acquisition”. Especialy in L2 edu-
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cation, the terms “learning” and “acquisition”
arevery often used interchangeably.

The arguments considering L1 and L2
acquisition are inconclusive and that's why
many studies were conducted to explain the
nature of L1 and L2 acquisition. L1 and L2
acquisition are affected by many variables.
Thus, the student's profile itself is an impor-
tant determiner at the decision making phase
of language teaching. Finally, language teach-
ers should combine their theoretical knowl-
edge with their teaching situation.
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THE ANALYSISOF THE COMMUNICATIVE SITUATIONSIN THE
‘FAMILY AND FRIENDS BOOK FOR GRADE 5
FillipovaL.N.

As we have mentioned before the situ-
ational approach has some peculiarities which
differentiate it from other oral-based ap-
proaches namely audio-lingual and direct

methods. The first its striking feature is the
focus on structural core: training grammatical
structures, vocabulary expressions, sentence
order via ora practice and drill training. The
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next point of crucial importance is the princi-
ples of systematic character of introducing the
material, what reflects in accurate sdlection of
lexical and grammatical material. Thereis the
definite transition from one technique to an-
other what is underpinned by Russian linguists
who made the stress on gradually training of
communicative situations. To take considera-
tion of viewpoints on the situational approach
which have been proposed by Russian and
British linguists, it should be mentioned that
this approach is not totally focused on the
structural base of language or completely em-
phasize the drills and habits. The matter is in
the correct utilization and application of the
effective constituents of this approach. Thus,
the situational or oral language can be the
mixture of two above mentioned practices
whereby the grammatical and lexical items
can be taught through oral activities.

Before we approach artlessly to the ex-
periment and analysis of the textbook on
which it is based, let us to ponder upon one
more convention which is relative to situ-
ational approach and reveal its implement.
Other point here is that situational approach
pertains to functional methods of foreign lan-
guage teaching. The reason why the notion
“function” appears here is that the comparing
the situational language teaching with direct
and audio-lingual method, linguists drew their
attention to the vocabulary and grammar pecu-
liarities of any foreign language. Therefore
they reached the conclusion that every lan-
guage has the core basic vocabulary items
which frequently appear in the written texts.
The amount was 2000 words. If learners mas-
ter these words they will be able to improve
their reading skills. Similarly there was the
matter with the grammatical structures. Situ-
ational approach proposes that grammatical
patterns and structures which construe as the
substitutional visual tables, schemes can facili-
tate the grammar acquisition. Analyzing the
oral methods we can find out that situational
approach encompasses drills from the direct
methods and systematic basis from the series
method, in which precisdly is its effectiveness.
The other core point and proposed benefit is
that there is the combination of coherent se-
guence of learning activities with the vocabu-
lary and grammar contexts. The notion that
plays not the last role here is “a situation”,

what in fact served as the name for this ap-
proach. All grammatical and vocabulary ac-
tivities and tasks are to be presented through
situations.

The general convention about this ap-
proach is that in the initial stages, therole of a
learner is rather passive. In the beginning of
the learning process a learner has to succumb
to ateacher’s orders and guiding. This is vital
for building the correct habits and behaviors.
A teacher acts as a model, learners should re-
peat pronunciation, order in the sentences.
Likewise, a teacher presents situations and
learners read them in chorus. However later,
there is active participation needed, learners
can initiate the answers in dialogues, ask ques-
tions. Although a teacher still should control
the introduction of new language items and
when presentation of new situations occurs [3,
p. 3-4]. Accordingly, Russian linguists men-
tion that when students have basic background
knowledge, on the medium stage, they practi-
cally keep the conversation without the teach-
ers control.

Turning to the teacher’s role, it should
be mentioned that he\she is the main figure in
the beginning of the learning process. The
teacher not merely presents the situations and
structures but also controls the other stages of
the process and sets the pace. In fact the
teacher acts “like the skillful conductor of an
orchestra, drawing the music out of the per-
formers’ [4, p. 2]. Naturally, the teacher hasto
be the skillful manager of the process and be
able to guide it. He\she is to ask leading ques-
tions, give hints, cues, show the example, and
elicit correct structures. In the intermediate
and advanced stages, during practice, the
teacher gives the opportunity to students to
speak in the situations freely and lead the con-
versation almost independently, however with
post analysis of their grammatical and vocabu-
lary errors.

According to Pittman there are such re-
sponsibilities of the teacher during the applica-
tion of this method:

- timing;

- oral practice, to support the textbook
structures;

- revision,

- adjustment to special needs of indi-
viduals,

- testing;
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- developing language activities other
than those answers from the textbook [1, p. 8].

Thus, the teacher is the significant sub-
ject in this approach on the account that he or
she controls the process and in the initial
stages becomes the preeminent figure in the
learning process. Regarding the above points,
the obvious fact is that the textbook is only the
element of the process, where the teacher sets
time, dicits structures, adjusts needs of stu-
dents and makes assessment. It is beyond the
doubt that the time management on the lesson
is the vital constituent in spite of what method
the teacher is applying. Every element of the
lesson should be hold in appropriate time. As
in situational or structural method the weighty
portion of attention is drawn to the three basic
stages: presentation, practice and production,
the timing plays the central role here. Not
many books support the situational teaching
activities and tasks, especially oral exercises;
however, there may be the description of
them, according to which the teacher can cre-
ate activities in the classroom. The next point
in the duties of the teacher is assessment of the
oral skills. That is likewise the teacher indi-
vidual decision to make the criteria according
to students’ individual peculiarities, their level
of knowledge and the topics they have
learned.

A major rale in the situational language
teaching is rendered to the materials and ways
of the presentation. As we have found out
from the previous information, the book still
takes the rather sizeable place in this ap-
proach. However, the teacher has to be the
master of the textbook and in the same time to
be prepared to create the necessary materials
as the appendix to the tasks given in the book.
For speaking activities the means of not small
importance is visualization. Even the textbook
contains the pictures, the posters, flashcards,
hand-outs are the essential aids. The pictures
on A4 format can be the brilliant means for
speaking interaction on the account that stu-
dents easily find words looking at the pictures,
they can describe separate elements of the pic-
tures. Moreover the teacher has to adjust stu-
dents' individual styles of learning: there are
visual, auditory, kinesthetic learners.

Speaking about the procedure of the les-
son, the central point here is to practice the
structures and vocabulary items in such way

that learners can gradually come from the oral
exercises and controlled utterances to more
automatic and spontaneous speech. Therefore
there are the three main stages as it has been
mentioned before: such called PPP approach:
presentation, practice and production. How-
ever, Pittman expand them to the following:

1) “Pronunciation

2) Revision

3) Presentation of new structure or vo-
cabulary

4) Oral practiceor drilling

5) Reading of material on new structure,
or written exercises’ [1, p. 173].

In the previous chapter, we have illus-
trated the example of the presentation stage of
the plan in situational teaching. Here we will
exemplify the stages of the lesson referring to
the particular textbook, which encompasses
some elements of the situational approach.

Following the above recommendation
let us analyze the stages of the lesson.

The theme of the lesson: First condi-
tional sentences (the textbook Family and
friends 5 class book) [5, p. 56]

Previous vocabulary: healthy food

New grammar structure: If S V(s), S
will V.

Swill Vif SV(s).

Revision: The teacher uses the flash-
cards and explanation for revision vocabulary

Teacher (showing the flashcard): addi-
tives

Sudents: additives

Teacher (showing the flashcard): dairy
products, dairy

Sudents: dairy ...

Teacher: products

Sudents. products

Teacher: dairy products

Teacher trains the pronunciation of the
other words referring to the healthy food.

Guessing the words according to the
flashcards and definitions:

Teacher: food that you eat because it is
good for you

Sudents: health food

Teacher (showing the flashcard): once
more — health food

Sudents in chorus: health food

Teacher: what is the word for different
foods you cook together to make a dish?

Sudents: ingredients
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Teacher (showing the flashcard): repeat
after me—ingredients

From the example of the revision phase,
it is clear that the every vocabulary item is
related to the object (flashcard) and the situa-
tion (definition). The same way of actions can
be proposed for the presentation stage for the
new vocabulary. Alternatively, this textbook
contains the CD and MultiROM, therefore
students likewise listen to the recording for
train the pronunciation.

The presentation stage — grammar struc-
ture: first conditional sentence. The grammati-
cal pattern is presented through the story in a
form of dialogue between the known charac-
ters: Professor and Chip. In the textbook the
story is applied in the form of comics with
pictures.

Prelistening stage:

Teacher: Children, look at the pictures,
please. Who and what can you see?

Student 1: There are Professor and
Chip.

Student 2: Eh... maching?

Teacher: Yes, correct. There is a new
invention machine at the picture. Let’s listen
to the recording and answer the question: Does
Professor’s machine work?

Recording:

Professor: I've made a wonderful new
cooking machine.

Chip: Well done, Professor!

Professor: Oh, dear, if this machine
doesn’t work, | will be very upset.

Chip: Well, we don’t know if we won't
try it. If | press this button, the machine will
make apizza. ....

During this stage, teacher not only pre-
sents the new structure to the students, but he
or she makes them explore the grammatical
structures on their own.

After listening, teacher points students
attention to the rule below the story and makes
students to guess and find new structures in
the text.

Teacher: Look at the example:

If | press this button, the machine will
make a pizza. But | haven't pressed it yet. Did
| pressit?

Students: No.

Teacher: Am| pressing it now?

Students: No.

Teacher: So, What is the tense?

Student: Eh, it is future?

Teacher: correct! But actually, we have
two tenses in the first conditional sentence, but
werefer it to the future.

At this stage the teacher gives the sub-
gtitutional structure of the grammatical pat-
tern:

If S(I, you, Tom) (V pre-
sent simple), S (I, you, Tom) WILL

(VD).

From the above mentioned situation it
can be seen that firstly the teacher does not
point at the rule itself. The students try to un-
derstand it from the story. They explore the
context and the educator asks them pivotal
questions.

Next action the teacher does is the ex-
planation of the rule and making students
build sentences similar to examples given. The
book gives a short outline of the rule elements
and examples from the story.

Example:

First conditional

Use the first conditional to talk about
things that might happen in the future.

e.g. If | press this button, the machine
will make a pizza.

The punctuation in the first conditional :

e.g. If this machine doesn’t work, I'll be
very upset.

I’ll be very upset if this machine doesn’t
work.

Students read the rule and the exampl es.
They find the sentences in the context of the
story.

Teacher: So, as we understand from the
example we talk about the future when we use
this construction.

Let’slook at the example again:

| press the button. What tense of the
verb isin this sentence? PRESS

Students: Present

Teacher: Is it present perfect, continu-
ous or simple?

Students: May bethisis present simple.

Teacher: That’s right. So, in the part of
the sentence where we have |F we use the pre-
sent simpletensein this particular structure.

This stage is the part of the presentation
phase; however it can be called likewise — ex-
ploration stage, where students explore the
rule individually. At the previous stage we
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aready have students maximally engrossed in
the story. Next step is to give them opportu-
nity to work with the new information and
connect it to the previous knowledge.

The next stage is the practice of the
learned material — grammatical structures or
vocabulary items. In the textbook — Family
and Friends 5, the grammatical patterns are
practicing via exercises. They might be in a
form of test, gap filling, substitutional sen-
tences. For instance, how we will observe the
examples below, first conditional sentences
are presented in a form of short test, where
students have to select the correct part of the
sentence.

Exercise: Read and tick.

1. If youdon't do your homework,

& TR Motch. Ask and answer.

get up zarly fomorrow morning
it's summy naxt waekand

have lots of homework tonight
Mum goes to the cupermarket tomarrow
Erandma vigitg oh Sunday

What will Emily do tomormow -1'|:-"|'||I'|{J.'-. ‘

Your teacher isangry (]

Y our teacher will be angry ]

2. Mum will be happy

If we cook dinner

Wewill cook dinner [6, p. 35].

The practice implies that students train
their knowledge on the substitutional exam-
ples, where they have clear sample how to
form the new structure. During this stage they
master their ability to identify the regular oc-
currence of the separate patterns of the gram-
matical structure. Depending on the teacher,
such exercises can be also be used orally.

The last stage in the process is the pro-
duction. In the book we have typical exercise
including in the situational approach.

make her 4 cake
help her with the shoppirg

maké braaktast for Mum and Dad
not wateh TV
go o tha beach with friende

If Emily gets ug carly ompmw moming :
shie'll make breok{ast jor her mum and dod, [

Figure 1. Match. Ask and answer

The picture with the phrases from the
Family and friends textbook are the bright ex-
ample of the situational exercise. The implica-
tion of this exercise is in the production stage
on the account that students have to make sen-
tences without the teacher’s help. What stu-
dents have is the example of the interrogative
and affirmative sentences. Due to that students
product their own questions and responses
while the teacher observes and controls the
situation [2, p 74].

Thus, as we have mentioned in the be-
ginning of this subchapter, even though the
situational approach has some features in
common with direct and audio-lingual meth-
ods such as drills, substitutional exercises,
repetitions, it likewise has remarkable differ-
ences. First of all, this approach is focused not
merely on the drills themselves but more on
the practicing the lexical and grammatical
items through them. Secondly, the situational

teaching is characterized with the systematic
nature, what makes stress on the careful selec-
tion of material and gradual usage of exer-
cises. Theroles, which the teacher and learner
play in the process, aso revea the core es-
sence of this approach. The learner is passive
on the initial stage of the learning process,
however later, he or she are the active partici-
pants in the process. On the advanced stages
students have to speak and form dialogues,
take part in situations on their own, however
under control of the teacher. The teacher’srole
is extremely active in the beginning of the
learning. He or she is an example, model and
guide for students. The teacher initiates dia-
logues, presents situations, stories. At the in-
termediate and advanced stages the teacher
makes students opportunity to be active and
keep the conversation independently. The core
elements of the situational approach lesson are
presentation, practice and production.
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IMPLEMENTATION OF THE POLICY OF TRILINGUAL EDUCATION IN
ENGLISH THROUGH CLIL
Umbetayeva Zh.

The policy of trilingual education plays
a key role in development of harmonious mul-
ticultural Kazakhstan and country’s integra-
tion in the global community. To enter the
path of this policy, secondary school needs to
create trilingual environment which increases
students' potential, develops their flexibility,
critical and creative thinking, and ability to
cross-cultural cooperation, fosters respect to-
wards themselves and others, and increases
their willingness and skills to learn the lan-
guages.

According to the recently developed
curricular for Nazarbayev Intelectual schools
Kazakh, Russian and English languages are
taught not only as language subjects but also
asamedium of instruction for content subjects
to give an incentive to academic language as
well as content learning. The significance of
shifting the focus from a language as a subject
to alanguage as a toal is that through learning
subject content in these three languages stu-
dents will get access to additional information,
new perspectives, and deeper understanding of
other cultures.

Theaim of this study isto discuss CLIL
input to English teaching and learning, based
on international practice analysis on the back-
ground of trilingual education policy imple-
mentation.

The review of international researches
on the issue of bilingual and trilingual educa-
tion shows that CLIL contributes to the devel-
opment of all the skills in the three languages
(L1, L2, L3) through teaching them as a sepa-

rate subject and especially through teaching
other subject, such as "Mathematics' and other
science subjects in these languages. In differ-
ent regions these programs are called differ-
ently. In North America and some parts of
Europe (Spain and Estonia) they are often
called language immersion programs, while in
other parts of Europe they are usualy called
CLIL programs (content language integrated
learning).

Together, these programs can be charac-
terized as language training based on subject
content. These programs are designed for dif-
ferent students under different circumstances
and there are many examples from interna-
tional praxis:

1) students belonging to the ethno-
linguistic group who speak the majority lan-
guage (eg., English-speaking students in
North America involved in the program of
immersion in English-French, English-Spanish
or English-French-Hebrew languages);

2) students belonging to the ethno-
linguistic group who speak a minority lan-
guage and do not or not enough speak and
understand the language of the majority (for
example, Spanish-speaking students in Span-
ish-English bilingual education programs in
the U.S. or Russian-speaking children in the
Estonian-Russian bilingual programs in Esto-
nia (Mehisto and Asser, 2007);

3) students belonging to the indigenous
language group having minority status in the
community as a whole, which are able or not
able to speak the local language (English-
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speaking children, the descendants of the Mo-
hawk involved into the immersion program
"Mohawk-English" (Jacobs and Cross, 2001)
in Canada or children who speak Creole, de-
scendants of Hawaiian taught by the immer-
sion program "Hawaiian-English” in the U.S.
(Slaughter, H., 1997).

Specific objectives of bilingual or tri-
lingual programs may vary depending on the
purpose for which they are designed. The
main objective is accepting students' needs
including the state language policy and the
environment where they live. For example,
programs, designed for students of the indige-
nous population, often pose the problem of
endangered language revitalization. At the
same time they aim to give students a state
language or a language of the majority. Con-
versdy, programs for students who speak the
majority language, the aim is to give students
additional languages to provide intercultural
understanding (for example, in Canada (Gene-
see, 2004) or in Estonia (Mehisto & Asser,
2007)), or enriching educational environment
for economic growth (for example, many pro-
gram based on CLIL in Europe (Darquennes,
2013). Despite minor differences, the follow-
ing objectives are common to many programs:

» Competence levels in speaking, listen-
ing, reading and writing in the first language
(L1), respectively students' age;

* A high level of functional literacy in
reading, writing, speaking and listening in the
second language (L2), as well as in the third
language (L 3);

* Levels of academic achievement in the
subjects according to the students age and
stage or year of learning for example,
"Mathematics', "Science", or "History".

It is noticeable that more researches
were conducted on bilingual programs rather
than on trilingual, partly because of the fact
that there are more bilingual programs. Trilin-
gual programs that have been the subjects of
publications often do not include the system-
atic evaluation or research (Cenoz & Genesee,
1998).

Some researchers claim that there are
many similarities in the acquisition of a third
and second languages, both of them are com-
plex and require amost the same cognitive
operations. The same principles and a com-
municative approach are used in teaching of

English as the third language. In this case it
would be beneficial for teaching these two
languages to follow similar content, to think
about designing a curricular with the same
thematic units in the first, the second and the
third languages. This would make the content
of the third language lessons more compre-
hensible because they would be built upon
content and concepts which have already been
or are currently dealt with during lessons,
where the first or second language is used as
the medium of instruction (Bjorklund & Suni,
2000).

The uniqueness of a Kazakhstani pro-
gram of trilingual education at Nazarbayev
Intellectual schools in contrast to immersion
programs in Canada and many other bilingual
education programs is in focusing on the use
of non-native language (English L3) in high
school. Many of the bilingual programs are
focused on the use of the second language
(L2) or the third language (L3) for the teach-
ing subjects in eementary school or primary
school, while the first language (L1) is used to
teach many subjects in high school. This dis-
tinctive feature revealed from the comparison
between international experience and the pol-
icy of trilingual education realization in NISs
restates the relevance of this article.

For carrying out this article, it is neces-
sary to consider CLIL because it has lots of
verges and interpretations. The European
Commission gives the next definition "Con-
tent and Language Integrated Learning
(CLIL), in which pupils learn a subject
through the medium of a foreign language..."
this explanation proves CLIL is perceived as
a part of a Curricular, which is true but is not
precise about the level of students and to what
extent should be the language immersion. The
other definition is more detailed "CLIL refers
to situations where subjects, or parts of sub-
jects, are taught through a foreign language
with dual-focused aims, namely the learning
of content, and the simultaneous learning of a
foreign language'. (Marsh, D. 2002. Content
and Language Integrated Learning: The Euro-
pean Dimension - Actions, Trends and Fore-
sight Potential). This citation emphasises the
‘dual-focused’ objective of CLIL and justifies
its importance within the implementation of
bilingual or trilingual policies. Moreover, ob-
servations showed that CLIL based curricular
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is able to lead to several of benefits. David
Graddol wrote that CLIL is"...an approach to
bilingual education in which both curriculum
content (such as science or geography) and
English are taught together. It differs from
simple English-medium education in that the
learner is not necessarily expected to have the
English proficiency required to cope with the
subject before beginning study" (Graddol D.
English Next, British Council Publications,
2006). These observations once again demon-
strate us that CLIL is much more powerful in
terms of improving of language skills, and the
most essential consideration is that learners of
different levels in a foreign language can be
involved to do their 'CLIL-ing. This sounds
fabulously, but there several reasons to state
that relying on the practice of introduction of
CLIL at NISs

» Teachers consider carefully their
teaching methodology from both content and
language in order to learners understanding
the content properly and are able to apply
English.

e CLIL input requires careful lesson
planning starting from introducing key terms,
usually science subjects’ vocabulary, encour-
aging students to work in groups, liciting ap-
propriate tasks which would result in an in-
crease of the skill-based focus of the learning.

* As CLIL involves curricular it goes
without saying that the educational materials
need to be elaborated.

» Language learning is likely to be more
clearly focused and seen from different sides,
for example science terminology is studied
equally as common widely used vocabulary.

All bullet-points are desirable, in educa-
tional terms. Ensuring that students understand
the content, reducing teacher-talk, increasing
the focus on skills, making students to learn
language items that are always contextualized
are always functionally necessary in the class-
room. Undoubtedly, there are many pros
which school administration, students and
teachers have faced in implementation of this
policy.

First of all, students are motivated in not
only learning English as a foreign language
with a set of grammar and vocabulary but in
acquiring it through the relevant and redlistic
meaning. Therefore, introduction of CLIL in
Kazakhstani secondary education in the scope

of implementation of the trilingual education
comes in handy forcing the policy to teaching
and learning methods. However, regarding
secondary and high schools there is little ex-
perience and outcomes analysis of content
language integrated learning or one can find
examples of their overlapping in teaching and
learning English as a temporary phenomenon.
Therefore, CLIL in English class still needs
developing and determining ways of imple-
mentation.

According to I.A. Zimnyaya the feature
of a foreign language as an academic disci-
plineisthat it is "content free". It islearnt asa
means of communication but the topics for the
speech comes from outside. Foreign language
is opened to use the content from different
aress. Integration is the process and the result
is creating an inseparable and integral the
whole. In instruction it may be accomplished
by the merger of two or more subjects in one
synthesized course. It might be the combina-
tion of the principles of academic subjects and
a language which needs to be promoted and
this integration might bring to the disclosure
of complex educational issues and problems.

New developed English course plans for
the 7, 8, 11 and 12, grades of NISs require
from an English teacher to teach content
through language regarding some topics and
facilitate student’s progress on science sub-
jects. Up-to-date requirements to the imple-
mentation of this policy gave rise to many
questions in teaching and learning language.
From one hand, students with different lan-
guage levels (L3) have to understand the ap-
propriate grammar and vocabulary structures
and on the other hand, they must memorize
and retain more specific information, specific
vocabulary of Science subject. Observation
and discussion between academic and linguis-
tic subjects teachers determined students
poor performance in English takes placein the
learning of Science subjects. That'swhy CLIL
is becoming a call of the time in the Science
lessons aswell as in English.

As it was mentioned before CLIL input
is a process which aims to develop English
language competency to contribute to stu-
dents’ progress on science subjects. Therefore,
first of al it is important to determine current
language level of students. In broad terms,
when learners enter to NI schools in year one,
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they are required to achieve level A2 and to
reach level C1 for English by the end of
school. The CEFR levels of language compe-

tence of students according to the Programme
areasfollows:

Table 1 The CEFR levels of language competence of students according to the Programme

Grade Prior level Expected level
7 low - middle A2 middle - high A2
8 middle - high A2 low - middle B1
11 low - middle B2 middle - high B2
12 middle - high B2 low —middle C1
In November 2013 in NIS Ust- Anyway, analysis of international

Kamenogorsk it was detected each student’s
level on all three languages. In terms of Eng-
lish, Cambridge examinations results, taken
by NIS schools' students, show inefficient
level of language competencies of about 55%
of al the students of 11th grade. This grade is
intentionally chosen to consider, as they have
just started to be taught according to the new
integrated program and because of the wide
range of Academic subjects conducted in this
grade. The other reason is the school require-
ment to take IELTS exam by every student of
the 11th grade. It is clear that students turn to
English teacher seeking support in language
acquisition and not always language teacher is
able to explain content properly. Conse-
quently, in order to input CLIL in the class-
room, both content and language teachers
should bring changes to their class teaching
through pedagogical development about CLIL
and being a CLIL teacher. In addition they
should vary teaching recourses with appropri-
ateto CLIL didactic materials.

To conclude, despite many weighty rea-
sons behind inputting CLIL, especially its ca-
pability to immerse to English language and
real promotion of English as the third lan-
guage in Kazakhstan, instruction of English
with content needs from a teacher more just
being aware of CLIL. First obstacle English
teacher faces in making the lesson more CLIL
is the students' level of language competency.
While the implication of the policy of trilin-
gual education and inputting CLIL teachers
should depart from the existing level and go
toward scaffolding and taking into account the
zone of proximal development to a target
level. Moreover, to input CLIL in English the
teacher should follow efficient ways with sets
of teaching resources.

praxis results state that this approach is able
to bring our country to trilingualism.
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REVIEW OF CURRENT SITUATION IN TEACHING INTERPRETATION
COURSE IN THE REPUBLIC OF KAZAKHSTAN
Mechsheryakova T.

Foreign languages play an extremdy
important role in our society due to wide-
spread globalization and growing relationships
between different countries in fields of trade,
politics, cultural exchange, tourism, and oth-
es. In order to run successful business and
communicate with people from different coun-
tries for other reasons, a person is required to
speak foreign languages. However, not every-
one today has enough knowledge to commu-
nicate with people of interest, moreover
achieve the goal of such communication.

In this regard, a demand for profes-
sional and experienced interpreters had shown
itsdf in a number of societies around the
world in the past several decades. We now
have a need for people trained to help us
communicate with our partners, friends, col-
leagues who speak different language rather
than we do. The key attribute to such peopleis
professional. Quite frequently the way interac-
tion between people of different languages go
depends on the way the interpreters do their
job. Having poor knowledge of professional
terms for the specific field of business may
cause misunderstanding, mutual limitations,

To study and when the time has come apply
everything you learned in practice — isn't it
great!

Confucius

and even termination of cooperation. Without
any exaggeration, if one does not pay attention
to the way the interpreter is working and
where the conversation is going, there can be
unfavorable consegquences.

The good news is that it is our job to
train great interpreters who can perform well
in front of the audience, in small meetings,
and in one-to-one conversations. Technologies
are constantly devel oping and today we have a
lot of opportunities for professional growth:
Web information resources, tools for long-
distance communication, media, computers,
and others. There is great potential in this
world's achievements we must apply to edu-
cate students and help them become successful
in their occupation.

Higher education is the first step one
needs to go through to become a professional,
right before constant practice and experience.
It is the highest level of the system of educa-
tion and includes systematical knowledge and
skills that allow solving theoretical and practi-
cal tasks within the specific field of study [1].
As a system, education is based on certain
principles, rules, and standards; these compo-
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nents are the foundation of it.

Education in the Republic of Kazakh-
stan is regulated by the Government regardless
of the form of educational institution, age of
students, and field of study. Main principles
and most important aspects of education are
covered in the Law of Education of the Re-
public of Kazakhstan, adopted in 1999 and
amended in 2007. Changes to the Law pro-
vided basis for toughening rules and require-
ments in higher education and postgraduate
studies. It largely concerned faculty members
who are allowed to teach in higher education
institution [2].

In March, 2010, Kazakhstan officially
joined Bologna Process and became a full
member of European higher education zone.
Thus, the country transferred to three-level
model of professional training: Bachelor —
Masters — Doctor Ph.D. Signing “Magna
Charta Universitatum”, or Bologna Declara-
tion, which was previously signed by more
than 650 countries around the world, will help
to come closer to European standards in edu-
cation or fully adopt them in the future. The
transfer resulted in implementation of modern
technologies and systems in education: 135
higher education institutions are now using
credit system, 38 apply two-diploma system,
and 42 provide distance learning [1]. All that
naturally helped our professional training sys-
tem grow stronger, which means out graduates
have a great opportunity today to become
more competitive in the market.

To estimate the level of professional
training that is available to our students major-
ing in Interpretation Science, we reviewed
curricula and description of the course pro-
vided by several major universities in the Re-
public of Kazakhstan on the Internet. One of
them was based on National Educational
Standard ('OCO PK 3.08.277-2006) and gen-
eral educational program of 2007 [3]. All uni-
versities have to develop their curricula based
on those documents, as well as taking into
consideration overall policy of the Republic in
terms of education. Our job here was not to
estimate the quality of suggested curricula, but
to analyze and distinguish positive and nega-
tive aspects of education processasit is.

If we speak about advantages of the cur-
ricula, one of them is accuracy and detailed
representation: It contains description of the

subject, which helps students understand what
they are about to study; main definitions used
throughout the course. It also enumerates the
subjects students have to finish before taking
Interpretation class, which helps identify
whether the student is ready to take the course
or not. However, this very aspect is driving us
to one of fundamental disadvantages of our
educational system, which ultimately affects
results of studying specific subjects. Even
though students know what classes they have
to take before diving into Interpretation
course, they do not have a freedom of choos-
ing the subjects as they study in a university.
The Ministry of Education and Faculty still
make the decision for students by creating a
plan for each year, which is not subject to
changes. The problem is that there are real
people working with such plans, which may
be overloaded with work or overwhelmed by
other factors. This results in switching the sub-
jects sometimes. Therefore, students may end
up studying quite important subject after the
one that should have come later. For example,
if prerequisites for Interpretation course are
Artistic Trandation, Theoretical Basis of
Tranglation, and others, but students for some
reason were switched to study Artistic Trans-
lation next semester, they will not be able to
employ important aspects of artistic trandlation
in their practicing [3]. We consider this a cru-
cial weak point, because certain skills and
knowledge should be acquired before taking
the Interpretation course.

According to evaluated curricula, stu-
dents are expected to have a humber of skills
and knowledge after completing the Interpre-
tation course, such as be aware of qualities and
professional level, which is required to be
manifested by professional interpreter, under-
stand communication psychology, know theo-
retical material of native and foreign lan-
guages, apply methods and features of inter-
pretation process (various methods used to
interpret well, ways to interpret terms, and
others), overcome psychological and emo-
tional stress when working with the audience,
and many others[3]. All that demonstrate how
important and well-thought the course is.
However, al the targets concern professional
qualities and performance of interpreters,
while neglecting another important aspect of
interpretation process: Public speaking. Inter-
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preters always work with the audience, be it a
one-to-one meeting or a speech given at a con-
ference. In revised curricula this aspect was
only touched briefly, while the ability to work
in front of the audience determines how well
the interpreter does the job, and how well the
message is perceived by the audience. If more
attention was given to training students to
overcome stage freight, to speak confidently,
provide such delivery that draws attention of
the listener to the message and helps pursue
people, than our graduates would be more
competitive in the market and easily adapted
to their professional environment.

The list of topics that are covered dur-
ing the course is multifarious and includes all
important aspects that a graduate needs to be
aware of to perform the task of interpreting
well. For instance, Consecutive and Simulta-
neous translation, International relations, Two-
way translation, Summary tranglation, Interna-
tional organization, and others [3]. These top-
ics provide wide knowledge on a variety of
topics, which are al extremey useful to
someone who wants to be adept in his or her
field. Nevertheless, the theme of struggle in
front of the audience is again omitted. Basic
rules for overcoming psychological stress are
provided, but this is not enough taking into
account how important and challenging the
process of public speaking is. When a gradu-
ate, or even more experienced interpreters, has
to performin front of a big audience, and he or
she did not receive enough knowledge or
proper training on Public Speaking, everything
that has been taught during the Interpretation
course fades away the instant the interpreter is
in front of people.

The list of suggested reading is deter-
mined by each university, but several funda-
mental works have been used for many years
now. Each teacher should choose the best set
of resources for students, keeping in mind
great works by old-school professors, such as
Komissarov, Retsker, Minyar-Beloruchev, and
others, but also giving enough attention to
modern works, because they represent current
events, phenomena, trends, and people, which
are highly important to interpreters. Apart
from suggested reading, the list of materials
that will be used during the course has to be
chosen carefully. It is difficult to statistically
track what type of materials and what topics

are used in classrooms, because every teacher
makes the choice based on students' needs and
skills, as well as peculiarities of the specific
location. We can only hope that teachers apply
different types of techniques, while helping
students practice interpretation; use various
kinds of materials (written texts, dialogues,
role-plays, video recordings of speeches, etc.);
and tries to diversify classroom activities as
much as possible to keep students engaged,
motivated, and hard-working.

We bdieve that having a variety of re-
sources to work with helps students develop
many-sided personality with large knowledge
of different fields. According to Komissarov
(2002), trandation competency formation al-
lows all-round development of interpreter’s
personality: It builds in sense of responsibility
and attentions; teaches them to use reference
documents and additional information re-
sources; shows how to make correct decisions,
identify and match numerous extralinguistic
data [4].

Among explicit and well developed cur-
riculum, one of the largest universities of the
Republic of Kazakhstan also offers faculty
members a chance to grow professionally.
They can attend a number of workshops aimed
at optimizing process of teaching students:
“Cognitive-communicative approach to teach-
ing English”, “Innovative methods in ELT”,
“CNN, Caspionet: Trandlation and level of
ease of the translator in relation to the original
source’, and others [5]. This factor also plays
an important role, because, after all, profes-
sional qualities of ateacher are one of the fac-
tors that determine success of educational
process, along with student’s motivation and
adequate resources. There are many other op-
portunities that are presented to faculty mem-
bers, such as international educational pro-
grams and internships. Unfortunately, not
every higher education ingtitution practices
this. Some of them lack funding, others do not
understand the importance of constant profes-
sional development of faculty members, or
teachers themselves are not motivated enough
to spend their valuable time on studying in-
stead of teaching.

On the other hand, if a teacher was well
trained and had alot of experience with speak-
ing a foreign language and interpret different
kinds of speeches, the process of training pro-
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fessiona interpreters would be easier and
much morereliable. That leads us to one more
disadvantage of current educational program
for Interpretation course — lack of practice
Everyone who has ever dealt with foreign lan-
guages knows that practice is the most impor-
tant in languages. The same is valid for inter-
pretation. If a person is merely studying theo-
retical foundations of translation and interpre-
tation without enough opportunities to practice
the skills, the course can be considered useless
in terms of future application. Unfortunately,
our reality proves that students have very few
opportunities to speak a foreign language and
interpret. Luckily, due to globalization and
many international exchange programs, stu-
dents today can practice their language skills
more often. Even so, providing even more oc-
casions for students has to be a priority for a
higher education institution that is aimed at
sending professional workers into the market.

Taking into consideration everything
mentioned above, based on evaluation of edu-
cational process and curricula developed for
Interpretation class, we suggest the following:

- Control distribution of courses
throughout the entire educational period and
make sure that they come in order, without
some of them happening later than they are
supposed to;

- Pay more attention to public speaking
aspects in interpretation. It is useful to keep
that in mind at the point of designing curricu-
lum, when it is decided what topics to cover,
what resources to use, and what the course
targets are;

- Try to diversify activities students are
involved into in a classroom and when doing
their home tasks, i.e. suggest different exer-
cises that engage everyone, use modern tech-
nologies that are very interesting to many stu-
dents today, and think about other ways to
keep students involved in the topic;

- Use up-to-date materials to practice
translation on: Current news, texts about re-
cent events, short videos about famous people
that could be interesting to the class, and oth-
es,

- Encourage faculty members to grow
professionally, and most importantly provide

opportunities for them through international
education and internship programs, as well as
various workshops and conferences that may
be helpful in a classroom;

- Seek for more opportunities for stu-
dents to practice their language skills with na-
tive speakers: Involve them in different pro-
grams, facilitate foreigners coming to the uni-
versity and talk to students, and others.

To sum up, the situation with teaching
future interpreters is not as bad as it may
seem. The fact that Kazakhstan is actively
moving towards European standards of educa-
tion proves that we are on our way to a greater
form of enlightenment. Students majoring in
Interpretation science get to work with great
professors today, both local and from different
countries; they have access to modern tech-
nologies, that allow them to talk to people
thousands of kilometers away; abundant in-
formation is available on any given topic; and
employment in this field is prospering, be-
cause more and more people have this need of
talking to foreigners emerged. It is now up to
several changes and improvement in the sys-
tem of education, and naturaly, in students
motivation to become professionals.
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METOJUKA OBYUYEHUSI THOCTPAHHBIM S3BIKAM

YK 378.147

KEVCOBBIA METO/ B OBYYEHUU NTHOCTPAHHBIM SI3bIKAM
CawmoiinoBa-1{prmakosa .M.

CraThsl paccMaTpuBaeT KeiicoBoe 00y-
YCHHWE KaK OJUH M3 COBPEMEHHBIX METOJIOB
MperoiaBaHusi HHOCTPAHHBIX SA3bIKOB. B cra-
Th€ MPEJACTABJICH MaTepraj O MPEUMYIIECTBAX
Y TIEPCIIEKTUBAX HMCIIOJIb30BAHUS JaHHOM TeX-
HOJIOTHH B Ipollecce 00yUYeHUS B By3€, KOTO-
pbI€ MOT'YT PacCMaTPHUBAThCS B KaUECTBE ajlb-
TEPHATUBHBIX CPEICTB OLICHKH YPOBHS JIOC-
TUTHYTBIX CTYACHTAMH PE3yJIbTaTOB B HX
y4eOHOM ACATENbHOCTH M IMYHOCTHOM POCTE.

CoBpeMeHHas MeTOIMKa  OOYYEHUS
MHOCTPAHHBIM s3bIKaM KaK HayKa paciIupsier
CBOU T'PAHHUIIBI B 00JIACTH METOJIOB, IIOJXO/I0B,
LeNned M 3ajad, uyTo OMpEACseT HEKHE IMPo-
OJieMBbl W TIEPCIIEKTHUBBI OJHOBpPeMeHHO. Kak
M3BECTHO, B HaYajie MPOIILIOro BeKa METOIUKa
oOyueHHsT WHOCTpaHHBIM si3bikam  (MOWMS)
TPaKTOBaJIaCh KaK COBOKYITHOCTh MPHEMOB U
MOCJICIOBATEILHOCT I1ar0B, HCIIONb3YEMBIX
YUUTENIEM JJIs TOr'0, YTOOBI Y4aluecs YCBOH-
JI1 He0OXOAMMOE COJIepyKaHuEe 00yUEHHUS HHO-
crpanHoMy si3bIKy (M151). [TepBhIME BOSHUKAIN
TaK Ha3bIBAEMbIC YACTHBIC METOAMKH, B KOTO-
PBIX J1aBajOCh OMKMCAHHWE MPAKTHYCCKUX IIa-
OB IO OOYYEHHIO YYaIIUXCsSd KOHKPETHOMY
ns[1].

ITocTennenHo, MO Mepe HAKOIIECHUA
KOTHUTHBHBIX 3HaHWUH M HAOJIIOACHUH, CTPYK-
TypUPOBAJIOCh METOANYECKOE HAYYHOE MBIIII-
JICHHE, KOTOpoe U c(hOpMUPOBAIO OOIIYIO Ha-
YYHYI METOJIUKY K CepeIuHE MPOIILIOro Beka
[1]. C artoro meproma OGeper CBOW HUCTOK OTe-
gectBeHHas MOMS kak caMOCTOSITENBHOE
Hay4yHOE HAIIPaBJICHHEC U IOHATHE «METOMIM-
ka» o0y4enust M5 npuobperaer Gonee mmpo-
Koe 3HaueHue. MiMenHo mostomy ["anbckoma
Ha3bIBACT TOT IEPUOJ] BPEMEHHU 30JI0THIM Be-
KOM OTEYECTBEHHOH METOAMKH, MPEICTaBUTE-
JIIMU KOTOpOro crainu Muponobo A.A., ['e3
H.A., bum WN.JI., PaxmanoB U.B. u ap., korto-
pbIe BEIM MHOT'OJCTHUH TPYyI B LEIAX JOKa-
3aTh 4YTO METOAMKA €CTh HE MPOCTas COBOKYII-
HOCTb PEKOMEHIAIUN U NpellucaHui, 03BO-
JIIOIIMX OPraHW30BaTh YYEOHBIH MPOIECC IO
HWHOCTPAHHOMY S3BIKY.

MeroaucTsl 3070TOrO MOKOJIEHUS Ha-
KOIMWIM OoraThlii ()OHJ METOJMYECKUX 3Ha-
Huid, mpencrapmsaomuii MOUS kak Hayky,

WCCIIEYIONTYI0 IIeNH, COAepXKaHUe, METOJBI,
cpencTBa u crocodsl obyuennst S u Bocnu-
TaHus cpeactBamu WS, — HayKy, mo3BoJIAO-
HIyI0 HUCclienoBath 3(QQEKTUBHOCTh Pa3HBIX
MoJienield 00yueHHsT HHOCTPAaHHBIM si3bIKaM. B
MOCTIeIHNE AECATUIICTUS HBIHEUIHero CToJe-
st MOUS TpakTyercst kak Teopusi 00ydeHus
U, nmpencrasisiromas coboil CTporo CTpyk-
TYPUPOBAaHHYK) CUCTEMY 3HAHHH O 3aKOHO-
MEPHOCTSIX <«IIPHOOIICHUSI» 00YyYarolerocs K
HOBOM ISl HETO JIMHTBOKYJIbTYpE (S3bIK KYJIb-
Typa) BO B3aUMOCBSI3U C POJHBIM SI3bIKOM H
MCXO/IHOM KYJbTypoii oOyuatomerocs [1].

Takum 00pazoM, COBpeMEHHAsT METO/IH-
Ka 00y4eHUS] MHOCTPAHHBIM SI3bIKAM IPOIILIA
JIOJITUM U CIIOKHBIN ITyTh HAYYHOIO IIO3HAHUS:
OT TPAKTUYECKOTO OCMBICTIEHHS IIpoliecca
00y4eHUS] MHOCTPAHHOMY SI3BIKY JIO TEOpETH-
4ecKoro OOOCHOBaHHS IENOCTHOH, pa3BU-
BalOILIEHCA CUCTEMbl HayYHBIX MOHSATHM, CIO-
COOOB W CpEICTB METOJMYECKOTO HAYYHOTO
TTO3HaHMUS.

Ha coBpemenHoM sTame oOpa3zoBaHHS
cucTeMa paboThl Memarora mo 0OECIeYSHHIO
pe3yNIbTaTOB 00y4YEeHUsI MHOCTPAHHOMY SI3BIKY
00s13aTeNbHO JIOJDKHA BKIIOUYATHh PEaTH3alnio
CIIEIYIOUINX TEXHOJIOTUN: TEXHOJOTHI0 KOM-
MYHUKATHBHOTO OOYYEHHs, TEXHOJOTHIO TO-
HHUMaHHUS KOMMYHHUKAaTHBHOTO CMBICHIA TEKCTa,
WUTPOBBIC TEXHOIIOTHH, TEXHOIOTHH OO0YYCHUS
B COTPYIHHYECTBE, MPOEKTHbIE TEXHOIOTHH U
ap. [2].

B npouecce opraHuzanuy negaroruye-
CKOT'0 TpoIiecca Mo 00y4eHHI0 HHOCTPAHHOMY
SI3BIKY TPOEKTHAsI JEITEITbHOCTh MOXKET OBITh
OCyIIECTBICHA B (JOpME «KeliCOBOT0» METO/Ia
(ot anrn. Case Studies). Merox Case Studies —
3TO METOJ| aKTHBHOTO OOy4YEHHs Ha OCHOBE
peanbHbIX cuTyauuil. [IpemmymecTBoMm Keii-
COB SBJISIETCSI BO3MOXHOCTh ONTHMAJbHO CO-
YeTaTh TEOPUIO U MPAKTHUKY, YTO MPEICTaBIIA-
ercd JOCTaTOYHO BaXXKHBIM IIPH IOJATOTOBKE
cnenuanucta. OH 3 peKTHBEH, IPEXKIE BCEro,
st GOpPMUPOBAHMSI TAKMX KIIOYEBBIX IIPO-
(eccHOHANBHBIX KOMIIETEHIIMH B IpoIecce
00y4eHUs], KaK KOMMYHHKa0eIIbHOCTh, YMEHUE
aHAIM3UPOBaTh B KOPOTKUE CPOKH OOJIBIIOH
00beM HEeymopsaodeHHOW WHPOPMAILIUH, MIPH-
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HSTHE PEIICHUH B YCIIOBHSAX CTpecca U Heloc-
TaTOYHOM MH(popManun [3].

OnHo w3 Haumbomee IMPOKHX OMpese-
nenuii merona Case Studies 6bu10 chopmyiu-
poBaHo B 1954 r. B KJIacCHYECKOM H3JaHUH,
MOCBSIIIEHHOM OMKMCAHUIO MCTOPUU W TIpUMeE-
HEHMIO METOJla KOHKPETHBIX cuTyauuil B ['ap-
BapJICKOH TIKone OusHeca: "JTo Meron 00y-
YeHUsl, KOrjJa CTYISHThl W TIPErnojaBaTelln
(instructors) y4acTByrOT B HEMOCPEICTBEHHBIX
JMCKYCCUSIX TIO0 TIpoOJieMaM WM  CiydasM
(cases) omzneca. IIpumepsl ciiydaeB OOBITHO
TOTOBSITCS B NMHUCHBMEHHOM BHJIE KaK OTpa)e-
HUE aKTyallbHBIX Tpo0JiieM Om3Heca, N3yvaroT-
Csl CTYJIEHTaMH, 3aTeM OOCYXKIAI0TCsS UMH ca-
MOCTOSITENTFHO, YTO JIA€T OCHOBY JUIS COBMeE-
CTHBIX JUCKYCCUH M OOCY)KIECHHH B ayIuTo-
pHUH TIO PYKOBOJCTBOM Tpernojasartens. Me-
tox Case Studies, Takum 06pa3oM, BKIIOUAET
CIIEUAILHO TOJTrOTOBJICHHBIE —O00ydaromume
MaTepHaibl M CIEIHAIbHYI0 TEXHOJOTHIO
(techniques) wucmonap30BaHUs ITHX MaTepHa-
J10B B yuebHOM mporiecce” [3].

JlaHHas mMIKOJNa B YMCIIE MEPBHIX W Ha-
yaja NPUMEHATHh KEMCOBBIM METOJ B Hayale
20 Beka. Cirymarensim MpeoCcTaBIIsUIHCh OIH-
CaHHS ONPEICICHHBIX CUTYallHi, C KOTOPBIMH
CTaJIKUBAJIACh PeasbHasi OPraHU3alMs B CBOCH
nesrenbHOCTH. O3HAKOMHUBIIMCH C TpoOiie-
MOH, TpeNNPUHUMAIIACH TOMBITKA CaMOCTOSI-
TENFHO HAWTH pellieHre B X0/ KOIJIEKTUBHO-
ro oocyxuaeHus. OOyueHue MPOUCXOIUIIO IO
cXeMme, KOrjla yYeHHKOB-TPAKTHKAHTOB IIPO-
CHJIM M3JIOKUTh KOHKPETHYIO CHTYyaIuto (mpo-
Onemy), a 3aTeM [aTh aHAIU3 MPOOJIEMBI H
COOTBETCTBYIOIIME pekoMeHaauuu. llepBbiii
cOopuuk keiicoB Obut m3gan B 1921 r. (The
Case Methodat the Harvard Business School).
C tex nop [apBapickas mkona Ou3Heca BBI-
CTyMaeT B KauecTBE JIHJEpa U TIABHOTO TPO-
marangucra meroga. K cepemwHe mpormioro
CTOJNIETHSI KEWCOBBIH METOJ MPHOOpeN YeTKUi
TEXHOJOTMYECKUH alTOpUTM, CTall aKTUBHO
WCITIOJIb30BAaThCSl HE TONBKO B aMEPUKaHCKOM,
HO U B 3aMaJIHOEBPOIEHCKOM 00pa3oBaHUH.

Ve Oonee MIHMPOKYI H3BECTHOCTh
nanHelid Meton npuodpen B 70-80 roawr mpo-
IIJIOTO CTOJETHS, TOT/a K€ OH IOSIBHJICS U B
CCCP. Taxxe kak ¥ Ha 3amaje «keiicoBas»
METO/IMKa M3HAYalbHO OblIa HCIIONb30BaHa
npu OOy4eHHWHU YIpaBJIEHIICB, B OCHOBHOM Ha
SKOHOMHYECKHUX CIIEHAIbHOCTIX BY30B.
3HaunTeNbHBIH BKIAX B Pa3paboOTKy W BHe-

npenre 3Toro Mmeroma BHecan M. Koswna,
0O.B. Koznoga, 10.J1. Kpacosckwuii, B.A. Ilna-
TOB 1 1p. [3].

[IpuMeHeHue Kelic-TeXHOIOrMM Ha 3a-
HATHSIX TI0 MHOCTPAHHOMY SI3BIKY IMpecienyeT
CIIE/IYIOINE TIETH, & UMEHHO: COBEPILICHCTBO-
BaHWE KOMMYHHKATUBHOH  KOMIICTEHIINH,
JUHTBUCTUYESCKOW KOMIIETEHIINH; COIHOKYIIb-
TypHO# KomrieTeHInu. CoBpeMeHHast METOIH-
ka mnpenoxaBanus W opueHTupoBaHa Ha
KOMMYHHKAaTHBHOE OOy4YeHHE, COOTBETCTBEH-
HO, KeHC-METOJl MOJKET OBITh HCIIONB30BaH KaK
OJIMH W3 NYYIIHNX MOAXO0JIOB, TaK KaK CTYJeH-
Thl MMEIOT BO3MOXXHOCTh aHaJM3HPOBATH TE
WIH WHbIE KOMMYHHKATHBHBIC CHUTyanuu. B
JAHHOM Tporecce OOy4YeHHs aHaIU3UPYETCs
AyTEHTUYHOE HCIIONb30BaHUE S3bIKA, CIydau
(dpaseonoru U UAMOMATHKH, MEXaHHMKa O00-
MeHa perIMKamMe | T.J., T.€. BCe TO, YTO U Xa-
pakTepu3yeT ypOBEHb CBOOOJHOTO BIIAJCHUS
SI3BIKOM B YCJIOBHSIX COBPEMEHHOTO OOIIICHHS.

«3ror Merox oudeHb A(PGEKTHBEH IS
«aHaNM3a UHOS3BIYHOTO JHUCKypca» U popMu-
pOBaHUS TPENCTABICHUH O TOM, KaK pealibHO
(GyHKIMOHUpPYET aHTIUICKUi s3bIK. [Ipenopa-
BaTeIH, IMOJB3YIONHEcs KEHCOBBIM METOJIOM,
MO-pa3HOMY MMOHHMAIOT €ro CYINIHOCTh, M OH
TPAKTYeTCs Kak:

— unHOBaimonHas Texuonorus (FO.IT.
CypmuH, A.B. CHI0pEHKO);

— B METOJOJOTHYECKOM KOHTEKCTE:
CIIOXHasl CHCTeMa, B KOTOPYIO HHTErpHpOBa-
Hbl apyrue meroanl nosuanus (E.H. Kpacuko-
Ba);

— ¢opMa opraHu3alUU CaMOCTOSITEIb-
Ho#t pabots! yuamuxcst (M.1O. Epémuna);

—npoekT (M.IO. Epémuna);

— cnoco0 opraHu3alyH y4eOHOTO Mate-
puana s oOydeHHs ydammxcs (Hampumep,
nHOs3bIuHOMY ToBOpennio) (A.E. HussoBa);

— Buj rpymnmoBoii pa6orer (M.FO. Epé-
MHHA);

— cpecTBO 00ydeHUs podecCHOHAIb-
HO-OPHEHTHPOBAHHOMY OOIICHHIO HA aHTJIMH-
ckoMm si3bike (T.I1. dponosa)» [2].

«Kelc-TexHONMOrus TO3BOJISIET JOCTHYh
MHOXXECTBO 00pa30BaTENbHBIX 3a7a4 M BO3-
MOYKHOCTEH, aKTyaJIbHbIX B JIIOOOW JesATEeNb-
HOCTH, a UMEHHO: NMPHOOpPETEHHE HOBBIX 3HA-
HUW W pa3BUTHE OOIIMX MPEACTABICHUI; pa3-
BUTHE Y OOy4aromuXcsi CaMOCTOSATENBHOTO
KPUTUYECKOTO U CTPATErHYeCKOro MBIIIICHNUS,
YMEHUS BBICITYIIUBATh M YYUTBHIBATH QJIbTEp-
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HaTUBHYIO TOYKY 3pEHHS, OJHOBPEMEHHO BBI-
CKa3bIBas apryMEHTHPOBAaHO CBOIO; MpHOOpe-
TEeHHE HAaBBIKOB aHAJM3a CIOXKHBIX U HECTPYK-
TypUPOBAaHHBIX MPOOJIEM; pa3BHTHE 3]PaBOTO
CMBICIIa, YyBCTBA OTBETCTBEHHOCTHU 3a MPUHS-
TOE pelIeHue, yMeHHe 00IaThCs; mprodpere-
HUEC HaBBIKOB pPa3pabOTKu JEHCTBUH W HX
OCYIIECCTBIICHUS; BO3MOXXHOCTh pPaboOTaTh B
KOMaHJIe; BO3MOXXHOCTh HaXOIUTh Ooiee pa-
LIMOHAJIFHOE pelIeHHe IOCTaBJICHHON Mpo-
OmeMbI» [4].

Keiic — 3T0 A0BONBHO CIOXHOE SBIIE-
HUE, TaK KaK JOJDKEH COAep)KaTh MaKCHMaJlb-
HO peaJIbHyI0 KapTUHY U KOHKPETHbIE (DaKThI,
a TaKKe UMETh CTAOWJIbHBIM HA0Op XapakTe-
puctuk. B xaxxiom keiice JOMKHBI NPUCYTCT-
BOBATh CIEIYIOUIME ACHEKTHI: MPOOIEMHBIH,
KOH(JIMKTOT'€HHBIN, POJICBOH, COOBITUHHBIMH,
JIeATeIbHOCTHBIA, BPEMEHHOM, MPOCTPAHCT-
BeHHBIH. [JIs TOro YTOOBI CTYACHTHI MOIJIH
YyBCTBOBAaTh ceOsl YBEPEHHO B PEabHOM JKH3-
HEHHOM CHUTYyalli, OHH M Ha 3aHATUAX JTOIK-
HBI OBITh TOCTaBJICHBI B TAaKWUE YCIOBUS, MPH
KOTOPBIX C TOMOIIBI0O WHOCTPAHHOTO S3bIKa
OHU MOINIM Obl PEUINTh HYXKHBIE ISl ceOst
npoOieMbl. 3agadell CTYJCHTOB SIBISETCS OC-
MBICTIEHU € TIPEUI0KEHHON KU3HEHHON CUTya-
LIMH, OITUCaHUE KOTOPOil OTpa’kaeT He TOJIBKO
MPAKTUYECKYIO MPOOIIeMY, HO U aKTyallu3upy-
€T paHee YCBOCHHBIM KOMILJIEKC 3HaHUM. Tak-
xKe HeoOXxomuMma deTkas (OpPMYIHPOBKA H
KBaNM(pHUIIUpOBaHHE TPOOJIEMBI, BbIpaboTKa
OINPEAEIIEHHOI0 ajJropuTMa JSHCTBUM, KOTO-
PBIi BEIET K PELICHHUIO.

MeroaucTel W TIperofaBaTeny Bblje-
JISIOT B CTPYKTYpE Kelica onpenesieHHbIe KOM-
TOHEHTHI. CornacHo YTBEPKIECHUIO
A.E.Hus30B0#, KaXXIblii KEWC CONEPXKHUT YII-
pakHEeHHus, o0ecrednBalonue aKTHBU3AIMIO
YeThIpeX KOMIIOHEHTOB, BBIAETSIEMBIX B CO-
Jiep)KaHuM OOy4YeHHs WHOS3BIYHOMY TOBOpE-
HUIO. MOTHBAI[MOHHOTO, IPOIIECCyaJbHOTO,
pesynbraTuBHOrO, peduexcuBHoro. OHa Tax-
K€ BBIIENSCT YIpPaKHEHUs Tpex rpymm: 1)
HaTpaBJICcHHBIE Ha OOECIeYeHHEe YyYaruxcs
yueOHO-peUYeBO cUTyalel, TeMoi, mpooie-
MO#i; 2) HampaBlieHHbIC Ha TOITOTOBKY JHC-
KyCCHi{, MPOEKTOB, OpeHHCTOPMHUHIOB; 3)
KOHTpOJIbHOTO Xapakrepa. [lo MHEHHIO MeTo-
JIUCTOB, KaXXJblil Keic-mMaTtepuan JI0OJKEeH
MMeTh WHIUBUAYaIbHYIO CTPYKTypy. «Ipa-
MOTHO COCTaBJIEHHBIN KE€HC JOKEH Xapakre-
PHU30BaTHCS YETKO BBIPAXKEHHBIMU BPEMEHHOM,

CIO)KETHOW U Pa3bsCHUTENBHON CTPYKTYpaMHu.
Kelic-meron B METOHOJIOTHYECKOM KOHTEKCTE
SIBJISIETCS CJIOKHOM CHCTEMOM, B KOTOPYHO MH-
TErPUPOBAHBI IPYrHe METObI MO3HAHMS [2].
T.II. ®posnoBa BBIAENAET TPU KOMIIOHEHTA
Keiica, TIPUBBIYHBIC JUIs TIpenojaBaTereH,
NPUMEHSIONMX KeWChl Ha MpakThke: 1) BBe-
nenne (MOCTaHOBKA 3aau, MMEHA M TOJDKHO-
CTH TIepcoHaxel); 2) mpobiema (KpaTkoe
OIMCAaHNE C TIO3UIUHU PA3UYHBIX YYACTHUKOB
coObITHiT); 3) MaTepuanbl 1yis pemieHus (Ha-
yUYHBbIE, METOANYECKHEe, CTATHCTHYECKHE, IH-
TepaTypHbIC  Ip.).

B coBpeMeHHOIl METOAUKE BBIACISIOT
TpH BUJA TOAa4YM MaTepHWaliia Keiica: medat-
HBIN, MyTbTUMEIUUHBIN, BUACOKeHC. Kakmprit
THUIT Kefica MOXKET OBITh BHIOPaH B COOTBETCT-
BUM C YCIIOBHSMH OpraHU3allyd y4eOHOro
mpoliecca, a Takxe el 3aHaTus. B oreuect-
BEHHOM OOpa30BaHWU TMEPBBIA THI TONB3YeET-
csl HAaHOOJBIIMM YCIIEXOM, BBHJLYy OTCYTCTBUS
OIPEETICHHBIX YCIOBHIM OpraHMU3alluyl 3aHs-
TUH, TMOO0 HEKOMIIETEHTHOCTBIO B JTAHHON Me-
TOJIUKE.

[lpu pabore Haj KeHcCOM BBIICISIOTCS
TPH DTama. O3HAKOMHUTEIbHBIN, HCCiIenoBa-
TeIbCKUM, Tpe3enTanuonnbiii. M.JFO.Epémuna
OITUCHIBACT TEXHOJIOTHIO PabOTHI TIPU HCTIOJb-
30BaHUM KEHCOBOTO METOAA, BKIIIOYAOIIEH
Tpu (asbl: 10 3aHATHS, BO BpeMs 3aHATHS, T10-
clie 3aHATHSA, ONpeeNsieT NeUCTBHUS Tpernoa-
Barens M ydamuxcs. Ha nepsoii ¢ase npemno-
naBarenb. 1) mombupaer Keiic, 2) ompenaenser
MaTepuaisl; 3) pa3pabaTbiBaeT ClieHapWil 3a-
HATHS; 00ydaemblii: 1) momydaer Keic u cru-
COK PEKOMEHIOBAHHOM JIMTEPaTyphl; 2) camo-
CTOAATEJILHO TOTOBUTCS K 3aHATUIO. Ha BTOpOI
¢asze mpenomaBaTenb: 1) opraHu3yer mnpeasa-
pHUTENbHOE OOCYXKIEeHHEe Keiica; 2) meauT
IPYIIy Ha NOATPYMIbI; 3) PYKOBOIHUT 00CYX-
JICHHEM Kelica B MOArpyIMIax; o0ydaemplii: 1)
3a7aéT BOIPOCH], YrIyOIsIoONNe MOHUMaHHE
Keiica u mpoOiemsl; 2) pa3padaTbiBaeT Bapu-
aHTBI pelIeHNH; 3) MPUHUMACT WM Y4aCTBYET
B NpuHATHM perieHuil. Ha mocnenueir daze
nperonaBatens. 1) oueHuBaer paboty; 2)
OIICHUBACT TPUHSTHIC PEUICHUS; 00ydaeMblii:
1) cocraBisieT MUCbMEHHBIA OTYET (IPOEKT)
0 JAaHHOU TeEME.

Teopernueckoe 00OCHOBaHUE BHEIpE-
HUS KeWCOBOTO METO/Ia B TIPOIIECC MOATOTOBKH
CTY/ICHTOB BY30B HAIJIO CBOE OTpa)KCHUE B
uccnenoBanmsax O.I1. Cypmuna, A.B. Cumo-
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perko [4]. T.IL.®posoBa oTMeUaeT, 4To JaH-
HBIA METOJ NPEAOCTABISACT OOJBIINE BO3-
MOXHOCTH TIO ()OPMHPOBAHUIO Y CTYJICHTOB
NpoecCHOHANBHOW  TIO3WINH,  TOCKOJNBKY
JICUCTBUSL B Keilce JaloTcsl B ONKMCAHUU MPO-
(eccHoHaNBHOW CUTYaINH.

ABTOp BBIJEISIET JiBa BHJA KEHCOB:
npakTHyeckue (TpeHHHr 00y4aeMbIX B CHUTYya-
IUSX, C KOTOPBIMH OHH MOTYT CTOINKHYTHCS B
Oymymei mpohecCHOHATBHON AeATEThHOCTH)
u oOydarorue (B HUX MPeodiIagaroT yuyeOHbIe
U BOCIHUTATeNbHBIC 3amauu). [Ipu oOyueHun
JIETIOBOMY aHTIIMICKOMY SI3BIKY METOJ pelie-
HUSl CUTYallHOHHBIX 3aJla4 TPUMEHSIETCS B pa-
0oTe ¢ ayTEHTHYHBIMH TEKCTaMH, COJIEpKa-
IUMH TIPOOJIeMHYIO (KOH(MIUKTHYI0) HHGDOP-
Maluoo, TpeOyIUIYI0 HEOpAMHAPHOTO pelie-
Hust [5].

Crenyer mog4epKHyTh, YTO KeWC-METO
MOJTBEPINII CBOIO BBICOKYIO 3((EKTUBHOCTH
U Pe3yJdbTaTUBHOCTh B JIUCTAHIIMOHHOM 00Y-
yeHuH. [lepBoe MpPEHMMYIIECTBO MOXET OBITh
00yciI0BJIEHO TeM (haKTOM, YTO METOH Halle-
JIH Ha CTyJIeHTa W MOXET OBITh 10 TpaBy
OBITh Ha3BaH «CTYJIEHTOLIEHTPUYHBIM». BTo-
POl IUTIOC TPOCISKHUBACTCS B THOKOCTH JHC-
TAHIIMOHHOTO OOY4YEHHs, KOTOpPOEe IMO3BOJISIET
BCeM cyObekTaM ydeOHOro mporecca pado-
TaTh B JIt00OE BpeMs U B JIFOOOM MecTe (eauH-
CTBEHHOE YCJIOBHE — nocTyn K HHTepHery).
TpeTbM TPEHMYIIECTBOM SBIISCTCS TO, YTO
nearoruieckasl Mojeib, Jexaias B OCHOBE
KakK JHUCTaHIIMOHHOTO OOy4YeHHs, TaK W Keic-
METO/1a — 3TO KOHCTPYKTUBU3M. B-4eTBEPTHIX,
OIBIT TIOKA3bIBAET, YTO JMHEIHAs cxema 00y-
YeHUS MPOTHBOIIOKA3aHa ISl JUCTAHIIHOHHOM
(bopMBI, @ IMEHHO HEINWHEHHOCTH (AKTHBHOI'O
00yueHHs) NPUICPKUBACTCS Keiic-METO/I.

[Mpunumast BO BHEMaHHE OCOOECHHOCTH
LENeBON ayAUTOPHH, TIepe]] MperoiaBaTeIeM-
WHCTPYKTOPOM CTaBUTCA Ielb pa3padoTaTh
crcTeMy OOy4YeHHS CO CIICAYIOIINMH XapaKTe-
puctukamu. Bo-miepBbIX, 00y4eHHE OTKPBITO
JUIsl pa3HOOOPA3HBIX YU4eOHBIX HHTEPECOB, T.C.
HE TIPUBS3BIBACT CTYACHTOB K KOHKPETHOM
yaeOHOH cxeme. Bo-BTOpBIX, CTYyIEHT JOKEH
caM pelInTh, B KaKOM TEMIIE W HaCKOIBbKO
rIyOOKO OH XOYeT O3HAKOMHUThCS cO chepoit
3HaHWH, a 3aTeM W3y4yaTh Y4eOHBI MaTephal
Ha OCHOBE KEHCOBBIX YIpaKHCHU# W/ win
AJIEMEHTOB POJICBOH WUTPBI M MOMPAKTHKOBATH-
cs B NMPHUMCHCHUU 3HAHWN (KOHCTPYKTHBHOE

oOyueHue).

IIepBrIil KpUTEpHUIl, KOTOPBIN Ipenoaa-
BaTelb JOJKEH pa3BUBATh Y CBOUX CTYJICHTOB
— 9TO UX caMOHaIpaBJIeHHOCTh. Ha mpotske-
HUU 00y4YEeHUs CTYICHT MTPOXOIUT CIEYIOINe
CTaJIMU: 3aBUCUMBIA — 3aUHTEPECOBAHHBIN —
BOBJICUCHHBI — caMoHarnpaBiieHHbIi [4]. Ponb
MpenojaBareNs JIOCTaTOYHO BHJIOW3MEHIEMA.
[lpn pucTaHnMOHHOM OOYYEHHH MpenojaaBa-
TeNb SBISIETCS MHCTPYKTOpOM, (pacumuraTo-
POM, BOBJICKAIOIINH CTYJEHTOB B paboOTy, MO-
JIepaTopoM JMCKYCCHIl B Iporecce o0ydeHus,
COBETYIOIINH, aHAJIM3HPYIOMINK padoTy CTy-
JICHTOB U JIAtOIIUI OIIEHKY.

Ucxonss w3 [MaHHBIX NPEHUMYILIECTB,
MOXXHO CUHTATh, YTO MENATOTHYECKUI TOTEH-
nuan Keiic-mMeroma ropasno Oomblie, 4eM y
TPaJULIMOHHBIX METOA0B o0yueHus. OH cIo-
COOCTBYET pa3BUTHIO YMEHHs aHAJU3HUPOBAThH
CUTYyalllW, OIICHUBATH AIbTECPHATHUBHI, BBHIOH-
paTh ONTHMANBHBIH BapHaHT W COCTaBIAThH
IUTaH ero ocymiecTBieHus. Ecin B Teuenwe
y4eOHOro TojJia TaKOW MOJXOJ| MPHUMEHSETCS
MHOTOKpPATHO, TO Y y4allluXcsl BEIpabaThIBacT-
Csl YCTOWYMBBIN HABBIK PELICHUS IPAKTUYE-
ckux 3amad. Keic-Meron HENerko «BMOHTHU-
poBaTh» B y4eOHBIN mporiecc. 3aech Heo0Xo-
MBI 3HAYUTEIbHBIC YCUJIHS IperoaBaTe-
nedd, TBopueckass paboTa MO OCMBICICHHIO H
OoTOOpY CHUTyallMid, aHaiu3 y4eOHOro Mare-
puana, co3jaHue Keiica Kak MpPOHM3BEICHUS
HCKyCCTBa OOy4YCHUSI.
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VJIK 378

®OPMUPOBAHUE HHOS3BIYHOU KOMMYHUKATUBHOM
KOMIIETEHIIMU HA TPUMEPE POJIEBBIX UT'P
Mazaunpsiaa H.I'.

bes WUI'Pbl HET U HE MOXKET OBITH TTOJIHOICHHOI'O

YMCTBEHHOT'0 pa3BUTHs. rpa — 3TO orpoMHOE CBET-
JI0€ OKHO, Yepe3 KOTOpOoe B JYXOBHBIM MUpP peOeHKa
BJIMBAETCS JKUBUTENbHBIM MOTOK MPEACTABICHUN, T10-
HaTUd. Mrpa — 3To HCKpa, 3aKUTarolas OroHeK MbIT-
JINBOCTH M JIFOOO3HATCIIFHOCTH.

B mpoekrax koHIenuii 00pa3zoBaHus U
BOcIIUTaHusl ydammxcs PecnyOmmkn Kazax-
CTaH yKa3bIBaeTcsi Ha HEOOXOIUMOCTh rapMo-
HUYHOTO Pa3BUTHS JUYHOCTH YUYAIIUXCS, YTO
Mo3BOJISIET HM30€KaTh MACCUBHOCTH MBICITH-
TEIBHON JEITENbHOCTH, CIIOCOOCTBYET (op-
MHUpPOBAaHUIO TOTPEOHOCTH B TO3HAHHU H
TBOpYECTBE. B Ieparornke mpoucxoauT mepe-
CTpOliKa MPAaKTUKA M METOAOB paboThI, B 4a-
CTHOCTH, Bce Oosee MHUPOKOEe pacripocTpaHe-
HUE TONyYaroT pa3IMYHOro poja Wrpbl. BHe-
JIpEHUE B MPAKTHUKy HIPOBBIX METOJIMK Ha-
MPSIMYIO CBSI3aHO C PSJIOM OOLIMX COLMOKYIIb-
TYPHBIX MPOIIECCOB, HATIPABJICHHBIX Ha MOHCK
HOBBIX (hOPM COIMAIILHON OpraHM30BAHHOCTH
W KyJbTYphl B3aMMOOTHOIICHHN MEXKAY Y4H-
TENEM M YYaIIUMHCS.

HUrpa MOXET HHTEHCUBHO HCIIONIb30-
BaThCs Ha 3aHATHAX MO0 HHOCTPAHHOMY SI3BIKY,
9TO OOBSCHSIETCS OCOOCHHOCTSMHU JIaHHOTO
npeaMeTa, TJIaBHas Ielb KOTOporo — oodyde-
HUE SA3BIKY Kak cpecTBy obmenus. [Ipu aTom
o0llleHHe paccMaTpuBaeTcs Kak MOTHBHPO-
BaHHas, KOMMYHHKAaTHBHO-TIO3HABaTEIbHAS
JIeATelIbHOCTh, HaIpaBJICHHAsl Ha W3BIICUCHHE
Y Tiepeiavyy OonpeacaeHHON HHPOPMALIHH.

PoneBas urpa - 310 BUJA JNEATENBHOCTH,
B KOTOPOM Yy4Yalyiecsi, UCIIONHSS Pa3udHbIC
COIMANIbHBIE POJIM, OCBAaWBAIOT OOIICHHE B
YCIIOBUSIX, MAKCUMAIBHO OJIN3KHUX K YCIIOBHAM
peaTbHOrO OOIICHUS, BKIIOYAIONMX B ceds
0COOCHHOCTH KYJIBTYpPBI, ObITa 1 MEHTAIIUTETA
CTpaHbl U3y4aeMoro si3pika. PoneBast urpa o6-
JazaeT OONBIIMMHM OOYYaIOIIMMH U BOCIIHTA-
TENFHBIMH BO3MOXKHOCTSIMH, €€ MOXHO pac-
CMAaTpHUBATh KaK TOUYHYIO MOJIEIb OOIICHUS.

Urpa — siBeane nonmyHKIIMOHATBHOE.

PoneBas urpa crpoutcss Ha MEKIHYHO-
CTHBIX OTHOIIICHHSX, KOTOPBIC PEaU3yIOTCS B

B.A. CyxoMnuHCKHi

nporecce OOUIEHUs, SBISISICH MOJICIBIO MEX-
JUYHOCTHOTO 00mIeHus. PoneBas urpa BbI3HI-
BaeT MOTPEOHOCTh B OOLIEHWH, CTUMYIUPYET
WHTEpeC K y4acTUIO B OOIICHUH Ha WHOCTpaH-
HOM SI3bIKE, U B 3TOM CMBICIIC OHA BBIMOIHSET
MOTHBAIIMOHHO-TIOOYAUTENbHYIO (DYHKITHIO.

PoneByto urpy MOXXHO OTHECTH K 00Y-
YarOIM HTPaM, TIOCKOJIbKY OHA B 3HAYUTEIb-
HOW CTENeHW OmpeAessieT BBIOOp S3BIKOBBIX
CPE/ICTB, CIIOCOOCTBYET DPAa3BUTHIO PEUEBBIX
HABBIKOB M YMEHHUH, TO3BOJISIET MOJICITUPOBAThH
O0IIlEHHE YYAIIUXCS B PA3ITUYHBIX CHTYaIUsX.
JlpyruMu clioBamH, poiieBasi UTpa TpeNCcTaB-
JiseT co0Ooi yrpaXKHeHHs Ui OBJIAJCHUS Ha-
BBIKAMH M YMCHUSIMH JIHAJOTHYECKON pedn B
YCIOBUSX MEKIMYHOCTHOTO 00IIeHus. B aToM
IIaHe wurpa oOecrmeyuBaeT OO0YYaroIIyIO
byHKIHIO.

TpynHO TEpPEeOleHUTh BOCIUTATEIHLHOE
3HAYCHUE POJICBOM HIPHI, €€ BCECTOPOHHEE
BIMSIHAE Ha ydvamerocs. B poneBsix urpax
BOCITUTBIBAIOTCSI CO3HATENbHASI JUCIUIUINHA,
TpyZnomoOne, B3aMMOINOMOIL, AKTUBHOCTB,
TOTOBHOCTH BKITIOYATHCS B pa3HbIC BHIBI JIEsi-
TENFHOCTH, CaMOCTOSTEIbHOCTh, YMEHHE OT-
CTOSITh CBOIO TOUYKY 3PEHUS, MPOSBUTH WHH-
[UATHUBY, HAUTH ONTHUMAaJIbHOE PEIICHHE B OII-
peleNeHHBIX YCIOBHSIX.

PoneBas urpa ¢opmupyer y MKOIbHU-
KOB CIOCOOHOCTH CHITPaTh POJH APYroro de-
JIOBEKA, YBUJIETh ce0sl ¢ TO3HMIIMU TTapTHEpPA 10
obmennro. CrenoBaTenbHO, poJIeBas Hrpa
BBHITIONTHSICT B Tpollecce OOyYEeHUs OpPHEHTH-
pyroLyIo GyHKUHIO.

B urpax neru crpemsitcest K 0OIIEHUIO, K
B3pOCIIOCTH, W pOJieBasi Mrpa JaeT MM BO3-
MOXHOCTh BBIMTH 32 PaMKH AEATEIbHOCTH W
pacmuputh ux. ObecrieunBas OCyIIEeCTBIICHHE
KeJTaHWH, pOJIeBasi HTPa TEM CaMbIM pealn3y-
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€T KOMIIEHCATOPHYIO (YHKIIHIO.

Ha ypokax WHOCTpaHHOTO SI3bIKa HTrpa
HE TepsieT CBOCH IPHBIEKATEIBHOCTH IS
yUaIIUXCs: OJJHAKO MMEET CBOIO CHenu(puKy,
pemaroTcss JTOMOTHUTENbHbIE HEUTPOBBIE 3a-
Jlaud ¥ TIOBBINIACTCS 3HAYUMOCTH Pe3ybTa-
TUBHOT'O aCIeKTa, YTO MO3BOJISIET paccMaTpH-
BaTh POJICBYIO UTPY KaK CPEJCTBO JIOCTHKE-
HUS y4eOHO0-BOCITUTATENBHBIX TIeNeH.

PoneBbie Urphl, ¢ METOIUYECKON TOUKHU
3peHus1, HeCyT B cede Takue 3a/1aud, Kak: co3-
JlaHWE TICUXOJIOTMYECKU OJaronpHsTHOH To-
TOBHOCTH YYAIIUXCS K PEUCBOMY OOIICHUIO,
obecrieueHNe eCTeCTBEHHOW HEOOXOIMMOCTH
MHOTOKPATHOI'0 ITOBTOPCHMSI MMM SI3bIKOBOT'O
MaTepHana; TPSHUPOBKa ydalluxcs B BBIOOpE
HYXKHOTO PEYEBOr0 BapHaHTa, YTO SIBISETCS
MOJATOTOBKOM K CHUTYaTUBHON CIIOHTaHHOCTH
peuu BoooIIIe.

TemaTKa pOJIEBBIX HUIP MOXET OBITH
camMoi pa3HO0Opa3HOW M, KaK MPaBUJIO, COB-
najaer ¢ u3y4aeMbIM MaTepHalloM Ha pa3iiHy-
HbIX 9Tamax oOy4yeHus. B mnpunoxenun 1
MHOIO TIPHUBEICHBI MPUMEPHI POJICBBIX HIP,
MPOBENICHHBIX HA YPOKaxX aHTIHHCKOTO SI3bIKa
B Pa3HBIX KJIACCaX.

PoneBrie Urpel OBIBAIOT:

a) CKa304HOr0 COZICPKAHUS;

0) OBITOBOTO COMEPKAHMS,

B) MMO3HABATEIILHOTO

) MEPOBO33PEHYECKOTO;

1) IeNIOBBIC UIPBI.

OcHoBHBIE TPeOOBaHUS K POJIEBBIM HT-
pam:

1) Urpa nomkHa CTUMYJIHPOBATh MOTH-
BallMIO YYEHHS, BBI3BIBATH Yy IIKOJIbHHKA HH-
Tepec M JKeIaHWUE XOPOUIO BBIOTHHUTH 3ajia-
HUE, ee CleyeT MPOBOJANTh Ha OCHOBE CHTYa-
IIUY, aJICKBATHOM peaibHOW CHUTyaluu oOIe-
HUS,

2) PoneByto Urpy HY)KHO XOPOIIO MOJI-
TFOTOBUTh M 4YETKO OpraHu30BaTh. BakHO,
YTOOBI yJainuecss ObUIH yOEXKICHBI B HEOOXO-
JUMOCTH XOPOIIO HCIOJIHHUTh Ty WJIH HHYIO
poib. Tobko TIPU 3TOM YCIOBUHU UX Pedb OY-
JICT €CTECTBCHHOM M yOEIUTEIbHOM;

3) PoneBast urpa 1omKHa ObITh IPUHSTA
BCEl IPYIIION;

4) OnHa HEMpPEeMEHHO IMPOBOAUTCS B
NOOpoKenaTeIbHON, TBOPUYECKOW aTMmocdepe,
BBI3BIBACT y WIKOJIGHUKOB YYBCTBO YJIOBJIC-
TBOpEeHHS, pagocTu. Yem cBoOOHEE YYBCTBY-
eT ce0st yIeHUK B POJICBOI Urpe, TeM WHUIHA-

THBHEE OH Oyner B oOmeHuu. Co BpeMeHEM Y
HETO0 MOSIBUTCS YyBCTBO YBEPEHHOCTH;

5.) Urpa opranusyercsi TakuM 00pasoM,
9YTOOBI YYalIHecss MOTJIH B aKTUBHOM PEYEBOM
OOIIEHHH ¢ MaKCUMalbHON 3(PPEKTUBHOCTHIO
WCTIOJIb30BaTh  OTPa0aThIBAEMBIH  SI3BIKOBOM
MaTepHan,

6) Bosplinyro 3HAYMMOCTh MPHOOpPETaeT
YMCEHUE yYUTENS YCTAHOBUTH KOHTAKT C pelsi-
tamu. Co3gaHue ONAronpusTHON atMocgepsl
Ha 3aHATHH - OYE€Hb BaXHBIA (akKTop, 3HaUe-
HUE KOTOPOTO TPYIHO MEPEOICHHTS,

7) Hdns toro, uyToObl peanu3aiys KOM-
MYHUKATHBHOTO METOJ]a B KOHTEKCTE POJICBOM
UTphl OblIa JICHCTBEHHOW W IlieNeHaNpaBIiCH-
HOM, poJeBast Urpa JOJDKHA OBITh KOHTPOJIH-
pYEMOl ¥ CrieuallbHO OPTaHU30BAHHON y4H-
TeneM. B xoie TpoBeneHHsS POIEBOH WTPHI
YUUTENb HE TONBKO KOHTPOJIHPYET ee OpraHu-
3alliI0, HO ¥ SIBJISIETCS] ApTHEPOM M0 oOiiie-
HUIO, pexuccepoM Ha ypoke. OH co3maer at-
Mochepy T0O0pOoKENaTeNbHOCTH U YCTpaHsET
MICUXOJIOTHYecKre Oapbephl.

[Ipoananu3upoBaB JuTEPaATYpy MO MPO-
OnmemMe W ampoOWpOBaB WIPHl HAa TIPAKTHKE,
aBTOPOM OBUIH CJIENIAHBI CIIETYIONIHE BHIBOJIBI
OTHOCHTEIBHO OO0YYalolIMX BO3MOXKHOCTEH
POJIEBBIX UTP.

1) PoseByr0 UTpy MOXHO PAacCICHUTbH
KaK caMylo TOYHYIO Mojienb oOmieHus. B po-
JIEBOW UTpPE, KaK U B CaMOW KHU3HU, PEUEBOE U
HEepeueBoe IIOBEJICHHE MapTHEPOB IIeperuie-
TAITCS TECHEHIIMM 00pa3oM.

2) Ponepast urpa obmagaer OONBIIMMHU
BO3MOXKHOCTSIMH MOTHBAllMOHHO - TOOY/AH-
TeNMpHOrO TuIaHa. TouHo 0003HAuYCHHBIC
«peqronaraeMble 00CTOSTENBCTBA» CO3MIAI0T
o0IIMi TOOYAUTEIbHBIA (OH, a pPOJib, KOTO-
PYIO TONy4aeT yYeHHe, CyXKaeT ero J0 cyob-
EKTHBHOTO MOTHBA.

3) PoneBast urpa crocoOCTBYeT paciiu-
PEHUIO acCONMaTUBHON 0a3pl MPHU YCBOCHHH
SI3BIKOBOTO MaTepuaia. 3a KaXJIol peruIrmKoi
MBICIIUTCS. OTPE30K CMOJECIUPOBAHHON AEHUCT-
BUTEITLHOCTH, KOTOpast JIeNaeT PEeIUIHKY Hemo-
BTOPMMOM M 3HauMmoin. Mrpa naer BO3MOXK-
HOCTb POOKMM, HEyBEpeHHBIM B cebe yda-
IIUMCSI TOBOPUTh M TEM CaMbIM IPOJJIEBAThH
Oapbep HeyBepeHHOCTH. B 0ObIYHON AucKyc-
CHH YYEHUKH — JIHJIPHI, KaK MPaBUIIO, 3aXBa-
THIBAIOT MHUIIMATHBY, a POOKHE MpemovnTa-
IOT OTMaJIYMBaThCS. B poneBoil urpe Kaxasii
MoJy4aeT poJib M JOIKEH OBITh aKTUBHBIM
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nmapTHepoM B pedeBoM oOmieHu#n. B urpax
MIKOJILHUKU OBIIAICBAIOT TAKUMH DIIEMEHTaAMH
o0IleHHsl, KaKk yMeHHe HaudaTh Oecemy, MOj-
JiepKaTh ee, TpepBaTh COOECENHUKA, B HYXK-
HBII MOMEHT COTJIACHTBCS C €r0 MHEHHEM,
WIH OIpPOBEPTHYTH €ro, yMEHHEeM IlelieHa-
MPaBIEHHO CIIyIIaTh COOSCETHHKA, 3a]aBaTh
YTOUHSIOIINE BOIPOCHI H T. 1.

4) PoneBas urpa crocodcTByer hopmu-
pOBaHUIO yueOHOrO COTPYJHHYECTBA M TapT-
HepcTBa. UyBCTBO paBeHCTBa, aTMocdepa yB-
JICYCHHOCTH W PAJOCTH, OUIYIICHHE MOCHIIb-
HOCTH 3aHATHH — BCE 2TO HAaET BO3MOXKHOCTH
pebsiTaM MPeooNeTh CTECHUTEIBHOCTh, Me-
MIAONIYI0 CBOOOJMHO YHOTPEONSATh B pEUH
CIIOBA YY)KOT'O SI3bIKa, M OJaroTBOPHO CKa3bl-
BaeTcsl Ha pesyibrarax oOydeHus. HesamerHo
ycBaMBaeTcs S3bIKOBOW MaTepHall, a BMECTe C
STHM BO3HHKAET YyBCTBO YAOBJIECTBOpEHUs. B
pe3yibTaTe UTPhl JIETH COCTAaBIISIOT HATJIS[I-
HBIC TIPE/ICTaBJICHUS 00 ypOBHE COOCTBEHHBIX
3HaHW#, 00peTarT CcrnocoOHOCTh K CaMOKOH-
TPONII0O M caMOOIleHKe. MHOI Takxke ObLIo
OTMEUEHO, YTO HeyJjauu He BeIyT K pa3zodapo-
BaHUSIM, HE JIMINAIOT peOeHKa HaASKIbl Ha
yeriex. OTHOIIEHUS COPEBHOBAHUS MEXIY
YYaCTHUKaMH HIPhl TIOOYXKIAIOT WX 0e3 JaB-
JICHWsl M3BHE TPUJIaraTh CHJIBI JJISI TOCTHXKE-
HUS IJTAHUPYEMBIX PE3yJIbTATOB.

5) PosneBas urpa umeer oOpa3oBaTelib-
HOE 3HayeHUe. Y JeTell pa3BUTO BOOOpake-
HUE, OHHM JI0003HATENIBHBI, DHEPTHYHBI, OT-
KPBITH JIIOOBIM MHHIIMATHBaM. JI1si HUX Bce
BOKPYT MOXKET IMPEJCTABIISITh HHTEPEC U OBITh
o0bekToM n3ydeHusi. C TIOMOIIBIO MIPHI MBI
MOXEM  CTHMYIUpPOBATh  IO3HABATEIHHYIO
JeATelbHOCTh, codeTast e€ ¢ oOyueHHeM aHT-
JMUICKOMY SI3BIKY, ONHUpasich Ha 3BYKOBEIC,
ocsi3aTeNbHbIE, BKYCOBBIE accolmanuu. Urpsl
MpHU3BaHbl 00YyYUTh pebeHKa, MPUOOIHUTE ero
K CHUTyallWsiM B3pOCIIOW >KH3HH, TPUBHUTH Ha-
BBIKM OOIICHUS, aJanTHPOBAaTh K PE3KO Me-
HSIIOIIMMCS YCIIOBHSIM. Mrpa Taxke akTUBH3U-
poBaia crpemiieHHe peOsST K KOHTAaKTy JIpyT C
JPYroM M YYHTENIEM, CO3/Ialla YCIIOBHUS paBeH-
CTBa B pPEYEBOM IMapTHEPCTBE, pa3pylIniia
TPaIUIMOHHBIA Oapbep MEXIy Y4YHTEIEeM H
YUEHHKOM, CHSJIA PAaCKPENOINICHHOCTh JICTEH.
Bo Bpems posieBoii MIpbl HMEET MECTO 3MO-
HUOHAIBHBIA MOABEM, YTO UYpPE3BbIYANHHO MO-
JIOXKUTENFHO BIUSIET HA KayeCTBO OOydYEHHS,
YTO TMONTBEPKIACTCS TPOCYMTAHHBIMH pe-
3yJibTaTtaMu. ycreBaemocTh - 100%, kauecTBO

— 78-83%.

6) I{emecoobpa3HOe MCITOIB30BAHNE HT-
pBl HampaBJsieT aKTUBHOCTH JieTeld Ha y4el-
HbIe 33/1a4d U CIOCOOCTBYET CTAaHOBJICHHUIO
CO3HATENbHOM IHUCHUIIINHBI. Pa3Hple BUABI
JeSATEIbHOCTH TMO3BOJSIOT IIKOJLHUKAM T10-
pa3HOMY TIPOSIBUTH CBOIO AKTHBHOCTh. JMO-
[MOHAbHAsI HACTPOSHHOCTh Ha UTPy obecrie-
YUBAET T'OTOBHOCTh U CHOCOOHOCTH peOCHKA
MOJUUHSATH CBOE TIOBEJICHUE, BCE CBOM JICHCT-
BUs TPEOOBAHUSM WIPOBBIX MpaBHI. TakuM
00pa3zoM, BO3HUKAaeT JOOPOBOJbHAS JWCIIHII-
JIMHA JieTell, KoTopas o0 BHYTPEHHEH MOTHBa-
WU TPUHIUIHAAIBHO OTIMYAETCS OT JWCIIHII-
JIMHBI, OCHOBAHHOM Ha aBTOPUTETE YUUTEIIS.

7) TlpakTuyecku Bce y4eOHOE BpeMs B
pOJIEBOI UI'pe OTBENECHO HA PEUYCBYIO MPAKTH-
Ky, IpA 3TOM HE TOJILKO TOBOPALIHMHA, HO H
CIYIIAIONAA MaKCUMAJIbHO aKTHUBEH, T.K. OH
JIOJDKEH TIOHSTh U 3aIlIOMHHUTH PETUIMKY HapT-
Hepa, COOTHECTH €€ C CHTYaIlHueH, ONpeenuTh
HACKOJIBKO OHA COOTBETCTBYET CUTYyallMd H
3ajade OOIIEHHS ¥ TPAaBUIIBHO OTPEarupoBaTh
Ha peruKy. Vrpa MmonoKuTeNbHO BIHSIET Ha
(dbopMHpOBaHUE TO3HABATEIBHBIX HHTEPECOB
IIKOJILHUKOB, CIIOCOOCTBYET OCO3HAHHOMY
OCBOCHHUIO HMHOCTpPaHHOrO s3bika. OHa cro-
COOCTBYET Pa3BHTHIO Y YYaIMXCS TaKUX Ka-
YeCTB, KaK CAaMOCTOSITEIbHOCTh ¥ WHUIHATHB-
HOCTb.

Wrak, dro poseBas wurpa sBIsETCA
cpencTBoM (OPMHPOBAHUS KOMMYHHKATHB-
HBIX y4eOHBIX JeiicTBuil. PoneBas urpa — aro
HE TOJIbKO BOBJICUCHHUE B KOMMYHHUKAIIHIO, HO
W CHEeIUaNbHO OpraHW30BaHHBIC Yy4ueOHBIC
KOMMYHHKATHBHBIC CUTYallid, B KOHTEKCTE
KOTOpBIX ydYallldecs HCIONB3YIOT HYXHYIO
TEMaTUYeCKyl0 JIeKCHKY. PomeBas wurpa Bo-
IJIOIIaeT cOOOM mpolece NMPHOIMKEHHOIO K
PCaIbHOCTH MHOSI3BIYHOI'O OOIIEHUS W 00Ja-
JlaeT HENOCPEJICTBCHHON HAINpPaBICHHOCTHIO
Ha (OPMHUPOBAHHE MHOS3BIYHOW KOMMYHHKA-
TUBHOM KOMIIETEHIUH.

[epcniekTBBI HTPOBOI QOpMBI 00yde-
HUSI MO)KHO CBSI3aTh €mE U C TeM, YTO BHeE-
JpeHre y4eOHBIX WUTp He TpeOyer OONbIINX
3aTpar, MaTepUalIbHbIX W  (PUHAHCOBBIX
cpenctB. C IMIaKTHYECKON TOYKH 3pEHHS WT-
poBast (opma OOydUeHHUS IEPCHEKTHBHA TEM,
YTO OHA HE MPOTHBOCTOHUT TPATUIIMOHHOMY
TUIYy 00y4eHUs], HE IPOTHBOPEYUT COBPEMEH-
HBIM TIeJJaroruueckuM TeopusM. OJHAKO HET
W HE MOXeT OBITh YHHBEpPCAIBHBIX (OPM H
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METOJIOB OOYYEHHsS Ha BCE CIydYau >KU3HH.
CuuTaeM, YTO HE COBCEM IMPaBUIIBHO OBLIO ObI
CMOTPETh Ha WIPhI, KaK Ha BCEMOIYIIEEe CPell-
cTBO 00y4ueHus. Crenyer TakKe IOMHUTD, YTO
MIPH BCEll PUBJIEKATEIBHOCTH U 3P PEKTUBHO-
CTH UT'p HEOOXOJUMO IIPUBUTH YyBCTBO MEPHI,
MHAYEe OHM YTOMST YYaIMXCAd M IOTEPSIOT
CBEKECTH AMOIIMOHAILHOI0 BO3IEHCTBHS.

[punoxenne 1
[IpuMepsl poneBBIX UIP, UCIOIB30BAH-
HBIX Ha YpOKax AHTJIMMCKOr0 SI3LIKA
Ponesas urpa "Buying clothes'

A - Shop Assistant, C - customer.

A: Hello. What can | do for you? (How can |
help you?)

: I'mlooking for a blouse (a pair of trousers).

: What size do you take?

. | wear size 10.

: What colour blouse (trousers) would you
like?

: And what colours does it (do they) come
in?

: Blue and brown.

. | like the blue one (ones).

: Would you liketo try it (them) on?

. Yes, thank you. Wherée's the fitting room?

. It's over there (on theright / at the back of
the shap).

(The customer tries the clothes on)

A: How doesit (do they) fit?

C: It's (they're) a bit loose (tight) on me. Can |
have it (them) a size smaller (bigger),
please?

: Certainly. Hereyou are.

: Thank you. It fits (they fit) perfectly (likea
glove).

: Very good. Would you liketo follow meto
the cash desk?

. Yes, certainly. How much does it (do they)
cost?

. It costs (they cost) 1,000 rubles (35 dol-
lars). How would you like to pay?

:I'd liketo pay by card (I'd like to pay cash).
Hereit is (Hereyou are).

: Thank you. Here's your receipt (and your
change). Thank you for shopping with us.

: Thank you for your help. Good bye.

ZO0r0> O P2OX0O

o » O r» O > OX

Posesas urpa "Shopping"
Shop assistant: Hello. Can | help you?
Customer: Yes, please. How much is
this pen?

Shop assistant: It’ s fifty cents.

Customer: And how much is this book?

Shop assistant: It's adallar.

Customer: Here' s two dollars.

Shop assistant: Thank you. And her€'s
your change.

Customer: Thank you. Bye.

Home and domestic animals

Hrpate MOTyT 1Ba - 4EThIpE YEIOBEKA.
B Hauane urpel Wrpokd cTaBAT (QUIIKA Ha
"cTapt". Urpoku mo ouepeanu OpocaroT KyOHK
Y TIepeMeIatoT QUIIKH 10 HTPOBOMY TIONIO Ha
COOTBETCTBYIOIIECC KOJIUYECTBO KIICTOK. VYye-
HUKY, CIEIaBIIEMYy XOJ, HY)KHO CKa3aTh JBa
MPEUIOKCHUS: TA¢ HM300paKEHHBICE Ha €ro
KJICTKC JXUBOTHBIC )KUBYT U YTO OHU CIOAT.

Hanpumep:

The cow lives onthefarm. It eats grass.

Nnu:

The cats live in the house. They eat
meat and fish.

Eciu npemioxkeHust CKa3aHbl MPaBHIIb-
HO, YYCHHK OCTaBJIA€T (UIIKY Ha KIETKE, eC-
gy ObLIa JOMyIleHa OIIMOKa, UTPOK BO3Bpa-
IIAeTCsl Ha KIIETKY, ¢ KOTOpoi oH xoami. [lo-
OeXIaeT y4eHHK, TEpBBIM JTOOpaBIIMICS /0
¢$uHHIIA.

Kaxkue paznuuuns?

Llenb: KOMILJIEKCHAasi TPEHUPOBKA BO-
MIPOCHO-OTBETHOTO B3aWMOJICHCTBHUS C BKIIIO-
YCHUEM DJIEMEHTOB PAaCCyKICHHUS.

X0/l UTPhI: YYaCTHUKU UTPBI JSIIATCS Ha
napel. OQUH UTPAIOIIMK MMOTyYaeT KapTHHKY,
BTOPOM — TaKyIO K€ KapTUHKY, HO C HEKOTO-
pPBIMH U3MEHEHMSIMH. 3aJiaBasi BOIPOCHI JIPYT
IPYry, OHHU JOJDKHBI HANTH Pa3IUUUS MESKIY
KapTUHKaMHU ¥ Ha3BaTh uX. [loka3wiBaTh apyr
JPYry KapTHHKH 3aIperiacrcs.

Ilnan ropona

enb: akTMBH3a1Us HABBIKOB U YMEHUN
BOIIPOCHO-OTBETHOTO B3aWMOAECUCTBUS C MC-
MOJb30BAHUEM DAa3NUYHBIX (GOpM BOIPOCHU-
TENbHBIX, IPEANOJOKHUTENBHBIX BBICKA3bIBA-
HHUM M TEXHUKH pPacCIpoca, a TaKkKe BCEBO3-
MOXXHBIX II0 COJEP’KaHHMIO U CTPYKTYpE pell-
JIUK peaKiuni.

XoJ Wrphbl: YYaCTHUKH UTPbI 00pa3yioT
napsl. Kaxaplil U3 Urparomumx moixydaer Bapu-
aHT IUIaHa ropoja, Ha KOTOpPOM yKa3aHbl Ka-
Kre-Ti00 JIOCTONPUMEYATEbHOCTH. 3aaaBast
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JIpyr IpyTy BONPOCHI, UTpAIOLIME YCTaHABIIHU-
BalOT Ha3BaHUS YJIWII, MECTOIOJIOXKEHHUE JOC-
TonmpuMedaTenbHOCTeH. OHU JOKHBI TaKKe
OMMUCaTh JIOPOry K 3TUM MECTaM OT 3aJIaHHOU
HCXOIHOU TOYKH.

Week end

enb: akTMBH3a1Ms HABBIKOB U YMEHUN
JMCKYTUPOBAHUS, OOCYXIEHUS, apryMeHTH-
poBaHMs, OOBSICHEHUS, YOCKICHUS Ha HHO-
CTPaHHOM SI3BIKE.

XoJ Wrphl: YUYaCTHUKU WIphI paspaba-
THIBAIOT MapIIpyT 3a TOPOJ U TUIaH TpOBeEe-
Hus yukeHaa. Kaxnmas rpynma oOcykmaer u
MPEICTaBISAET CBOU IJIaH. YCIOBHUS, KOTOpBIC
JIOJDKHBI OBITh YYTEHBI, MOTYT OBITh Pa3Jiny-
HbIMH (OTpe/IesieHue CyMMBI JICHET, MECT ISt
MOCEIEHHs, BBIOOD TPAHCIOPTHBIX CPEICTB,
CIIOPTUBHOTO WHBEHTAPS JJISl UTP HA TIPUPOJIE
H T.IL).

Ecnu 05l s OBLI...

Lenp urpel: GpopMupoBaHHE HABBIKOB U
YMEHUH yrmoTpeOieHnusi B MHOS3BIYHONW pPedn
COCJIaraTelIbHOr0 HaKJIOHCHMS U CPENICTB BbI-
paXkeHUsT MOJAIBHOCTH Ha OCHOBE aKTHBH3a-
AN PEUEMBICIUTEIILHON eI TEIbHOCTH.

XoJ Wrpbl: MpenojaBaTeb Mpeniaract
WTPAOIIUM MPEACTABUTH CeOsl B POJIU M3BECT-
HOTO0 KMHOAKTEpa, mucaTeias M T.J. U CO00-
IIHATH, KaK OBl OHU BBITJIANEIN, YeM OBl 3aHU-
MAaJINCE U T.II.

Hpyroii Bo3pact
Lens wrpel: akTUBU3aIMs yHoTpedie-

HHsI B MOHOJIOTMYECKOM PEedr CcOoCIaraTreinbHo-
IO HAKJIOHCHHA W CPEACTB BLIPAXKCHUA MO-
JAIbHOCTH.

XOn WIphl: UIPAIOIIMM IIpeIaraercs
MPEACTaBUTh ceds MOJIOKE WM cTapiie U
pacckasath 0 cebe ¢ y4€ToM 3THX BO3PACTHBIX
0COOEHHOCTEH.

Xopouuii npernoaaBaTelb

Llenb: mpakTHKa WHOS3BIYHOTO OOIIIe-
HUs OyIlyIHMX TpernojaBaTeyieii HHOCTPaHHOTO
SI3bIKA.

XOI WIphl: UIPAIOIIMM IIpeIaraercs
ciucok u3 30 clIoB, XapaKTepU3yHOIIUX pabo-
Ty Xopomiero mnpenonasarensi. OOydaembie
JIOJDKHBI PACCMOTPETh MX 110 CTEIEHH BaKHO-
CTH, OOOCHOBATh TpeIIaraeMyr MOCJIe0Ba-
TENFHOCTh YIMOTPEOICHUSI U HCIOIb30BaTh B

o0mIeHUH (IUCKYCCHHM).

Pexiama

Lenb: mpakTHKa WHOSA3BIYHOTO OOIIIe-
HUsI B JOpMe AUCKYCCHH TI0 3a]aHHOI TeMe.

Xon urpbl: Kaxzaas Iapa HUIParoIuX
MmoJjiy4aeT Kakoe-HHOY/Ib peKIIaMHOE O0BsBIIC-
Hue. Urparomime IODKHBI OOCYAUTH €ro co-
Jiep>KaHue, BBISICHUTh, KaKHE€ CBOMCTBA M Ka-
4eCTBa PEKIAMHPYEMOr0 TOBapa SBIISIOTCS
HanOoJiee MPUBJICKATEIbHBIME VIS TIOKyTIaTe-
TSI,

[Tnrockl 1 MUHYCBL

ens: akTUBH3aLUS apryMEHTHPYIOLIEH
MOHOJIOTUYECKOM peyn.

XOon WIphl. UIPAIOIIMM IIpeIaraercs
00CYIUTh KaKOe-JIN0O COOBITHE WJIH SBJICHUC
(mampumep, 0OCYIHUThH 3aKOH, 3alpelIaoIInii
KypeHHE BO BCeX OOIIECTBEHHBIX MeECTax).
VY4acTHUKH JOJDKHBI Ha3BaTh TUTIOCHI H MHHY-
Cbl 00CYXIaeMoro coObITUs (SBICHHS), apry-
MEHTUPOBATH CBOIO TOYKY 3PCHUSI.

Hoes xoBuer

Iens: npakTUKa TUCKYCCHMU.

Xon WIphl: WIparolIMM HAllOMHHAETCS
Mudp o HoeBom KkoBuere u mpemiaraercs co-
CTaBHTh MEPEUYCHb TOT0, YTO HEOOXOAUMO CO-
XpaHUTh Uil OyIyIMX TMOKONEHHH (KUBOT-
HBIE, PACTEHHUs], IPOU3BENEHUS HCKYCCTBA MU
JINTEPATYPHI, NPEAMETHl MAaTEPUATILHON KyJb-
TYPbl U TEXHUKHU U T.IL.), © OOCYAUTH 3TOT Ie-
pEYEHb.

[IpaBunbHOE perieHne

Ienmb: COBMECTHBIN IOMCK DEIIEHUS B
XOlle PEYCBOro OOIICHUS B 3aJaHHON CUTYya-
IIHH.

XoJ Wrphbl: yY4aCTHHKAM MIPbI Mpeia-
raercsi CUTyalus, B KOTOPOi UM HEOOXOANMO
MPHUHATEH pEIlleHHe, HalpHUMep. a) BBl 3a0iy-
JIWINCH B JIeCY, TPUOIMKAeTCS HOYB, 0) BHI
MOTEPSUTH BCE JICHBTH; B) BBl OMO3JaJIH Ha T0-
e3n (camonér) u T.a. Kaxmoe mpemiokeHHoe
o0yyaeMbIMH peIIECHHEe O0CYXIaeTcs BCei

TPYIIION.

Omun neb B Mockse (Jlongore, Hpro-Hopke)

Ilenp: axTUBU3aLMS MOHOJOTHYECKOM
pedn B MpemyiaraeMoi CHUTyalliu M MpaKTHKa
TIOPOXKJICHUS CBSI3BHOT'O Pa3BEPHYTOTO BEHICKA-
3BIBAHUS, CHHXPOHHOTO C PEUEMBICITUTEILHOMN
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JIeSTEbHOCTBIO.

X0 UTphl: UTPAIOIIUM 3a/1a€TCA CUTYa-
Us: 9KCKypcHs mo ropoxay. Kaxknomy o0y-
YaeMOMY WIIHM TPYIIe Mpejiaraercs cHadaa
Ha3BaTh JIOCTONPHMEUATENLHOCTH TOpPOJa,
3aTeM BBIOpATh T€ M3 HUX, KOTOPbIE OHU XOTe-
71 OBl TIOCMOTPETh B TEUEHHWE OTHOTO JHS, a
Takxke 00bSICHUTH CBOW BHIOOD.

I'marosel 1 Hapeuust

ens: akTUBH3aLUS TPAMMATUKU M JIEK-
CUKH B YCTHOM peuu.

XoJ urpsl: Hrparoime oopa3yoT mapel.
Ha crone nexar nse cronku kaprodek. B on-
HOH CTOINKE KapTOYKH, HA KOTOPBIX HAIIMCAHBI
TJIArolbl, 0003HAYAIOIINE ACHCTBHS, B IPYrof
— KapTOYKHU C HApEYHsIMH, MOSCHAIOLUMU 3TH
nevicteusi. OIMH U3 UTparOIKX Oepér KapTod-
Ky C IJ1arojioM, BTOpoii — ¢ HapeuneMm. Kaxnas
rapa UIparoIux JODKHA H300pasuTh Iepen
IPYNIION JEWCTBUE, 3allMCAHHOE Ha KapTod-
Kax. Urparomue QOKHBI A0rafarhbesl, Kakoe
JeHCTBUE OHHM M300pakaroT, KaKue IJ1aroisl 1
Hapeuusl WUIIOCTPUPYIOT, M Ha3BaTh UX Ha
WHOCTPAaHHOM SI3BIKE.

[punoxenue 2
CONVERSATION FILLERS
Polite responses in everyday situations
Thank you. - You're welcome.
- Not at all.
- Don't mention it.
- Think nothing of it.
- Any time.

Excuse me. - Surdly.
- Certainly.
- Of course.

Would you like a (piece of candy)?
please.

- Thanks, | would.

- No, thank you / thanks.

- No, thanks, | wouldn’t.

-Yes,

May | have a (piece of candy)? - Certainly,
- Surdly.

- Yes, of course.

- Go right ahead.

- Help yoursdlf.

Responses showing different feelings and emo-
tions Interest
I’m going to buy anew car. - Redlly?

- How nice!
- You don’t say!

Enthusiasm

I’m writing a book. - Grest!
- That’ grest!

- Wonderful!

- Fantastic!

- Terific!

- Marvelous!

urprise

John just won a thosand dollars!- Oh, really?
- He did?

- He won a thousand dollars?

- What do you know about that?

Disbelief

Heis nearly 80 years old. - No kidding!
- | don't believeit!

- | can't bdieveit!

- Impossible!

- Incredible!

- | don’'t believe aword you say!

- You must be joking!

- Nonsense!

Regret

| won't be able to come to the party Saturday.
- I’'msorry to hear that!

- That’ s too bad.

Sympathy
My sister broke her leg yesterday. - Oh, that’s

too bad.

- What a shame!

- That’s a shamel!

- I’'msorry to hear that!
- Oh, I'm sorry.

Horror

Richard had a heart attack. - Oh, how awful!
- That'sterrible!

- How horrible!

- That's dreadful!

Agreement

Thisisagood meal. - Right.
- You'reright.

-Itis.

-Yes, itis, isn'tit?

- It certainly is.

- It surdy is.

You remember Mary, don't you? - Yes, of
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course,
- Of course, | do.

- Why, of course. Certainly.
- Surdly.

Concurrence
| want ice-cream. - | do too.
-Sodol.

| don’t like that painting. - Nether do I.
- | don't either.

Shall we go swimming? - Yes, lets.
- Yes, let’s go.

- Why not.

- Sure, why not.
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VK 811.111
POJIb OBYUEHUS NPOU3HOLLIEHUIO HA YPOKAX AHIJIMACKOT' O
SIBBIKA
Vs6aesa A.K.

B nocnennee Bpems B Kazaxcrane Bo3-
pOC MHTEpEC K MHOCTPAHHBIM SI3bIKAM, K aHT-
JIUACKOMY SI3BIKY 0COOEHHO. DTO OOBSICHICTCS
pPOJIBI0 X MECTOM AaHIVIMMCKOro s3bIKa B CO-
BPEMEHHOM MMpE. Pa3BUTHE TOPIOBO - 3KO-
HOMHUYECKMX OTHOUIEHUH C aHIVIOA3BIYHBIMU
CTpaHAMHM, IOSIBICHHE MHUPOBOM KOMIIBEOTEP-
HON cetn MHTepHET, a Takxe BO3MOXXHOCTh
MyTelIecTBOBaTh, paboTraTh W OTABIXaTh 32
rpanune. IlepBoe 3HAKOMCTBO C SI3BIKOM
MPOMCXOAUT Ha 3BYKOBOM, (HOHETHUECKOM
YpOBHE, MO3TOMY (HOPMHUpPOBaHHE MPOU3HOCH-
TENFHBIX HaBBIKOB HAa HAYaJIILHOM 3Tare o0y-
YEHUS SBIISIETCS OJHOM M3 OCHOBHBIX 3aJad.
[IponsHomEHNE — 3TO CBOETO POJa «BU3UTHAA
KapTO4Ka» TOBOPSILEro, IOTOMY 4YTO IIEPBOE,
Ha YTO MBI oOpaimjaeM BHHMaHHE TpU 0OIIe-
HHUH C YEJIIOBEKOM — ATO YMCTOTa U IPABUJIb-
HOCTb €0 PE4H, 3TO UMEET 3HaUEHUE HE TOJIb-
KO B aHIJIMICKOM SI3bIKE, HO U B IPYI'HX SI3bI-
Kax.

Ecnu He yaemars DOpOU3HOLICHUIO
JOJDKHOIO BHUMAHHMSL, TO apTUKYJISLIMOHHBIN
anmnapar y4Jaluuxcs IPUBBIKHET K HENPaBUIIb-
HOM apTUKYJSIIUMM 3BYKa, HE CMOXET Ipa-

BUJIIBHO MHTOHHPOBATHL CBOIO pC€Yb, TO II€pPEC-
YUnBaThCA BIIOCJIICACTBHUUA 6yﬂer OYCHb CJIOXK-
HO, a 3ByYaHHE peud OyAeT HEAHIJIMUCKHM.
Kpome TOro, mnpaBuibHOCTH aHTIHMICKOTO
IMPOU3HOIICHHNA BJIMACT Ha CMBICJ/I BLICKA3bIBa-
Hus. Hampumep, nonrora M KpaTKOCTh Tiiac-
HBIX, 3BOHKOCTh M OTJYINICHHWE COTJIACHBIX
UMEET CMBICIIOPA3IMUUTEIbHOC 3HAYCHHE!
ship — sheep, send — sent, bed — bet u 1.1.

OOy4yeHre TIPOW3HOIICHHIO —SIBISIETCS
MPOrpaMMHBIM TpeOOBaHUEM, MOCKOIBbKY 0e3
HEro HEBO3MOXKHO OBIIQJIETh BCEMH BHJAMH
pe‘IeBOﬁ ACATCIbHOCTU HAa MHOCTPAHHOM A3bI-
K€, B TOM YUCJIC TOBOPCHUIO U UYTCHHIO BCIIYX.

HavanpHbiii 3Tan mnepBoro rojga odyde-
HUA MHOCTPAHHOMY A3BIKY ABJIACTCA IJIA y4U-
Tenst Hanboiee OTBETCTBEHHBIM, TaK KakK OH BO
MHOTOM  OIpEeNsieT YCreX AalbHeHIIero
o0yueHwUs.

Hauunnas cBoii mepBblil ypoOK, Y4HTENb
BHJIUT, YTO BCE CTYIECHTBI XOTAT OBICTpEE Hay-
YUTHECA 4YUTaTh, NMUCaTb WU TOBOPHUTH HAa HWHO-
CTPAaHHOM $3bIKE, TOHUMATh UY)KYIO pedb. 3a-
Jlaua yYUTeNs COCTOHUT B TO, YTOOBI, ONUPAsICh
Ha HepeHOBOﬁ OIBIT, UCIIOJIB3Ys OIlpaBAaBIINC
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ceOs npuéMmbl O0O0ydeHHUs, BeChb apceHas
cpencte YMK, He oOMaHyTh OKHMJIAHUS yda-
MIUXCS, MAKCHMAJIBHO OOJIErYUTh UM IPOIIECC
OBJIAJICHUS WM HMHOCTPAHHBIM SI3BIKOM, CJIc-
JaTh €ro JAOCTYIHBIM, HHTEPECHBIM H PaJlOCT-
HbIM. M3ydeHue mro00ro s3bIka HAYMHACTCS C
MOCTAHOBKH TPaBWJILHOTO TPOU3HOIICHUSI.
Ecnu mpowzHOIIEHUIO HE YIENsITh JOIKHOTO
BHUMaHUs B Hadaie OOy4eHUs, TO MIOTOM HC-
MPaBUTh OIIMOKY M YJIYUIIHTh MPOU3HOIICHUE
Oyzer cinokHee. XO0Tsl 3T0O BO3MOXKHO IIPH pe-
TYJSIPHBIX 3aHATHSX, HMPAaBUIBHON TaKTHUKE U
YIIOpCTRBE.

Pemennro 3T0# 3amaun CIyXHUT cO37a-
HUE Ha ypoKe aTMocdepnl 100poKeIaTeIbHO-
CTH, B3aMIMHOE JIOBEPHSI U YBAKEHHSI, & TAKKe
BCSYECKOE TMOOMIPEHUE MEPBBIX YCIIEXOB CTY-
JIeHTOB. PaHee yXe TOBOPHIIOCH, KaK BajKHO
CO37aTh TPOYHYIO CBSI3b 00pa3a cO 3BYKOM.
Crpllia 3BYK, y3HaBaTh CIOBO M COOTBETCT-
BYIOIIIMI eMy o0pa3 WM 4YWTasi CJIOBO, Ipa-
BUJIBHO €ro TPOM3HOCHTh W OJHOBPEMEHHO
MOHUMATh €ro 3HaveHHe, aBTOMAaTUYEeCKH ac-
COLIUUPYS C 00pa3oM. DTO SIBJIAECTCS CIIOKHBIM
3TalioM B OCBOGHHM HMHOCTPAHHOTO SI3BIKA.
Pa3BuBas HaBBIKM MPOW3HOIICHHUS M BOCIPH-
ATUSL HA CIYX, MbI OJTHOBPEMEHHO TOBBIIIAEM
CBOM CIOCOOHOCTH K BOCIPHSTHIO U BOCIIPO-
W3BEICHUIO peuH.

Bo Bpemst pasroBopa c cobeceTHUKOM
HEOOXOJJMMO XOpOIIO MOHUMATh, YTO OH TO-
BOPHUT, a 4TOOBI OH Bac TOHSI, BBl JIOJDKHBI
TFOBOPUTH € MPaBWIBHOM MHTOHAUMER. TOIbKO
OJTHOTO TPaBUJIBHOTO TPOWU3HOILICHUS U XO-
pouiell apTUKYJSIMH HEIOCTATOYHO, IFOAH
CIIBIIIIAT B TIEPBYIO OYepe/lb HHTOHAIIO. [Ipn
craboM pa3BUTHUU PEUYCBBIX HABBHIKOB, BAM HH-
KOrJla He yAacTcst TOOUThCS TOro, YTOOBI CO-
OeceTHUK XOPOIIIO IMOHSIT, YTO UIMEHHO BBl EMY
XOTHTE CKa3aTh, a BEI B CBOIO O4Yepe/lb IMOHs-
JM, 4TO OH XOo4eT BaM cooOmmuTh. [loaTomy
BBIpA0OTKa MPAaBHIBHOTO MPOU3HOIICHUS SIB-
nsiercst 00s3aTebHBIM 3JIEMEHTOM SI3BIKOBOT'O
obpazoBanusi. TonbKko BEIpabOTaB BCE BMeECTE:!
MPaBUIBHYI0O WHTOHAILIMIO, XOPOIIYI0 apTHKY-
JSIHIO; BBIYYHB TPABWIILHOE TPOU3HOIICHUE
CIIOB, HAYYHBIIUCH XOPOLIO pa3inyaTh Ha
CITyX 3BYKH YY)KOTO SI3bIKa, BBl CMOXKETE CYUH-
TaTh Bally 3aj7iady IO OBJAJICHHIO Pa3roBOp-
HOH peYblo PEIIEHHOM.

Bo MHOrMx ydueOHWKAaX MBI BHIAM B
nepBol TiiaBe Bech (DOHETHUECKHH Kypc H
TOJIBKO B mocienyromux Bcé ocrampHoe. Cy-

MIECTBYIOT yYEOHHKH, B KOTOPBIX (OHETHKA
JlaHa B KaxJoM ypoke. UTo xe sBusiercs 0o-
nee 3(dexTHBHBIM, 0TpPabOTaTh MPOU3HOIIE-
HUE B Havaje 00y4YeHUs WU 3aHUMAThCS DTHM
PaBHOMEPHO BO BpEMs BCETO Ieproaa o0yde-
HUA?

Ha st0oT BOIpOC HENB3s OTBETUTH OJHO-
3Ha4HO. Ecnm cocpenoTrounThbess B Hayaie
o0yueHus: Ha (oHeTHKe, TO OyIeT MOTEPSHO
BpeMs, 32 KOTOPOE MOXHO OBLIO OBl yKe Hay-
YHUTHCS POCTOMY pasroBopy. Teopusi, 00bsic-
HSIONIAsE W ONKCHIBAIOMIAS apTUKYISIUIO HE
mpocra, U e€ M3ydyeHHe CKy4YHO M 3aHUMaceT
MHOTO BPEMEHH, TaK 4TO 3TO MOXET COBCEM
OTBPATUTh OT U3Y4YCHUS AHTIIMHCKOTO SI3BIKA.
Ecnu ke coBceM He 3aHMMATBCSI OTPaOOTKOM
MPOU3HOIICHHsI, TO TIOTOM HaBepcTaTh OyAeT
O4YeHb TPYAHO, TaK KakK Harpyska Mo mepe
W3y4YeHHS SI3bIKa OyleT yBemMuuBaThcs. Bcé-
TaKd ONTHMAaJbHBIM BapHAHTOM II€AarOrH
CUMTAIOT paboTy HaJ MPOHM3HOIICHHEM H TI0-
HUMaHHEM pEYH Ha CIyX B TEUCHHE BCEro
SI3BIKOBOTO  Kypca, HO paboTaTh HaJ STHM
HYXXHO Ha Pa3HBIX JTarax Mmo-pasHoMy.

I'.B. PoroBa mpemsiaraer cieayrouyro
TEXHOJIOTHI0 OOy4YeHHsS MPOM3HOIICHUIO Ha
HaYaJIbHOM dTare 00y4YeHusI.

Os3HakomiieHHE ¢ (DOHETUYCCKHM sIBJIC-
HUEM TPOUCXOJIUT MyTEM HArJISITHON ero je-
MOHCTpAIIMH, KOTOpas HOCHT YTPHPOBAHHBIH
xapaktep. [locnenoBarenbHOCTh TPEAbSBIIC-
HUS (OHETHYECKOT0 MaTepuana JTUKTYEeTCs
ero HyXJaamu Ui oOmenus. MHorna cHavana
BBOJISITCS 3BYKH, KOTOpBIC SBIISIOTCS Hawnbo-
Jiee TPYAHBIMH U HE MMEIOT aHallOrOB B POJ-
HOM SI3BIKE.

[lpu oOydYeHMHM NPOHM3HOIICHHIO OHA
COBETYET HCIOJNB30BaTh AHAIUTHKO - MMHUTA-
THUBHBIN MOJIXO/, TIPH KOTOPOM 3BYKH, TIOAJIE-
XKale CrenuanbHOW 00pabdoTKe, BBIWICHS-
IOTCSI U3 CBSI3HOTO 1IEJIOTO U OOBSCHSIOTCS Ha
OCHOBE apTUKYJISIIMOHHOTO MPaBUIIA; 3TO aHa-
JUTHYECKAsi 9acTh PabOTHI. 3aTeM 3TH 3BYKH
CHOBA BKJIFOUAIOTCS B 11€JI0€, KOTOPOE OpTraHH-
3yeTcs ITOCTENEHHO. CIIOTH, CJIOBA, CIOBOCO-
qyeranus, (paspl, U MPOroBapHBAIOTCS yda-
IIUMHUCS BCIIEA 3a 00pasioM, UMHTHPYIOTCS.
ApTHUKYJSIIMOHHBIC TMPaBWJIa HOCAT aIIpPOK-
CUMUPOBAHHBINA XapaKTep.

[Ipu o3HakomieHHU C (POHETHYECKHUMH
SIBIICHUSIMU OOBSCHEHHE 0053aTENFHO JJOIKHO
CONPOBOXKIATHCS JIEMOHCTpAIMedl 3TaJOHOB
3BYKa, KOTOpBIC yJaIHecs: CIBIIIAT OT y4UTe-

BectHuk KACY

172



METOJUKA OBYUYEHUSI THOCTPAHHBIM S3BIKAM

ns i B (oHo3anucH, 4ToObl CO31aBaTh ycC-
JIOBUSI, TIPA KOTOPBIX ydaluecs Kak Obl «Ky-
MAKTCS» B 3ByKax B TOT MOMEHT, KOTJa UM
OOBSCHSIOT WX apTHKYJALHUIO. 3aTeM CIeIyeT
WHTCHCHBHAS TPEHHPOBKA YYaIlMXCSl B TPO-
W3HOIIeHWHU. TpeHnpoBKa BKIIFOUAET JIBa THIIA
yIpakKHEHHWH: aKTUBHOE CIyIIaHWe o0pasia H
OCO3HaHHAsl HMUTALIUSI.

AKTHBHOE CIyIIaHWE TapaHTHPYeTCs
MPEABAPSIONIUMHE 3aIaHUSMHU, TTOMOTaIOIIHUMHU
MpHUBJICYh BHUMAaHHE K HYKHOMY KauecTBY
3ByKa; OHO CTUMYJIHPYET BBIIETICHUE U3 TIO0TO-
Ka CJIOB KOHKPETHOTO 3BYyKa, IOJUIEXKAILEro
ycBoenuto. [logHsaTHEM pyKH WM CUTHAJIBHOU
KapThl yYallWicsl MOKAa3bIBACT YUUTENIIO0, Kak
OH YCIIBIIIAI 3BYK.

VYnpakHeHHs B aKTUBHOM CIyIIaHHH
MOT'YT OBITH CIIETYIOLIHMHU:

* S mpousHOIly BOEPEMEKKY aHIJIMMA-
CKHE M PYCCKHE 3BYKH. Y CIIBIIIAB aHTJIMUCKUNA
3BYK, IIOTHUMHTE PYKY.

* [TomHuMHTE PYKY, KOTJa B PSLy CIIOB
YCIIBIIIATE CIIOBO CO 3BYKOM [H].

* [logHuMaiiTe CUTHAIBHYIO KapTy BCs-
KUl pa3, Korga yciblmTe Aoirue (KpaTkue,
nabraIu3MpOBaHHbIC W T.[.) TJIACHBIC B Clie-
JYIOIINX CIIOBAaX.

* [lomauMHTE pYyKy, KOTJia YCIBIIIHTE
ClIOBa B TMPENJIOXKEHHH, Ha KOTOpOE IajaeT
yIapeHue u T.1I.

KonmuvecTBo ynpaXHEHUI B BOCHPOU3-
BEJCHHUU JIOJDKHO OBITH OOJIbIIE. DTH yIpak-
HEHHS TMPEACTABISIOT CO00H OCO3HaHHYIO
WMUTAIUIO DTaJlOHA 3BYKA, OHH MOOHIIH3YIOT
BCE YCHIJIMS Y4YalllUXcCS W HAmpaBIsIOT MX Ha
KauecTBEHHOE BOCIIPOHM3BEICHHE HOBOT'O 3BY-
ka. [IpoBopuMble pEryisipHO yINpaKHEHHS B
OCO3HAHHOW WMHTAIMH TIOMOTaloT TPeoIo-
JIETh MEXBS3BIKOBYIO H BHYTPHUS3BIKOBYIO WH-
TepdepeHINi0, B YAaCTHOCTH TOJMEHY HHO-
SI3BIYHOTO 3BYKa 3BYKOM POJHOTO SI3bIKA.
[Ipocras umuTanus 6e3 oco3HaHUsI 0OCOOEHHO-
CTH WHOSI3BIYHOTO 3BYKa HEJOCTATOYHO d(-
(eKTHBHA, TaK KaK ydalluecs CKIOHHBI BOC-
MPUHUMATh WHOSI3BIYHBIC 3BYKHA CKBO3b TMPH3-
My MPOU3HOCUTEIBHON 0a3bl POIHOTO SI3BIKA.
B oTHOmIEHHH HEKOTOPBIX 3BYKOB 3TO 0e30-
MAcHO, OHAKO B CBSI3M C MJIMOMATHYECKHUMH
3ByKaMH Takas TOJMEHa HeJONyCTHMa, TaK
Kak 3TO YpeBaTO HapyIIeHHEM KOMMYHHKa-
117078

[anee mpuBeneM mIpUMEphl YIpa)KHe-
HUU B HMMHUTALlUM; OCO3HAHHOCTh WMHTAIMH

rapaHTHPYeTCs yKa3aHUeM, Ha 4TO HaJo o0pa-
TUTh BHUMaHUE:

* IIpousHecure Bcien 3a MHOM 3BYKH,
oOpaiiasi BHUMaHUE Ha JOJITOTY (KPAaTKOCTh).

* [IpousHecuTe ciioBa 1o oopasity, 00-
paiiasi BHUMaHue Ha 3BYK [a].

* [IpousHecuTe ciioBa, odpaiias BHUMa-
HHE Ha yJapeHue.

* [Ipon3HecuTe MpeoxKeHus, odparas
BHUMaHHE HA MEJIOJIUKY.

* [lpousHecuTe CIOBOCOYCTAHUS, HE
Jenasi maysy MEXKIy CIOBaMH, U3 KOTOPBIX
OHH COCTOSIT.

* [Ipon3HecuTe MpeokKeHus, ooparas
BHUMaHHE Ha May3bl.

* IIpociymaiiTe TEKCT, 3alMCaHHBIA C
nay3amH, B May3bl MOBTOPUTE MPEIOKCHHS,
oOpaiiasi BHUMaHHE Ha...

W3 npuBeACHHBIX PHMEPOB BUIHO, YTO
NPeIMETOM  TPEHHUPOBOYHBIX  YIIPAKHECHHIMA
SIBJISIFOTCSL 3BYK M 3BYKOCOYETAHUS, TIOMEIIICH-
HBIE BO BCE OoJiee KPYIHBIC SMHUIIBI: OT CIIO-
ra — 4epes CJIOBO — K CIIOBOCOYCTAHHUIO U K
TekcTy. PaboTa Haj MpPOU3HOIICHHEM IpH
3TOM MPOXOAUT IMyTh OT CIYIIAHHS TEKCTa,
MPOU3HOCHMOI'O YYHTENIeM, K TEKCTy, CO3/a-
BAaeMOMY yJaIMMHCA.

Hnsa ocoznannoi umutainuu I'.B. Poro-
Ba PEKOMEH/IYET PEryJsipHO MPOBOIUTH (OHE-
THUYECKUE 3apSIIKH, ISl KOTOPBIX CICIYeT MC-
MOJIb30BaTh LIEHHBIA B CO/CPIKATEIBHOM OT-
HOILICHUM MaTepuall: mecHu, pudMoBkH, ado-
PH3MBI, CTHXH, [TOCIOBHUIIBI U MOrOBOpKU. Do-
HEeTHYEeCKasi CTOPOHA 3TOr0 MaTepHaia JOJIK-
Ha OBITH THIATENBHO OTpaboTana [3].

TpaguumonHo QoHeTHYecKas 3apsaka
MPOBOJHUTCSI HA TEPBOM dTale ypoKa U 3aHU-
Maer npumepHo 7 — 10 MuHyT yuebHoro Bpe-
MEHHM. YyallluMCsl NPEABbABIACTCS oOpasel]
3ByKa M30JMPOBAHHO B CJIOTe, B CIOBE U BO
(pa3se, a 3aTeM B 00paTHOM MOPsAAKE. Y YUTEIh
COMPOBOXIACT JEMOHCTPAILIMIO 3BYKa KOM-
MEHTApHSIMHU. OH HATIOMHUHACT YYaIIUMCs 0CO-
OCHHOCTH apTUKYJISAIUK TOTO WA WHOTO 3BY-
Ka, oOpalaer uX BHUMAaHHE Ha COMYTCTBYIO-
[IMEe MPOM3HECCHUIO (DOHETHYECKUE MpOIec-
Cbl. 3BYKH W 00pa3ipl O0BIYHO MPEABSBISIOT-
Csl B 3QIMCH UITH C TOJI0CA YIUTEIS.

Marepuan asi GOHETHUECKUX 3apsiIoK
OTOMpAETCsl B COOTBETCTBHE C IIEISIMH KOM-
MyHuKanuu. Yamie Bcero, 0oCOOCHHO Ha Ha-
YaJbHOM JTarne OOy4YCHUs] aHTJIMICKOMY SI3bI-
Ky, WCIOJIB3YIOTCS CYHUTAIKH, PUPMOBKH,
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CKOPOT'OBOPKH, TIOCJIOBHIIBI,
rajKi v T.1.

donemaTrueckast (GoH3apsIKa — 3TO
TPEHHUPOBKA MPOU3HECCHUA KOHKPETHOI'O 3BY-
Ka B pa3HOM OKpyxeHuu. CHayana 3BYK
NpEaAbABIACTCA H30JIUPOBAHHO, YUYHUTCIL C
IIOMOIIBIO KECTOB 06’L$[CH$[CT WX HallOMHWHa-
€T €ro apTUKyIAnuio, a 3aTéM HaYUHACTCA
0TpaboTKa 3BYKa B Pa3IMYHOM OKDPYKECHHH B
CIEAYIOIIEN MOCIEeN0BATEIbBHOCTH: B H30JIS-
IIMH — B CJIOBE — B CJIOBOCOYETAHUHU — BO (ppa-
3e. Hanpumep, 3Byk [r].

[r]

right — That’s right!

wrong — That’swrong!

Isit right? Isit wrong?

Itisright! It iswrong!

Whois right? Who is wrong?

Peter isright. Peter iswrong.

Llenecoobpa3HO HCIIONB30BAaTh MarHH-
TO(I)OH " 3alMChIBaTh y4YalllUXCsa Ha IUICHKY,
‘ITOGBI OHM CaMH MOTJIM CPaBHUTL CBOC IIPO-
HU3HOLICHUEC C OPpUTMHAJIOM U CTPEMUIINCH 6131
K HEMY.

[pexne, yeM MpoOBOIUTH (POH3APSIKY
Ha yIapeHue, CleayeT MO3HAKOMUTh yYallluX-
Cs C OCHOBHBIMU BUJAMHU YIOAapCHUS B aHTJIN-
CKOM S3BbIKC.

JUIsl aHTTIMICKOro s3bIKa XapaKTEPHBI
Clenyrolue BUAbI yaapeHus: (pas3oBoe, Ko-
TOPOC BBIACIACT OAHU CJIOBa B IPEIIOKCHUN
Cpemy Ipyrux, U JOTHYecKoe yaapeHue, KoTo-
PO€ BBIACIACT JIOTUYEeCKHI LCHTP BLICKAa3bIBa-
HUA, TMOAYCPKUBACT IJIEMCEHTBI IIPOTHBOIIOC-
TaBJICHHS B BBICKA3bIBaAHUU. OCOGCHHOCTI/I
S9THUX ABYX BHJOB yIapeHUs MOKHO CHadaia
IIPOJAEMOHCTPUPOBATE HA IIPUMEPE PYCCKOro
MIPEIOKECHUA:

Ilers npuHsA yyacTue B KOHLEPTE.

Ilers INpUHAT Y4aCTUC B KOHLCPTE.

ITerst mpuHsN ydyacTHe B KOHLIEPTE.

Ilers mpuHsAN y4acTue B KOHLIEPTE.

Ilers mpuHsAN yyacTue B KOHIIEPTE.

B mnpuBeneHHOM BbIIE IPHUMEPE MBI
MEHSJIM JTOTMYECKHUH IICHTP BBICKA3bIBaAHUA U
BBIACIIAIIN €I'0 MHTOHAIIMOHHO. To ke camoe
oTpabaThiBacTCsl Ha TIPUMEPE aHTIUHCKOTo
MNpEIIOKCHUA, IMPUUIEM JIOTHYECKHUH LEHTP
BBICKa3bIBaHH B IIEPBOM U IIOCICAHEM IIPCI-
JIO’)KEHHHU OOJIKEH COBIIAAATh.

‘Peter ‘took ‘part in the | concert.

| Peter took part in the concert.

‘Peter |[took part in the concert.

MOrOBOPKH, 3a-

‘Peter ‘took |part in the concert.

‘Peter ‘took ‘part in the | concert.

[lpu BhIMONHEHHH (QOHETHYECKOW 3a-
PAAKH Ha yoapeHue TakkKe pPEeKOMEHIyeTcs
3aIMChIBATh YUalIUXCs HA MarHuTo(oH, a npu
MPEeabSIBICHUN 00pa3iia JIOTHYeCKUN IEHTP
clieflyeT OTOMBATh 110 CTONY PYKOH MIIM HOTOM
10 1MOoJIy, MOXHO ITOINPOCUTHL YUYCHUKOB XJIO-
I1aTh B JIaJOLIHN.

Hcnonb3oBanue ¢GoHETHUECKUX 3apsi-
JIOK IMEET psif IPEUMYILECTB:

1) PerynsipHoe mpoBeeHHe (GOHETHYE-
CKUX 3apslOK YJIy4lllaeT apTUKYJISALIHOHHBIE
HaBBIKM yYallluxcs,

2) VUYeHUKH MOTYT Ha CIIyX pa3inyaTth
JONTHE W KpaTKUe aHTIUIICKHE 3BYKH, pyC-
CKH€ U aHIVINKCKUE 3BYKH,

3) VYuammecss 3HaKOMATCS C Pa3sHBIMH
MOJENAMUA UHTOHAIUH, BUJAMU YJIAPEHUA U C
AHIVINMCKUM PUTMOM,;

4) ®donerHuecKue 3apSIKH CIIOCOOCT-
BYIOT HE TOJBKO Pa3BUTHIO CIyXO - MPOU3HO-
CUTCIIBHBIX HABBIKOB, HO W 3allIOMHMHAHHIO U
TPEHUPOBKE JICKCUYCCKUX CIWHUI U IpaMMa-
THYECKUX CTPYKTYP.

OOyueHre TpaBUIBHOMY aHTIUHCKOMY
MIPOM3HOIIEHUIO — YPE3BBIYAIHO CIIOXKHOE JIe-
70. be3 mpaBUIBHO MOCTaBIEHHOTO MPOU3HO-
INCHUsA HE BO3MOXHO NPOABICHUEC KOMMYHH-
KaTUBHON ()YHKIWH 53bIKa. 3HAHUE SI3BIKOB B
Hallln JHU CYJIUT 3aMaH4YHMBBLIC IICPCIICKTHUBBI
HEC TOJIBKO B KapbCPHOM ILIAHE, HO U B JIMYHO-
ctHOM. CBOOOIIHO M3BACHSSICH, HATIPUMEp, Ha
QHTJIMHACKOM, MOXXKHO 0€3 Tpyla OTIPaBUTHCS
B JIIOOYI0 TOYKY 3eMJH M He O0SThCS OBITh
HCEITOHATHIM. EIIIC MOXHO 3aBs3aThb HOBBIC UH-
TepecHbIE 3HAKOMCTBA, 00OTaTHB, TEM CaMbIM,
COOCTBEHHBIE KYJIbTYpHBIE TTO3HAHUS, U YKpe-
IIUB JPYKECKUE CBSI3U 1O Bcell muaHere. Jo-
OUTBCSI BCErO 3TOTO MOMOXKET 00y4YeHHUE Mpo-
M3HOIIECHUIO aHTJHMICKOro S3bIKa M JIMYHOE
YIIOPCTBO B JOCTHIKCHUU OCTaBIECHHOMN oeiu.
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DISCUSSION ASMETHOD OF COMMUNICATIVE SKILLSDEVELOPMENT
Kulzhabayeva G.

The problem of training a foreign lan-
guage as a means of communication gets the
specific relevance in a modern methodology.
Recently such types of training which stimu-
lates intellectual and moral development of
student, makes active his’her potential oppor-
tunities and forms critical thinking takes more
distribution. Personal activity and communica-
tive approaches corresponds to such type of
training. It is difficult to teach pupils to com-
municate (orally and written), to teach to ex-
press own thoughts accurately and logically, to
be able to convince, to prove the position and
at the same time to listen and understand the
speech of the interlocutor, also complicated
that communication - not only verbal process.
Besides knowing of the language, good results
also depends on a set of factors: conditions,
Situations and culture of communication,
speech etiquette, speech behavior, knowledge
nonverbal forms of expression (mimicry, ges-
tures), existence of profound background
knowledge and many others. The process of
communicative competence formation is pos-
sible to refresh effectively by problematization
of educational process with the use of infor-
mation sources, methods which are problem-
atic in its nature. Research, search, debatable
methods, method of role-playing games be-
long, method of projects are refer to them.
Among problem methods it is dwelled on dis-
cussion method. Sociolinguistics and prag-
matically competences are most effectively
formed during discussion. At the same time,
pupils learn to consider a problem in all its
aspects, to argue and formulate their point of
view. Besides, trainees have to clearly redlize,
what is required from them, to be exact con-
clusions on studying problems, instead of
enumeration facts, argumentativeness and la-
conicism of answers, instead of indistinct ar-
gumentations, where isn't visible an essence..
These requirements allow creating a certain
standard of speech, for example, to listen to
the interlocutor up to the end not interrupting;
ask questions, to disprove its judgments or,
opposite, to agree with it developing thought.
The discussion also allows forming conscious

attitude to discussion of put-forward problems,
activity in its discussion, speech culture, an
identification of the reasons and installation on
their solution further. Here is redlized the
principle formations of critical thinking. Thus,
language is purpose and tutorial at the same
time. The discussion method helps being
trained not only to take possession all four
types of speech activity, but by means of a
language situation against a problem in to the
sociocultural sphere to find the reasons of the
arisen situations and to try even to solve them.
The interest to an independent solution is an
incentive. Accordingly, using a method of dis-
cussion allows to stir up cognitive activity of
pupils, their self-sufficiency, forms the culture
of constructive operational thinking, creates
conditions for use of personal life experience
and the knowledge gained earlier for assimila-
tion of the new. However discussion can be
successful at a lesson only when teacher know
a technique of using and in condition of care
of preparation for its use. Discussion as aform
of educational activity not always successfully
hacked by teachers in the native language.
That is why it is especially important for
teacher to define ways, receptions; the condi-
tions that can provide success if learners
statements are based on foreign language. Us-
ing discussion as exercises, most brightly and
fully reflecting psychological features of the
communicative speech in learned language has
to answer a number of methodical require-
ments. Discussion will pass more successful,
when there is set less difficult cogitative tasks
for pupils; when it is less go beyond concepts
and representations and when students have
enough experience in discussion in their native
language. In the structure of educational dis-
cussion V. L. Skalkin allocates. subject, expo-
sition, speech incentive, directing questions,
keywords, speech reaction of the speakers.
Each component will be distinguished in de-
tail.

Discussion subject. The themes of edu-
cational discussions are extremely various. In
order to call a desire to speak, it is necessary
to choose those subjects, which are the most
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interesting to pupils, which contains various
life situations, causing in them desire to tell
and communicate, state the point of view, the
understanding of a discussed question. In the
senior classes it is possible conducting discus-
sions on such subjects, as. School and life;
Education, choice of profession; Role of a for-
eign language in human life, Person and his
inner world; Science News and technicians,
space exploration; well-known people, heroes,
feat; Art, news cultural life and many other
subjects. Sorting stages of conducting discus-
sion, we will stop on the subject «Teenager of
a present day". This subject — is interesting,
actual, it is diverse, allows pupils to state and
reason the point of view, forms critical think-
ing. Organizing discussion on this subject, for
example "Whether it is easy to be young? ", it
is necessary to break it into micro subjects and
to discuss most important aspects of life of the
teenager. This is a Teenager and school; Per-
sonal freedom; Friends; Youth organizations;
Pastime; Problem of fathers and children;
Teenager and work, etc. In the course of dis-
cussion of these subjects, pupils form certain
positions. In order that discussion was hot per-
suasive and more effective, it is possible to
offer learning to choose scope of discussion by
means of questioning. In this case pupils will
get more willingly into discussion, expressing
their point of view, explaining them, disprov-
ing or agreeing with opinions of interlocutors
about interesting problem for them.

Exposition. It is that actual material,
that information and related perspective which
is served as basis of any discussion. Main
components of expositions are material and
the problem formulation. Depending on that,
whether the specified components are ex-
pressed in an exposition, there is allocated fol-
lowing versions:

» Exposition which is a statement, both
material, and problems discussions;

» Exposition with not expressed prob-
lems;

» Exposition with the set problems, but
not expressed material discussions;

The exposition with a statement of a
material and a problem of discussion can be
offered pupils in the form of a short message,
some case, an episode, occurred to this or that
person, the aphorism of a known dictum, in
connection with by problem is put. Organizing

discussion on the subject "Teenager and His
Friends', we can offer the following exposi-
tion: "Nowadays having a close group of peo-
ple to depend on seems more attractive and
more secure than one exclusive relationship
with one other person who can be devastating
if it goes wrong. Do you have the same opin-
ion or to have just one close friend is safer for
you? Having discussed this problem, it is nec-
essary to offer pupil some more situations for
discussion, that the subject "Teenager and His
Friends' was not turn out one-sided. For this
purpose we offer expositions, containing fol-
lowing problems: "Age of friends", "Quarrels
with friends', "Strong and weak qualities of
friends’, "How should look a true friend?’,
"What is the meaning of a word to be
friends?', "what does friendship give you?"
and others. Among several problem situations
each pupil will surely find for himself which
excites him more and with big desire will get
into discussion. When the teacher offers to
pupils the movie, the story, a theatrical per-
formance, press materials, true-life stories, it is
a question about an exposition with not ex-
pressed problems. Some material is offered to
pupils for discussion, and it is composed so
that there is no need a special problem state-
ments. Such expasition, naturally, imposes big
requirements to thinking of pupils as they have
to take from it subject discussions. Therefore,
this type of an exposition more successfully
will be used in more prepared classes. Even
here pupils fed difficulty in maintaining dis-
cussions and often begin discussion with the
general seen or read assessments without ar-
gument (For example: "I didn't like this
movie"). If such situations occur, the teacher
should offer a number of leading questions.
For example, after watching the movie about
the youth subculture, you can ask the follow-
ing directing questions: - What are the main
principles of this subculture? - What can you
say about their style of clothing? - Does their
music attract you? - How can you characterize
their behavior? - What are your arguments for
and against this subculture? — Would you like
to join this subculture? Why (not)?. Exposition
with the set problems, but with not expressed
material of discussion relies on life experience
and knowledge of pupils, on their abilities to
imagination. For example, discussing a prob-
lem "What things are most highly valued by
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modern teenagers?’, pupils will rely on their
life experience. And discussion the problem
"What makes teenagers TR and get addicted to
such evils as drugs, drinking alcohol, smoking
or gambling?' probably, will be based on the
events occurring in public and social spheres
of life.

Stimulus. A speech stimulus in educa-
tional discussion always has natural character.
The stimulus causes the speech reaction and
depends on quality of an expaosition. The de-
livered question or problem is interesting, the
exposition is more interesting, it is easier to
excite conversation and keep up. If the exposi-
tion is not interesting, it doesn't excite any
stimulus for conversations. And vice versa, the
stimulus can be excessively strong, causing
the big emotional excitement from pupils It
leads to convert effect - trying to express the
relation to a problem, pupils, despite protests
of the teacher, move to the native language.
However it is necessary to add that the stimu-
lus arises not only from initial exposition, but
also from speech reaction of pupils who give
various points of view on a discussed problem.

Directing questions. As it was already
noted, exposition which is not absolutdy suc-
cessfully formulated cannot cause a proper
response from pupils. Therefore, during prepa-
ration of educational discussion the teacher
has to think over, along with exposition, also
questions which will help to begin discussion
and will give it necessary the direction,
thereby supporting speech stimulus of pupils.
Successfully put the directing questions of the
teacher detailing a perspective of discussion
can be fruitful and cause vivid discussion. If
exposition, formulated on the subject "Per-
sonal liberty", didnt interest pupils, the
teacher can offer the following directing ques-
tions: - What does personal freedom mean to
you? - What and who can restrict your per-
sonal freedom? - Do you have persona free-
dom at home? - Can the internet, if not re-
stricted, be dangerous? - What restrictions at
your school can you name? - What is your
attitude to the school uniform? - Do any re-
strictions make you angry, unhappy and pre-
vent to express your individuality? - Do you
agree that sometimes it is necessary to restrict
your personal freedom in order to live harmo-
niously and not to get into troubles?

Keywords. If the teacher organizes dis-

cussion in less prepared class, skillfully made
list of keywords can be useful and will facili-
tate learners to make out their thoughts in a
foreign language. For example, for discussions
of the subject "teenager and work", the teacher
can offer pupils following keywords and
phrases:

* totakeajaob

» work experience

* to realize a value of work

» to help financially (financial help)

* to save money

» can (can’'t) concentrate on academic
work

* to be helpful for future career

* time-part job

» to teach self-discipline

* to budget on€' stime

* to help to decide what to do in future

» to distract somebody from studies and
homework

* to maketoo tired to do homework, etc.

Speech reaction. Speech reaction in dis-
cussion has various forms. 1) short remarks of
several pupils 2) monological statements of
the various duration H) the monologue of one
pupil interrupted by separate remarks and
questions of others, and so forth. However,
speech reaction is impossible without mainte-
nance of special colloquial lexicon which
gives to discussion a natural character. There-
fore before starting discussion as a joint dis-
cussion of aproblem in agroup, it is necessary
that the teacher make sure that pupils own col-
loquial lexicon, are able to interrupt skillfully
the interlocutor, to take an interest about his
opinion and correctly state the point of view.
We will give examples of the colloquial
phrases necessary for pupils for maintaining
discussions: you express opinion - | think
(that) ...; | guess (that) ...; | suppose (that) ...;
| fed (that) ...; Asl seeit ...; My view is that
...; My opinion is that ...; If you ask me ...;
I’d say that ...; In my view ...; In my opinion
...; I'd rather not say anything about it, etc,;
you agree — Just so; | quite agree here; Cer-
tainly; Sure; Exactly; | should think so; That's
just what | was thinking, etc.; you aren't sure —
Yes, but; On the other hand; I'm afraid | don’'t
agree; | don't think you areright; | can't agree
with you here; I'm not so sure, etc.; you don't
agree — On the contrary! It is natural that the
leading role in discussion belongs to the
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teacher. The task is not only "to provoke"
conversation, but also to operate. The teacher
to summarize a course of a discussions, ex-
presses the opinion by separate provisions,
makes comments on those ideas, which were
insufficiently investigated in performances of
pupils. At the same time follows to avoid that
summing up conversation turned into reading
notations to the pupils who have stated inexact
or even disputable judgments. The teacher has
to tactfully correct them; it is desirable
friendly, with humor, at all without muffling
in pupils of desire to discuss. It should be
noted also that discussion is possible only in
the presence of the certain lexical and gram-
matical background. That is why in develop-
ment of each colloquial subjects large volume

VJIK 811.111 : 378

of a lexical material, since lexicon flexibly is
put and quickly reacts to al changes of social,
cultural and public life, as it is a criterion, an
indicator of the general level of development
of pupils, it outlook. The more a lexical stock
of pupils, the wider its opportunity for sdf-
realization, disclosures of the creative poten-
tial by means of the foreign language.
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IMPORTANCE OF TEACHING VOCABULARY TO 5TH GRADE STUDENTS
Sabyrbayeva A.B.

Recently Kazakhstani education system
is in the process of modernization and devel-
opment. President of the republic of Kazakh-
stan Nursultan Abishuly Nazarbayev pro-
moted his Trilingual policy and according to
his policy every citizen of the country should
acquire three languages: Kazakh, Russian and
English (The State Program of Education De-
velopment 2011-2020). More attention on
education paid for the role of English lan-
guage. Learning English language is seen as
necessary part of the country’s developing.
The reason of teaching and learning English
language intensively is that we consider the
language as a key for entering the global
economy and being a part of the 50 devel oped
countries in the world. Therefore, teaching
English language is also taking a new way in
Kazakhstan. According to the 2011-2020 pro-
gram teaching English language in all secon-
dary schools of the government is compulsory
from the 1st grade. Currently this policy is
supported and followed by all educational or-
ganizations.

All the state programs concerning edu-
cation regulated and guided by the State Over-
all Compulsory Educational Standard and
Teaching Program. The State Educational

Standard is the policy journal of the National
Association of State Boards of Education.
Written for lay leaders and professional educa-
tors alike, the journal explores major educa-
tion issues through the lens of policy devel-
opment and implementation. Educational
standard has different branches according to
the peculiarities of students' grade, level and
major. We would like to consider educational
standard for teaching English in secondary
schools. For instance, regquirements of the
educational standard for teaching 5th grade
students are following (Astana, 2013, p. 118-
121):

- Knowledge of phonetics (pronuncia-
tion of different sounds, follow the intonation,
put the correct stress to the word);

- Lexical aspect of the language
(amount of new vocabulary should be 300
words; affixes of parts of speech, word build-
ing);

- Grammatical aspect of the language
(the article, Present Simple/Continuous, Mo-
dal verbs, phrasal verbs, to be going to, there
ig'there are, pronouns, nouns, a lot of, few, a
few, little, alittle, adverbs, numerals (1-1000),
types of questions);

- Writing (30-40 words);
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- Listening (understanding of audio ma-
terials);

- Reading (reading out loud and reading
for understanding the material);

- Sacial competence (introducing with
English speaking countries and their culture).

Teaching Program accentuated that 5th
grade students should acquire A level after
finishing this grade. The purpose of teaching
English to secondary school students is to de-
velop their cultural communication according
to European Al, A2 levels and to teach them
to use their knowledge in real life situations.
According to this program objectives of teach-
ing foreign language are the following:

- To learn how to use phonetics, vo-
cabulary, grammar and writing in communica-
tion with foreigners;

- To learn to use communicative aspects
as listening, speaking, writing and reading in
communication;

- To give knowledge about the country
and its culture through its language;

- To build general and specific skills by
using new technologies,

- To teach to how to assess themselves;

- To be able to use al skills to solve
academic and practical problems;

- To up-bring national respect and toler-
anceto other nations’ cultural differences.

According to Instructional M ethodol ogy
Handbook (p.8-10) to develop 5-7th grade
students speaking ability dialogues and mono-
logues should be used. Furthermore, teachers
should teach students learn by using associa-
tions, word combinations, plans and logical
schemes. This could be useful for them to eas-
ily acquire the language and memorize new
material. Monologues help them to develop
their speaking ability through writing. Sen-
tences which are built accuratdy can be
achieved through writing when students have
just elementary level of knowledge in English.
Dialogues help them to learn through commu-
nication with their partners. They can learn
from each other and while learning they
should see what they know and what they
need to improve further. Logical schemes and
plans can help students to organize their learn-
ing. When students are able to organize their
learning they can avoid number of problems
that can appear during learning.

In order to reach all these results in stu-

dents' knowledge we came to the conclusion
that students’ vocabulary should be devel oped.
The reasons of considering teaching vocabu-
lary in secondary schools is that vocabulary is
the fundament of learning languages and in
order to be able to speak, read, write and com-
prehend the speech necessary amount of vo-
cabulary required. Moreover, grammar cannot
be taught and comprehend by students prop-
erly without necessary amount of vocabulary.
Wilkinson (1972) once said,” Without gram-
mar, very little can be conveyed, without vo-
cabulary, nothing can be conveyed.” Knowing
vocabulary helps them to understand easily the
material and to be getting involved in teaching
learning process. Another thing that should be
mentioned that problems acquired with vo-
cabulary may lead to have poor results in
learners further foreign language learning
progress. Especially, teachers in higher educa-
tional institutions often noticed big gap in their
students' knowledge. In order to fix this prob-
lem big attention should be paid on teaching
vocabulary in secondary schools.

Our analyses of the textbook recom-
mended by the government for teaching 5th
grade students shown that there some gaps and
differences in accordance with the Educational
standard. The gaps can cause difficulties in
teaching and learning. Limitations on vocabu-
lary can be harmful for students' acquiring the
further knowledge. Taking Instructional
Methodol ogy Handbook 2013-2014(p.8-10) as
a base of preparing additional materials for
teaching 5th grade students where it is said
that it's recommended to develop additional
teaching materials for students we decided to
analyze some principles of teaching vocabu-
lary.

Teaching is the process of imparting
knowledge and skills from a teacher to a
learner. It contains the activities of educating
and instructing. It is an act or experience that
has a formative effect on the mind, character
or physical ability of an individual. Teaching
is basically the art of educating. Teaching usu-
aly requires a passion for learning and a
deeper passion for education itsdf. Teaching
is when a person introduces a new idea or sub-
ject to another person. A person that is taught
is able to learn new and exciting things that
they did not know.

Vocabulary is the set of words within a
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language that are familiar to that person (Wal-
lace M., p.99). A vocabulary usually develops
with age, and serves as a useful and funda-
mental tool for communication and acquiring
knowledge. Acquiring an extensive vocabu-
lary is one of the largest challenges in learning
a second language. Vocabulary is about words
and their meanings. According to the defini-
tion of the Steven Stahl vocabulary is the
knowledge about word and how this word fits
into the world. Vocabulary cannot be mastered
it develops and degpens through whole per-
son'slife.

Teaching vocabulary is about providing
students’ with necessary amount of words and
how to use and when to use these words.
Teaching vocabulary requires vocabulary to be
useful for learners. They should be actively
used in real life situations. That leads to the
fact that the word should be meaningful and
worth teaching. Before teaching the word it
should be studied carefully. The purpose of
examining the word is to know what aspects
will be difficult when learning particular word.
Useful vocabulary should to be involved in
exercises again and again to make sure that
it's learned by students. Another thing that
should be taken into account is the learners
age. Words should be appropriate to learners
age. They should be understandable for them
not only in foreign language but also in their
native language.

Let us also keep in mind that vocabu-
lary is the main language learning aspect.
Without knowing the vocabulary students
cannot speak and read and understand the ma-
terial. While learning foreign language people
learn vocabulary throughout learning process
and even throughout their life. Taking into
account teaching program (2013) we can see
that students' should be taught vocabulary in
order to be able to use them in real life situa-
tions. It means that students' should not only
learn the vocabulary but also they should be
able to express themselves in English lan-
guage. Learners achievements on other as-
pects such as speaking, reading, listening and
even in grammar depend on knowing vocabu-
lary. Grammar material cannot be acquired
without vocabulary. Mostly because given
sentence or tasks include the words and solv-
ing these tasks directly depends on vocabu-
lary.

While preparing teaching materials
some factors should be taken into account.
First of all, it is learners’ age. Our 5th grade
students' are 10-11 year old pupils. At this age
they are more interested in taking knowledge.
They are eager to acquire something new.
Second thing that should be taken into account
isthe learners’ level of knowledge. According
to their level teaching materials can be pre-
pared. 5th grade secondary school learners
have elementary level of knowledge; however,
it should be mentioned that they are not be-
ginners. Because, they have aready started
learning language in primary school. Third
thing is learners background. What they
learnt and what they know is very important.
According to this knowledge following teach-
ing materials should be chosen. If they have
aready learnt the material the material can be
presented as a revision lesson. Children of this
age tend to be forgetful. In this respect materi-
als should be presented in that way which pre-
vious material can be repeated on new lesson.

Peculiarities of teaching school children
to vocabulary are important part to be taken
into consideration. Small children love seeing
exact examples of what their learning. For ex-
ample, if they study about types of clouds they
want to see these cloudsin real life. Teenagers
tend to learn words through accusations and
examples. The more new word engaged in
texts, exercises the more they remember and
learn. Accurate pronunciation is also impor-
tant for them. Without knowing to how to pro-
nounce word it is hard to memorize the word.
This means that new words should be used
again and again in speech so that they can hear
and it. When they hear it several times they
could memorize it and moreover, they could
have an exact idea of when to use the word.
Schooal children usually taught new vocabulary
and their peculiarities by teacher. While teach-
ing vocabulary teachers follow some princi-
ples.

Principles of teaching vocabulary used
to make learning easier and to help students to
overcome with difficulties in learning vocabu-
lary. There are different principles of teaching
vocabulary. Different authors mentioned dif-
ferent principles. Most of them are similar and
have the same meaning but varies names. Ac-
cording to Alekseeva A. A. teaching through
“word combinations” is more useful than
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teaching single words. Because, it helps stu-
dents to develop their communication skills.
By learning single words children usually face
with such problem as combining those words
together and make sentences from them.
Learning already combined words and phrases
make them easier to use them in communica-
tion. Spoken textbook does not contain
phrases or word combinations. In this respect
we can see that there is a gap on lexical aspect
of teaching English for 5th grade students.
This further may lead to problems in social
competences on the students. Because, they
may not create sentences and express them
easily.

Next principle that we want to speak is
“engagement with vocabulary”. The aim of
this principle is to provide with necessary ex-
ercises for vocabulary. There are only few ex-
ercises on vocabulary on the textbook. It is not
enough to simply tell students the meanings of
words or get them to only study words out of
context. They need opportunities to see or hear
target words in a meaningful context, and op-
portunities to use target words in meaningful
writing and speaking tasks. Challenging stu-
dents to find these words in reading or listen-
ing passages and use these words in particular
writing and speaking tasks is a simple way to
approach this. The provision of these opportu-
nities is the main job of ateacher (Wallace M.,
Teaching Vocabulary, p. 99).

One of the most effective methods of
helping children learn new vocabulary words
is to teach unfamiliar words used in a text
prior to the reading experience. Students
should preview reading materials to determine
which words are unfamiliar. Then these words
should be defined and discussed. It is impor-
tant for the adult to not only tell the pupils
what the word means, but also to discuss its
meaning. This allows the pupils to develop an
understanding of the word's connotations as
well as its denotation. Also, discussion pro-
vides the adult with feedback about how well
the pupils understand the word. After pre-
teaching vocabulary words, the pupils should
read the text.

Clear vocabulary presentation on the
textbook is also important one. Vocabularies
should be clear with their transcription and
tranglation. Obvioudly, the textbook does not
contain such items in it. We think that it is

worth mention because it has some advan-
tages. First of al, it would be better for stu-
dents to write and remember words. Then they
would have some clear ideas on what they are
going to learn. Furthermore, it would be better
to save their time if vocabulary would be
given in such way. Presentation on vocabulary
mostly depends on the methods that teacher
use to teach the vocabulary.

Methods of teaching vocabulary are
very important. First of all, method is the way
of teachers explaining and teaching of the sub-
ject to his students. Secondly, from what
method teacher uses depends on students' ac-
quiring the subject. Different methods of
teaching vocabulary exist. Teacher should use
the method that will help to achieve the main
goal. In teaching vocabulary main goal is to
make students understand the word, recognize
them in text and make them able to use in
communication.

Total physical response method is one
of the wide spread methods in teaching. It is
based on repletion of words. Besides, this
method is focused on explanation through us-
ing body language. The method stresses the
importance of aural comprehension. This
method mostly used for teaching beginners.
When learners are just begun to study lan-
guage this method can be very useful. How-
ever, for students which have basic knowledge
in learning language this method cannot be as
much useful as for beginners. The reason of
our consideration is that this method is more
language-centered. While, modern language
teaching methods require student-centered
approaches in order to develop their creativity
and self-sufficiency in accordance with their
knowledgein particular subject.

One more method of teaching is called
the direct method. This method is more con-
centrated on using target language rather than
native language. The learner is not allowed to
use his or her mother tongue. Grammar rules
are avoided and there is emphasis on good
pronunciation. Vocabulary is taught mainly
through using pictures, demonstration and as-
sociation. Direct method of teaching can be
useful for children because they could memo-
rize words easily. Students of secondary
school can find this method helpful. Because,
they demonstration and association of words
can make them understand and have the clear
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idea about the meaning of the words. Another
similar to direct method which is used for
teaching vocabulary is audio-lingual method.
New language is first heard and extensively
drilled before being seen in its written form.
However, this method is more focused on
teaching grammar rather than vocabulary. In
this method students learn through repeating
what exactly teacher shows.

Task based learning of vocabulary is
about learning through doing some tasks by
using target language. The focus of the teach-
ing is on the completion of a task which in
itsdf is interesting to the learners. Learners
use the language they already have to com-
plete the task and there is little correction of
errors. This method can be useful in teaching
foreign language as it engages students with
vocabulary. Students here should use the lan-
guage in the forms of dialogues in communi-
cation. One more important thing is that this
method based on directly using language in
real life situations. That will be exactly what
students’ want to acquire while learning lan-
guage. This method can be helpful in using for
teaching vocabulary to reach the final goals of
our educational standard.

According to Georgi Lozanov teachers
by using Suggestopedia method for teaching
foreign language to their students can make
them learn language three or five times
quicker than using other methods. This
method based on teaching through suggestion.
It means giving more freedom to learners.
However, this method cannot be always ap-
propriate for children. Because, their brain
could not be developed to understand the mat-
ter yet. The theory underlying this method is
that a language can be acquired only when the
learner is receptive and has no mental blocks.
By various methods it is suggested to the stu-
dent that the language is easy - and in this way
the mental blocks to learning are removed. In
grammar trandation method learners use both
their native and target language. The grammar
translation method instructs students in gram-
mar, and provides vocabulary with direct
translations to memorize. Besides, in this
method grammar rules are to be memorized
and long lists of vocabulary learned by heart.
This method helps to remember and acquire
the knowledge. However, there is little or no
emphasis placed on developing oral ability.

A teaching method comprises the prin-
ciples and methods used for instruction.
Commonly used teaching methods may in-
clude class participation, demonstration, reci-
tation, memorization, or combinations of
these. The choice of teaching method or meth-
ods to be used depends largely on the informa-
tion or skill that is being taught, and it may
also beinfluenced by the aptitude and enthusi-
asm of the students. Different methods can be
used in teaching vocabulary. It is not necessar-
ily to use only one method for teaching.
Teacher can combine them on hig/her lessons
according to his’her goal and learners' needs.
In order to overcome the problems that could
appear in teaching vocabulary it is important
to choose the right method.

It is known that in order to make stu-
dents learn teacher should motivate them.
Without moativation it is hard to achieve any
results in teaching and learning. Motivation
can inspire learners’ to set goalsin their learn-
ing and this will be the best way to keep them
study. Mativation can be born through raising
students’ interest. Different technologies and
methods used for motivating students. Espe-
cialy, when they are just going to study Eng-
lish language and especially this should be
started in their early age and continued in sec-
ondary schools.

Nowadays it is also modern to use com-
puter technologies in the English classroom.
Using computer and internet resources in
teaching vocabulary brings a lot of opportuni-
ties to students and teachers. These supple-
ments can save the time and provide with a lot
of information in a right time. New teaching
ways all now connected with internet and we
cannot stay behind while teaching vocabulary.
New technologies are everywhere and it is
now the part of our community.

Another important thing that teacher
should teach their students is that teaching
how to learn vocabulary. Tasks are given eve-
rywhere and explanations are usually provided
by teacher or atextbook. However, sometimes
strategies of learning are missed by teachers.
Strategies help students to organize their
learning and to find their particular way of
learning vocabulary. Using strategies in learn-
ing help students’ to analyze their learning and
find their weak points and according to them
they could make their learning easier and more
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productive. Furthermore, strategies help stu-
dents' to find their own learning style.

Effective vocabulary teaching can be
achieved through having this base of vocabu-
lary. For instance, if teacher begins to teach
grammar or starts with reading he/she can re-
alize that students' knowledge in vocabulary
would prevent their further understanding of
the language. Another may of teaching vo-
cabulary is using games in teaching. Games
should be balanced in teaching. Teachers can-
not use games in every lesson, because, it may
take a lot of time. However, in order to de-
velop students' interest into language they
could use it from time to time. Besides, nowa-
days different types of games are exists.
Teacher can choose one which will help them
to make lesson interesting and effective.

In order to successfully complete the
requirements set by educational standard and
reach the goals of President’s trilingual policy
vast attention should be paid on teaching Eng-
lish in secondary schools. Teaching language
mainly depends on students' ability to use this
language. In order to use language they should
acquire necessary amount of vocabulary. In
this respect, more attention should be paid on
teaching vocabulary. Through vocabulary dif-
ferent aspects set by the educational standard
can be improved. Choosing right principles of
teaching vocabulary can help to achieve this
and further to develop right teaching materials.
Methods and principles can help students to
acquire knowledge easily. In our case to make
teaching vocabulary easily. We spoke about
modern technologies and role of the internet
because nowadays everything connected with
it. These things can help students to be suc-
cessful in their learning. There new goals in
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our education system and these new goas
should be achieved by the help of the new
technologies. Teaching vocabulary has signifi-
cant role in teaching foreign language. Even
dightest gaps in students’ knowledge can
cause problems in their further language de-
velopment. Vocabulary should be taught in-
tensively and repeated regularly. Another
thing that should be captured by teachers is
teaching how to learn in general and how to
learn vocabulary. Many people obtain educa-
tion without what to do with it and how to use
it. Students learn best when they clearly know
how to learn certain kind of information.
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THE EFFICIENT USE OF THE PROJECT AT THE ENGLISH LESSON
Lippert S.

The national educational initiative de-
fines modernization and innovation as the only
way that will allow Kazakhstan to become a
competitive society in the world of the 21st
century, to provide a decent life for al our
citizens. In the context of new strategic objec-

tives such personality's traits as initiative, abil-
ity to think creatively and to find creative so-
lutions, the ability to choose a professional
way, a willingness to learn throughout their
lives are becoming crucial and major factors.
Method of projects as means of realizing indi-
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vidual project can provide training for such a
person, as in the course of its implementation,
students learn to work independently, gain
cognitive and learning experience. During the
project work responsibility for training will be
at the student as an individual and as a mem-
ber of the project team. Thus, the project is an
opportunity for students to express their own
ideas in a convenient and creatively crafted
form for them.

Over time the comparative analysis of
the history of project method formation shows
that approaches to understanding the nature of
projects by domestic and American teachers
were different. As a result, the principal dif-
ference was that local educators had accepted
the core value of the project method in the
development of a person’s socially significant
qualities (collectivism, social and political ac-
tivity, diligence and perseverance in the goal
achievement). It must be said that American
counterparts have been focused on the devel-
oping the student’s individual adaptive re-
sponse at the situation or surrounding. In
terms of American educators the value of pro-
ject method was the possibility of learning
individualization by relying on a subjective
experience and educational interests of stu-
dents[6].

However, both of these approaches con-
tain positive aspects as in the life of every per-
son. It is necessary to develop an individual
characteristics and social interaction skills.

To answer the question "What is pro-
ject-based learning in the pedagogical proc-
ess?' we should sdlect it characteristics of dif-
ferent definitions.

According to pedagogical encyclope-
dias project method is described as a "learning
system, where students' knowledge and skills
have acquired in the process of planning and
performance of gradually complicated practi-
cal tasks'. The authors have declared "histori-
cal experience of approbation of this method
shows that educational technology should not
be dominant, but should be organically inter-
twine into the educational process along with
other methods and techniques of teaching” [5].

E.S. Polat emphasizes his thoughts on
students’ independent activity, accompanied
by detailed problem formation and completion
as areal, practical result. Also much attention
should be paid to the understanding of project

by A.A. Khromov. He has defined project
method as a learning system, a flexible model
of educational process oriented toward crea-
tive student’s self-redlization. Thus, it pro-
vides development of their intellectual and
physical abilities, strong-willed skills and
cregtivity in the process of new product’s crea-
tion, having an abjective and subjective nov-
elty, practical importance under the teacher’s
control [2]. In teaching, the project activity is
considered as away of organizing the teaching
process based on the interaction, collaboration
and co-creation of the teacher and students
during the phase of practical activities in order
to achieve the goals.

In order to confirm or refute the hy-
pothesis put forward by us, as well as imple-
mentation of the objectives, we have con-
ducted a number of studies, including:

1. Interviews and conversations with
teachers using the method of projects in the
educational process;

2. Reading articles about the experience
of using project methodology;

3. Analysis of work products (wall
newspapers, posters);

4. Observation of the work on the pro-
ject.

The positive attitude of the teachers of
the gymnasium towards this technology during
the interviews was clearly seen. Among the
positive factors were named the development
of cognitive students' interests, the opportunity
more carefully to analyze students activity
while independent work in order to further use
student-centered approach to learning and the
ability to convey aleading rolein the activities
of the students themselves and for some time
to reduce the stress arising in educational ac-
tivities. Within the project technology is pos-
sible to use a various range of methods such as
discussion, brainstorming, search and research
methods. In addition the project method has
great educational impact. According to teach-
es opinions, which are familiar with this
technology, the project method develops re-
sponsibility, activity- active attitude and the
ability to see all tasks through to the end.

Studying of projects and guidelines for
them for the books English by Kozlov and
Enjoy English as well as students surveys
suggest a direct connection with the proposed
themes towards the level of preparation, stu-
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dents' interests and needs. Thus, we see that
the work of teachers implement the basic prin-
ciples of the organization of project activities,
such as student-centered approach, taking into
account students' individuality and the princi-
ple of cooperation [7]. Moreover, it manifests
itself in a wide interaction of teachers between
the participants in the group and between
groups at different stages project. Preparatory
work of the teacher in developing a wide
range of sub-topics within a certain current
theme also allows implementing the principle
of students free choice and the principle of
reliance on the personal life experience. Thus,
it will increase the motivation for the learning
process, which is extremely important at the
current situation of students' negative attitudes
towards learning.

The training itsef can be constructed in
different ways. Sometimes students initially
aim at the final draft when all speech activity
testing of material is subject to the final result
[1]. Otherwise, students are encouraged to
project after a study of the topic. Teachers
tend to occupy the position of consultant and
coordinator of independent students. Work
can be organized in different ways: only for
extracurricular lessons or be accompanied by
consultation [3]. The degree of coordination
varies from the peculiarities of the team and
work stages. For instance, coordination work
is often apparent while the preparatory and
organizational stages, but its role significantly
reduced in activity- stage. The stage of estima-
tion is interested by a huge number of teachers
where they can make an experiment. In the
literature the following valuation models such
as expert group of senior schoal students [4]
or expert group of the best students have come
across. The studying of work products result-
ing from the work of projects allow us to con-
fidently state that teachers use different types
of activities on the dominant projects in their
practice. The paper reflects research, gaming
and creative projects. However, in our opin-
ion, preference is given to projects of famili-
arization (the typology of E. Collings can be
defined as organic union of story projects and
hand projects (manual or design projects) [5].
These projects allow teachers to go beyond the
curriculum, attaching students to the values of
contemporary culture. The search of new in-
formation activates students' cognitive interest

and develops the ability to cooperate, to work
with different data sources. To analyze pre-
cisely, we must turn to the data collected about
the topics and the course of the project, we can
say that English language projects have nu-
merous of interdisciplinary links. English as a
foreign language in this case is a means of
realizing some topics that may be relevant to
other subjects, such as literature, history, ge-
ography.

It should be noted that the experience of
teachers from gymnasium and as well as other
native teachers, whose works | have read in
the journal “Foreign languages in school”,
characterized by both group and individual
projects. In the case of age of using project
method, so the teachers tend to believe that the
maximum potential of the method implemen-
tation of projects is possible for more senior
levels of education (second half of the middie
school and high school). It follows when the
level of knowledge and skills of students al-
lows us to implement large-scale projects in-
volving interdisciplinary information. Never-
theless, the project activity is presenting in all
stages of education: primary, secondary and
high school.

Analysis of the experience of teachers,
in our opinion, confirms the effectiveness of
project methodology and its great opportunity
for learning language. Teachers demonstrate
various techniques for creating project teams,
model presentation and evaluation of projects.
Particular attention is paid to available theo-
retical positions, as well as a generalized ex-
perience of teachers which helped me while
preparation of project-based tasks during
pedagogical practice.

My teaching experience at gymnasium
gives me an invaluable opportunity to apply
received knowledge in my work as well as get
acquainted with the project methodology in
action. Within my experimental work, | have
worked with the seven and eight classes; my
experimental language group was consisted of
15 persons. It should be noted that the level of
language and students' motivation for teaching
English language were different, that we had
to take into account in our work. The detailed
study of practical side is of great importance.
During my work | have tried to apply project
method to the study of two projects such as
Geography and political outlook of the United
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Kingdom and the Health and Body Care. It is
necessary to underline that each activity, |
tried to build, especially in accordance with
the students' age and the requirements for pro-
ject activities. As for the collective, | had to
take into account the specifics of the cognitive
processes of the seventh graders, the level of
attention and motivation. This year, the kids
only went to high schooal, it was hard to con-
centrate for a long time, required different
game e ements and other methods of attracting
attention. Moreover, the group did not differ
discipline, so we had to spend extra time creat-
ing the right environment. First experience of
project work was an individual project on the
topic “If | want to be ..” where students were
encouraged to choose who they would like to
become in the future or to choose a hero and
writeten rules or steps to achieve the goal, for
instance “If | want to be a teacher | should be
clever”. The aim of the project was to intro-
duce students to the basics of the technology,
and also grammatical construction work. This
project was carried out as homework. | had to
offer advice to students after school about do-
ing project well. The results were decorated as
a sort of memos. Then, in the course of work
on the topic “Health and Body Care’ | have
planned group projects. Before preceding the
project activity, the students were asked to
complete a questionnaire with general ques-
tions about their attitudes toward foreign lan-
guage lessons, as well as issues on the project
activity in order to select the most appropriate
forms of work.

The results of the questionnaire showed
that 50% of students like to learn foreign lan-
guage and the other rest 50% have answered
those they not exactly sure about learning for-
eign language. To analyze precisely, we must
turn to the conclusion that the majority of re-
spondents wrote that they loveto work in pairs
or groups, which served as an additional in-
centive for me to organize project activities.
After the discussion on the topic of project
work, three project themes were selected
based on questionnaire responses and class
discussions: -Healthy way of life and Body
Care (decoration of wall newspaper); -What
should you do to keep fit (creation of a refer-
ence book); -Hedth and Healthy life style
(creating a pocket glossary). Each project is
divided into creation of differentiated tasks.

Then the students were divided into groups
based on selected topics. Thus, | have pre-
pared the instructions for students to complete
the project. Therefore the technology of pro-
ject was explained and told how the steps
should be organized in their work.

As a result, students' project work was
carried out after school and during the lessons,
where projects have assigned a half or third of
the lesson's time. At the final lesson the pro-
jects presentation took place. Here students
were presented visual solutions where students
give the results of their work and answer the
questions of the group. Assessment is carried
out for all students together. At the end of the
lesson, | have invited studentsto fill in another
form of the project and set evaluation. It must
be said that all respondents said that they en-
joyed while working on the project, including
an interesting topic and group work. By look-
ing students' answers through questionnaire,
the activity of groups was different: 20% of
students worked not so well and were not ac-
tive persons. It is necessary to point out that
80% of students wanted to beinvolved in such
type of work and create their own projects us-
ing English language. In this way, there is
therefore a need to consider the usage of pro-
ject method as creative and effective method-
ology at English lessons.

During my work experience, | have
identified some problematic aspects in the or-
ganization of projects work in gymnasium.
First of al, they were associated with linguis-
tic communication. The students of sixth
grades are lacked of the vocabulary and lan-
guage skills to discuss organizational matters
of the project, so that significant part of com-
munication was based on their native lan-
guage. Besides, | had had to control the proc-
ess of working in groups, as students often
diverted and provided all the work with their
active classmates. Another problem was re-
lated to interpersonal relationships in small
groups that directly influenced the course of
work. Asaresult, | have analyzed that my stu-
dents have the ability to work in a team but
further work is needed to be developed in this
direction. The most problematic was the fact
that we had to literally squeeze the project
work in the curriculum. The students were not
enough forty five minutes of the lesson for
project design and consulting. Also, the stages
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of project such as presentation and evaluation
were failed down because of time limitation.
Not all students did opportunity to evaluate
others' projects and give advices. Neverthe-
less, | have considered the project work suc-
cessful, because basically the students coped
with the tasks. They have passed all mile-
stones and each student has made at least a
small contribution. It should be mentioned that
the positive was the fact that the presentation
of projects involved all students and everyone
commented on the chosen tapic.

In the given article | have highlighted
the importance of the project work in teaching
English, discovered how it influences the stu-
dents during the educational process and if this
type of work in the classroom helps to learn
the language.

Onthe basis of the literary sources stud-
ied we can come to the following conclusions
that project work has advantages like the in-
creased motivation when learners become per-
sonally involved in the project; all four skills,
reading, writing, listening and speaking, are
integrated; autonomous learning is promoted
as learners become more responsible for their
own learning; there are learning outcomes-
learners have an end product; authentic tasks
and therefore the language input are more au-
thentic; interpersonal relations are developed
through working as a group; content and
methodology can be decided between the
learners and the teacher and within the group
themselves so it is more learner-centered. The
types of projects are information and research
projects, survey projects, production projects
and performance and organizational projects
which can be performed differently as in re-
ports, displays, wall newspapers, parties and
plays. The organization of project work may
seem difficult but if we do it step by step it
should be easy. We should define a theme,
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determine the final outcome, structure the pro-
ject, identify language skills and strategies,
gather information, compile and analyze the
information, present the final product and fi-
nally evaluate the project.

The project work supported the stu-
dents' autonomy of decision and solution of
problems in doing projects. Therefore | can
conclude that | am a big supporter of project
work at schoals, colleges and Universities, and
| think it has its significant place next to tradi-
tional teaching methods. Doing the project is
positive motivation for the students to reach
better resultsin English.
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AN INVESTIGATION INTO THE EFFECTIVENESS OF THE PROJECT
WORK IN AN EFL CONTEXT
Rakhmetova D.I.

Acquisition of new knowledge and
learning to acquireit is based on student’s per-

formance of various exercises, perform ana-
Iytical work and work with handouts. One of
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these works is the design methodology that is
currently widespread, especially in sphere of
education.

The advantage of this procedure is that
students see the end result of their work and
have the opportunity to choose the theme of
the project.

While using design technology, teach-
ing a foreign language becomes a process of
self-mastering system of educational cognitive
activity sequences. Independent work on the
project teaches students to think creative, plan
their action, predict possible solutions of the
challenges they face.

The process of learning a foreign lan-
guage is a complex method of projects over-
looking training activities, it integrates various
kinds of foreign language, verbal communica-
tion in order to address challenges and prob-
lematic issues.

Design technique is one of the most
progressive and developing teaching methods
in the modern world. This technique is based
on student-centered approach, however it does
not fully exhaust the concept. Method of pro-
jects originated when the search of active de-
velopment and independent thinking of stu-
dent began in order to teach him to apply this
knowledge in practice. The founders of this
technique are considered U.S. educators John
Dewey and WH Kilpatrick, who developed
this idea from troubled projects of teaching
method.

In turn, ES Polat gives the following
definition of "project” as a method and as edu-
cator’'s technology: "The method of the pro-
jects is the development of cognitive student
skills, abilities to independently design their
knowledge, skills, navigate the information in
dimensional space, the development of critical
thinking." If we talk about projects as a
method of educational technology, "this tech-
nique involves the collection of research
claim, the problem methods, crestive in its
essence’.

As part of learning a foreign language
project method acquires a number of features
such as:

- use of language in situations as close
as possible to the conditions of real communi-
cation;

- emphasis on independent work of stu-
dents (individual and group);

- selection of an item of great interest to
students and directly related to the conditions
in which the project is carried out;

- language material selection, types of
tasks and the sequence of work in accordance
with the theme and purpose of the project;

- visual representation of the result.

When the design work orally or in writ-
ing, it must follow some of the recommenda-
tions:

1) as a project work enables students to
express their own ideas, it is important not too
explicit control and regulate them, it is desir-
able to encourage independence.

2) design works are mostly open, so
there can be a clear plan for their implementa-
tion. During execution of project tasks, some
additional material can be entered.

3) most of the projects can be done by
individuals, but the project will be more crea-
tive if done in groups. Some projects are car-
ried out independently at home, some of the
design specifications of the lesson is spent on
others - alesson. Some importance takes ways
of performing and presenting the project. Pro-
jects can be implemented and based on the
cregtive potential of students. Competitiveness
of both individual students and groups is al-
lowed.

By the nature of the final product of the
project work in the field of foreign language
teaching, we can allocate the following types
of projects:

- Construction and Practical Projects,
for example, collage, diary of observations,
creating a game and its description.

- Role and Games Progjects, such as en-
actment of games, dramatization or writing
essays of own plays.

- Information and Research projects, for
example, "English language and its use as a
language of international communication”,
"Study of aregion or a country."

- Survey projects, for example, "The Ef-
fects of American and British culture on lifein
my country,” "The ratio of foreigners in my
country”, "The use of English in my country,
in my city," "Risk groups’.

- Production Projects, such as "Picture
of my class', "Radio program"”, "School wall
newspaper".

- Performance and Organizational pro-
jects, for example, "The organization of the
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club meetings,” "Night of the English lan-
guage and culture’, “Talk show".

- Cresative works, such as the free liter-
ary composition (fairy tale, story, comics,
etc.), trandation of the work into their native
language.

It should be noted that the autonomy
and creativity is becoming one of the most
popular personality traits of a new generation,
which underlines the promising methods of
educational technology projects as providing
educational needs of at - generation of the new
century.

Overal project work includes three
phases: preparatory organizational, techno-
logical and final stage. At thefirst stageis car-
ried out to find the problem, the selection and
justification of the project, analysis of upcom-
ing activities, choice of optimal implementa-
tion. The second phase involves the imple-
mentation of the planned operations, sdf-
control of his actions. The third stage involves
the control over the execution of the project,
the correction of the steps and summarizing.

The purpose of this kind of self-study is
that the students themselves are willing to ac-
quire the missing knowledge from different
sources, learn how to use the acquired knowl-
edge to solve practical problems and develop
research skills at.

Thus, this form of self-study not only
encourages students more deeply to learn a
foreign language and culture, but also contrib-
utes to obtaining practical skills.

Note that the preparation of the project
requires compliance with the following condi-
tions:

- reasonably determine the time frame;

- considering what materials and re-
sources students can use;

- choosing the optimal form presenta-
tion of the results;

- making a rough plan and discuss the
work.

However, the effectiveness of project
activities fully depends on the organization
and coordination of the teacher. After all, only
a well thought out independent work can lead
to a positive result. Besides the enormous po-
tential that bears the method itself projects to
develop skills not only of independent work,
but also communicative competence, signifi-
cant additional opportunities arisein the use of

information resources and services of the
Internet in the process of project activities.
Only with the help of the Internet, you can
create an authentic language environment and
pose the problem of formation needs to learn a
foreign language through intensive communi-
cation with native speakers, work with authen-
tic literature of different genres, listening
original texts, recorded by native speakers.

Internet resources can also provide the
necessary information for the project about
museums and exhibits around the world, cur-
rent events in different parts of the world and
peopl€e's reaction to these events, the environ-
mental situation in different parts of the world,
about national holidays, statistical data on a
variety of issues, etc.

During independent work, the design
technology creates conditions for the devel-
opment of each student participating in the
project. It also produces the following intellec-
tual skills:

- planning and thorough analysis;

- selecting, planning forms and methods
of operation;

- organizing their independent work;

- profitability analysis and correction of
further action;

- control and self-control;

- maintaining reflection results of inde-
pendent work.

Internet resources are indispensabl e tool
in teaching different kinds of speech activity.
Particularly important global network will
play in his independent work, encouraging
them to research and create activity.

The purpose of learning a foreign lan-
guage - is the communicative activities of stu-
dents, that is, practical knowledge of aforeign
language. The task of the teacher is to inten-
sify the activities of each student to create a
situation for their creativity in the learning
process. The use of new information technolo-
gies not only revitalizes and diversifies the
educational process, but also a great opportu-
nity for expanding educational framework,
undoubtedly has a great motivational potential
and promotes the principles of individualiza-
tion of learning. Project activity allows stu-
dents to act as authors, creators, increases
creativity, enhances not only the general out-
look, but also enhances the language skills.
Modernization of education, bringing it into
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line with the new historical conditions requires
a consistent and dramatic change it at all lev-
els and in al dements. The most important
task is the implementation of education reform
in teaching new technologies for intelligent,
creative and moral development of the indi-
vidual. Specific form of creativity, according
to modern scientists a way of human devel-
opments are, projects and project-based learn-
ing.

Method projects is the subject of many
studies in pedagogy. Exploring the project,
N.Yu. Pahomova method in his work "The
method of the training project in an educa-
tional institution" considers training project
both in terms of teachers, and from the per-
spective of the learner. Training project from
the perspective of the student - an activity
aimed at solving interesting problems, formu-
lated by the students themselves in the form of
goals and objectives as a result of this activity
- found a way to solve problems - is practical,
is of great practical value and most impor-
tantly, interesting and significant for the dis-
coverers themselves. "Training project from
the perspective of the teacher is an integrative
didactic means of development, training and
education that allows you to generate and de-
velop specific skills and design skills. Thus,
the project activity should solve the problem,
which is formulated by the students them-
selves. There are educational topic and theme
of the project. They do not necessarily have to
match. Theme of the project should be formu-
lated so that it could see the student hidden
problem. For example, the topic under study in
English language teaching college students
may be "the media’. Theme of the project can
be summarized as follows: "Pros and Cons of
Tdevision", "The Influence of Teevision on
the younger generation mostly negative ", ec.
The problem may become personally mean-
ingful if it is formulated by the trainees. Some-
times, in order to respond to leading questions,
students may not possess sufficient informa-
tion. The teacher should give students an op-
portunity to become familiar with it, giving
the text to be read. Thus, the first challenge
faced by teachers, is to organize the self- de-
termination of students studying the problems,
that is the first phase of the project activity.

Ancther difficulty is the definition of
purpose. Most often, goals are not clearly ar-

ticulated. You can use the "Tree of the pur-
poses’ and SMART method for setting spe-
cific, realistic and achievable goal.

Important role in the design activity
takes hypotheses, whose task is to nominate
more ideas. Author of "Lateral thinking" Ed-
ward de Bono warns that you can hot criticize
ideas. After criticizing some of them that seem
to us at first sight meaningless unsuccessful or
inappropriate, we risk losing in the face of
students and pupils idea of generators. After
hypothesis - is intended method of solving the
problem. For its extension, you must have as
many ideas that should be analyzed and sub-
jected to selection only after the "brainstorm-
ing" and not during it.

Project Planning is held of two chal-
lenges. The first is the inability of students to
plan activities. As a rule, students accept the
following common mistakes when analyzing
project plans: lack of logic to achieve the ob-
jectives prescribed weak links between activi-
ties, goals and objectives of the project, the
lack of activities and implementation schedule
of the project, the definition of the required
resources "by eye', lack of allocation of re-
sources to time and work, not using objective
performance criteria point plan, the lack of
analysis of the possible risks of the project.
The teacher should teach students, students
compare the goals and objectives, a timetable
for the implementation of measures to achieve
the goal, identify resources, define the runtime
of a plan item, set the current, intermediate
and final control of the project. In order to
form a plan of basic skills, you can use regular
lessons. As the lesson in a foreign language,
you can write a plan to offer text retelling, the
plan works. Moreover, at this stage, the
teacher can deal with the fact that students
often do not know how to work in a team.
First, it is necessary to properly form micro
groups. For this reason, it is advisable to or-
ganize groups according to psychological
compatibility, as well in small groups should
be students with different levels of profi-
ciency, boys and girls. Secondly, you need to
teach them to work in cooperation. There are
various methods, such as method of jigsaw
(saw), developed by Professor Elliot Aronson.
Application of this method to the conventional
classroom promotes the ability to work in co-
operation.
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Directly during the project - the teacher
is very often faced with the absence or insuffi-
cient development of information skills of the
students. After all, they must be able not only
to find the necessary material from several
sources, but also be able to analyze it and
make a choice. Teacher must develop this skill
in the classroom. Moreover, at this stage it is
difficult to trace many teachers as we are
working on the project, as this activity is inde-
pendent. For this reason it is necessary to or-
ganize not only the outcome but also the cur-
rent and intermediate control. However, you
should avoid micromanagement. After al, the
function of the teacher at all stages - consult-
ing and coordinating, and do not charge.

During the presentation, when students
placing products of its activity, the teacher
should refrain from evaluation. Here heis only
an observer. Evaluation of the project carried
out later. Many teachers forget this step and
complete the project presentation. However,
for the formation of skills of independent
work, it is important to teach the student to
analyze their activities. Therefore, not only
analyzes the project itself, but also the activi-
ties of students. To help students organization
must evaluate the process and results of the
project activities on the following issues:

» What have we done? (Question helps
students remember the course of the entire
project from start to finish)

* How did we do? (Students analyze
problems, their solutions, difficulties, failures,
interesting finds and spontaneous ideas)

* Why do we do it? (Question encour-
ages students to evaluate the objectives of the
project, the use and significance of the indi-
vidual tasks and the project asawhole)

» What skills needed for this? (The
question helps to assess the skills they have
acquired as a result of the project. Students
understand that the need for the project is not
only good language skills, not smaller role as
organizational skills, ability to work in a team,
ability to answer for their work)

» What roles do we take oursedves to the
project? (During this discussion, students
noted that the implementation of this project
required them to use a variety of roles: painter,
decorator, guide, etc.)

» What is the experience we have ac-
quired individually and in a group? (Students

evaluate the competence and the uncertainty
of individual students to share their thoughts
and emotions, appreciate the help and support
groups. Many make a discovery: "l did not
assume, as | know many in the language".
Students make sure that the project activates
each hidden reserves, which also contributes
to success)

» What alternatives might be? (Students
discuss the process of: what can be done
faster, better, and what they do not have any
knowledge that the next time they do other-
wise)

Such parameters for sdf-reflection give
the opportunity to analyze not only the final,
but also the intermediate results, to realize the
selection objectives, methods of compliance
goal, the optimal pace of work and implement
the work plan.

Thus, teachers using project-based
learning, may encounter difficulties at all
stages of project activities. However, al these
difficulties can be overcome, if it is not re-
placed by the subject- subject relations of sub-
ject- object, if the teacher is gradually moving
from information to the supervisory function
consulting and coordinating project, these ac-
tivities organized by teacher can organically
be integrated into the educational process, and
is not something random, episodic phenome-
non. After all, the ability to shape the project
activity can be the ordinary lessons. In this
regard, there are three types of lessons. The
first kind - Project lesson, includes or consists
entirely of work on the project. The second
type - a lesson that is placed triune didactic
purposeis not only relative to the devel opment
of a substantive content, but also with respect
to the formation and development of generic
skills relating to the design skills. This may be
a portion to conduct practical sessions with the
inclusion of partially independent activity of
students. These classes are aimed at both the
formation of project activities, and to consoli-
date the learned subject of theoretical and
practical knowledge. The third kind - a lesson
which in addition to the development of sub-
ject content is converted subject to general
educational skills and universality. These les-
sons allow to form and element, wise project
activities on the one hand, and to strengthen
the cognitive activity of students on the sub-
ject on the other.
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To achieve the objectives of training in
educational activities, one must adhere to the
principles and guidelines of common didacti-
cal rules. The same principles exist in project
activities: the principle of solving problems
step by step guiddines, feedback, productiv-
ity, the principle focus on the zone of proximal
development, the principle of joint activities.

When organizing project activities
teacher shall rely on them, if he wishes to
achieve. Ability to use the method of projects -
an indicator of highly qualified teacher, his
progressive teaching methods and student de-
velopment. This is an indicator of high crea-
tivity, which helps the teacher, based on the

VJIK 811.111 : 378

positive aspects of traditional education, the
use of modern technology. Indeed, the combi-
nation of tradition and innovation as a mani-
festation of one of the laws of dialectics - the
law of unity and struggle of opposites - con-
tributes to the development of pedagogical
science and practice.
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MECHANISM S OF READING SKILLSAND READING STRATEGIESFOR
TAKING INTERNATIONAL EXAMINATIONS
Umbetayeva Zh.

Students need to be taught a set of proce-

dures, or strategies, that they can use on their
own when they read text, especially when they
encounter difficulties.

Academic achievements and grades are
becoming top priority for most young people
in our country. Success in profession and life
for many of them correates with good level of
English. The main requirement for applying to
the national program "Bolashak", Nazarbayev
University or being enrolled for other top
world universities is getting a high score in
examinations like IELTS or TOEFL. After
analyzing of several IELTS test results and
summative test outcomes taken by high school
students of NIS it was noticed that reading
part of the text recalls more challenging than
other skills during the test preparation as well
as while taking the test. The problem is that
the majority of EFL students do not have the
tools to achieve high scores in reading com-
prehension tests. They do not have effective
reading strategies to guide them on their read-
ing comprehension tests. The other factor
which can influence on results is test anxiety
which also can be solved, when a student will
be able to implement specific strategies to help

Dr. DoleJ. A., 2002

him or her stay calm and concentrated, and
reduce the possibility of objectionable effect.
Nowadays there are plenty of research
papers available regarding the shaping of dif-
ferent reading skills through various strategies
which can be seen as a magic toal to improve
candidates’ reading comprehension and criti-
cal thinking capabilities. At the same time
teachers can be confused by implementing
them when we talk about strategies demanded
for taking international examinations with lim-
ited time interval. This article is aimed to con-
sider specific strategies and determine more
effective of them in taking reading tests.
Preparation is the most important strat-
egy for taking a test; the more comfortable
candidate with the material, the higher his or
her confidence and ability to answer questions
correctly during the test. The research done by
Dr. Janice A. Dole and her followers can per-
suade in it. The most interesting two facts
which they found out were that more-skilled
readers used comprehension strategies and that
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when these strategies are directly taught to
readers, their comprehension improves. Thisis
generally true for al readers but especialy
truefor less-skilled readers (Dole et al., 1991).
They cite about dozens of studies to document
the effectiveness of teaching students compre-
hension strategies.

Reading comprehension, as is generally
considered, can be a result of extended read-
ing. Although under the examination circum-
stances reader has definitive time to reveal the
content of some different texts as close as pos-
sible. It goes without saying that candidates
can pass the reading test only if they follow
instructions systematically as well as methodi-
cally to enhance required reading skills.
Therefore, to cope with time pressing during
the examination students must develop the
ability to immediately apply appropriate
strategies in order to retain the meaning of a
read fragment. Teacher’s function is to teach
students how to think about these strategies as
they read. The other important point worth
mentioning is the rich diversity of topics
which are usually used in examination reading
materials. In this case teacher should concern
about not only their students' competence in
strategy applying, but also developing stu-
dents critical thinking and time managing
skills. That is why it is time to understand at
greater length mechanisms of reading skills
and reading strategies.

For a foreign language learner among
all the four skills reading is one of the strenu-
ous and important skills that is taught to stu-
dents in EFL. According to Susser and Robb
(1990), reading is a skill, that is most empha-
sized in a traditional FL teaching. Reading is
recognized as a complex process and it is not
an easy course to comprehend for the foreign
language students.

Relating to receptive language process
it is a complicated psychaolinguistic process
because it starts with a linguistic surface rep-
resentation encoded by a writer and ends with
meaning which the reader constructs. Accord-
ing to Stoller& Grabe (1997) reading is an in-
teraction between reader and text. They say
that reading requires competent knowledge of
world and a given topic also an efficient
knowledge of the language. As it was stated,
reading requires a rich background, and also
some ability to comprehend the texts. Conse-

quently reader needs to invoke a mechanism
which involves connection of their back-
ground, past experience, abilities like interpre-
tation, synthesizing, evaluation, and interpret
the read text taking all these into considera-
tion. Moreover, through all these process, can-
didates need to appeal to some strategies to
have an effective comprehending in a short
period. To be an efficient reader we need to
examine explicitly the difference between
reading skills and reading strategies

A reading skill is a helpful tool that a
student practices in order to improve reading
(Hollas, 2002). Thereby, it is necessary do
differentiate reading skills from reading
strategies. Various skills can be developed to
improve the understanding of reading,
whereas reading strategy is a plan or way of
doing something; a specific procedure one
uses to perform a skill (Hollas, 2002). Duarte
(2009) revered to Weinstein and Mayer (1986)
who defined strategies as behaviors and
thoughts that a learner engages in during
learning that are intended to influence the
learners encoding process. And what they as-
serted is that strategies are mandatory for aca-
demic development. Further what many re-
searchers mentioned are challenges EFL stu-
dents face while reading short texts, for in-
stance, magazine or newspaper articles, an-
nouncements or instructions. We must confess
that we use very little of such kind of re-
sources in our teaching practice and obviously
this might be the first reason. The outcomes of
NIS English teachers' survey reflected that
only 10% of them appeal to teaching reading
strategies in their lesson. Among the tech-
niques they used it is about 30% - “Reciprocal
Reading”, 15% - “Crazy Professor”, 10%-
“Sheltered Reading”, 15% - “Reading Confer-
ences’, 5% “Reader’s Theater” and the rest
teachers named individual reading and home
reading. In fact, not every strategy, mentioned
above can assist in taking tests. Moreover,
they confessed to not teaching strategies and
ways of thinking while reading. The men-
tioned techniques are used in purpose to make
learning active, but not to explain students the
role of them, while taking tests. The next rea-
son, asresearchers claim, is that the mentioned
challenges are tied together with the compe-
tence of concentrating on written words. Due
to this, many students need guidance and
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strategies to help focus on reading and to do
more than just read the words on a piece of
paper (Hollas, 2002) distinguished skills relat-
ing to strategies into the next zones.

1. Predict — declaring in advance or to
foretell on the basis of observation and/or ex-
perience.

2. Visualize — forming mental pictures
of scenes, characters and events.

3. Connect — to link two things together
or to associate and see a relationship.

4. Question —to inquire or examine.

5. Clarify — to make understandable or
to become clear and free of confusion.

6. Summarize — to concisely obtain the
essence or main point of the text.

7. Evaluate — to form an opinion about
what you have read.

Duarte, (2009) in his study referred to
Grdlet, F, (1981) who proposed the following
hints to develop reading skills:

- Teach the students to concentrate on
the text and not on the sentence. If reading
comprehension is to be achieved, the structure
of long units such as the paragraph or the
whole text must be understood.

- Start with global understanding and
move towards detailed understanding rather
than working the other way around.

- Use authentic text whenever possible.
The authentic text does not make learning
more difficult. The difficulty depends on the
activity which is required on the students
rather than on the text itsdf. In other words,
the teacher should grade exercises rather than
texts.

- Link the different activities through
the different activities chosen.

- Focus on reading skills and learning
strategies and plan comprehension exercises
for each of them.

- Do not impaose your own interpretation
on the learners. Teach them to think by pro-
viding enough evidences for them to follow
theright way.

- Do not impose an exercise on the text.
It is better to allow the text to suggest what
EXercises are more appropriatetoit.

- Do not use so many exercises that you
might spoil the pleasure of reading.

- Help the students to time themselves
and increase their reading speed, little, by lit-
tle- Use variety of procedures when control-
ling the student's reading activities. Sef-
correcting exercises are extremely useful.

These seven areas can be linked to vari-
ous strategies to improve the effectiveness of
each reader. The "predicting, visualizing and
connecting” areas are implemented as before
reading strategies. The "question and clarifica-
tion" areas are implemented as during reading
strategies whereas, "summarizing and evaluat-
ing" are implemented as after reading strate-
gies. The goal of the teacher isto help students
apply reading strategies to become effective
readers. Furthermore, strategies help students
when they are reading and strategies are used
in various tasks. For example, while students
are predicting outcomes of a reading passage,
strategies assist them. Also it is the same when
students are summarizing what they read. Stu-
dents use strategies as they are looking for
clues; for example, context clues and reread-
ing to correct what they read. They also need
strategies either in interpreting main idea of
texts or in determining the type of the texts.

Table 1. Difference between a Skill and a Strategy

SKILLS

STRATEGIES

Ingtructor decides what |earner needs

Learner's needs are anticipated by instructor

Skills are often taught in predetermined sequence

Self-direction/need is determined by learner

Skills are often practiced in isolation

Strategies are taught in a meaningful context

The emphasis is often on practice for practices|Strategies are student-centered rather than teacher-

sake only

directed

An automatic response is usualy expected

Activities are purposeful, interactive, and independent

Applications to meaningful contexts may not oc-|Continual observation is practiced for evaluation of

cur

what is needed

Taken from: http://www.sarasota k12.fl.us/
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Reading Strategies

There are many reading strategies that
appear to be very important according to a
multitude of researchers. It is a difficult task to
decide which strategies are the most signifi-
cant. Cunningham and Allington (1994) sug-
gested necessary strategies that readers need to
use when reading. These are: Calling up rele-
vant background knowledge; predicting what
will be learned and what will happen; making
mental pictures, self-monitoring and sdf-
correction; using fix-up strategies such as re-
reading or asking for help; determining the
most important ideas and events and seeing
how they are related; drawing conclusions and
making inferences;, deciding "what you
think"(opinion); comparing and contrasting
what you read and what you already know;
figuring out unknown words, summarizing
what has been read.

These have been broken down into five
key strategies:

Using background knowledge
Above, it was mentioned about the role
of background experience and knowledge.
Cunningham and Allington (1994) also assert
about the crucial role of previous knowledge
in comprehending reading assignments.

Predicting

Making predictions through regarding,
it is an essential strategy in terms of getting
aware about the purpose of written text and
purpose for reading a definite text. Synthesiz-
ing the previous experience and doing pre-
sumption for reading are synthesized process;
therefore they can be developed via one and
the same activities. Using their background
knowledge their goal becomes finding out, or
predicting what is going to happen next. Fur-
ther, they are engaged in generating predic-
tions prior to reading by first drawing upon
background knowledge. By applying this
strategy students are given the opportunity to
integrate what they know while they read and
are also faced with new information that may
conflict with their own assumptions which, in
turn may bolster critical thinking skills
(Duarte, 2009)

Self-monitoring and self-correcting
If consider the self-monitoring and self-

correcting as one of the reading strategies we
can call then as "fix-up strategies' as well, as
it is known in extensive reading type a reader
alows himsef to return to the complicated
fragment again and again, but in our case it
usually brings to time failure and needs devel-
oping up to automatism beforehand the test.
Students must realize by themselves where
they must stop and just to reread the informa-
tion, thereby it is not easy to teacher to track
this process and the role of self controlling is
huge because not only rereading but the com-
bination of other strategies are recalled to con-
vey the sensible meaning of the text fragment.
In most cases the capacity like guessing
through the context is dominated above other
skills. Applying self monitoring as a strategy
is very similar to predicting skills application
because a reader continually is asking himself
has he or she can understand the text or not.
Experience readers are able to predict and rec-
ognize immediately problems with compre-
hending and are able to fix them as they occur,
but this might be hard for most of the students
during the test when they meet unfamiliar
words, because of absence of dictionary to
look up the word, lack of the time, student has
to decide whether to continue reading or re-
read to fix the problem.

Identifying main ideas and summarizing

Summarizing strategy is supposed to be
the most difficult that most of candidates come
across while reading and doing the test. In ad-
dition, it bases on all other strategies which
implication is resulted on fully and explicit
comprehension of the text. This strategy is an
important one because it helps them build an
informational framework. Many researchers
agree that summarizing happens either through
deleting unimportant and redundant informa-
tion or categorizing information, identifying
and using the author's main ideas and creating
your own main idea if the author did not
clearly state his or hers.

Making inferences and questioning

Making inferences and questioning is
another strategy that even older students find
quite tedious. This may be due to the fact that
students are accustomed to their teachers giv-
ing them the questions. But if the teachers are
asking all of the questions, students are not
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going to become strategic readers. Instead,
they need to learn to ask themselves questions
as they read. Harmer states that many studies
which have shown having students generate
their own questions lead to increased compre-
hension of text. It seems that by having stu-
dents do this it forces them to think more
deeply about the author's words and inten-
tions, giving them a goal for reading. Actually,
this strategy, from my point of view, might
help students while they gist for the answer for
the most questions of the test, for example,
when they decide between answers like
TRUE, FALSE OR NOT GIVEN. Students
have to make up questions to a given state-
ment or paraphrase it to make sure about the
answer. The same for other question type
which test student’s ability to making infer-
ences which involves understanding of the
main idea, connecting the fundamental dotsin
order to not to go away from what an author’s
message.

Finally, it seems appropriate to consider
one final point in this discussion of the nature
of reading strategies. Dole and his fellow re-
searchers asserted that good readers make de-
cisions about which strategies to use when to
use it, and how to adapt it to a particular type
of text. The student may be understood as an
active reader who constructs meaning through
the integration of existing and new knowledge
and the flexible use of strategies to foster,
monitor, regulate and maintain comprehen-
sion. (1991, pp. 242)

In conclusion, to overcome with reading
tests in a limited time learners should be
trained in using of appropriate strategies, criti-
cal thinking skills and will be able to imple-
ment them under any exam circumstances.

YK 811.111

Lesson aobservation and survey results deter-
mined the lack of teachers’ attention to teach-
ing strategies and practicing them perma-
nently. Being able to comprehend what you
have read is a requirement for success in al
aspects of learning including beyond the edu-
cational years. Thus, in order to reach a quali-
fied identity in chosen field students should
learn to read and understand in English be-
cause most of the sources you can read in that
language, just because of this, the university
students need to improve their reading abili-
ties.
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HOW TO DEVELOP VOCABULARY TEACHING MATERIALS
Sabyrbayeva A.

Kazakhstani education system is mod-
ernized more and more and demands of econ-
omy for citizens' knowledge in languages are
rising. There several schools and universities
as Nazarbayev's Intellectual Schools and
Nazarbayev's University which supposed to

be a model for other education provided insti-
tutions in Kazakhstan. However, their teaching
materials and goals are much more different
from secondary schools as they use different
teaching resources. On the other hand there is
one general goal to develop and support Presi-
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dents' Trilingual Policy for all educational
institutions. In this respect we would like to
develop teaching vocabulary materials for
secondary school children, especialy for 5th
grade students. Developing vocabulary teach-
ing materials is very important nowadays. It
will help students to better acquire knowledge
and fasten their ability to use language.

Vocabulary teaching has the goal of
supporting language use across the skills of
listening, speaking, reading and writing. Stud-
ies of effect of preteaching vocabulary on
reading comprehension indicate that such
teaching needs to be rich and reasonably in-
tensive if it is to have a positive effect on
comprehension. However learning through
communication is more effective rather than
others. There some ideas that is very important
in developing vocabulary teaching materials.
Besides, planned approach to vocabulary de-
velopment will be much more effective than
dealing with vocabulary in opportunistic way.

While developing teaching materials
several factors should be taken into considera-
tion. These are the factors such as learners
needs, goals, environment anayses, format
and presentation, monitoring and assessment.
Because these factors help to prepare good
teaching materials which can be useful for
learners. Without thinking the necessary
amount of things to be considered in preparing
materials these materials cannot be done well.
Speaking about environment analyses we
mean learners background, their level of Eng-
lish language and their interest unless prepared
activities can be unusable. From environment
analyses depends on the goals of the vocabu-
lary teaching activities. Teacher should review
curriculum or syllabus carefully. Then teacher
should make notes on ideas for teaching mate-
rials that he/she may need in order to teach the
skills and knowledge listed in the curriculum
or syllabus. This may seem like a prdiminary
step that can be dispensed with, but it's actu-
aly very important because it is necessary to
make sure that creating teaching materials that
are relevant to the curriculum or the syllabus
that teacher is to teach.

As it was aready considered the
leaner’s’ background is very important thing
to know. Their current knowledge is important
while designing an activity. Students' level of
language play important role in developing

material because vocabulary can be in differ-
ent level. There many types of vocabulary and
it are necessary to choose right one to teach.
Materials which do not consider learners
level make them hard to acquire knowledge.
Our task is not to make activities beyond the
learners level but to make everything under-
standable and useful for learners. However,
tasks should not be too easy. They should be
designed on a way that helps to develop stu-
dents’ thinking and memory.

Learners age is very important one.
Activities suitable for learners age can raise
their motivation on learning and help them to
memorize words easily. Activities based on
learners’ interest can bring much satisfaction
in their learning. Besides, activities which
contain things which will answer the questions
that they are looking for in real life can cap-
ture their attention. These analyses about
learners and their interest must be done
through survey. Finding out what learners are
interested we can determine their needs.
Teacher should make notes about the class, the
students, or the level of students you will teach
and consider what their prior knowledge,
skills, and interests are, or arelikely to be. Be-
sides, teacher should make notes on what
kinds of activities they enjoy in or outside of
the class.

Needs analysis is directed mainly at the
goals and content of developing materials. It
examines what the learners know aready and
what they need to know. Needs analysis
makes sure that the material will contain rele-
vant and useful things to learn. Good needs
analysis involves asking the right questions
and ending the answers in the most effective
way. Prepared materials should meet the
learners needs. In order to meet learners
needs number of things should be done. Mate-
rials devel oped for teaching vocabulary should
be concentrated on learners needs and fill the
gaps in their knowledge. Furthermore, it
should be considered on certain kind of vo-
cabulary to teach. Wdl-designed activities can
influence greatly on learners vocabulary learn-
ing. There are severa requirements on design-
ing materials for teaching vocabulary which
can give more favorable conditions for learn-
ing. The list of possible teaching materials
with the list of interests and skills of students
should be compared. It is important to high-
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light the ideas for teaching materials that seem
to match or complement the likely interests
and skills of the students. During this step,
teacher will likely think of other, even better,
ideas for teaching materials and add these new
ideas to thelist.

Wl prepared teaching material should
have the right goal. From the goal set to the
activity depends on whether the materials will
be useful or not. For instance, our goal on pre-
paring teaching vocabulary is to develop stu-
dents' knowledge in vocabulary. Furthermore,
make them able to recognize the word in writ-
ten, spoken, listening form and in the text. Be-
sides, students should be able to use words
easily when necessary. This means that our
goa is not only to teach bare words but to
teach them in engagement with the text. Be-
cause, words seen in texts can help students to
know where exactly and when to use them.
Overall, right goals can bring more enjoyment
for students in learning language and the main
thing there will be result after practicing ac-
tivities.

Format and Presentation of materials
are very important. Nowadays students are
interested in computers and new technology so
when developing materials different types of
material presentation should be used. Accord-
ing to the learners age and their level different
types of activities can be used. Teaching
should be based on developing students
speaking, reading, writing and listening. Mate-
rials should be prepared in combination of
those skills. It means vocabulary activities
should be presented on listening, speaking,
writing and reading exercises. It is not neces-
sarily to use activities for al four skillsin one
lesson; however, they can be used according
to teachers goals. When designing an activity
attention should be paid on a theme of the les-
son. Secondly, activities depend on current
grammar material. Because, without relation
between theme of the lesson and the grammar
material vocabulary can lose its value in the
lesson. Students' should be concentrated on
one theme and on vocabulary connected with
this theme.

Teaching materials should follow logi-
cal way in their presenting. They should be
connected with each other and the theme of
the lesson. Materials should be based on
teaching vocabulary principles. Several prin-

ciples of teaching vocabulary were mentioned
by Wallace M. on his article called “ Teaching
Vocabulary” such as engagement with vo-
cabulary, teaching through word combina-
tions, vocabulary presentation and etc. It is
boring to just give the learners list of words to
learn and check. Because, in such case learn-
s’ main aim will beto just learn the words to
get good mark after they will quickly forget
them. By making vocabulary study meaning-
ful and by integrating it with reading, spelling,
and writing, it makes sense to the students and
they take ownership of the material. In this
respect we can say that teaching vocabulary
needs engagement with vocabulary. Various
actions and tasks used can allow students to
become directly involved in the learning proc-
ess, rather than remaining passive. Further-
more, material can be in the form of games,
texts for reading and exercises.

Language teaching has five main com-
ponents such as students, a teacher, materials,
teaching methods, and evaluation. According
to Allwright materials should be resource
book which contain ideas and activities for
learners and they should be used to teach.
However, Allwright believed that textbooks
are inflexible to use as teaching materials. On
the other hand, O’ Neill believes that textbooks
as teaching materials are very useful. First of
all, textbooks are helpful for learners to make
review and prepare for the lessons. Secondly,
textbooks are efficient in terms of time and
money. Thirdly, textbooks can make it possi-
ble to adapt and improvise.

Furthermore, Allwright believes that
materials control learning and teaching. While
O'Nelll believes that they help learning and
teaching. It is fact that mostly teachers and
learners rely on textbooks, and textbooks set
the components and methods of learning, that
is, they control the content, methods, and pro-
cedures of learning. Students learn what is
provided by the textbook, and the way the
textbook shows material is the way students
learn it. What is given in the textbook will af-
fect the class and the learning process. More-
over, in many cases, teaching materials are the
center of instruction and one of the most im-
portant influences on what is happening in the
classroom.

Theoretically, experienced teachers can
teach English without using the textbook.
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However, they cannot do it in every lesson,
because it is not so easy so they could allow
themselves do it sometimes. The main reason
for this is that in most cases teachers do not
have enough time to prepare supplementary
materials, so they just use the textbook. There-
fore, textbooks take on a very important role
in teaching language, and it is important to
choose a good textbook.

At the end of 1970’'s paid more atten-
tion to the learners’ role in teaching language
rather than teachers. This means that |earner
centered approaches were started to use and
considered more useful. In this respect learn-
ers became more important than teachers, ma-
terials, curriculum, methods, or evaluation. As
a matter of fact, curriculum, materials, teach-
ing methods, and evaluation should all be de-
signed for learners and their needs. It is the
teacher's responsibility to check to see whether
al of the elements of the learning process are
working well for learners and to adapt them if
they are not.

According to this approach, learners
should be the center of instruction and learn-
ing. The curriculum is a statement of the goals
of learning, the methods of learning, etc. The
role of teachers is to help learners to acquire
knowledge. Teachers have to follow the cur-
riculum and provide, make, or choose materi-
als. They may adapt, supplement, and elabo-
rate on those materials and also monitor the
progress and needs of the students and finally
evaluate students.

Materials can be textbooks, video and
audio tapes, computer software, and visual
aids which can influence the content and the
procedures of learning. Besides, materials can
affect the choice of deductive or inductive
learning, the role of memorization, the use of
creativity and problem solving, production,
and the order in which materials are presented.

There is several technology equipment
which can influence on teaching and learning
and support the material. They are video, au-
dio tape recorders, cameras and computers.
Furthermore, evaluations such as tests and
others can be used to put marks, to determine
their learning and to give feedback to the
learners.

However, if we considered that students
and teachers should rely on the materials then
the material become the center on teaching

process. That is why materials should be
adopted or prepared by teachers should take
into consideration learners needs. Teachers not
aways have time to prepare extra materials so
it will be good idea to develop vocabulary
teaching materials for them.

According to Littlgohn and Windesit
teaching materials have hidden curriculum
which contains certain believes concerning
knowledge and teaching and learning in gen-
eral. Furthermore, it can influence on learners
perception about society and relationship. Ma-
terials have an underlying instructional phi-
losophy, approach, method, and content, in-
cluding both linguistic and cultural informa-
tion. That is, choices made in writing text-
books are based on beliefs that the writers
have about what language is and how it should
be taught.

On the other hand, Clarke (1989) says
that communicative methodol ogy is important.
Because, this methodology is based on authen-
ticity, realism, context, and a focus on the
learner. However, he argues that what consti-
tutes these characteristics is not clearly de-
fined, and that there are many aspects to each.
He questions the extent to which these are re-
flected in textbooks that are intended to be
communicative.

Teaching materials are activities used
for teaching. They used to make teaching
meaningful and assessable. Besides, through
teaching materials teaching can be achieved.
Otherwise, it will look bare and without base
to train the knowledge students get. Vocabu-
lary teaching materials are used to train vo-
cabulary. It helps to develop learners’ vocabu-
lary knowledge and practice them in different
aspects. Developing teaching material is an
important beginning to teaching any course,
class, or student, whether you're a professional
or amateur teacher. Teaching materials pro-
vide a foundation for the skills and knowledge
to be taught and learned, and very often these
materials will provide a record or portfolio
that your students will be able to use for re-
view at alater date.

Every teaching material should be as-
sessable it means through these materials stu-
dents' knowledge on vocabulary should be
assessed. In this respect good teaching mate-
rial should have exact criteria’'s on assessing
students’ knowledge.
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Vocabulary learning greatly helped
when listening if the teacher quickly defines
unfamiliar words (Elley, 1989) and notes them
on the board. While developing materials us-
ing glosses can be useful for learners. Glossa-
ries at the bottom of the task can attract their
attention so they can remember it.

Extensive reading programmes can pro-
vide great opportunities for learning vocabu-
lary, however, these programmes should be
well designed and create the favorable condi-
tion for learning. Besides, extensive reading
can help students to develop their skill and
fluency in reading, build previously learning
vocabulary and grammar, to get pleasure from
reading and be encouraged to learn more
through success in language use. However,
learning through reading is more focused on
story rather than words so that can be the weak
point of it. In order to be fluent reader learners
need to be familiar 100% of words. So there
should be pre-reading activities on vocabulary
and after reading activities for checking their
attention on new words. While reading atten-
tion to unfamiliar word can be stressed by
highlighting it.

Teachers can give students interesting
reading material and discuss it with them after
picking up al unknown words and useful
word combinations students should create
their own story by using new words. Another
thing that we want to highlight is that teaching
by dividing into themes at the very beginning
of language teaching will be helpful for stu-
dents. For instance, if it is topic “The Noun”
learners should be provided by new words
nouns. Besides, while teaching nouns they can
also provide with types of nouns and the Arti-
cles. Their task will be to making sentences
with these new words by putting the correct
article before the words. Then when they
achieve “The Adjectives’ they will be pro-
vided by different adjectives. Furthermore,
they will be taught how to recognize degrees
of comparison of adjectives and where to put
them in sentence. After that learners will be
given a task as warming-up exercise to distin-
guish adjectives from nouns and translate
them.

Activities for listening can develop stu-
dents interest to learning and at the same time
can lose it. Interest to the language can be
achieved when students are familiar of neces-

sary amount of words to comprehend the ma-
terial. In this respect pre-listening vocabulary
activities should be prepared. It will be good if
students have already learnt new words at pre-
vious lesson and come ready to listen and
comprehend the words. While-listening vo-
cabulary activity can be an activity such as
putting the missing words into the gaps. Most
students find these exercises very useful and
they enjoy doing such exercises. After-
listening exercises can be different. Students
can make sentences with new words. Listening
can help to develop their pronunciation and
comprehension of new words.

Vocabulary teaching can be improved
through teaching speaking. Speaking generally
depends on vocabulary knowledge of students.
Before speaking students should be given ex-
act amount of vocabulary to learn. Then they
should be taught how to use these words in
speech. When new vocabulary is actively used
in speech students have chance to remember
words easily. They can comprehend it in oth-
ers speech while listening. Overall, using new
vocabulary in speech considered to be one of
the best ways of learning vocabulary.

One of the ways that vocabulary teach-
ing should be engaged is writing. Vocabulary
can be learnt and developed through writing
skills. Learners can learn and remember words
through writing. They should be able to rec-
ognize new words in written form. Different
activities for writing and developing new vo-
cabulary are necessary for students. Pre-
writing exercises may contain new vocabulary
that should be used in essay. While writing
learners can look up new words from the dic-
tionary when necessary. After writing should
be about checking your writing for grammar
mistakes and assuring that you used the right
word to express your thoughts. In this respect
we come to the conclusion that learners can
develop best their vocabulary when they en-
gage learning through four skills such as read-
ing, writing, listening and speaking.

Different games can be used in teaching
vocabulary. Games can raise learners’ interest
and capture their attention which is very im-
portant in teaching and learning vocabulary.
Because, through attention and interest new
words can be remembered better. That is the
main goal of teaching vocabulary is to make
learners remember and use the words in redl
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life. Using games in teaching vocabulary as a
material for teaching is one of the best ways.
However, it cannot be used all the time and in
every lesson. Too many games in English les-
son can make students unserious in learning
language. Besides, the main disadvantages of
using games are that it is taking too much time
during the lesson. In this respect we can say
that teachers should open for students other
sides of learning vocabulary. Using internet
recourses for example. The main opportunity
of using internet resources is that learners can
develop their vocabulary not only at school
but also sitting at their home. Besides, not
only at school learners can develop their vo-
cabulary. They should be taught to use internet
resources to learning vocabulary. Different
problems which could appear on teaching vo-
cabulary as getting bored or quickly forgetting
new words can be solved through new tech-
nologies opportunities. As it was mentioned
above different internet technology resources
can be used in teaching vocabulary. Internet
provided students with various games on vo-
cabulary development. Teachers should tell
and give them tasks to join the sites and do
different games on vocabulary devel opment.
While preparing materials for teaching
vocabulary it is worth mentioning the types of
memory. Knowing how words are remem-
bered we can prepare materias. First of all,
there short term store memory learners can
remember words only few seconds. That is
actually will not be useful for our learners.
Second is working memory. From working
memory depends on cognitive tasks such as
reasoning, learning, and understanding.
Thirdly, it is long term memory. Here learners
use several strategies such as repetition, re-
trieval, spacing, pacing, use, cognitive depth,
personal organizing, imaging, MNemonics,
motivation and attention. This one will be use-
ful for developing students' vocabulary. Over-
all, it can be seen that materials which are fo-
cused on repetition, use and motivation can
bring more benefit than others. Usually while
teaching and learning vocabulary motto "Rec-
ognition, Repetition, Reproduction” is used.
Wilga Rivers believes that “Vocabulary
cannot be taught” it can be explained, pre-
sented, included in all kind of activities. There
are several types of activities for teaching vo-
cabulary. For instance, identifying activities is

a kind of activity which involves detecting
words. Next is selecting activity which is
about recognizing the words and making
choice among them. For example: when it is
asked to choose odd word. Further, it can be
selected matching activity where learners
should first recognize the word then pair them.
Then next activity is sorting activity. It re-
quires learners to sort words into different
categories. For example: to sort out to parts of
speech. Then is ranking and sequencing of
words which is about putting the words into
the right word order. Besides, there will be
producing activities which are divided into
two types. First is about completing sentences
or texts, like filling the gaps. Second type is
about creation where learners should creste
context for given words. For example: making
sentences with new vocabulary, involving
these words into dialogues. In conclusion it
can be said that there varies types of activities
to teach vocabulary.

Overall, developing vocabulary teach-
ing materials for secondary schools teachers
and learners come as support of President’s
Trilingual Policy. Because, language devel op-
ing should be increased and incensed in simple
secondary schools too. Learners should not be
left behind other schools such as language
schools and Nazarbayev Intdlectual Schoal.
Secondary schools should follow their steps
and determine to achieve good results in
teaching English language. In this respect, de-
veloping vocabulary teaching materials are
important. As they can help to increase their
knowledge and interest in learning language.
Everything starts from vocabulary in language
learning. When students know vocabulary and
they know how to use them it can bring them a
lot of benefit. Good teaching materials can be
prepared when several factors are taken into
consideration such as environment analyses,
needs, goals, format and presentation and as-
sessment and evaluation. Materials based on
principles of teaching vocabulary can be right
to use. While preparing teaching activities it is
important to engage it with listening, writing,
reading and speaking tasks. It such cases it
will be much more useful for learners new
words rather than learning only list of words
provided by teacher. Though there are five
elements in language instruction, and learners
should be the center of instruction. They
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should have correct, natural, current and stan-
dard English.
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INTERFERENCE AT A GRAMMATICAL LEVEL: TYPICAL ERRORS of
RUSSIAN LEARNERS STUDYING THE ENGLISH LANGUAGE
PROFESSIONALLY
Fedorov D.

The grammatical systems of Russian
and English are fundamentally different. Eng-
lish is an analytic language, in which gram-
matical meaning is largely expressed through
the use of additional words and by changes in
word order. Russian, on the other hand, is a
synthetic language, in which the majority of
grammatical forms are created through
changes in the structure of words, by means of
a developed system prefixes, suffixes, and in-
flectional endings which indicate declension,
conjugation, person, number, gender, and
tense. Russian therefore has fairly complicated
systems of noun and adjective declension and
verb conjugation, but the Russian sentence has
no real fixed word order.

Thus, in order for typical grammatical
errors made by Russian speakers studying the
English language professionally to be illus-
trated, we addressed the book A Learner Eng-
lish: A Teacher's Guide to Interference and
Other Problems written by M. Swan and B.
Smith. The authors made a thorough research
on this topic and established that a great num-
ber of errors wererelated to:

- interrogative pronouns;

- gender;

- number;

- humerals,

- prepositions;

- quantifiers;

- word order;

- non-finite forms of the verb:

a) aspect (progressive future tense
complex subject; conditional sentences);

b) attributive function of infinitive;

c) complex abject;

d) modal verbs of probability;

- "thereis" construction.

M. Swan and B. Smith started their re-
search with the interrogative pronouns. Ac-
cording to the researchers, errors were related
to the confusion between interrogative pro-
nouns "who" and "which", e.g., "Who of you
can help me?" (instead of "Which of you can
help me?') [69, p. 160].

Another group of errors was related to
gender. M. Swan and B. Smith underlined that
nouns in Russian have a masculing, feminineg,
and neuter types of gender. It therefore leads
Russian learners to make errors with personal
pronouns, e.g., "A person has what it takes to
play or he doesn't" (instead of a polite variant
of the same sentence "A person has what it
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takes to play or she or he doesn't/(they don't)")
or "What time will a neurosurgeon arrive?' —
"He will be herein an hour" (instead of saying
"What time will a neurosurgeon arrive?' —
"She or he (She) will be here in an hour").
However, the researchers did say that there is
no intention to be impolite, these errors arethe
result of not being aware that English is of the
feminist type of languages, and it influences
the speech of people greatly [69, p. 159].

The researchers also discovered that
there are two types of errors in the grammati-
cal category of number:

- the discrepancy between uncount-
able/countable systems of two languages, e.g.,
"I'll give you a good advice" (instead of "I'll
give you good advice") [67, p. 159];

- singular subject/verb agreement in the
measure phrases, e.g., "There are a hundred
dollars in my wallet" (instead of "There is a
hundred dollars in my wallet") or "Two mil-
lion euros are difficult to earn” (for "Two mil-
lion euros is difficult to earn") [69, p. 159]. M.
Swan and B. Smith emphasized that when the
person is talking about a total number, the sin-
gular type of verb is strongly preferred [69, p.
159].

Numerals are another grammatical issue
of Russian native speakers studying English
professionally. M. Swan and B. Smith empha-
sized that learners have a tendency to add the
plural ending "-s" to such words as "hundred”,
"thousand”, "million", and "billion" due to
influence of the Russian language, eg., "A
few thousands' (for "A few thousand") or
"Twenty millions" (instead of "Twenty mil-
lion") [69, pp. 159-160]. The authors of the
book explained that Russians do not follow the
rule which dictates an exact humber requires
no "-s" to be added.

In accordance with researchers the Rus-
sian learners have also some difficulties with
correct choice of prepositions:

- no difference is made between "in"
and "at", "on" and "of", "on" and "for", and
frequently omit on-preposition. For example,
"Summer is over. Now al the children are at
school again” (instead of a more precise vari-
ant "Summer is over. Now all the children are
in school again™); or "You can run item analy-
ses of tests that include single or multiple at-
tempts, question sets, random blocks' (for
"You can run item analyses on tests that in-

clude single or multiple attempts, question
sets, random blocks"); or "I should look into it
with the books. Do we have books for this?"
(meaning, "I should look into it with the
books. Do we have books on this?"); or "Can
you comment this?" (for "Can you comment
on this?") [69, p. 160].

Another category in which Russian na-
tive speakers have a tendency to commit errors
occasiondly is the quantifiers. M. Swan and
B. Smith emphasized that ways of talking
about quantities and amounts usually cause
considerable difficulty. They marked that the
common error to write was the wrong use of
particle "of (the)" with "al", "many", "most",
"some". For example, "Most of students we
asked in this survey want to give up smoking"
(for "Most of the students we asked in this
survey want to give up smoking") or "Some of
waste comes from industry” (instead of "Some
waste comes from industry") [69, p. 161].
They suggested that it happens because Rus-
sian learners do not feel where and how such
kind of clarification should be used.

Speaking of the word order M. Swan
and B. Smith named two areas of constant er-
rors.

- clausefinal  prepositions/particles
cause problems of style, eg., "Do you have
any idea for what thisis?' (meaning, "Do you
have any idea what thisis for?"), or "Thisis a
pleasant city to live" (instead of "This is a
pleasant city to live in"), or "You'll go before
Viktor and tell him exactly what | tel you"
(for "You'll go before Viktor and tell him ex-
actly what | tell you to") [69, pp. 161-162]. M.
Swan and B. Smith explained that such errors
occur in the speech of Russians because this
style of writing is odd for the Russian lan-
guage[69, p. 162];

- verbs and complements are separated
by adverbials, eg., "l hear every day the bells
ring from my room" (instead of "l hear the
bells ring from my room every day") [69, p.
162].

Even though M. Swan and B. Smith did
pay great attention to all sections of grammar
that cause Russians any kinds of difficulties,
much of their research was drawn to non-finite
forms of the verb because, according to them,
71% of errors belonging to this area:

- category of aspect (progressive future
tense complex subject; conditional sen-
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tences);

- attributive function of theinfinitive

- complex object;

- modal verbs of probability.

M. Swan and B. Smith included three
areas where error had been made in the cate-
gory of aspect.

The first group of inaccuracies revealed
was of the use of progressive future tense. M.
Swan and B. Smith did say the following: "...
The verb system in Russian is mainly built on
the notion of aspect. This makes a contrast
between actions which are uncompleted (im-
perfective aspect) and those which are com-
pleted (perfective aspect)..." [69, p. 166]. In
other words, a progressiveness of the action is
represented by affixation because there are
amost no verbs in Russian which possess the
form of progressiveness on their own. More-
over, researchers underlined that sometimes
the Russian verb "6erte” ("to be") is used to
build progressive future tense forms [69, p.
166]. This therefore leads Russian native
speakers studying English professionally to
make an amount of errors, eg., "I'll work at
home at two o'clock” (instead of "I'll be work-
ing a home at two o'clock"), or "By next
month, | am going to work as a principal in
school” (for "By the next month, I'll be work-
ing as a principa in school"), or "This time
tomorrow | will lie on the beach” (instead of
"This time tomorrow | will be lying on the
beach") [69, p. 167].

The second group of errors belonged to
the complex subject. According to M. Swan
and B. Smith, if there are "the more complex
"-ing" or perfect forms within the infinitive
constructions”, the Russian native speakers are
intended to make grammar errors. For exam-
ple "Sheis believed to write a new book™ (for
"Sheis believed to be writing a new book"), or
"She is said to live here since childhood" (in-
stead of "She is said to have lived here since
childhood"), or "We happened to pass by and
decided to drop in" (meaning "We happened
to be passing by and decided to drop in") [69,
p. 164].

The last group of errors relating to the
category of aspects in which researchers indi-
cated inaccuracies is the conditional sentences.
They emphasized that since in Russian thereis
no need to compare actions to each other in
terms of which of them happened earlier and

later respectively, this therefore causes Rus-
sians the following difficulties, e.g., "When a
teenager, | would like to know my father, who
died before | was born” (for "When a teenager,
I would like to have known my father, who
died before | was born"), or "While growing
up, | would love to have a sister” (instead of
"While growing up, | would loveto have had a
sister") [69, p. 167].

M. Swan and B. Smith also inferred that
the attributive function of the infinitive and the
complex object have the same type of error in
common, i.e., Russian-like grammatical struc-
ture (that-clause) is used instead of these types
of infinitives [69, p. 163]. The researchers
started a consideration of non-finite forms of
the verb with attributive function of the Infini-
tive. They suggested that errors wererdated to
using a Russian attributive subordinate that-
clause instead of the attributive passive infini-
tive, e.g., "The problem that will be solved is
of great importance for this branch of science"
(for "The problem to be solved is of great im-
portance for this branch of science") or "The
methods that will be described were used at
our laboratory” (instead of "The methods to be
described were used at our laboratory™) [69, p.
163]. They explained that this problem occurs
because the attributive passive infinitive is
unnatural for the Russian language; there is
therefore no adequate word-for-word transla-
tion that can be provided for this structure, that
is why, Russians tend to use the closest alter-
native from foreign language to convey infor-
mation [69, pp. 163-164].

Then, the researchers mentioned one
more grammatical erroneous nature of this
type — complex object. They named two areas
in which errors were met, they are:

- using a Russian objective that-clause,
e.g., "l can see that he goes across the street”
(for "I can see him go across the street™) [69,
p. 165];

- using the particle "to" after the verbs
of sense, eg., "l could see him to go across the
street” (instead of "l could see him to go
across the street™) or "I heard a professor to
deliver his lecture on "Truth and Subjectiv-
ity"" (for "I heard a professor deliver his lec-
ture on “Truth and Subjectivity"") [69, p.
165].

The next part of speech the researchers
have drawn their attention to was the modal
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verbs of probability. They mentioned that "the
system of modal verbs in Russian is simpler
than in English, and interference may there-
fore cause errors related to simplifying a style
of sentence’, i.e, replacing a complex infini-
tive structure by impersonal sentences, modal
verbs "could" and "have to", and conveying
the infinitive modal construction in a lexical
way. Let us take a quick look at it:

- a tendency to replace a modal infini-
tive construction "can/'t have (said)" applied to
express surprise or doubt. Since in Russian
this type of surprise or doubt is expressed
through interrogative particle "neuzhei" ("can
it really be true") and expressive phrase "ne
mozhet byt™ ("it is unbelievable"), the Russian
learners utilize the closest alternative from
their mother tongue to convey the English
thought, i.e., the impersonal sentence, eg.,
"Can it really be true that he has made so
many mistakes in one sentence?' (instead
"Can he have made so many mistakes in one
sentence?’) or "It is unbelievable that my
friends have said "No™" (meaning "My friends
can't have said "No"") [69, p. 168];

- a substitution of complex structures
transmitting different degrees of "reproach”
and other ideas by using "could" and "have
to", eg., "You could help the old lady" (mean-
ing "You might have helped the old lady"), or
"We could catch the train, but the traffic jam
was terible" (instead of "We could have
caught the train, but the traffic jam was terri-
ble"), or "You had to come earlier (for You
should have come earlier™), or "The meeting
had to be started an hour ago" (meaning "The
meeting ought to have started an hour ago"),
or "You had to make a special dinner" (for
"You were to have made a special dinner™)
[69, pp. 168-169];

- asubstitution of complex modal struc-
tures "must have (said)" and "may have (said)"
lexicaly, eg., "Thereis a great possibility that
she has done well on the test" (for "She must
have done well on the test"), or "There is a
huge possibility that the file has been deleted”
(instead of "The file must have been deleted"),
or "I was maybe wrong" (for "I may have been
wrong"), or "Maybe, they have got married in
June" (for "They may have got married in
June") [69, p. 169].

M. Swan and B. Smith finished their re-
search with the difficulty related to the use of

construction "there is'. They underlined that
even though "there is" construction has been
learned, the learners still confuse it with "it" as
a "dummy subject”, e.g., "It is no need for you
to stay late — | can finish this* (instead of
"There is no need for you to stay late — | can
finish this") or "It is nothing left to do but
wait" (meaning "Thereis nothing left to do but
wait") [69, p. 170].

Thus, in this paragraph we carried out
an analysis of the book written by M. Swan
and B. Smith and came to the conclusion that
there are eight major grammatical areas in
which Russian native speakers studying Eng-
lish professionally make errors. For instance,
the Russian language makes an impact on the
correct use of interrogative pronouns — that is,
when there is a need to use the phrase "which
of (them)", Russians have a tendency to opt
for "who of (them)"; besides, in most of cases
Russian learners are intended to apply the per-
sonal pronoun "he" to name all the English
words that would belong to masculine gender
in Russian; moreover, despite the fact that a
grammatical category of number has been
learned, Russians still have a count-
able/uncountable problem and do not feel for
singular subject/verb agreement in the meas-
ure phrases, furthermore, the Russian lan-
guage affects the inaccurate use of an “exact
number" rule; in addition to the above-listed
facts, Russian learners have some difficulties
with the correct choice of prepositions such as
"in" and "at", "on" and "of", "on" and "for",
and frequently they tend to omit the preposi-
tion "on"; then, the Russian language leads
English learners to make some erors in the
grammatical category known as quantifiers, in
which they are quite confused about using " of
the" with "al", "many", "most", "some". In
spite of the fact that there are no serious errors
with the word order, Russians have constant
difficulties  with  clausefina  preposi-
tions/particles and also verbs and comple-
ments separated by adverbials. A last group of
errors we considered in our analysis was the
non-finite forms of the verb. Here it has been
emphasized that attributive function of infini-
tive (attributive passive infinitives) and com-
plex object may be grouped up together by the
same type of error, i.e, the Russian native
speakers studying English professionally ap-
plied the Russian-like grammatical structures:
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the attributive subordinate clause for attribu-
tives and objective clause for complex object;
at the time, in the Complex Subject Russians
tend to ignore the more complex perfect infini-
tive and "-ing" forms and replace them with
the Indefinite Infinitive construction; further-
more, the same type of errors can be come
across in the conditional sentences; moreover,
a number of errors has been revealed in the
modal verbs of probability — that is, they are
related to replacing a complex structure lexi-

caly and with impersonal sentences, modal
verbs "could" and "have to"; and the last group
of errorsis of confusing "thereis" construction
with "it" asa"dummy subject”.
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THE OUTLINE OF TWO APPROACHES TO CURRICULUM DESIGN
TanekenovaZh.S., KizeevaT.V.

There are different approaches and
views on the problem of how a syllabus
should be developed and how it should look
like just to be effective and provide successful
training for learners. There are some misun-
derstandings between the two terms syllabus
and curriculum. If we look at the glossary of
terms for technical engineering education
“TEMPUS’ concerning the definitions we
may find the following:

Curriculum is an approved set of course
units, comprehensive description of a study
program. It includes learning objectives or
intended outcomes, contents and quantity of
credit hours. A curriculum is prescriptive,
which means that is issued by the governing
body and lists topics the must be understood
by the student at the end of the course, and
what level to achieve a particular grade or
standard.

Syllabus is a sub set of a curriculum.
Essentially, a syllabus is a descriptive outline
and summary of topics that are to be covered
in an education or training course. The sylla-
bus will usually provide specific information
about the said training course and is often
drafted by the governing body or by the in-
structor of the course. A typical syllabus will
contain information on how, where and when
to contact the lecturer and teaching assistants;
an outline of what will be covered in the
course, a schedule of test dates and the due
dates for assignments; the grading policy for
the course; specific classroom rules; ec.

According to the purpose of a syllabus
is to ensure consistency between courses, for
example, thought at different colleges under
the same governing body. A syllabus issued
by the governing body, i.e. the board of educa-
tion, the head of department, etc, may be
modified by the instructor as long asit is con-
sistent with the curriculum. The syllabus also
serves as a means for the students to be aware
and understanding what they will be thought
in the duration of the course.

If asyllabusis akind of outline or other
brief statement of the main points of a course,
the subjects of lectures, the contents of a cur-

riculum, etc. in other words, it is a main part
providing a good process of education. There
is another question -what is an effective sylla-
bus? And which way a teacher should make it
to achieve the status of effective one.

Having read the analytical article writ-
ten by Thomas J. Denham which fully gives
the necessary information about how to de-
velop the curriculum for English course that
made us write a comparison review of the
main positions about the problem. The main
idea of this article is the comparison of a
model of instructional design at Siena College,
Albany, New York, as the pattern in a course
taught by L. Stokes, professor of accounting
with the curriculum design model com-
pounded by R. W. Tyler (1902-1994), who
was the founder of curriculum design and
whose models became the basis for many
other models of educational instruction includ-
ing L. Stokes. According to Tyler's model of a
curriculum design, it should be done by using
five steps:

1) clearly defining purposes;

2) defining objectives of the learning
experience;

3) identifying learning activities for
meeting the defined objectives,

4) organizing learning activities for at-
taining the defined objectives;

5) evaluating and assessing the learning
experiences.

Having interviewed L. Stokes the author
of the article, Thomas J. Denham provided
readers with insight into instructional design at
Siena College, Albany, New York. A review
of Tyler's work and the interview with Dr.
Stokes lead him to the conclusion that two
models of theirs have compliant strategies for
designing curriculum and instruction. Both of
them put emphasis on the personality of
learner. Tyler uses needs analyses to achieve
the defined learning objectives and promote
participatory learning through interesting ac-
tivities, so does L. Stokes. Many appropriate
ideas were presented while both of models
were designing.

All of them are seemed to be helpful,
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especially placement tests which are made as a
need analysis for developing curriculum in an
English course at technical university. Some
questionnaires can be as a form of collecting
information about student’s needs, or just a
simple face to face talk might be as a form of
needs analysis. The author’s main idea is in
raising the problem of curriculum develop-
ment in compliance with the learner-centered
approach. It is necessary to single out stu-
dents' needs, as the significant part for effec-
tive learning. Needs analysis is to be the first
step of any syllabus development. If needs
analyses is explored without paying attention
to learners wants the language curriculum
design will be mindless as a resullt.

The target of Tyler and Stokes in de-
signing curriculum was the student's intellect,
as well as the fedings, emotion and beliefs
through educational process to change the
mastering patterns of learners. So the curricu-
lum by Tyler should have determined pur-
poses, that are produced by many sources like
the current life outside of university its subject
specialists and the learners themselves. Some
picked out information from these sources
needs to be sorted through the philosophical
orientation educator. This process makes edu-
cator to formulate (2) precise objectives that
would direct in the choosing of (3) learning
activities. If the purposes are chosen without
paying any attention to students' needs and
factors then useless done work will lead the
students to negative impact on EFL learning
and the students will become absolutely help-
less to take the next course about English for
professional purposes the discipline, which
implies the application of vocational skills in
English in terms of several competences like
knowledge of terms, ability to describe any
process, communication capability etc. Proba-
bly, the creation of curriculum will be most
helpful if the target of the course is students
needs, their beliefs and fedings throw educa-
tional process. Properly identified purposes
allow setting the exact objectives. By Tyler
each objective should specify "both the kind
of behavior to be developed in the student and
the content or area of life in which this behav-
ior is to operate’ (44). Tyler, like Stokes, pre-
fers more general objectives rather than less
general objectives (Tyler, 1949, p. 57). In
other words, while designing curriculum a

teacher must define the learning objectives in
terms of the environment wherein the course
will be used, in other words in terms of stu-
dents' knowledge, communication skills, so-
cia and ethical perspective, quantitative and
analytical skills. After that he/she should be
certain that the identified objectives concur
with the objectives of the Education and
Training Department of the university and
with the labor market needs outside the uni-
versity. According to carried out Strokes and
Tyler's instructions the identification of the
course' s objectives can be made more clearly,
that concentrate and facilitate choosing learn-
ing activities.

In accordance with Needs Analysis and
Environment provided by Tyler we can iden-
tify the following objectives in developing
curriculum for Common English Course
within the framework of technical university:

- in terms of lacks and necessities: to
achieve required proficiency level A2-B1, just
make students ready to pass the second disci-
pline“English for professional purposes”.

- in terms of learners wants: to develop
conversational skills to be able to communi-
cateinreal life situations.

By the words of Thomas J. Denham,
who interviewed Dr. Stokes, several forms of
active learning such as. group presentations,
group quizzes, a written financial project, in-
dividual and group participation, writing as-
signments encourages students to be involved
in active learning, meanwhile ACCT 205 mir-
rors Tyler's model by creating active learning
experiences in a content area is rather boring.
Both of these approaches are supported by
Identifying Learning Activities for Meseting
the Defined Objectives.

Making a reasonable decision about
content of the courseis one of the most impor-
tant matters in a curriculum design. To attain
these objectives it is reasonable to apply tech-
nical English books which should be related
with the students' future specialties, in com-
pliance with real life communication. The
scanty of curriculum /syllabus contents leads
excellent teaching and learning results to a
failure of learning and teaching efforts. In
consideration of this article, it's very impor-
tant but not easy to set up learning experiences
and make any type of learning activity more
interesting which is usually adapted by stu-
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dents as an unpleasant and routine work. Al-
though by instructions of Tyler and Dr. Stokes
it will be quite possible if do it through explo-
ration studies, but not through a single experi-
ence.

S0 it is necessary to challenge learners
through organization activity which is discov-
ering what the world is like. For developing
good curriculum a teacher need to conduct an
extensive review of the literature and chose
the most appropriate for each particular course
of students. For example, Technical English
Course Book provides new information and
trends appropriate for English Course and its
contents deals with technical field. From time
to time constant identification of learning ac-
tivities to meet the defined course objectives
should be done.

Dr. Stokes' moddl is highly organized;
so it might be helpful for the learner who has
to have breakdowns of the topics covered in
each class, as outlined in the syllabus. Simi-
larly, giving a general topic title to each part
of the four modules would also be useful. He
used both ways of the content’s sequence like
a Linear Development and a Modular Ar-
rangement approach, whereas Tyler uses just a
Linear development approach. Tyler and
Stokes have comparable strategies for design-
ing curriculum and instruction. One of the
most important problems in curriculum design
is the sequence of the content it means the or-
ganization of the units of progression with
kinds of learning activities in order to have
effective return for learning efforts of students
and the degree of much educational changes
about them. The units of progression provide
teachers by means of serial input about what is
going to be taught, and hence, what a student
is supposed to learn. Maost educators who had
used the units of progression, they came to
more effective teaching and learning. There
are alot of points starting for units of progres-
sion: vocabulary, grammar, ideas, skills, sub
skills, strategies, functions, discourse. Usually
one or two of points used as the units of pro-
gression in the course whereas the others are
dependent on them and relevantly supple-
mented the units of progression. It is not
enough to reach out appropriate units of pro-
gression. They must also be organized so as to
intensify each other. In constructing the good
organized units of progression, three princi-

ples need to be done by Tyler:

1) Continuity principle is to provide re-
curring opportunities for experiencing particu-
lar e ements

2) Sequence principle where each suc-
cessive experience builds up the preceding so
as to increase the learner's depth and breadth
of understanding,

3) Integration principle is to arrange
segments of learning experiences can be
united into the learner's behavior (84-86) in
other words assimilating and accommodating
given experiences.

For this case we assume that beginning
with units of progression as the Fundamentals
of Grammar course becomes more difficult
(linear development). In a reasonable manner
we would rather fix modules from Technical
English with two Books Courses by David
Bomany. The textbooks present the technical
terms, motivating texts, clear illustration, top-
ics that reflect the latest development in tech-
nology which are relevant to students needs.
Prospects by Elonna Davydova will present
podcasts and the examples of phrases to train
out of classroom as independent teaching
technique about conversational English in
stead of Grammar Units of Progression in our
curriculum. So we are go in to combine two
ways of sequencing of the content in Common
English course like alinear development and a
modular arrangement with each module is
separate from others that it isn't obligatory for
al need to be done. Assimilation experiences,
including writing, are assigned for the purpose
of integrating the learning. ACCT 205 and
Tyler's five-part model are looks alike and
have much similarity and Dr. Stokes model
seems to be highly organized. Tyler's thought
of Basic Principles of Curriculum can be eas-
ily seen in enormous program planning mod-
els of adult education. Tyler's model of de-
signing an educational activity as a compre-
hensive program became the basis for many
other instructions. Tyler and Stokes have
comparable strategies for designing curricu-
lum and instruction. Both of them are remark-
able patterns for everyone who is planning to
write a course curriculum and syllabus.

Evaluation based on the units of pro-
gression removes capricious opinion of stu-
dent performance. Teachers should realize that
first question about evaluation and assessment
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of learning experiences is a need, i.e. to raise
the question about what the purpose of it is.
Why your students should be assessed on this
or that task, for what? For this every teacher
must always remember that assessment is the
process of determination to what scope the
units of progressions are really being carried
out by the curriculum, while final exam helps
to evaluate the learning objectives and integra-
tion knowledge of these units. As a designer of
a curriculum, any teacher should be aware of
planning as continuous process of improve-
ment of designed contents of educational ac-
tivities, where their sequence is tested, the re-
sults are assessed, the quality of materials is
measured and in case of deficiency, better
considerationis proposed.
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APPROACHESTO LANGUAGE LEARNING
Goncharov A.

At this moment there is a huge scientific
that has been collected through decades and
even centuries, that reveals all the variety of
approaches to learning. According to the sta-
tistics there are more than 50 approaches and
at least half of them can be connected to and
implemented in the language learning. Due to
the amount of approaches teachers may face
certain differences in choosing between them.
In this article we would like to classify some
of the common approaches to language learn-
ing and discuss their differences and similari-
ties. Classification allows scholars to revesal
common and special features in the methods
of learning, theoretical and practical features
and therefore helps us to use these approaches
in more reasonable and effective way. The
classification helps to understand the purpose
and features of certain approaches and their
combinations.

Thefirst approach we would like to dis-
cuss is Behaviorist approach. Behaviorism is
the method of learning that is based on certain
psychological theories and factors. Scholars

often refer to B. Skinner as to the founder of
this approach. He developed the system of
principles of human behavior under the certain
circumstances. Skinner believed that the sur-
rounding world (and not a genetic factor) has
the strongest impact on studying process. He
applied the Pavlov’'s theory of conditioned
reflex and introduced the notion of operant’s,
by which he meant the different areas of hu-
man behavior. Skinner also pointed at the im-
portance of reinforcement of reactions.

According to this, behaviorist approach
describes studying as the operant conditioning
process, in other words the process where an
individual responds to stimulus with certain
behavioral pattern. The future consolidation of
this behavior by certain encouragement or
punishment will lead to either the repetition of
this behavioral pattern or to denying it in fu-
ture.

It was suggested that with this approach
you could expect from a learner the sdf-reliant
pattern of actions that were accompanied with
a teacher’s positive reaction and the denying
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of behavioral pattern that was followed ac-
companied with a teacher’ s negative reaction.

Skinner suggested 4 basic principles
that were aimed at the improvement of educa-
tion level:

1. Teachers should explain clearly, what
they will teach;

2. A task should be done step by step, in
other words the process of education should
include a series of tasks that are classified
gradually and carefully from one stage of dif-
ficulty to the next.

3. It is necessary to provide students
with the ability to work with individual pattern
with the help of individual teaching program.

4. Teaching should be clearly ‘pro-
grammed’, include all above mentioned com-
ponents provide 100% success in the consoli-
dation of knowledge with the help of encour-
agement (Williams and Burden 1997, pp. 9-
10).

Behaviorist approach provided teachers
and students with elaborative program of
studying and teaching of certain discipline
where teaching material was gradually classi-
fied and given in small amounts. The learning
process was built with the consideration of
individual features of learners; it ensured the
feedback what students were given either di-
rectly from a teacher or infor of a quiz.

Despite all the positive characteristics,
behaviorist approach was severely criticized in
the learning theory. The negative quality of
this approach was the fact that it did not in-
clude the concept of consciousness; studying
was concentrated mainly on imitation and me-
chanical repetition. The learning process was
compared to actions that were based on re-
flexes, so the task-oriented nature of human
activity and the inner motivation were not
taken into account. In general, behaviorist ap-
proach had big impact on foreign language
learning and lead to the creation of large vari-
ety of different approaches and methods, such
as audio-lingual method in USA and audiovis-
ual method in France.

Cognitive approach is based on the cog-
nitive psychology and rests upon the principle
consciousness in education and social con-
structivist approach (according to which a stu-
dent is the active participant of the education
process and not a subject of teacher’s instruc-
tion). In psychology there are different indi-

vidual psychological features of a human be-
ing that determine a type of their personality
and have an impact on the learning process.
There are severa types of personality:

1. Introversive and extroversive. The
typical features of the first type are calm,
even-tempered behavior, analyzing of their
own personality, reflection. Extroversive peo-
ple prefer active communication; they aspire
to leadership and express their emotions ac-
tively.

2. Deductive and inductive. They are
distinguished according to the type of conclu-
sion: from common to particular (deductive)
and backwards (inductive).

3. Inert and labile. Inert type is closely
connected to the rational thinking, the main
features of this type are the usage of conscious
approach, volitional attention, analyzing; la-
bile type of personality includes mostly the
emotional-intuitive way of thinking. The
common features of this type are uncon-
sciousness and non-volitional attention as well
as perceptual unity of material.

4. The type of personality which tends
to overgeneralization or under generalization.
Thefirst feature appears when a certainruleis
applied to a phenomenon that cannot be cov-
ered by this rule. The second feature leads to
the inability to generalize to draw a conclu-
sion.

According to individual psychological
features and qualities of a personality, the
learners develop a certain way of actions in
learning process or cognitive style. Scholars
distinguish different cognitive styles that de-
pend on psychological characteristics of per-
sonality. In regard to the foreign language
learning the basic cognitive styles are;

1. Field independence — the ability of an
individual to single out the necessary object
among a number of distracting factors; field
dependence — the inability of an individual to
single out the necessary object.

2. Léft- and right-brain functioning. A
person with left-braining functioning has the
analytical mentality and tends to conclude in
deductive way. A person with right-braining
functioning tends to conclude inductively and
uses the information blocks. He also prefers to
use clearness and visual aids.

3. Ambiguity tolerance — the ability of
an individual to be tolerant and to perceive the
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information that contradicts his views. People
with this cognitive style are aso able to ac-
quire knowledge using ways that are not
common for their style of learning.

4. Reflectivity and impulsivity. Reflec-
tivity is common for inert type of nervous sys-
tem, when learners at first think over and ana-
lyze their language behavior and then make a
decision and correct themselves. Impulsivity
deals with the labial type of nervous system
and presumes fadt, ill-considered answers that
often have alot of mistakes.

5. Visual style and auditory style. The
first style is common for learners who prefer
reading and use diagrams and pictures for
memorization; the second style learners prefer
to memorize the material by ear or with the
help of audio recordings (Brown 1994, pp.
104-113).

Some authors prefer to make connection
between cognitive styles and following learn-
s qualities: risk-taking, which is necessary
for mastering a foreign language and over-
coming the psychological barrier; the intro-
spection and self-esteem (some learners tend
to have either high or low self-esteem); the
feeling of anxiety in learning, being afraid of
making a mistake, empathy, which appears
while making certain tasks when students
should take into account the abilities and
qualities of interlocutors.

A person usually uses a certain number
of cognitive styles. However, for the greater
progress in learning one must be able to con-
sciously choose between different cognitive
styles and use them. Those cognitive styles
that are typical for a learner develop their
learning style and affect the learning strategies
that that learners choose.

According to cognitive approach in
planning and organizing of learning process, a
teacher should consider the different cognitive
styles, that are common for a learner, and
teaching strategies that the students use.

Cognitive approach to language learn-
ing is the theory of language learning that is
based on the cognitive psychology. It was in-
troduced as the opposite of behaviorist ap-
proach. The authors of this approach are J.
Bruner and U. Rivers (Rivers, 1989). With
regard to foreign language learning the cogni-
tive approach means that the studying of a cer-
tain linguistic phenomenon should rely on

mental processes and actions underlying the
usage of this phenomenon in speech. This ap-
proach emphasizes the importance of language
phenomena acquisition and pays attention to
learners ability to organize their learning ac-
tivity consciously.

Cognitive theory of foreign language
learning is based on the following points:

1. The development of thinking is es-
sential part in the process of language learn-
ing. Language teaching should not be based
only on mechanical repetition and learning of
language units (structures, word combinations
etc.) or rules. Learners should be actively in-
volved into the process of learning and under-
standing the core of language phenomena.

2. Learners should be the active partici-
pants of the education process. Their individ-
ual interests and different features of character
should also be taken into account.

3. The learning process has the socially-
induced nature, when students, as if it happens
not at the educational institution, communicate
with each other and with a teacher. According
to this, both students and teachers should be
involved into the process of learning, coopera-
tion and mutual assistance.

The last factor has lead scientists to the
conclusion that the studying process has the
interactive nature and alowed to discuss the
social-interactive approach within the scope of
cognitive approach.

The cognitive approach is applied to
such methods as grammar translation method
and to teaching with the usage of databases.

With the development of the communi-
cative approach there was a tendency in for-
eign methodology to underestimate the impor-
tance of cognitive processes when mastering a
foreign language. These processes were con-
nected mostly with learning of rules and sys-
tematic language learning and this meant the
underestimating of a number of important
qualities of the cognitive approach.

To describe the cognitive process in
more details we would like to distinguish its
levels:

1. Thelevd of rule - speaking according
to the rules of language.

2. Theleve of meaning — understanding
the meaning of used language units.

3. Leve of speech — how speakers make
sentences and what arguments they provide.
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4. Social level. The awareness of what
is being said and what function does the ex-
pression have (is it an advice, request, offer,
objection etc.)

5. Culturological level — when speakers
realize how the expressed information fits
with the cultural norms of native language
speakers.

6. The cognitive style of learner’s activ-
ity — students' self-assessment.

All above mentioned levels are closely
connected with the components of communi-
cative competence and indicate the impact that
cognitive processes have on its formation. It
helps to indicate the cognitive component in
the communicative competence. That is why
some scholars prefer to use such notions as
‘communi cative-cognitive approach’ .

The Humanistic approach has the hu-
manistic psychology as its basis. It is based on
thoughts, fedlings and emations of learnersin
the process of studying, upbringing and devel-
opment. It also relies on cognitive processes
that provide learners with self-awareness and
support learning process as a whole. This ap-
proach underlines the necessity of the devel-
opment of feelings and denies every limit to
freedom of thoughts and cregtivity of learners
(Stevick 1991, pp. 28-29.)

The basic principles of humanistic ap-
proach are:

1. The learning process should develop
students' basic human values, such as empa-
thy.

2. Studying should have personally ori-
ented nature and help learners to develop their
consciousness. For this purpose it is recom-
mended to take into account the individual
needs of students when the collective forms of
work are used.

3. Teachers have to support the devel-
opment and actualization of student’s person-
ality. They aso should encourage the learners
independence and individuality in solving the
problems that deal with the content of curricu-
lum and choosing materials approaches of
learning, in other words teachers must con-
struct the learning process relying on the ac-
tive participation of students.

4. Teachers must treat learners with
empathy and respect, they should value learn-
s personality, try to understand their vision
of the world, instead of imposing their own

world vision and approaches to solving prob-
lems.

It is necessary to notice that some points
of this approach simply contradict the com-
mon way of planning the learning process,
because according to humanistic approach the
planning of curriculum and ways of mastering
it is the infringement upon the interests of stu-
dents. Many supporters of this approach de-
scribe it as uncontrolled and assuming the full
freedom of studentsin choosing of content and
methods of teaching.

The Humanistic approach means not
only the “free” nature of learning, but also the
necessity to develop the learners' sense of re-
sponsibility and the ability to organize their
work and educational process. The Humanistic
approach to education is reflected in different
methods of foreign language teaching, such as
the ‘silent’ method of teaching (The silent
way, p. 52.), Community language learning (p
49) and a number of other approaches. The
most important factor in this approach is its
humanistic nature, which allows teachers to
construct the learning process considering the
students' personality and use some elements
of this approach in many other methods of
teaching (Brumfit 1982; Arnold 1998.)

Grammar-trandation approach is the
method of foreign language teaching that is
based on the understanding of a language as a
system and relies on the cognitive approach to
learning. This approach was widely spread in
Europe in teaching Latin and Greek and in
19th century it started to be applied to modern
language teaching (French, English and Ger-
man).

The basic principles of this approach
are

1. Theaim of teaching is reading litera-
ture, because a foreign language is considered
to be the general subject and its role is the de-
velopment of intelligence and logical thinking
of students.

2. The teaching process is concentrated
on writing; speech training is poorly provided.
Speaking and listening are only used as teach-
ing tools.

3. The basic unit of learning is the sen-
tence. There have been alot of attempts to use
the text for this purpose, but the usage of it
was very hard for students.

4. Learning vocabulary is based on a
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number of words taken from authentic texts.
Bilingual dictionaries are widely used. The
common exercises are learning words and
tranglation from or into the native language.

5. Learning grammar is based on deduc-
tive and systematic approach. The basic exer-
cises are grammar tasks, studying of rules and
comparison of the grammatical phenomena of
foreign language with the relevant phenomena
in the native language.

6. Trandation is the aim and tool of
learning, so much attention is paid to transla-
tion exercises. The exam tasks mainly consist
of written translation.

7. The principle of reliance on the na-
tive language is a leading factor; it allows to
explain new language phenomenon and com-
pare it to its equivalents in the native lan-
guage.

The Grammar-trandation approach has
both positive and negative sides. The positive
side here is that students get to read the au-
thentic foreign literature and learn grammar in
context; the native language is the means of
semantization. The most important methods of

YK 371.3:811.111

studying were analysis, comparing and con-
trasting. However, the negative aspect of this
approach is that the whole learning process
was reduced to studying of grammar structure
and therefore this form of work is passive and
not motivating.

REFERENCES

1. Williams, M. & Burden, R.L. (1997). Psy-
chology for Language Teachers. A Social
Constructivist Approach. Cambridge: Cam-
bridge University Press.

2. Skinner B.F. (1957). Verbal Behavior. Cop-
ley Publishing Group.

3. Brown, H. Douglas. 1994. Principles of
language learning and teaching. 3rd edition.
Englewood Cliffs, NJ Prentice Hall Re-
gents. 299 pp.

4. Stevick, W (1991). Humanism in Language
Teaching. Oxford: Oxford University Press.

5. Brumfit, C. (1982). English for international
communication. Pergamon Press. 98 p.

6. Arnold, J. (1998). Towards more humanis-
tic English teaching. ELT Journal.

HUMANISTIC INTRODUCTION IN EFL TEACHING
Tanekenova Zh.

A Nobd Peace Prize Winner, a German
and French - theologian, organist, philosopher,
physician, and medical missionary Albert
Schweitzer (1875 — 1965) said, that he didn’t
know what the destiny of ours would be, but
one thing he knew: the only ones among us
who will be really happy are those who will
have sought and found how to serve. It was
clear from what had been said by Albert
Schweitzer that an achievement of the perfect
good is close to the seeking of happiness. It is
generally accepted that all humanity is trying
their fortunes in the different spheres of activ-
ity for well-being as human. It brings us to the
consideration that the strong desire of the in-
dividual about getting happiness is a sdf-
actualization and in this connection it should
be noted that cogitative activities with many
kinds of other actions are the best means to
achieve the highest good of life. This human-

istic light can be traced back to Aristotle's phi-
losophy which had placed great value upon
education with believe, that the goal of educa-
tion was "to cultivate the disposition that will
lead people to be ready, able, and willing to
engage in the excelent activities that consti-
tute or which lead to happiness' (Patterson,
1973, 34). It is at this point that we can ex-
plain the primary idea of humanistic educators
about fostering welfare of society by means of
developing its personality. For Aristotle, the
meaning of al human life is the achievement
of happiness and educator is a light and culti-
vator of the well-being of humanity through
developing a self-realized persons. Since the
better society is, the happier members of its.
This illustrates the importance of humanistic
introduction in the higher education institu-
tions.

Humanism itself is a broad philosophi-
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cal point of view about freedom and dignity of
human being. The roots of humanism draw
from Chinese philosopher Confucius (551—
479 BC) and Greek philosophers. Plato (c.
429-c. 347 BC), Aristotle (384-322 BC). The
term itself can be traced back to the fifteenth-
century Italian humanist a meaning the teacher
of the humanities. Humanistic adult education
derives from some of the same sources as lib-
eral adult education where the autonomy and
dignity of the personality are in the highlight.
Humanistic adult educator is anxious about the
development of the student as a whole person
with a special emphasis upon the relating to
moods, feelings and attitudes of the individual.
In terms of this particular position, humanistic
adult educator is more closdly rdated to some
existentialism and phenomenological philoso-
phy. Existentialism is a modern expression of
humanistic thought that has had great influ-
ence on a number of scholars like Erickson,
Roger, and Maslow, who stress the total mean-
ing-structure of individual vision of life of
theirs like their work choices, engagement,
death and other aspects of life. In according to
the Renaissance period of the essential princi-
ples of humanistic education have been enun-
ciated by many thinkers since Aristotle. Wang
(2005) alleged that if a person could not sat-
isfy his basic needs physically and psycho-
logically, he might fail to focus on his lan-
guage learning whole-heartedly. For him, af-
fect is not only the basic need of human body,
but the condition and requisite of the other
physical and psychological activities. The goal
of humanistic education is not only about cog-
nitive and intellectual education but mainly
about the education of the whole person. It
concerns personal growth and the growth of
inspiration and to some extent the self-directed
learning. The intention of humanistic educa-
tors related to psychotherapy’s purpose: mak-
ing a fully functioning person. Relating to ex-
istence of life is ongoing, receptivity to ex-
perience, flexible and adaptive process and
trust in the student’s mind as the basis for be-
havior are peculiarities of the person who is
able to learn and to adapt to changes (Maples,
1979). Almost all these observers emphasize
that humanistic approach is the most signifi-
cant element in the field of higher education
ingtitutions. Patterson (1973) identifies two
major principles inherited from earlier educa-

tors: "(1) the purpose of education is to de-
velop the potentials-all the potentials- of hu-
mans as a whole; (2) the essential method for
achieving thisis providing a good human rela-
tionship between the teacher and the student”
(44). Le (2007) keeps in his existence the
humanistic education which is characterized
by learner-centeredness and has the aim that is
not merely developing the cognitive and lin-
guistic capabilities of the learners but also
paying attention to the emotions and feelings
of learners. Considering these points into ac-
count, it leaves no doubt that the humanistic
education led to significant changes in the
field of language education: the roles of edu-
cators and learners were defined differently,
learners needs were given priority and lan-
guage pedagogy went through determinative
changing.

The main focus of EFL teaching is cog-
nitive development primary for acquiring
communicative competence. The most effec-
tive way to achieve it is affective devel opment
of students. Affective education is based on
the good rdationships among learners them-
selves and between educator and learners, en-
couragement for learners, respecting learner as
a singularity, accepting learners’ weaknesses
and building their strengths. Such kinds of
students development help them become
more openly and less worried that in turns
help awake and reinforce the positive attitude
toward language learning. That brings to a
consideration that EFL teachers must contrib-
ute to the self-actualizing process. In the sdf-
actualizing process students are encouraged to
tell about themselves about their attitude to-
ward some of actions or things thus they are
involved to extend target language over the
whole course. As a conclusion from the previ-
ous statements are gathered the main underly-
ing principles of humanistic education:

-A principal purpose of education is to
provide learning and an environment that fa-
cilitate the achievement of the full potential of
students.

- Personal growth as well as cognitive
growth is a responsibility of the schoadl. There-
fore education should deal with both dimen-
sions of humans-the cognitive or intellectual
and the affective or emotional.

- For learning to be significant, feelings
must be recognized and put to use.
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- Significant learning is discovered for
oneself.

- Human beings want to actualize their
potential.

- Having healthy relationships with
other classmates is more conducive to learn-
ing.

- Learning about oneself is a motivating
factor in learning.

- Increasing one's self-esteem is a moti-
vating factor in learning.

Moskovitz (1978, cited in Johnson &
Johnson, 1998)

These principles of humanistic educa-
tion moved the center from previous teacher-
fronted classrooms and guided the education
towards the view of learners as the key in the
EFL teaching process. As a result of the point
on the learner-centered education some impor-
tant changes has to be taken into the attention
of educator and the main idea of themisacru-
cial role of language education in compliance
with affective education, where main part of
EFL teaching occupy relationship among peo-
ple in the classroom. Accordingly humanistic
educators communicate freely, showing that
they feel very strongly about what they are
saying to their students and induce them to do
the same.

Earl Stevick said that in a language
course, success depends less on materials,
techniques and linguistic analyses, and more
on what goes on inside and between the peo-
ple in the classroom. In the field of language
teaching methodology in higher education in-
stitutions humanistic approach is the most sig-
nificant element in the teaching process. Hu-
manistic education is student centered and
starts with the idea that students are different,
and it strives to help them become more like
themselves and less like each other through
encouraging the development of positive atti-
tudes toward language learning, through rais-
ing motivation and reducing a feding of
worry, nervousness or confusion about feed-
back as well as trough supporting different
learning styles to give students encourage-
ment, hope and self-confidence for firmness in
the difficult and confusing process of learning
another language. Within humanistic approach
classroom activities occupy an integral part of
instructional practices where special care has
to be taken in their construction by teachers.

For these activities Moskovitz (1978, Johnson
& Johnson, 1998) enumerates a number of
classroom settings like:

- Lowing risk it means students are al-
ways sure they are supported by teacher and in
any case they can receive an encouragement,
in other words non-personally threatening ac-
tivities, should be used by teacher especialy
in the very low rating, so that students receive
their passing mark (50) in subject.

-Intensifying the positive and avoid the
negative focus. It is really bad idea to lay
stress upon students failure or the gaps in
education. It had better make up for a defi-
ciency in a delicate and tactful way and offer a
reward for some information about feedback.

-Giving students the opportunity to ver-
balize before others something they like about
themselves, as customarily we are meant to
keep this to ourselves. Jointly with giving
them the linguistically opportunity to practice
the language for expressing and the vocabu-
lary by means of constructed in a special way
activities.

Thus classroom activities encourage
students to really look at their peers and focus
on seeing the beauty of others and accept
themselves. That means they are aware of
their strengths and weakness. They know that
they are not perfect, and yet they can perform
at high level. Building on the strengths and
accepting their weaknesses, they are ready to
develop strengths and overcome the difficul-
ties in confusing process of learning another
language. Thus they become less likely to
judge and more likely to encourage and help
each other.

For this case teachers should be real fa-
cilitators of learning and concentrate more on
how to learn than what to learn, it means, they
should provide students with fishing gear
rather than fish. Therefore if you as a teacher
wish to be a real facilitator, you should pay
attention to: 1) the way you listen; 2) the way
you speak; 3) your use of power and authority;
4) your attention to the processes in the group;
5) noticing your own attitudes and beliefs; 6)
redefining problems, seeing things differently;
7) your own inner state. Consequently atten-
tion requires to be paid for the some issuesin
the educators' capabilities, in reality humanis-
tic educators acquaint with the psychological
learning process and atmosphere besides
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knowing English as language itself and meth-
ods and strategies of teaching English.

In order to promote motivation and suc-
cess in a language course you should help stu-
dents identify their needs about what kind of
skills do they need? And their purposes that
awake have awaked them to start a language
course. The first step forward identifying
needs is to listen. For these teachers gather
feedbacks in as many ways as possible from
the students. They are listening, asking, watch-
ing and thinking what they teach and how, in
terms of selection different kinds of materials
and techniques and strategies in other words
teacher conduct needs analysis. The main
point of this is: teacher doesn't begin with
their own knowledge or expertise. They begin
with the questions that will help identify
needs, before they try to meet them: What do |
really know about needs of my students? How
do | ask, and how often? Am | open to hearing
things even | don't want to hear? Teacher will
thrive because of listening and making sure
that what syllabus offers is what students
really need. If poor content of syllabus is cho-
sen then excellent learning and teaching will
result in a poor return for teaching and learn-
ing efforts. The other necessary requirement
for success in a language course is students
trusting the teacher. Educator knows that say-
ing one thing and doing another can destroy
trust. In opposite way being faithful to own
word, even though it is not easy at al, can
bridge the trust between educator and students.
Humanistic educators don't joke about such a
delicate subject as slow students as it can have
an extending negative effect on students. On
the contrary the word of an encouragement, a
smile and a well-considered remark can have
an extending positive effect.

Teachers in humanistic classrooms had
better creste a community learning. In these
classes, teachers are not the controllers but the
actual facilitators. As cited in Wang (2005),
within humanistic classrooms, the students
multiple perspectives are valued and their er-
rors are admitted. Some of the cooperative
activities, such as pair-work or group-work are
good examples for this point, since in such
activities, the students can best convey their
ideas and the anxiety is much less. But, atten-
tion requires to be paid for the some issuesin
the group of students like:

1) exchange the members in every
group atmosphere where a sense of belonging
pervades and, as was remarked earlier, this
end is easily achievable via conducting
learner-centered classes from time to time, for
freshness is frequently a significant factor to
awaken students’ interestsin learning;

2) the slowest student and the best one
should be denied being in the same group,
since the slowest student can benefit nothing
from such group except that his self-esteem
diminishes. Before an excellent partner, the
only thing he can do is to keep silent.

As a result humanistic education seeks
to emphasize that the affective aspects of lan-
guage learning are as important as the cogni-
tive aspects, and therefore the learner should
be treated in some sense as a 'whole person’,
that is, every student in the classroom should
first be looked at as a human, then a learner.
As a matter of fact, actually humanistic ap-
proach is the teacher’s attitude towards stu-
dents with love. Teaching requires love. It is
less about controlling as compliance does not
create passion it does not make the student
wiser. Controlling does not lead to creativity
and flexibility. It does not breed to freedom.
Humanistic education is more about caring for
students by teacher as a useful source of in-
formation and knowledge for them. It is about
being the light for students, a standard setter
and a builder of community, some place or
conditions, in which students can do good
study, can find meaning in the target language
learning and can bring their spirits to the
learning process. When you |ove students your
positive attitude, good job, excellent curricu-
lum are self-evident, since you can see EFL
study through the eyes of your students for
helping them make it results in a rich return
for learning effort. Therefore the basic of all
decision making become what is the loving
thing to do? It is sure thing when you love you
can help students and it goes without saying,
you can know more about language teaching
methodologies yoursdf by discovering them
in your teaching process. Actually students
become the main point of teaching and you as
an educator have never lost the main start of
EFL teaching - a success and self-actualized
person who speaks English as well as native
language.
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AMepxanoBa Jlgiluiimm bumyxamOeroBHa - npenopasarens komiemka KACY.
O065acTh HAYyYHBIX HHTEPECOB — Ka3axcKasi (PUIIOIOTHS.

Baiizonauna Kaitnap CaillayxaHoBHAa - CTapIIMi IIpernojaBareslb, MarucTp
Kazaxckoi ¢uuonoruu. OO1acTh HAayYHBIX MHTEPECOB — UCTOpUS Ka3axCKOM
JUTEPATYpHI.

busipoB bepanbex HypanamHoBu4 — KaHmuaar (QUIONOTMYECKHX HAyK, JOICHT.
OO6nacTh HAYYHBIX HHTEPECOB — UCTOPUS Ka3aXCKOT'0 SI3bIKA U JIUTEPATYPHI.

BopucoBa Anna BuagumupoBHa — maructpanT. O61acTh Hay4yHBIX HHTEPECOB -
BOIPOCHI IEPEBOA U MEKKYIBTYPHONU KOMMYHUKALUN

I'ankuna Tartbsina BiragummupoBHa — KaHIMIAT (QUIOIOTMYECKMX HAYK, CTapIINi
npenogaBarens BKIY um. C. AwmamxornoBa. OOnacTb Hay4yHBIX HHTEPECOB -
JIMHTBUCTUYECKHUE ACIEKTHI TEKCTA U TUCKYypCa.

I'epconckas Banentuna BaagumMupoBHa — wMaructp oOpa3oBaHMs, CTapUIMH
npenogasarens.  OO6macTe  Hay4YHBIX HMHTEPECOB — BONPOCHI  IPENOJABAHUS
MHOCTPAHHBIX A3BIKOB M TEXHUKHU IIEPEBOJA.

I'onyapoB AHTOH PoMaHOBHY — MarucTp NEAarorudyecKUx Hayk, MPEnoJaBaTellb.
OO6nacTh Hay4YHBIX HHTEPECOB — BOIIPOCH! M3yYEHUS HHOCTPAHHOTO S3BIKA.
Honanb6aeBa Aiinap — maructpant BKI'Y um. C. AmanmxonoBa. OGnacte HaydHBIX
HUHTEPECOB - JIMHIBUCTUYECKUE aCIEKThI TEKCTA U JUCKYypCa.

Ennan6aeBa I'yabxkan bBakbiTOexoBHa — Maructp ¢uimonoruu, crapiivi
npenogaarens KACY. O6macte HaydHBIX HHTEPECOB — AaKTyaJbHBIE BOIPOCHI
bunonorum.

EmenbsanoBa Ejena BiaguMupoBHa — KaHIuJAT NENAarorM4eCKUX HAyK, JOLEHT,
JMPEKTOp JeTapTaMeHTa Mo MEeXIyHapOAHBIM CBs3AM ¢ EBporneiickum yHUBepCHUTETOM
u Bocrouno-EBponeiickum uncruryrom Kazaxcko-Pycckoro MexnyHapogHoro
Vuusepcurera. OOnacTh Hay4yHbIX HHTEpECOB - TMpolsieMa MEXKYIbTYpHOU
KOMMYHHUKAIIUU U TTOTUSA3BIYHOI0 00pa30BaHusl.

EpemeeBa Asiekcanapa I'ennaabeBHa — npenogasarens komwiempka KACY. Ob6nacts
HAy4YHBIX HHTEPECOB - IMHIBUCTHUYECKHE ACIEKThI TEKCTa U JAUCKYypCa.

Kaiican6aeBa Acear CepuknaeBHa - mpenojaBarens komiemka KACY. O6macts
HAy4YHBIX HHTEPECOB - INHIBUCTHYECKHE aCIEKThI TEKCTa U JAUCKYypCa.

KuzeeBa Tarbsina BuktopoBHa — mpenogaBarenb BKI'TY wum. JI. Cepukbaesa.
OO6nacTe HAyYHBIX HHTEPECOB - BOIPOCHI IPENOIaBaHUs SA3BIKOB.

KortoBa Jlapuca HuxosaeBHa - n0okTOp (DMIIOIOTMYECKHX HAyK, AomneHT. OOmacthb
HAy4YHBIX HHTEPECOB — JIMHTBOKYJIBTYPOJIOTHsI U ()yHKIIMOHAIbHAS JIMHIBUCTHKA.
Kyasb:kadaeBa I'yabaen - maructpant KACY. OOmacth HaydyHBIX HMHTEPECOB —
METO/IMKa 00y4eHNs MHOCTPAHHOMY SI3BIKY.

JInunnept CBeriiana AnapeeBHa - MaructpanT KACY. O6iacTh Hay4HBIX HHTEPECOB
— MeTOJIKa 00y4eHHs] HHOCTPAaHHOMY SI3BIKY.

JIsmynoBa Ouabra MuxaiijioBHa — npenogasarens komiemka KACY. O6nacts
HAy4YHBIX HHTEPECOB — AKTyaJIbHBIC BOIPOCHI 1€PEBOAOBEACHUS.

Ma3znunsina Hatanesa I'enHaabeBHa - yuutens aHrauiickoro s3pika KI'Y «Cpennsas
mkona Ne 37» VYerb-Kamenoropcka. OO6nacTh HaydHBIX HHTEPECOB — METOIMKA
00y4eHUs1 THOCTPAHHOMY SI3BIKY.

MemepsikoBa Tatbsina CepreeBHa - maructpant. O61acTh HaydHBIX MHTEPECOB —
METO/IMKa 00y4EeHHs MHOCTPAHHOMY SI3BIKY.

MuxaiinoBa I'ammna MuxaiinoBHa — npenozgasaresnis BKI'TY um. [I. Cepukbaena.

OOnacte Hay4YHBIX HHTEPECOB — IMEJAarorMka M IICUXOJIOTHS  BBICIIETO
poheCCHOHATBHOTO 00Pa30BAHUS
MypamknHa AJsekcanapa — wMaructpanTr. OOnacTe HayyHBIX MHTEPECOB —
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JIMHTBUCTUYECKHUE ACIIEKTHI TEKCTA U TUCKYpCa.

MypymbaeBa Agusi - maructpant. OOIacTh HAydHBIX WHTEPECOB - IOATOTOBKA
[e/IarOrNYeCKUX KaJIpOB, BOMPOCH HHOCTPAHHON (HIIOIOTHH.

Heuaea Enena - maructpant. O61acTh HayYyHBIX HHTEPECOB — aKTyaJbHbBIE BOIIPOCHI
NIEPEBOJOBEICHUS 1 MHOCTPAHHBIX SI3bIKOB.

HoBuukas FOmus BacuibeBHa — maructp oOpa3oBaHMs, CTapIIUil MperonaBaTellb
kagenpsl nHocTpaHHBIX A3bIKOB KACY. JlupekTop IeHTpa MOJHUA3BIYHBIX CBSA3EH U
nporpamMM. OOnacTh HayYHBIX MHTEPECOB — METOJMKA IPENOIaBaHUs MHOCTPAHHBIX
SI3BIKOB.

HypcentoBa Mapikan AMaHreIbAUHOBHA — cTyJeHT. O0JIacTh HAYYHBIX HHTEPECOB
- IOJrOTOBKA Mearoru4ecKuX KaJapoB, BOIPOCH HHOCTPAHHON (HIIOIOTHH.
Paxumosa Haiins - maructpant KACY. O61acTh HaydHBIX HHTEPECOB - MOATOTOBKA
[e/IarOrn4YecKuX KaJIpoB, BOMPOCH HHOCTPAHHON (HIIOIOTHH.

PaxmeroBa Jlana MUmaHraiameBHa - maructpanT. OOnacTb HaydHbIX HHTEPECOB -
MOJrOTOBKA MEJarorn4eckKux Kaapos, BOIPOCHl HHOCTPAHHON (HIIOJIOTHH.
Ca0bipbaeBa AKOoTa BaxpITOeKKbI3bI — MarucTpanT. O6JacTh HAYYHBIX HHTEPECOB
- IOJrOTOBKA MeJaroru4ecKuX KaJapoB, BOIPOCHl HHOCTPAHHON (HIIOIOTHH.
CamoiinoBa-Ilpinnakosa Muna MuxaiiioBHa — maructp oOpa3oBaHusi, CTapIINi
nperojaBarelb, MarucTp HHOCTPAHHBIX S3BIKOB. OONacTh HAay4HBIX HMHTEPECOB -
MOJrOTOBKA MEJarorn4eckKux KaapoB, BOIPOCHl HHOCTPAHHOMN (HIIOJIOTHH.

CarbaeBa Jlmpa — maructpant. OOiacTb Hay4yHBIX HHTEPECOB - MEXKKYJIbTypHas
KOMMYHUKAIMSI U IPAKTHKA I1EpEBOJIA.

CoeroB Mypaareaam — akajeMHK AKajeMuu Hayk TypKMeHHCTaHa, Ipodeccop,
JOKTOp (MIIOJIOTHYECKUX HayK, TIJIaBHBIM HaydHbIl coTpyaHuk HarnmonansHoro
MHCTUTYTa pyKonuceit Akanemun Hayk TypkmeHuctana. O01acTh HayYHBIX HHTEPECOB
- IMHTBUCTUYECKHUE ACIIEKTHI TEKCTA U TUCKYypCa.

TaiinakoBa [lappss CepreeBHa — maructpanT. OOJacTh Hay4yHBIX HHTEpPECOB -
MEXKYJIbTypHasi KOMMYHHUKAIUA U IPAKTUKA IEPEBOA.

TanexkenoBa Kanar CepukoBHa — maructpanT. OONacTb HaydHBIX HWHTEPECOB -
BOIPOCHI IIPENOIaBAHNUS S3bIKOB.

TackumbaeBa Po3a KamanoBna — mnpenomaBatens komtemxa KACY. O6nacts
Hay4HBIX HUHTEPECOB — BONPOCHI IPENOAABAHUS SI3bIKOB.

YMmoOeraeBa Kanap Caiinay6exoBHa - maructpanT. OGiacTb Hay4yHBIX HHTEPECOB -
MEXKYJIbTypHasi KOMMYHHUKALUA U IPAKTUKA IEPEBOA.

Ysab6aeBa Aiinyp KacbiMOekoBHa - mpernogaBarens komiemka KACY. Ob6nacts Ha-
YUYHBIX UHTEPECOB — BOIIPOCHI IPENOaBAHUS S3bIKOB.

®enopos JAmutpuii FOpbeBnu - marucrpaut KACY. OGnacts HaydHBIX HHTEPECOB -
BOIIPOCHI ITPENOAABAHUS S3BIKOB.

®umnnosa Joavuiaa HukonaeBHa - maructpanT. O61acTh HayYHBIX MHTEPECOB -
BOIIPOCHI ITPENOAABAHUS SA3BIKOB.

Yymauenko Oabra BurtajibeBHa - Maructp QuIoONOruy, CTapIIUi MpernoaaBaTeb
KACY. OGnactb Hay4yHBIX HHTEPECOB — aKTyaJIbHbIE BOIPOCH! (PUITOIOTHH.
IIuxorosa Enena BurajbeBHa — mpenogaBarenb, MArucTp NENarOrH4eCKUX HAyK.
O6uacTh HAyYHBIX HHTEPECOB — BOIPOCHI MTPETOaBaHUs S3bIKOB.

Iureanb IOaus OJieropHa — crapmuii mnpenojgaBareslb, MarucTp IENAarorukud U
ncuxosnoruu. O61acTh HAyYHBIX UHTEPECOB — BOIPOCHI MPETOaBaHus S3bIKOB.
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AHHOTALUSAJTAP
IKCINVIMKAINU 9ICI TYPAJIbI ABTOPIbIH HAPPATUB: KUCBIHIABI
AMAUJIbBI
Kotosa JI.H.
ABTOp KOMMYHHMKATHB YHUBEPCANUSHBIH OapblH MOTiHAE OKyHem Tin TaOynsl
KapacThIpaibl. «HappaTuB» jKoHE «METATEKCT» CO3/IepiHe aHbIKTaMa Oepinei.

«YJIKEH TEPPOPJAH>» YL 3MINU30;: YJATTBIK ®UJTOJIOIUA
Coeros M.
Maxkanaga Typkmencrangarsl 20 FaceIpJarbl pemnpeccusira YInbIparad (Quimiorrap
Kalipl KpIcKala Mariymart Oepineni. bubnuorpadusuiblk aHsIKT™MAaNap Oepineni.

OCKEMEH KAJIACBI OPI'OHUM/IAPBIHBIH CEMAHTUKO-CTUJIUKAJIBIK
EPEKIIEJIIKTEPI
lankuna T.B,. Jlonan6aeBa A.A.
ABropnap OckeMeH Kallachl OSPrOHMMIAPBIHBIH  (DUIOJIOTHSIIBIK — EPEKIISTIKTePiH
KapacThIpaJibl. MbIcaniap KenTipinesi.

KAPAITAUBIM COMJIEMHIH KOMMYHUKATHUBTI KYPJAEJEHYI KANJIBI
(< ABTOP-AIPECAT» TAPMOHUKAJIBIK IUAJIOT'BIHA)
Kotosa JI.H.
Makanana <«ABTOp — ajpecaT» JOUAJOTBIHBIH CHHTAKTHUKAJBIK EpPEKIIeiKTepl
KapacTheIpbUIajpl. bepiireH TakbIpbill OOWBIHINA MBICATIAP KENTIpiIei.

FBIJIIBIMHU K APUSIIAHBIMHBIH XAJIBIKAPAJIBIK JKYHUEJIETT CY¥PAK
TYPAJIBI
Uymauenko O.B.
ABTOp FBUIBIMH KapusilaHbIMHBIH KP JkoHe mmerenmeperi Kasipri KyWeciH Kapauibl.
Backa enzepe xypHanapra xapusuiaHy MYMKIHAIKTEPiH Kapanabl.

KA3IPI'I ZJKACTAPJIBIH AFbLJIIIBIH CO3EPI
EpemeeBa A.T.
Makanagnaka3ipri  KacrapIblH  aFpUINIBIH  CO3JepiH  MNaiijajgaHy  epeKIIeNiri
KapacThIpbUIaibl. JIMHIBUCTUKAJIBIK MBICAJIAAP KEATIPiICIi.

KAPHAMAJA KOJJAHBIJIATBIH TLJI
Myparkuna.A
ABTOp ’kapHamMaja KOJIJaHbLIATBIH MOTIH epEKIICIIKTepiH KapacThipabl. bepinreH cypak
OOIBIHIIIA MBICATIIAP 3€PTTETIHE .

TAPUXU TONOHUMJIEPIAIH D9 TUMOJIOT'USIJIAPHI
buspos b.H.
Makanana Kasak TUIIHIH TapuXW JIMHTHBUCTHKACHI CYpakKTapbl 3eprrenemi. Tapuxu
TOMOHUMJIEP STUMOJIOTHACHIHA epEKIIIe Ha3ap ayaapbLiajibl.

KO9CIBU KA3AK TIJIIH MEHTEPTYAE MOTIHHIH MAHBI3AbLJIbIFbI
Awmepxanosa JI.b.
ABTOp KociOM Kazak TUTIH OKBITY MOCeEINellepiH KapacThipaibl. bepilreH TakbIphIn
OOIfbIHINIA MOTIHTE epeKIlie Ha3ap ayJapbliabl.

KEHEH 93IPBAEBTBIH AKBIH/IbIK OHEPI
Hypcentora M.A., Enin6acpa I'.b.
Makanana K. O3ipOaeBTiH IIbIFapMalllbUIBIFBI  KapacThiphlaaabl. Ka3zak —TuTiHIH
JIMHTBHCTHKAJIBIK €PEKILETIKTEpiHEe epeKIlie Ha3ap ayaapbliaibl.
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«AK KEME» IOBECIHJIETT OPA3KY.I )KOHE MOMBbIH IITAJI BEMHEJIEPTHIETT
PYXAHU KAWIIBLIBIK
Baiizonguna X.C.
Arrop Kazak oneOuer 1bIlFapMalllbUIbIFBIH «AK KEME» I0BECI MbICAIBIHAA KapacThIPaibl.
JIMHTBUCTHKANBIK aHAIN3 XKYPri3iiesni.

KOMMYHHUKATHUBTIK KY3bIPETTIJIIKTI KAJIBIIITACTBIPY
XKaricanbaesa A.C.
Makanana Kazak TUIIH OKBITY MPOIECIHACIT KOMMYHHUKATUBTI KY3BIPETTLTIK Maceseci
KapacThIpbLIa el bepiiaren cypak OoibIHIIA MbICAIAap KEITIPUITeH.

K9CIBbU KA3AK TIVIIH OKbITY EPEKIIEJIKTEPI
Tackumbaena P.K.
ABTOp Ka3akK TUIIH OKBITY IIPOIICCIH, OHBIH €PEKIIETIKTEPIH KOHE MEePCICKTHBAIAPBIH
3eprreiiai. bepinren cypak OoiibIHIIA dicTeMeNep MbICaIIapbl KEATIpiIeT.

KOPKEM AYJAPMA KYPCbI: MOCEJIEJIEPI )KOHE OHbI HIELITY KOJIJAPBI
I'epconckas B.
Makanaga Kazipri anemieri KepkeMm ayaapma Mocenernepi KapacTelpbiialbl. bepinrexn
CYPaKThI IICITY KOJIIapbl KEITIPUIreH.

KA3BAKCTAHOA AYJAAPMA TEOPUSICBIHBIH JAMY TAPUXBI FbIJIBIM
PETIHJAE
Cat6aeBa JI.
ABTOp aysapMaHbIH TapUXH aCHEKTijie FhUIBIM PETiHIE JaMy epeKIICTIKTEepiH 3epTTeHIi.
Bepinren xyiieHiH apbl Kapail Jamy MepCreKTUBACHl KApaCThIPhLIa/IbI.

AFYbUUIHIBIH TIJII CABAFBIHIA MO/JIEHUAPAJIBIK KOMMYHUKATHUBTI
KY3bIPETTIJIIKTIH IAMYbI
Tatimakosa J.C.
Makanana arbUIIIBIH TiMI OOMBIHIIA cabaK asChIHAA MOJCHHAPAIbIK KOMMYHHKATHBTI
KY3BIPETTUTIKTIH JAaMybl Macelleliepi KapacThlpbliaasl. bepinren cypak OoWbIHINA dicTeMernep
MBICANIAPHI KENTIpiie.

MEJINIMUHAJBIK AYJAPMA KOHE OFAH BAHJIAHBICTHI KUBIH/IBIKTAP
Paxumona H.
ABTOp aymapMmaHbIH Oip OeniMi peTiHIe MEAMIHMHAJIBIK ayJapMaTaHy Macelenepin
3eprreiiai. bepiaren cypak OOMBIHIIA KYMBIC MbICAIAAPhI KENTIpLIE .

TEXHUKAJIBIK AYJIAPMA EPEKIIEJIKTEPI
Heuaesa 10., Hounxkas 10.B.
Makanaga  TeXHUKaJIBIK  ayJapMa  epeKIIeniKTepiHe  OallaHbICTBI  cypakrap
KapacTeIpbUIajipl. bepinren cypax OOWBIHINA KYMBICTBIH OpPTYpJi canalapblHAH MbICAIap
KenTipineni.

KA3SBAIIA AYJAPMAHDBI OKbBITYbIH HEI'I3I'I 9AICTEPI
Carbaea JI.
ABTOp kaz0amia ayaapMaHbl OKBITY OjicTeMeciH 3eprTreini. bepinreH TaxwIpbIn
OolibIHIIA MBICAJIIap KenTipiieni. Makanaza KopKeM aymapMma epeKiIenikrepi KapacThIpbUIa Ibl.
AynapMaHbIH OepUIreH TYPIHIH JAJIIIK )KOHE JIOTMKAJIBIK acIeKTiIepl 3epTTeeI.
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KOPKEM AYJIAPMAJIA TEMATHUKAJIBIK IIBIHAWBLIIBIKTHI BEPY MOCEJIECI
Bopucora A.B., I'epconckas B.B.
Makanana KepkeM ayaapMma epeKIIeNiKTepl KapacThIpbUIabl. AydapMaHbIH OepiireH
TYPIHIH JQJIIK JKOHE JIOTUKAJIBIK aCIIeKTLIepi 3epTTeNe .

AYJAPMAFA OKbBITY NPOUECIHAE MEJUA-JUCKYPCUBTI KY3bIPETTIIIK
KYPbLUIIBIMBIHBIH METOAOJOTIUAJBIK HEI'I31 )KOHE NPUHLUIITEPI
Emenssnosa E.B.

ABTOp ayZapMaHbl OKBITY €peKIICTIKTePiH 3epTTeiai. Menua-TucKypCcuBTI KY3bIPETTLTIK
KYPBUTBIMBIHBIH METOJIONOTHSUTBIK HET131 )koHe MPUHIUIITEPiHE epeKIe Hazap ayaapbiiabl.

9KOHOMMKAJIBIK MOTIHJAEPAI AY IAPY MOCEJIECI
Jlammynosa O.M.
Makanaia Kaciou ayaapMa epeKIIeIiKTepi KapacThIpbliaabl. DJKOHOMHUKAIBIK MITIHACPA1
ay/zlapMara epeKiie Hazap ayaapbLiajbl.

HNHXEHEPJIK-TEXHUKAJBIK MAMAHBIKTAP CTYJAEHTTEPIHE LHET TIJIAI
OKbITY CAIIACBIH BACKAPY IIEJATI'OI'NKAJIBIK MOCEJIE PETIH/IE
MuxaiinoBa I'.M.

ABTOp MHIKEHEPJIIK-TEXHUKAJIBIK MaMaHbIK CTYyICHTTEPIHE IIETENT TUTIH OKBITY CallachlH
0ackapy/ibl KapacThIpaibl. ABTOPJIBIH JKEKE 9/1ICTEMENTIK MbIcaJIaphl KEATIpiIeI.

IIETEJI TIJII BOMBIHIIA KA3IPTT KE3JET'T CABAKTBIH ’KOCITAPJIAHYBI
’KOHE YUBIMJIACTBIPBLIYbI
Ourens 10.0.
Makanaza mereln TiLTIH OKBITY EpeKIIeNiKTepi KapacTelpbiiaabl. Kasipri kesmeri emip
JKarmaiibiHa OalIaHBICTBI Cca0aKThl YHBIMIACTBIPYFa JKOHE JKOCHapiiayFa epekile Hazap
ayJapbliaibl.

AYBI3IIA AYIAPY CABAFBIHIA KYPT AJIJIBIHJIA COMJIEY JIAFIBICHIH
JAMBITY
Memepsikosa T.
ABTOp aybI3IlIa ayaapy epeKIIeIirin KapacToipaabl. JKypT aapiHaa coiiey aarIbIChIHbIH
JlaMy epeKIIeNiTriH KapacThIpabl.

OKY MATEPUAJIJAPBIH 3EPTTEMECIH/E CLIL KOJJAHYJIAFbBI HET'I3I'I
NAEAJIAP
Ymberaesa XK.
Makanaga OKy MaTepHaJJblH 3€pTTEeMECiHIH Cyparbl KapacThIpbliaasl. Melcamaap
KenTipineni.

TEXHUKAJIBIK KOO AFBIJILIBIH TIJIAIH KYPCbI YIHIH TUIAIKEMEC
MAMAH/BIKTAPBI YHIIH CUWJIVIABYCTBIH K¥PY O3I'EHIEJIIKTEPI
Taunekenona JK. C., Kuzeesa T. B.

AFBUIIIBIH TUTIHEH CHIUTA0YC KYpy epeKIIeNiKTepl KapacThIpbUIafbl. TeXHHKAJBIK
MaMaHJBIK CTYACHTTEpiHEe cabak Oepy e alphIKia KOHUT OeIiHeT.

KA3IPT'I )KAFJIAUJA EPIKCI3 KABBLJIJATY AFBLIIIBIH TIITH OKBITY
OJAICTEMECIHIH KOHIEIITYAJIJIbI UAESACHI
MypymbaeBa A.
Makanana >xahanmaHy yaepiCiHIH aFbUIIIBIH Tl OalKaybIHBIH YICPICi KapacThIpbLIabl.
Ocbl cypak OOMBIHIIIA KOHIIENTYaJIbI €PEeKIIENiri ecKepiiei.
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EKIHIII IIETEJ TITH OKBITYJIA TUIJIEP BAUJTAHBICHIH KOJJIAHY
IIIuxorosa E.
ABTOp OipHeme IIeTen TULNEPIH OKBITY Oip OipiMeH Kajail OaliiaHbICATHIHBIH
KapacThIpaibl. bepiareH TaKkbIphIll OOMBIHIIA aBTOPJIBIK icTeMeNep KelTipiiei.

5 - CBIHBIII APHAJIFAH «<FAMILY AND FRIENDS’ OKYJIbIFbIHBIH
KOMMYHUKATUB BAYBITTAJIFAHABIF bIHBIH AHAJIU3/1EPI
®dummnosa JIL.H.

Makanaga MEKTEITE LIETENIIK TiAre KOMMYHUKATHBTI OKBITY IBIH
OarBITTAIFAHABIFBIHEIH aHamu3aepi Kearipemi. 5 cembim apuamran «family and friends’
OKYJIBIFBIHA aMpBIKIIA KOHLI O6JTiHe].

AFBUIIIBIH TUIII CABAKTAPBIHJA CLIL HET'BITAE YHITIJAAI EHT'I3YI
CASICATHBI
VmbGeraena XK.
ABTOp aFBUIIIBIH TUTIH YHpeTy/ae KONTUIIUTIKTI KapacThlpaabl. ABTOPIBIH diCTEMENiK
MBICAIAPHI KENTIpiie.

KA3AKCTAH PECIIYBJIMKACBIHIAFBI AYBI3IIA AYAAPMAHBI OKBITYJAFbI
AFBIMJIBIK JKAF JAHJIAPJBI IOJTY
Mempsikosa T.
Maxkanaga Kazakcran PecrnyOnukacelHBIH aynapma iciHIH Ka3ipri Kesjeri kai-Kyii
KapacThIpbUIaJIbl. AybI3Ia ayapMara ailbIphIKIIa KOHT OeliHe .

INETEJI TUIIEPIH OKBITY JIAFBI KEMCTIK 9JIIC
Camoitnopa-1{pimaakosa 11.M.
ABTOp IIETEN TUIAEPIH OKBITYIAFbl SAICTEMENep MacenenepiH Kapacteipaibl. KekcTik
onicTeMeH1 KOIJIaHy THIMALTIT KaliIbl cypak KapacThIpbLIabl.

TIJIAIKEMEC KOMMYHHMKATHB KYBLJIBIMHBIH, POJIJIEP OMBIHHBIH,
MBICAJIBIHIA
Maszuunpema H.I'.
Makanaga  TUIIIKEMEC  KOMMYHUKATHB  KYPBUIBIMBIHBIH ~ POJIACP  OWBIHBIHBIH
MBICAJIBIHIAFbI CYPAKTap KapaCThIPhUIAIbl. OMICTEMETIK MbICAIIAP KENTIpUIeIi.

AFBLIIIBIH TIJI ICABAKTAPBIHIA COMJIEYI OKBITY/IbIH PO.II
Vsb6aea A.K.
ABTOp aFbUIIIBIH TUIl cabaKkTapblHAa CeHJeyai OKBITYIbIH POJiH KapacThipaibl. OCh
TaKbIPBI OOWBIHIIA MBICAIAP KENTipineai.

KOMMYHUKATUBTI JAFIBIHBIH JIAMYbI TAJIAC-TAPTBIC CUSAKTHBI 911C
Kymxkabaepa I
Makanaga KOMMYHHKATHBTI JaFABIHBIH JaMybl KapacTeIpbUIaAbl. Tajac-TapThICKa
afphIKIIa MoH Oepiieni.

5 CBIHBITIITA BOKABYJISIPJIBI OKBITY CYPAFBIHA BAMJIAHBICTBI
CabnipOaeBa A.b.
ABTOp aFBUIIIBIH TiNli cabarblHAa S CHIHBINTA BOKAOYJSPIBI OKBITY TYpalibl CYPaKThI
KapacTteipaibl. OChl TAKBIPHIT OOMBIHINA MBICATIAP KENTIpiIe .
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AFBIJIHNIBIH TIJII CABAKTAPBIHJA /KOBAJIAY TEXHOJIOTI'USICBIHBIH
TUIMAI UTEPYHIJIIT'T
Jlunmept C.
Makanana arbUIIIBIH TUI  caOakrapelHAa ko0anay TEXHOJOTHSCBHIHBIH — THIMII
WTePYIILTIri CYparbl KapacThipbliaabl. OChI TAKBIPHINT OOMBIHIIA MBICATIAAD KEATIPUICII.

AFBIJIHIBIH TIJII CABAKTAPBIHIA ) KOBAJIAY TEXHOJIOTI'USICBIHBIH,
KOJJAHY TUIMAUIITIH 3EPTTEY
Paxwmerosa 1. 1.
ABTOp aFbUIIIBIH TUII cabarbIHa jk00aJay TEXHONIOIMICHIH KOJMAaHYAbl YChIHAIbI. OChI
TaKbIPBI OOWBIHIIA MBICAIAP KENTipinei.

XAJIBIKAPAJIBIK TIJIJIK EMTUXAH TAIICBIPY YIIIH OKbIJIBIMHBIH
JAFAbICBIHBIH JAMYbI
VYmberaesa XK.
Makanana XaJdbIKapajblK TULAIK €MTHXaH TalChIpy VIIIH OKBUIBIMHBIH JaFIbICHIHBIH
JaMybl TypaJibl CypakTap KapacTeipbuiaibl. OChl TaKbIPhIN OOMBIHINA MbICAJIIADP KENTIpLIC .

JEKCUKAHBI OKBITYFA APHAJIFAH MOJIIMETTEPAIH,
CabnipOacBa A.
ABTOp IIeTen TUIAEPIH OKBITY MAceNenepiH KapacThIpaibl. bepinreH cypak OoHbIHINIA
ABTOPJIBIK 9/IiCTEMENEp YChIHBLIAIBI.

TPAMMATHKAJIBIK JEHT'EVJE NHTEP®EPEHIUS: KOCIBM MAKCATTA
AFBLIIIBIH KYPCHIH MEHT'EPETIH OPBIC TIJITHAE COMJIEMTIH
CTYAEHTTEPAIH THUIITIK KATEJIEPI
®enopos .

Makanana wuHTepdepeHIHsS Maceieci I'paMMATHUKAIBIK JCHIeHIe KapacThIPbLIaIbl.
Koacibu Makcatra arbUIIIBIH KYpPCBIH MEHIEPETIH OpPBIC TUIIHAE COWICHTIH CTYACHTTEPIIH
THUNTIK KaTelepi MbIcall peTiH/Ie KapacThIPbIIa b

CUJIJIABYCTbBI KYPACTBIPYJAFBI EKI TYPFBIFA HIOJIY
Taunekenosa JK.C., Kuzeesa T.B.
ABTOp cHJUTa0yCThI KYpacThIpylia €Ki TYpFbIFa IIONYbl 3epTTeiimi. bepinren TakpIphin
OoiibIHINIA OKY OaFmapiiaManapblH KYpacThIpy/a aBTOPJBIK MbICAIIAp KeNTipiiei.

TIJIAI OKY TYPFBICHI
l'onuapos A
Makanaga TiUIAI OKBITYIBIH OPTYPIi TYPFBUIAPHI KapacThIpbiiaasl. OKBITYABIH SPTYpI
onicTeMerepi xoHe eiepi MbIcaFa KelTipinesni.

AFBLIIIBIH TIJII BOUBIHIIA AJIFAIIKBI CABAKTAPIA TYMAHUTAPJIBIK
UAESIAPJBIH KOJJAHBLIYBI
Tanexenona K.
ABTOp 1IeTEN TUIACPIH OKBITY/ABIH aJFallKbl KE3CHIHAE T'YMaHUTApJbIK HICSIapIblH
KOJIIaHy epeKINeNTiKTepin 3eprreiifi. bepiiren Macene OOWBIHIIA OPTYPIl IMEAarortapbiH
KYMBIC TOXipOHeci aHaIM3IeHe .
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AHHOTAIINUA
O CITIOCOBAX OKCIIVIMKAIIUA ABTOPA B HAPPATHUBE: IIOIIBITKA
CUCTEMATU3ALIUHU
Korosa JI.H.
ABTOp paccMaTpuBaeT HaJIW4YHe KOMMYHHMKATHBHBIX YHHMBEpCAIMA B TEKCTE MpHU
CUCTeMHOM Moxoe. [IpMBOASTCS acIeKThI IOHATHH «HAPPATUB» U «KMETATEKCT.

TPU IIU304A U3 IIEPUOJA «bOJIBLHIOIO TEPPOPA». PEIIPECCUPOBAHHASA
HAIIUOHAJIBHASA ®UJI0JI0TI'Us1
Coeros M.
B crathe gaercs kpaTkuii 0030p TBOpPUYECTBA BUIHBIX PEMPECCUPOBAHHBIX (DUIIOIOIOB
Typxmenun Hayana 20 Beka. [IpuBoautcs oubauorpaduyeckas crnpaBka, 0030p TBOPUECTRA.

CEMAHTUKO-CTUWJIUCTUYECKHUE OCOBEHHOCTHU 9PTOHUMOB I''YCTb-
KAMEHOI'OPCKA
lankuna T.B., Jlonan6aeBa A.A.
ABTOpBI paccMaTpUBarOT (HIOIOTHYECKUE OCOOCHHOCTH 3PrOHMMOB Topona YCTb-
Kamenoropcka. [IpuBoasTcs: mpuMepsl.

O KOMMYHUKATHUBHOM OCJIO)KHEHUHU IMTPOCTOT O NPEMJIOKEHUS (K
TFAPMOHHUYHOMY JUAJIOTY «ABTOP-AAPECAT>)
Korosa JI.H.
B crathe paccMaTpHBarOTCS CHHTaKCHYECKHE OCOOCHHOCTH JTHaliora «ABTOp-aJpecar.
[IpuBogsTCS NpUMeEpPHI 110 JAHHON TEME.

K BOITPOCY O MEXJIYHAPOJJHOM CUCTEME HAYUYHBIX ITYBJUKAIIAM
Uymauenko O.B.
ABTOp paccMmaTpwBaeT COBPEMEHHYIO CHCTeMYy Hay4HbIX mnyOnukanuii B PK u 3a
pyoexom. M3ydaercst BOIIPOC 0 BOZMOXKHOCTSIX IMyOJIHKAIMH B 3apyOe)KHBIX KypHaax.

3AMMCTBOBAHHBIE AHI'JIMHCKHUE CJIOBA B PEUM COBPEMEHHOM
MOJIOJAEXHA
Epemeera A.T.
B craThe u3yuarorcsi 0COOCHHOCTH 3aMMCTBOBAHHBIX CJIOB W3 aHIJIMMCKOTO S3bIKa B PEUU
COBPEMEHHOI Mosionexu. [IpuBoaATCsS TMHIBUCTUYECKUE IPUMEPHI.

SA3BIK, UCITIOJIb3YEMBIN B PEKJIAME
Mypamkuna A.
ABTOp paccMaTpuBaeT OCOOEGHHOCTH TEKCTOB, HCIOIB3YeMBIX B pekiame. M3yuarorcs
MIpUMEpPHI MO0 JaHHOMY BOIIPOCY.

ITUMOJIOT'UA UHCTOPUYECKHUX TOIIOHUMOB
buspos b.H.
B cratbe u3y4arorcsi BOIPOCH MCTOPUYECKOW JTMHTBUCTUKU Kazaxckoro s3bika. Ocoboe
BHUMAaHUE YAENAETCS STUMOJIOTMH HCTOPHYECKUX TOIIOHUMOB.

BA’JKHOCTb TEKCTA B OBYUYEHUU TPO®ECCUOHAJTBHOMY S3bIKY
TEKCTA KA3AXCKOTI'O SA3bIKA
Awmepxanosa JI.b.
ABTOp paccMaTpWBaeT BOMPOCHI 0OydeHHsI MpodhecCHOHAILHOMY Ka3aXCKOMY S3BIKY.
Ocoboe BHUMaHKE yIENIeTCs TEKCTY B JAHHOH TeMe.
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MO3TUUYECKOE HCKYCCTBO KEHEH 93IPBAEBA
Hypcentora M.A., Enin6acpa I'.b.
B crathe paccmatpuBaercs TBopuecTBO O3ipOacBa K. Ocoboe BHHMMaHHUE YACIAETCS
JTUHTBUCTUYECKUM OCOOEHHOCTSIM Ka3aXCKOTO SI3BIKA.

JAYXOBHOE ITPOTUBOPEUYHME B OBPA3AX OPA3KYJIA U MOMBIH IITAJIA B
IMOBECTH «AK KEME>»
Baiizonguna XK.C.
ABTOp paccMaTpHBaeT Ka3axCKoe JIUTepaTypHOE TBOPUECTBO Ha MPUMEpaX MOBECTU «AK
keme». [TpoBoIUTCS IMHTBUCTUYECKUI aHaln3.

OOPMUPOBAHUE KOMMYHUKATHUBHBIX KOMHETEHHI/Iﬁ
JKaiicanbaesa A.C.
B cratee paccMmaTpuBaroTCs BOIPOCHI KOMMYHUKATHBHBIX KOMIIETEHLMH B IIpoLIECCE
00y4eHUS Ka3aXCKOMY s3bIKY. [IpUBOISTCS TIpUMEPHI IO TAHHOMY BOIIPOCY.

OCOBEHHOCTU OBYUYEHMUS ITPOPECCUOHAJIIBHOMY KA3ZAXCKOMY
SI3BIKY
Tacxkumbaesa P.K.
ABTOp wU3ydaeT mpormecc OOydeHHs Ka3aXCKOMY S3bIKYy, €ro OCOOCHHOCTH U
nepcrneKTuBsl. IIpuBoasaTCs npuMepbl METOAUK 10 JaHHOMY BOIIPOCY.

KYPC XYJOXKECTBEHHOI'O IIEPEBOJA: ITPOBJIEMbBI U ITYTU PELLIEHU I
I'epconckas B.
B cratne HU3Y4YaroTCsd BOIIPOChI XYAOXCCTBCHHOI'O IIEPEBOJa B COBPEMCHHOM MUPC.
[IpuBopsTCS MyTH pelIEHUsI JAHHOTO BOIIPOCA.

HNCTOPUSA PABBUTUSA TEOPUU ITIEPEBOJIA KAK HAYKHN B KABAXCTAHE
Cartbaena JI.
ABTOp HM3ydaeT 0COOEHHOCTH Pa3BHUTHS IE€PEBOJA KaK HAYKH B MCTOPHYECKOM acCIIeKTE.
PaccmartpuBatoTcs nepcrnekTUBbI pa3BUTHS JAHHOTO Mpolecca B JadbHEHIIEM.

PA3BUTHUE MEXKYJbTYPHOM KOMMYHUKATUBHOM KOMIIETEHIIUH HA
3AHSTHSX IO AHTJIMMCKOMY SI3BIKY
Tatimakosa J.C.
B cratee paccMaTpuBarOTCS BONPOCHI Pa3BUTHSI MEXKKYJIBTYPHOH KOMMYHMKAaTHBHOMN
KOMIIETEHIIMH B paMKax 3aHSATUH M0 aHIVIMHCKOMY S3bIKY. IIpHBOIATCS mpuUMeEpbl METOIUK MO
JTaHHOMY BOIIPOCY.

MEI[I/II.[I/IHCKI/IFI INEPEBOJ U TPYJHOCTHU, CBSISBAHHBIE C HUM
Paxumona H.
ABTOp HM3y4daeT BOMPOCH MEIUIIMHCKOTO TMEPEBOJOBEICHUS KaK OJHOTO M3 Pa3feiioB
nepesoaa. [IpuBoasTcs mpuMepsl paboThI 10 3TOMY BOIIPOCY.

OCOBEHHOCTHU TEXHUYECKOI'O IIEPEBOJIA
Heuyaesa 0., Hosuiikas 10.B.
B crathe paccMaTpuBalOTCS BOMPOCHI, CBS3aHHBICE C OCOOCHHOCTSIMH TEXHHYECKOTO
nepeBoja. [IpuBonsTes mpuMepsl U3 pabOTHI B pa3HBIX OTPACIIAX JAHHOTO BOIIPOCA.

OCHOBHBIE METO/Ibl OBYUEHUSA IIMCHbMEHHOMY IIEPEBOAY
Cartbaena JI.
ABTOp M3y4aeT METOJIUKY O0ydeHHs MMCbMEHHOMY MepeBoay. [IpuBoasTCS MpUMEpPHI 10
JTAaHHOM TeMe.
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IPOBJIEMA IEPEJJAYA TEMATHUYECKHUX PEAJIMA B XYJJOXKECTBEHHOM
HEPEBOJE
Bopucora A.B., I'epconckas B.B.
B cratbe paccmaTpuBaloTCs OCOOEGHHOCTH XYIOXKECTBEHHOTO IiepeBoja. M3ywarorcs
ACMeKThl TOYHOCTH U JIOTHYHOCTH JaHHOIO BHJa MepeBoa.

METOIAOJOI'MYECKHUE OCHOBBI U IPUHIIUIIBI ®OPMUPOBAHUSI ME/IUA -
JUCKYPCHUBHOM KOMIIETEHIIUHU B TPOIIECCE OBYUEHUS NEPEBOY
Emenssnosa E.B.

ABTOp M3y4aer ocoOeHHOCTH 0oOyueHus mepeBoay. OcoOeHHOe BHHMaHHE oOparaercs
HA METOJOJIOTMYECKHE OCHOBBI ¥ TPHHIUIBI (OPMHUPOBAHHS  MEAUA-TUCKYPCUBHON
KOMIIETCHIIUH.

K BOITPOCY O NIEPEBOJE DKOHOMMNYECKUX TEKCTOB
Jlammynosa O.M.
B crathe paccmarpuBaroTcsi 0COOEHHOCTH TpodeccroHanbHOro meperoma. Ocoboe
BHUMAHUC YACIIACTCA IIEPEBOAY OKOHOMUYCCKUX TCKCTOB.

YIIPABJIEHUE KAYECTBOM NHOA3BIYHOI'O OBYUEHUSA CTYJIEHTOB
HNMHXEHEPHO-TEXHUYECKHUX CHEI.II/IAJII;HOCTEFI KAK IIEJATOI'MYECKAS
IMPOBJIEMA
MuxaiinoBa I'.M.

ABTOp M3ydaeT yNnpaBJjCHHUE KauyecTBOM OOYUEHHS CTYICHTOB MHKCHEPHO-TEXHUYECKUX
CIIEUAIBHOCTEN MHOCTpaHHOMY A3bIKY. [IpUBOIATCS MpUMEPHI TUYHBIX METOJUK aBTOpA.

OPT'AHU3BALIMA U TINIAHUPOBAHUE COBPEMEHHOI'O YPOKA 110
NHOCTPAHHOMY S3bIKY
Omurens 10.0.
B craThe paccMaTpHBarOTCS OCOOCHHOCTH IMPEOJaBaHus MHOCTPaHHOrO s3bika. Ocoboe
BHHMMAaHHE YACISIETCS OpraHU3alliy U IUIAHWHPOBAHUIO YPOKA B COBPEMEHHBIX YCJIOBHUSX KHU3HU.

PA3BUTHUE HABBIKOB BBICTYILUIEHUS IEPEJ] ITYBJIUKOMN HA 3AHATHUAX
O YCTHOMY IIEPEBOJY
Memepsikosa T.
ABTOp paccMaTpuBaeT AacCHEKThl YCTHOrO IepeBoia. M3ydaiorcs 0ocoOeHHOCTH
BBICTYIUICHUS Tepe MyONUKOi Y HABBIKK pa3BUTHS JAHHOTO KauecTBa.

OCHOBHBIE UJEH, CBSI3AHHBIE C IPUMEHEHUWEM CLIL, B PASPABOTKE
YUYEBHBIX MATEPHUAJIOB
VmbGeraena XK.
B crathe paccmaTpuBaercsi Bompoc pa3paOOTKH y4eOHBIX MarepuaioB. [IpuBogsrtcs
MPUMEPHI, TIO3BOJISIOIINE HCTI0Ib30BaTh TexHomoruio CLIL.

OCOBEHHOCTH COCTABJIEHUS CUJIJIABYCA JJI51 KYPCA AHTIJIMMCKOTI'O
S3BIKA JJ151 HESI3BIKOBBIX CIIEHNUAJIBHOCTEN TEXHUYECKHUX BY30B
Taunekenosa JK.C., Kuzeesa T. B.

ABTOpaMH M3Yy4YalOTCS acleKThl OCOOCHHOCTH COCTABIICHUS CHIIA0YCOB 10 MHOCTPAHHBIM
SA3bIKaM. 000606 BHUMAHHC YACIACTCA IMPCIIOJaBaHNIO MHOCTPAHHBIX A3BIKOB HJIsI CTYICHTOB
TEXHHUYCCKUX CHeHHaJ’IBHOCTeﬁ.

KOHIIENTYAJIBHBIE UJIEM METO/1OJIOTUU OBYYEHUSI AHT JIMMCKOMY
A3BIKY, IPOAUKTOBAHHBIE COBPEMEHHBIMMU Y CJIOBUSIMUA
MypymbaeBa A.

B crathe paccmarpuBaercs BIMSHHE Hpoliecca INI00ANIM3aliM Ha HPOLECC M3y4YCHHS
AHIVIMMCKOrO sA3bIKa. M3ydaercs akTyalbHOCTh KOHLENTYAJIBHBIX HIEH IO JAHHOMY BOIIPOCY.
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HNPUMEHEHHUE B3ANUMOCBA3U A3bIKOB 1P OBYYEHUU BTOPOMY
HNHOCTPAHHOMY S3bIKY
[Muxotosa E.
ABTOp paccMaTpuBaeT, KaK B3aWMOCBSI3aHO OOydYeHHE HECKOJIbKUM HWHOCTPaHHBIM
SI36IKaM MEXIy co00ii. [IpuBOASTCS aBTOPCKHE METOMKHY M HApaOOTKHU 1O JaHHOHU TeMe.

AHAJIN3 KOMMYHUKATUBHOM HAITPABJIEHHOCTH YYEBHUKA ‘FAMILY
AND FRIENDS U151 5-TO KJIACCA
®unnunosa JI.H.
B cratbe mnpuUBOAMTCS aHANM3 KOMMYHHKATHBHOW HANpPABICHHOCTH OOYYCHUS
MHOCTpaHHOMY sI3bIKY B IKoJe. Ocoboe BHUMaHuUe yaensercs ydeOnuky «Family and friends»
IUIs 5-TO Kiacca.

BHEJIPEHUE MOJIUTUKU TPEXBS3BIUNA HA YPOKAX AHIJIMACKOI'O
A3BIKA TIOCPEACTBAM CLIL
Vmberaena XK.
ABTOp paccMaTpuBaeT BOMNPOC MONUS3BIYMS TPH OOYYEHHH AaHIJIMHCKOMY S3BIKY.
[IpuBonsATCS aBTOPCKHE METOJIMKU ¥ HAPAOOTKH IO JAHHOM TeMe.

OB30P TEKYIIENA CUTYAIIMM OBYUYEHHUS YCTHOMY IEPEBO/Y B
PECITYBJIMKE KA3AXCTAH
Memepsikosa T.
B craTtbe paccmaTpuBaeT COBpEMEHHOE COCTOSHUE MEpeBOAYECKOro ena B Pecrybmuke
Kazaxcran. Ocoboe BHUMaHue oOpamaercs Ha BOIPOCHl yCTHOI'O TIEPEBOA.

KEWCOBBIA METOJI B OBYYEHUU MTHOCTPAHHBIM SI3BIKAM
Camoitnopa-1{pimaakosa 11.M.
ABTOp paccMaTpuBaeT BOIPOCHI METOAWKH OOYyYEHHS HMHOCTPAHHBIM  SI3BIKAM.
PaccmarpuBaercst Bompoc 0 pueMIeMOCTH PUMEHEHUS KEHCOBONH METOIUKH.

®OPMHUPOBAHUE UHOSI3BIYHON KOMMYHUKATUBHOMN KOMIIETEHI A
HA ITPUMEPE POJIEBBIX UT'P
Maszuunpema H.I'.
B crathe wm3ywaercs Bompoc (GopMHpPOBaHHS KOMMYHHMKATHBHONH KOMITETEHIIMM Ha
NpUMepe poJieBbIX Urp. [IpuBoAsTCS MpUMEpPBbl METOJIMK 1O JaHHON TEMeE.

POJIb OBYUEHMS TPOU3HOIIEHUIO HA YPOKAX AHTJIMACKOTI'O SI3BIKA
Vs6aeBa A.K.
ABTOp paccMaTpuBaeT polib 00YYEHHUS TPOU3HOLICHUIO HA YPOKaX aHTJIMHCKOTO SI3bIKA.
[IpuBoasTCS NNpUMEPBI METOIUK M0 JAHHOU TEME.

JUCKYCCHUSA KAK METO/] PA3BBUTUSI KOMMYHUKATUBHbBIX HABBIKOB
Kymxkabaepa I
B crathe wu3ydaloTcsi BOMPOCH Pa3BUTHS KOMMYHHUKATHBHBIX HaBBIKOB. Ocoboe
BHHUMaHHUE o0paiaercs Ha JUCKYCCHIO.

K BOITPOCY O HEOBXOJANMMOCTHU U3YYEHUSA BOKABYJISIPA B 5 KJIACCE
CabnipOaeBa A.b.
ABTOp paccMaTpuBacT HEOOXOIUMOCTh H3YUEHHsI BOKaOysipa B 5 Kiacce Ha 3aHSTHAX 110
aHTIMKCKOMY sI3bIKY. [IpuBOISITCS TIpUMEPBHI pa3pabOTKU YPOKOB MO JaHHOU TeMe.
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YOOEKTUBHOE UCIIOJb30BAHUE MPOEKTHBIX TEXHOJOIMN HA YPOKAX
AHIJIMMCKOTI O SI3BIKA
Jlunmept C.
B CTaTheC paCCManI/IBaIOTCSI BOHpOCBI HCIIOJb30BaHUA HpoeKTHBIX TeXHOHOFI/Iﬁ Ha ypOKaX
WHOCTPaHHOTO s13bIKa. [IpuBONSATCS IPUMEPHI Pa3paboTKK YPOKOB 10 JAHHOW TEMe.

HUCCJIEJOBAHUE D®PEKTUBHOCTH NPUMEHEHWI MPOEKTHHIX
TEXHOJIOTU HA YPOKAX AHIIMIACKOTI O SI3BIKA
Paxwmerosa 1. 1.
ABTOp mpeyIaraeT NpuMeHeHre IPOEKTHBIX TEXHOJIOTHI Ha YPOKaxX aHTJHMICKOrO S3bIKa.
[IpuBonsTCS MPUMEPBI ABTOPCKUX Pa3pabOTKH 10 JaHHOH TeMe.

PA3BBUTUE HABBIKOB UTEHUMA J1JI51 CIAYU MEXKIAYHAPOIAHBIX SI3bIKOBBIX
39K3AMEHOB
VmberaeBa K.
B CTaThC paCCManI/IBaIOTCH BOHpOCBI pa3BI/ITI/I51 HABBIKOB 4YTCHUA MJIsI COa4YUu
MEKIYHAPOJHBIX S3BIKOBBIX SK3aMEHOB. [IpUBOSTCS TpUMEpHI pa3pabOTKH YPOKOB 110 JTaHHOH
TEME.

PABPABOTKA MATEPHUAJIOB 1JIs1 OBYUEHUS JIEKCUKH
CabnipOacBa A.
ABTOp paccMmaTpWBaeT BONPOCH OOYydYEHHs] WHOCTpAaHHOMY s3bIKy. IIpemmararorcs
ABTOPCKHE METOAMKH IO JAHHOMY BOIIPOCY.

HUHTEP®EPEHLUSA HA TPAMMATHYECKOM YPOBHE: TUIIMYHBIE OIUBKHU
PYCCKOT'OBOPSIIUX CTYAEHTOB, U3YYAIOIIUX KYPC AHI'JIMHCKOT' O
JIJIS1 TIPO®ECCUOHAJBHBIX IEJEA
®enopos /.

B cratee paccmarpuBaercs BONpPOC WHTEP(EPEHIIMM HA TPaMMAaTHYeCKOM YpOBHE.
Nzyyarorcss Ha mpuMepe THITUYHBIX OMIMOOK PYCCKOTOBOPSIIMX CTYAEHTOB, U3y4arOINX Kypc
AHTIMKCKOTO JITsI TPO(PECCUOHANBHBIX TIENIEH .

OB30P JIBYX ITIOAXO/J0OB K COCTABJIEHUIO CHJIVTABYCA
Taunekenona K. C., Kuzeesa T.B.
ABTOp mM3y4yaer 0030p JABYX IIOAXOAOB K COCTaBieHHIO cuutadyca. [IpuBomsarcs
ABTOPCKUE MPUMEPBI Pa3pabOTKK YUEOHBIX MPOrPaMM 110 JaHHOM TeMe.

HoAXOJAbI K U3YUEHUIO A3BIKA
['onuapos A.
B cratbe paccmarpuBaioTcsi pasznMuHbBIE MOAXOMBI K HM3y4eHMIO s3bIka. [IpuBomsaTcs
MIPUMEpPHI Pa3IUYHBIX CTPAH U METOJIUK MPEroaBaHus.

IMPUMEHEHUE T'YMAHUCTUYECKHNX UJEN HA NTEPBBIX 3AHSITUSX ITO
AHIJIMMCKOMY S3BIKY
Tauekenona XK.
ABTOp M3y4aeT 0COOCHHOCTH NMPUMEHEHUSI TYMaHUCTUUECKUX WJEH Ha HAa4aJbHOM JTare
00y4eHUs] MHOCTPAaHHBIM S3bIKaM. AHAIM3UPYETCS OMBIT 1O JAHHOMY BOMPOCY Pa3INYHBIX
II€1aroros.
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ANNOTATIONS
ABOUT THE METHODS OF AUTHOR EXPLICATION IN NARRATIVE: AN
ATTEMPT OF SYSTEMATIZATION
Kotova L.N.
The author considers the presence of communicative universals in the text in a systems
approach. Aspects of the concepts of "narrative' and "metatext” are given.

THREE EPISODES FROM THE PERIOD OF THE “GREAT TERROR”: THE
REPRESSED NATIONAL PHILOLOGY
Soegov M.
The article provides a brief overview of works of repressed prominent philologists of
Turkmenistan in early 20th century. Bibliographic information, areview of cregtivity are given.

THE SEMANTIC AND STYLISTIC PECULIARITIES OF ERGONIMSOF UST-
KAMENOGORSK
GalkinaT.V., Dolanbaeva A.A.
The authors consider the philological peculiarities of ergonims of Ust-Kamenogorsk.
There are examples.

ON COMMUNICATIVE COMPLICATIONSOF SIMPLE SENTENCES(TO A
HARMONIOUSDIALOGUE OF “AUTHOR —ADDRESSEE”
Kotova L.N.
The article deals with syntactic peculiarities dialogue " Author — Addressee”. Examples on
the subject are given.

ON THE ISSUE OF THE INTERNATIONAL SYSTEM OF SCIENTIFIC
PUBLICATIONS
Chumachenko O.V.
The author considers the modern system of scientific publications in Kazakhstan and
abroad. The possibility of publishing in international journalsis considered.

BORROWED ENGLISH WORDS IN CONTEMPORARY YOUTH SPEECH
Eremeeva A.G.
In this paper are studied borrowed words from the English language in a speech of
contemporary youth. Linguistic examples are provided.

THE LANGUAGE USED IN ADVERTISING
Murashkina A.
The author considers the features of texts used in advertising. Examples on this issue are
studied.

THE ETYMOLOGY OF THE HISTORICAL TOPONYMS
Biyarov B.N.
In this paper are studied the historical linguistics of the Kazakh language. Particular
attention is paid to the etymology of the toponyms.

IMPORTANCE OF TEXT IN TEACHING PROFESSIONAL WRITTEN TEXT OF
THE KAZAKH LANGUAGE
Amerkhanova L .B.
The author examines the professional training of the Kazakh language. Particular
attention is paid to the text in this topic.
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POETIC ART OF KENNEN AZIRBAYEV
Nurseitova M.A., Edilbaeva G.B.
The article deals with the creativity of Azirbayev K. Particular attention is paid to
linguistic features of the Kazakh language.

MORAL CONTRADICTIONSIN THE IMAGES OF ORAZKUL AND MOMYN IN
THE STORY “AK KEME”
Bayzoldina Zh.S.
The author considers the Kazakh literary work on the examples of story "Ak Keme".
Linguistic analysis is conducted.

FORMING COMMUNICATIVE COMPETENCES
Zhaysanbaeva A.S.
The article deals with the communicative competences in the process of learning the
Kazakh language. Examples on the subject are given.

PECULIARITIESOF TEACHING KAZAKH LANGUAGE FOR SPECIAL PURPOSES
Taskimbaeva R.K.
The author studies the process of learning the Kazakh language, its peculiarities and
prospects. Examples of teaching techniques on this issue are given.

LITERARY TRANSLATION COURSE: PROBLEMS AND SOLUTIONS
Gersonskaya V.
The article deals with issues of literary trandlation in contemporary world. Ways to
address this issue are given.

THE HISTORY OF DEVELOPMENT OF TRANSLATION THEORY ASA SCIENCE
IN KAZAKHSTAN
Satbaeva L.
The author examines the characteristics of translation as a science in the historical aspect.
The perspectives of the development of this process in the future are considered.

DEVELOPING INTERCULTURAL COMMUNICATIVE COMPETENCE IN EFL
CLASSROOM
TailakovaD.S.
The article examines the development of intercultural communicative competence within
English lessons. Examples of teaching techniques on thisissue are given.

MEDICAL TRANSLATION AND THE RELATED DIFFICULTIES
Rakhimova N.
The author studies the trandlation of health terms as one of the sections of the trandation.
Examples of work on thisissue are given.

PECULIARITIESOF TECHNICAL TRANSLATION
Nechayeva Y., Novitskaya Y.
This article considers issues related to the peculiarities of technical trandation. Examples
of work in different sectors of theissue are given.

MAIN METHODS OF TEACHING WRITTEN TRANSLATION
Satbaeva L.
The author examines the methodology of teaching translation. Examples on the subject
aregiven.
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RENDERING OF CULTURAL REALIASINLITERARY TRANSLATION
BorisovaA.V., Gersonskaya V.V.
The article considers the peculiarities of literary trandation. Aspects of accuracy and
consistency of thistype of trandation are studied.

METHODOLOGICAL FUNDAMENTALSAND PRINCIPLES OF FORMATION
MEDIA DISCURSIVE COMPETENCE IN A PROCESS OF TEACHING
TRANSLATION
EmelyanovaE.V.

Theauthor considers the characteristics of teaching tranglation. Particular attention is paid
to the methodol ogical fundamentals and principles of media discursive competence.

ON THE ISSUE OF TRANSLATION ECONOMIC TEXTS
Lyapunova O.M.
Thearticle considers the features of professional translation. Particular attention is paid to
the translation of economic texts.

QUALITY MANAGEMENT OF TEACHING IN FOREIGN LANGUAGES STUDENTS
OF TECHNICAL MAJORSASA PEDAGOGICAL PROBLEM
Mikhailova G.M.
The author considers the quality management of teaching foreign language to students of
engineering majors. Examples of various techniques of the author are given.

ORGANIZATION AND PLANNING OF MODERN FOREIGN LANGUAGE LESSON
Engd Yu.O.
Thearticle considers the features of foreign language teaching. Particular attention is paid
to the organization and planning of the lesson in modern conditions of life.

INTEGRATING PUBLIC SPEAKING IN INTERPRETATION COURSE
Mechsheryakova T.
Theauthor considers aspects of interpretation. The features of presentation to an audience
and skills development of this quality are studied.

KEY IDEASRELATED TO APPLICATION OF CLIL INTEACHING MATERIALS
DEVELOPMENT
Umbetayeva Zh.
The article considers the development of training materials. Examples of using
technology CLIL aregiven.

PECULIARITIESOF ENGLISH COURSE SYLLABUSDEVELOPMENT FOR NON-
LINGUISTIC STUDENTS OF TECHNICAL UNIVERSITY
Tanekenova Zh.S., KizeevaT.V.
The authors study aspects of drawing syllabus on foreign languages. Particular attention
is paid to teaching foreign languages for students of technical majors.

THE CONCEPT OF STRATEGY IN MODERN CONDITIONSOF THE ENGLISH
METHODOLOGY
Murumbaeva A.
The article considers the impact of globalization on the process of learning the English
language. The relevance of the conceptual ideas on this issueis studied.
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FEATURES OF LANGUAGESINTERACTION IN TEACHING A SECOND FOREIGN
LANGUAGE
Shikhotova Y.
The author considers how learning several foreign languages is interconnected. The
author’ s teaching techniques and devel opments on this topic are given

THE ANALYSISOF THE COMMUNICATIVE SITUATIONSIN THE ‘FAMILY AND
FRIENDS BOOK FOR GRADE 5
FillipovaL.N.
The article provides an analysis of communicative orientation of teaching foreign
language at school. Particular attention is paid to the textbook «Family and friends» for the 5th
grade.

IMPLEMENTATION OF THE POLICY OF TRILINGUAL EDUCATION IN ENGLISH
THROUGH CLIL
Umbetayeva Zh.
The author considers the issue of multilinguism in teaching English. Author’s teaching
techniques and devel opments on this topic are given.

REVIEW OF CURRENT SITUATION IN TEACHING INTERPRETATION COURSE
IN THE REPUBLIC OF KAZAKHSTAN
Mechsheryakova T.
The paper considers the current condition of the translation studies in the Republic of
Kazakhstan. Special attention is paid to the issues of interpretation.

CASE METHOD IN TEACHING FOREIGN LANGUAGES
Samoilova-Tsyplakova |.M.
The author considers the methods of teaching foreign languages. The question of the
admissibility of the application of case methods are considered.

FORMATION OF FOREIGN LANGUAGE COMMUNICATIVE COMPETENCE ON
THE EXAMPLE OF ROLE-PLAYING GAMES
Maznitsyna N.G.
In this paper is considered the problem of formation of communicative competence on the
example of role-playing games. Examples of teaching techniques on this subject are given.

THE ROLE OF TEACHING PRONUNCIATION AT ENGLISH LESSONS
Uyabaeva A K.
The author considers the role of teaching pronunciation at English lessons. Examples of
teaching techniques on this subject are given.

DISCUSSION ASMETHOD OF COMMUNICATIVE SKILLSDEVELOPMENT
Kulzhabayeva G.
In this paper are considered issues on the development of communication skills.
Particular attention is paid to the discussion.

IMPORTANCE OF TEACHING VOCABULARY TO 5TH GRADE STUDENTS
Sabyrbayeva A.B.
The author examines the necessity of studying the vocabulary in the 5th at the English
lessons. Examples of lessons on the topic are given.
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THE EFFICIENT USE OF THE PROJECT AT THE ENGLISH LESSON
Lippert S.
The article deals with the use of design technologies at foreign language lessons.
Examples of lessons on the topic are given.

AN INVESTIGATION INTO THE EFFECTIVENESS OF THE PROJECT WORK IN
AN EFL CONTEXT
Rakhmetova D.I.
The author proposes the use of project technologies at English lessons. Examples of the
author’s developments on this topic are given.

MECHANISM S OF READING SKILLSAND READING STRATEGIESFOR TAKING
INTERNATIONAL EXAMINATIONS
Umbetayeva Zh.
The article considers the development of reading skills for passing international language
examinations. Examples of lessons on the topic are given.

HOW TO DEVELOP VOCABULARY TEACHING MATERIALS
Sabyrbayeva A.
The author considers the issues of teaching foreign language. The author's teaching
technique on the issue are given.

INTERFERENCE AT A GRAMMATICAL LEVEL: TYPICAL ERRORSOF RUSSIAN
LEARNERS STUDYING THE ENGLISH LANGUAGE PROFESSIONALLY
Fedorov D.

Thearticle considers the interference on the grammatical level. Theissueis studies on the
example of typical mistakes of Russian-speaking students of English for professional purposes.

THE OUTLINE OF TWO APPROACHESTO CURRICULUM DESIGN
Tanekenova Zh.S., Kizeeva T.V.
The author examines the review of two approaches to the development of syllabus.
Examples of the author's curriculum devel opment on the subject are given.

APPROACHES TO LANGUAGE LEARNING
Goncharov A.
The article considers various approaches to the study of language. Examples of different
countries and teaching techniques are given.

HUMANISTIC INTRODUCTION IN EFL TEACHING
Tanekenova Zh.
The author considers the features of the application of humanistic ideas at an early stage
of learning foreign languages. The experience of different teachers on the subject is analyzed.
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